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ABSTRACT

This study investigates the sociolinguistic and educational dimensions of bilingualism and multilingualism in Kaza-

khstan, a multiethnic society undergoing rapid globalization and social transformation. The research problem centers

on understanding how language policies and educational frameworks influence language proficiency, identity formation,

and social integration in a complex linguistic environment. Employing a mixed-method approach—including descriptive,

comparative, and content analysis, as well as empirical data collected from trilingual education programs—the study

examines the interaction and functional roles of Kazakh, Russian, and English within Kazakhstani society. The research

findings indicate that Kazakhstan’s trilingual education initiatives significantly improve linguistic competence, intercultural

communication skills, and labor market competitiveness among youth. The study highlights the stable coexistence of

*CORRESPONDINGAUTHOR:

Baktigul Karimsakova, Department of Kazakh Philology, Caspian University of Technologies and Engineering named after Sh. Yessenov, Ak-

tau130000, Republic of Kazakhstan; Email: bakit-vip@bk.ru

ARTICLE INFO

Received: 24 May 2025 | Revised: 19 June 2025 | Accepted: 30 June 2025 | Published Online: 17 July 2025

DOI: https://doi.org/10.30564/fls.v7i7.10172

CITATION

Sadulova, Z., Karimsakova, B., Yessenova, K., et al., 2025. Bilingualism and Multilingualism in Kazakhstan: Sociolinguistic and Educational

Perspectives. Forum for Linguistic Studies . 7(7): 785–795. DOI: https://doi.org/10.30564/fls.v7i7.10172

COPYRIGHT

Copyright © 2025 by the author(s). Published by Bilingual Publishing Group. This is an open access article under the Creative Commons Attribu-

tion-NonCommercial 4.0 International (CC BY-NC 4.0) License (https://creativecommons.org/licenses/by-nc/4.0/).

785

Zhainagul  Sadulova  1  ,  Baktigul  Karimsakova  2*,  Kalbike  Yessenova  3,  Nagbdu  Kamarova  2,  Baktygul  Kurmanova  1,

  Kanat  Smagulova  5,  Balgenzhe  Karagulova  1,  Meruyet  Amangaziyeva  4

https://orcid.org/0000-0002-2601-0106


Forum for Linguistic Studies | Volume 07 | Issue 07 | July 2025

Kazakh and Russian languages, highlighting Kazakh’s expanding official status alongside Russian’s continued dominance

in daily communication and informal settings. Additionally, English is positioned as a strategic language for global

engagement and economic advancement. The scientific contribution of this research lies in its comprehensive analysis

of Kazakhstan’s three-language policy and its educational outcomes, providing an empirically grounded framework that

can serve as a replicable model for other multicultural and multilingual countries. Furthermore, the study offers practical

recommendations for educators aimed at improving the effectiveness of trilingual education programs and promoting

social cohesion through enhanced linguistic and cultural integration. Ultimately, this research contributes to a deeper

understanding of how trilingual education can support national development in a globalized world.

Keywords: Bilingualism; Multilingualism; Language Policy; Trilingual Education; Sociolinguistics; Intercultural Commu-

nication

1. Introduction

Multilingualism has long been recognized as a hall-

mark of prosperous nations, facilitating communication, so-

cial integration, and cultural exchange. In contemporary

Kazakhstan, the demand for bilingual and multilingual com-

petencies is increasing due to globalization and sociopolit-

ical transformations. The education system in Kazakhstan

is at the forefront of these transformations, aiming to pre-

pare secondary school graduates who can effectively navi-

gate and contribute to various linguistic and cultural spheres.

However, graduates from national schools face particular

challenges in integrating their skills and knowledge into the

evolving requirements of Kazakh, global educational, and in-

formation spaces. This study explores these challenges com-

prehensively, focusing on how three-language policies and

practices can assist learners in developing excellent commu-

nicative skills in Kazakh, Russian, and English. Moreover,

the research examines the broader sociocultural implications

of trilingual education, particularly its role in fostering pa-

triotism and enhancing intercultural communication skills,

which are vital for promoting mutual understanding and na-

tional unity among Kazakhstan’s diverse population.

The ethnolinguistic diversity of Kazakhstan is signifi-

cant, characterized by widespread bilingualism and a variety

of minority languages contributing to a complex linguistic

landscape. This diversity provides both opportunities and

challenges for language planning and policy development.

On the one hand, multilingualism can serve as a valuable

resource for cultural enrichment, economic growth, and inter-

national collaboration. On the other hand, it requires balanc-

ing linguistic rights, educational equality, and national unity

goals. This study aims to contribute to the discussion on ef-

fective trilingual education models that address Kazakhstan’s

unique needs and aspirations in the 21st century.

2. Research Methodology

This study employs a variety of qualitative and quan-

titative research methods to thoroughly investigate the phe-

nomena of bilingualism and multilingualism in Kazakhstan,

particularly focusing on trilingual education programs in the

Aktobe Region. The research methodology comprises the

following components:

2.1. Descriptive Analysis

Descriptive analysis was used to outline the current

state of trilingual education and bilingualism in Kazakhstan.

This involved a thorough examination of language policies,

education reforms, and sociolinguistic trends in the Aktobe

Region. This research method also helped to summarize

student performance indicators and participation rates in

language-related activities.

2.2. Content Analysis

Content analysis was conducted on a wide range of

scientific literature, policy documents, and academic pub-

lications related to bilingualism and trilingual education.

This included works by both domestic and foreign lin-

guists such as S.M. Duisenova [1], B.Kh. Khassanov [2], E.D.

Suleimenova [3], B.Zh. Kurmanova [4], L. Bloomfield [5], W.F.

Mackey [6], V.A. Avrorin [7], and others. These scholars have

significantly contributed to understanding bilingualism and
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multilingualism from linguistic, psycholinguistic, and socio-

cultural perspectives. Thus, their studies provided a compre-

hensive theoretical framework for analyzing the issues of

bilingualism and multilingualism as both a sociolinguistic

phenomenon and an educational challenge in Kazakhstan.

2.3. Comparative Analysis

Comparative analysis was applied to evaluate and con-

trast educational outcomes and language acquisition pro-

cesses across different trilingual schools within the Aktobe

Region in Kazakhstan. This method facilitated the identifi-

cation of similarities and differences in the implementation

strategies, pedagogical approaches, and student performance,

providing a more detailed understanding of the factors that

influence the effectiveness of trilingual education in relation

to regional and temporal variables.

2.4. Empirical Quantitative Analysis

Empirical data were collected from approximately 920

trilingual secondary school graduates in theAktobe Region of

Kazakhstan between 2022 and 2024. Data sources included

academic performance records, documented participation in

regional, national, and international academic competitions,

as well as standardized language proficiency assessments.

Quantitative statistical methods were utilized to analyze these

data, enabling an evaluation of the correlations between stu-

dents’ language proficiency and academic performance.

The study acknowledges several limitations that frame

the interpretation of research findings:

1) The focus on the Aktobe Region may limit the gen-

eralizability of findings to other parts of Kazakhstan with

different sociolinguistic dynamics.

2) The observation period covering only three years

(2022–2024) may not be sufficient to assess the effectiveness

of trilingual education programs.

These limitations emphasize the importance of conduct-

ing further research that spans time and covers a wide range

of locations.

3. Results and Discussion

This section provides a comprehensive overview of

research on bilingualism and multilingualism in Kazakhstan,

highlighting diverse theoretical perspectives and debates on

language proficiency and use. It discusses linguistic, psy-

cholinguistic, and sociocultural aspects of bilingualism and

multilingualism, emphasizing Kazakhstan’s unique multi-

lingual context with Kazakh, Russian, and English being

the main languages. The section also outlines Kazakhstan’s

national language policies and education reforms that pro-

mote trilingualism as a strategic goal for social integration

and global competitiveness. Furthermore, it presents em-

pirical data on the success of trilingual education programs

and their positive impact on student achievement and inter-

national academic mobility. Finally, practical recommen-

dations for enhancing trilingual education in Kazakhstan

are presented in this section. These findings reflect broader

trends in globalization and modernization, which are essen-

tial for Kazakhstan’s development.

3.1. Theoretical Framework for Analyzing

Bilingualism and Trilingual Education in

Kazakhstan

The examination of research conducted by Kazakh

linguists reveals that bilingualism is a topic of interest ap-

proached from multiple perspectives, including the theory of

language interaction, interference phenomena, second lan-

guage acquisition, code-switching, and language shift [2,3].

Consequently, bilingualism is recognized as a complex phe-

nomenon that extends beyond purely linguistic considera-

tions.

One major area of scholarly debate concerns the de-

gree of proficiency in each language. Some researchers

view bilingualism simply as the ability to speak two lan-

guages, while others argue that the native language exerts

a stronger influence than the second language. For exam-

ple, American linguist L. Bloomfield defined bilingualism as

“native-control of two languages” [5]. Similarly, W.F. Mackey

conceptualized bilingualism as a relative phenomenon en-

compassing several dimensions: linguistic competence (how

well languages are understood), functional aspects (why lan-

guages are used and their influence on behavior), language

switching mechanisms (conditions and processes of transi-

tioning between languages), and interference (the extent to

which languages remain separate or influence each other) [6].

Russian linguists offer a similar view, defining bilin-

gualism as the equal fluency in two languages, when second
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language proficiency parallels that of the native language [7].

However, this raises questions about the definition of “native

language” and whether equal proficiency in both languages

can be achieved. Some Kazakh scholars argue that complete

parity is unrealistic, noting that bilingualism does not always

imply equal fluency [4,8]. In such cases, code-switching oc-

curs frequently, with variable phonological and syntactic

structures, and different levels of proficiency in each lan-

guage.

The psycholinguistic aspect of bilingualism has also

been extensively studied, focusing on interference and cog-

nitive traits of bilingual individuals. F. Grosjean points out

that psychologists have thoroughly investigated bilingual-

ism to understand its relationship with mental abilities and

challenges [9]. E.M. Vereshchagin emphasizes that psycholin-

guistic definitions often incorporate quantitative criteria to

explain the social nature of bilingualism [10], while excluding

sociocultural, economic, and political factors from their on-

tology. Thus, from a psycholinguistic perspective, bilingual-

ism can be seen as a mental process that enables individuals

to communicate in two languages. This view emphasizes the

role of language as a cognitive mechanism that allows for

the production and comprehension of speech acts in different

linguistic systems.

Belgian scholars J.F. Hamers and M. Blanc differenti-

ate between bilingualism and multilingualism in language

communication theory [11]. They define bilingualism as the

psychological state of having access to more than one lan-

guage code, with varying levels of access influenced by

psychological, sociolinguistic, and cultural factors. These

factors can vary depending on an individual’s background

and the community they live in. Societal bilingualism de-

scribes communities where two languages coexist, whereas

individual bilingualism is shaped by personal experiences

and interactions with different languages.

It should be noted that bilingualism andmultilingualism

are not merely linguistic phenomena, but are deeply rooted

in social and cultural contexts. The very concept of what it

means to be bilingual or multilingual is socially constructed

and varies widely across different communities and historical

periods. As F. Grosjean eloquently stated, bilingual individ-

uals are not two monolingual speakers in one person [12], but

rather possess a unique linguistic configuration that allows

them to function in two or more linguistic environments.

This perspective moves beyond a deficit model, which often

views non-native speakers through the lens of their perceived

language deficiencies, to an additive model that sees the ac-

quisition of multiple languages as a cognitive and social

advantage.

The social construction of language proficiency is fur-

ther emphasized by the impact of social prestige and power

dynamics. Languages associated with higher social status

or economic opportunities are often targeted for acquisition,

while minority languages face pressure to assimilate or de-

cline [13]. This dynamic is evident in educational policies,

which often reflect the dominant language of the state and po-

tentially marginalize minority languages and their speakers.

Our conceptual synthesis suggests that policies that fail to

acknowledge and support linguistic diversity can perpetuate

social inequalities and undermine the rich cultural heritage

of multilingualism.

Examining the sociocultural aspects of multilingualism

reveals its profound impact on identity formation and nego-

tiation. Language is not merely a tool for communication

for individuals, but a cornerstone of their personal and col-

lective identity. A. Pavlenko and A. Blackledge extensively

explored the complex relationship between language and

identity [14], demonstrating how multilingual speakers often

navigate multiple identities, switching between them depend-

ing on the social context and interlocutors. They emphasize

that identity is not static, but rather fluid, constantly being

performed and renegotiated through linguistic choices. For

instance, a speaker might use one language at home with

family, another at work, and yet another with friends, each

choice reflecting a different aspect of their identity.

This negotiation of identity can be particularly chal-

lenging for heritage language speakers, who often have a

strong connection to their ancestral language as a link to their

cultural roots [15]. The maintenance of this heritage language

can be seen as a powerful act of preserving culture and re-

sisting assimilation. However, societal pressures such as the

need for proficiency in the dominant language for social mo-

bility can create internal conflict and lead to language shift

among generations. This can result in a generational loss of

fluency and a diminished connection to the cultural heritage

for younger generations. In contrast, the deliberate cultiva-

tion of heritage languages within families and communities

can foster a sense of belonging and pride in one’s cultural
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identity. This demonstrates the resilience and adaptability

of multilingual individuals and their ability to maintain their

heritage even in the face of societal pressures.

A challenge to the traditional monolingual approach in

language studies is being presented through the concepts of

code-switching and translanguaging. Code-switching, which

is the alternation between two or more languages within a

single conversation, was once seen negatively as a sign of

language deficiency or confusion. However, modern soci-

olinguistics has established code-switching as a sophisticated

communication strategy used by proficient bilinguals [16].

This strategy serves various social functions such as sig-

naling group membership, expressing subtle meanings, and

managing social relationships. Observations of naturalistic

conversations between bilinguals demonstrate the strategic

and functional nature of code-switching.

Building upon this, O. García introduces the notion

of translanguaging, which presents an even more radical

departure from monolingual ideologies [17]. Translanguag-

ing suggests that bilinguals and multilinguals do not operate

with two separate linguistic systems, but rather draw upon

a single, integrated linguistic repertoire to create meaning.

Instead of merely switching between languages, they dynam-

ically deploy all available linguistic resources, regardless of

their conventional labels, to communicate effectively. The

results of adopting a translanguaging approach in educa-

tion environment show improved comprehension, deeper

engagement, and enhanced metalinguistic awareness among

students. This is because their full range of linguistic abilities

is acknowledged and utilized, rather than being divided into

separate categories. This approach recognizes the holistic

linguistic competence of multilingual individuals and moves

beyond the idea that languages need to be kept separate.

Examining societal attitudes towards multilingualism

reveals a spectrum ranging from celebration to suspicion.

This spectrum is often influenced by historical, political, and

economic factors. In some societies, multilingualism is seen

as a norm and an asset, reflecting a rich linguistic heritage

and promoting international relations. However, in other

societies, particularly those with a strong nation-state ideol-

ogy, linguistic diversity can be seen as a threat to national

unity. This can lead to assimilationist policies, which often

manifest in education systems that prioritize the dominant

language and sometimes suppress minority languages [18].

Therefore, some language policies can have negative conse-

quences, threatening the survival of languages and diminish-

ing cultural diversity. In contrast, explicit language policies

that promote multilingualism and support linguistic diversity,

such as those in countries like Canada with its official bilin-

gualism or parts of Europe, show that linguistic diversity can

be a strength and source of social cohesion. These policies

often involve funding for minority language education and

public services in different languages, as well as cultural ini-

tiatives that celebrate and preserve linguistic heritage. The

success of these initiatives emphasizes the importance of

government support for creating a positive and inclusive

multilingual environment.

The sociocultural examination of multilingualism re-

veals the inextricable link between language and power, with

significant implications for social justice. Individuals who

are proficient in the dominant language often have access

to resources, opportunities, and social mobility, while those

who do not may face discrimination and limited access to

education, employment, and other social benefits [19]. This

linguistic inequality is rooted in historical and contemporary

power structures, and it is not merely a matter of individual

failure.

The discussion of sociocultural aspects of bilingualism

and multilingualism must take into account the importance

of promoting linguistic justice. This includes advocating for

language rights, supporting the revival of endangered lan-

guages, challenging discriminatory language policies, and

creating education environments that value the linguistic re-

sources of all students. The goal of these efforts is to create

more equitable societies, where linguistic diversity is not

seen as a barrier, but as a fundamental right and a source of

collective strength. This requires a deeper understanding of

the cultural dimensions of multilingualism in order to foster

inclusive societies that value linguistic and cultural diversity.

To sum up, the conceptual findings and the accompany-

ing discussion drawn from a comprehensive literature review

have shown that bilingualism and multilingualism are deeply

sociocultural phenomena that shape and are shaped by in-

dividual identities, community dynamics, societal attitudes,

and power structures. From the social construction of lan-

guage to the intricate negotiation of identity, the strategic

use of code-switching and translanguaging, the impact of

societal policies, and the pervasive influence of power, every
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aspect of multilingualism carries social and cultural signifi-

cance. Future empirical research should continue to explore

these dimensions in specific contexts and populations, fur-

ther illuminating the complex and diverse nature of human

language.

In Kazakhstan, bilingualism and multilingualism re-

flect the country’s ethnolinguistic diversity. The 2021 census

revealed that 94.4% of the population can speak Russian

fluently, with high literacy rates in reading (88.2%) and writ-

ing (84.8%). Notably, 92.0% of ethnic Kazakhs also have

a good command of Russian, with reading skills at 83.5%

and writing skills at 79.1%. These data confirm the high

prevalence of bilingualism in Kazakhstan, particularly with

Russian as a second language [20].

Kazakhstan’s trilingual education policy recognizes

Russian as a second language alongside Kazakh and English.

Russian is widely used in education at all levels, often sur-

passing Kazakh in terms of communicative function. Many

ethnic minority groups receive education primarily in Rus-

sian, which can lead to linguistic and cultural assimilation.

The strategic goal of trilingual education is to promote the

use of Kazakh as the state language, encourage civil inte-

gration through the use of both Kazakh and Russian, and

foster English language proficiency for global economic in-

tegration [21]. This approach aims to create a more diverse

and inclusive society, where all citizens can communicate

and participate effectively in both their native language and

English, as well as in the official language of the country.

The development of Russian language teaching meth-

ods specifically for Kazakh learners is an ongoing process.

Teacher training programs focus on enhancing language pro-

ficiency and developing specialized skills, including pro-

fessional communication skills. This focus is crucial for

preparing educators who can effectively teach in multicul-

tural and multilingual environments.

Globalization and technological advancements have in-

creased the need for trilingual education. The first President

of Kazakhstan, N.A. Nazarbayev, consistently advocated

for trilingualism as a unifying force in the country’s diverse

society. He promoted the “Three-Language Policy”, empha-

sizing Kazakh, Russian, and English as pillars of national

identity and global integration [22].

Bilingualism is considered a valuable tool for personal

and social growth. B.Kh. Khassanov emphasizes the im-

portance of bilingualism for communication in a diverse

society [2], noting the cultural value of one’s native language

alongside the social function of a second language. B.A.

Zhetpisbayeva describes multilingual individuals as those

capable of functioning in multiple languages [23], integrat-

ing linguistic, behavioral, and cultural competencies. The

Kazakh, Russian, and English languages are deeply rooted in

national cultural values and provide a rich source of cultural

knowledge.

Kazakhstan’s education system reflects these multi-

lingual dynamics. Following N.A. Nazarbayev’s directive

on social and economic modernization, the government has

focused on human capital development through education

reforms, taking advantage of the country’s diverse ethnic and

linguistic background [24]. The “Kazakhstan – 2050” strategy

further supports a three-language policy aimed at preparing

citizens who are fluent in Kazakh, Russian, and English [24].

Education reforms in Kazakhstan include the adoption

of a three-tiered higher education system, consisting of Bach-

elor’s, Master’s, and PhD degrees, aligned with the Bologna

Process. This approach aims to promote international recog-

nition and mobility for Kazakhstani students [1]. By 2016,

the Ministry of Education and Science had implemented

new financing models and credit technologies to expand op-

portunities for double-degree and distance learning. These

initiatives are designed to improve the quality of education

in Kazakhstan and make it more accessible to students from

all over the world [1].

The “The State Program for Language Policy Imple-

mentation in the Republic of Kazakhstan for 2020–2025” set

specific goals for English language proficiency, aiming for

20% of the population to achieve English proficiency and

15% to be trilingual by 2025 [25]. Additionally, the creation

of the National Academic Recognition Information Centre

(NARIC) in Kazakhstan supports academic recognition and

promotes international integration.

Nazarbayev University, established as an English-

medium institution with partnerships including University

College London and Carnegie Mellon University, represents

Kazakhstan’s commitment to global standards. Besides, the

Bolashak Scholarship Program, launched in 1993, has al-

lowed thousands of Kazakhstani students to study abroad

and develop their English language skills, as well as gain

international experience.
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Long-term studies have shown that learning both Rus-

sian and English from an early age contributes to overall

linguistic and cognitive development. This early bilingual

education also promotes intercultural awareness and strength-

ens scientific thinking abilities.

3.2. The Effectiveness of Trilingual Education

Programs in Kazakhstani Schools

In Kazakhstan, English language proficiency is a key

determinant of personal and professional aspirations among

youth. Trilingual education has been progressively imple-

mented since 1992 through the establishment of a network

of Bilim-Innovation Lyceums (formerly Kazakh-Turkish

Lyceums). This has expanded to include trilingual education

pilot programs in 33 schools since 2007, and Nazarbayev

Intellectual Schools since 2008.

In 2007, the Ministry of Education and Science ini-

tiated a nationwide pilot program for trilingual education

in Kazakh, Russian, and English. As part of this initiative,

the Aktobe Region saw significant implementation efforts.

The “Bilim” Trilingual Education and Innovation Lyceum,

established in 1993, played a crucial role in this process.

Later, in 2007, Aktobe Secondary School №21 was renamed

as “Trilingual Secondary School-Gymnasium №21”, where

Mathematics and Science were taught in three languages.

Further expanding the trilingual model, Nazarbayev Intel-

lectual School, offering trilingual education, was opened in

2013, with Physics and Mathematics also being taught in

three languages. Therefore, the focus on STEM-related sub-

jects such as Mathematics, Science, and Physics, which are

taught in Kazakh, Russian, and English, highlights a strate-

gic commitment to developing globally competitive skills

among students.

The above-mentioned schools and specialized lyceums

prioritize the development of Kazakh language skills, pro-

vide support for Russian, and introduce English as a third lan-

guage. Over the past three years, the academic performance

of graduates from these institutions has been exceptional (see

Table 1) [26].

Table 1. Academic Performance of Graduates (2022–2024) [26].

Category
Number of

Graduates
Percentage (%) Description

Altynbelgi (Gold Badge) Award 40 4.4%
Highest academic distinction awarded for outstanding

achievement

Graduation with Honors 34 3.6%
Excellent academic performance for reflecting

graduation with honors

Other High Academic Performance 846 92%
High academic performance that meets quality

standards but is below graduation with honors level

Total 920 100%

According to Table 1, out of 920 graduates, 92%

achieved a high academic performance [26]. This means that

all 920 graduates met or exceeded the expected quality stan-

dards, consistent with a 100% high academic performance

rate. Notably, 40 graduates (4.4%) were awarded the pres-

tigious “Altynbelgi” gold badge for outstanding academic

achievement, and 34 (3.6%) graduated with honors. These

awards signify outstanding scholarly excellence and serve as

indicators of the highest academic standards within Trilingual

Secondary School-Gymnasium №21, “Bilim” Trilingual Ed-

ucation and Innovation Lyceum, and Nazarbayev Intellectual

School in Aktobe.

The findings provide strong evidence that trilingual ed-

ucation in Kazakhstan’s specialized lyceums and schools has

contributed significantly to the development of academically

talented graduates. Let us now take a look at the achieve-

ments of trilingual students in various academic competitions

over the past three years (see Table 2) [26].

The data in Table 2 indicates that students from the

trilingual schools under study have actively participated and

achieved success in various academic competitions. Dur-

ing this three-year period, they have collectively earned a

remarkable total of 381 medals in regional, national, and

international Olympiads and scientific competitions, com-

prising 126 gold, 125 silver, and 130 bronze medals. This

success suggests that trilingual education develops critical

thinking, problem-solving skills, and a solid foundation in

various subjects, preparing students for high-level intellec-
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tual engagement.

We shall further analyze graduate university enrollment

data and its implications for trilingual education outcomes

across three schools in Aktobe, as shown in Table 3 [26].

Table 2. Medals Won in Academic Olympiads and Scientific Competitions (2022–2024) [26].

Competition Level Gold Silver Bronze Total Medals

Regional 54 47 56 157

National 42 54 48 144

International 30 24 26 80

Total 126 125 130 381

Table 3. Graduate University Enrollment Data in Aktobe (2022–2024) [26].

Trilingual

Education
Institution

Total Number
of Graduates

Total Number
of Grants
Received

Grant
Acquisition

Rate

Foreign University Enrollments Kazakhstani University

Enrollments

Foreign

University

Grants

Foreign

University

Paid

Enrollments

Kazakhstani

University

Grants

Kazakhstani

University

Paid

Enrollments

Trilingual

Secondary School-

Gymnasium №21

247 113 46% 7 24 104 110

Nazarbayev

Intellectual School
493 435 88% 32 26 405 30

“Bilim” Trilingual

Education and

Innovation Lyceum

180 137 76% 18 11 119 32

Total 920 685 74% 57 61 628 172

According to Table 3, graduates from trilingual educa-

tion institutions inAktobe showed high international compet-

itiveness by securing 685 grants, with 57 from universities

abroad and 628 from Kazakhstani universities. Nazarbayev

Intellectual School had the highest grant acquisition rate

at 88%, reflecting its elite status and rigorous academic

standards. Both “Bilim” Trilingual Education and Innova-

tion Lyceum and Trilingual Secondary School-Gymnasium

№21 also showed substantial grant acquisition rates of 76%

and 46% respectively, demonstrating effective preparation

for higher education. Additionally, some students enrolled

through paid programs, both domestically (172 graduates)

and abroad (61 graduates). This may reflect the competi-

tive nature of grant and scholarship acquisition or personal

choices regarding university selection. The information pre-

sented inTable 3 clearly illustrates that high grant acquisition

rates, especially among Nazarbayev Intellectual School grad-

uates, highlight the effectiveness of trilingual education in

developing students’ proficiency in Kazakh, Russian, and

English. This trilingual proficiency not only improves aca-

demic performance but also fosters global competitiveness,

aligning with Kazakhstan’s education reforms and a broader

societal shift towardsmultilingualism driven by globalization

and technological progress. The success of these graduates in

securing grants from foreign universities further validates the

international recognition of the trilingual education model.

Consequently, these findings support the conclusion

that trilingual education environments produce highly ca-

pable individuals who can succeed in various professional

fields and make significant contributions to the global knowl-

edge economy.

3.3. Practical Recommendations for Enhanc-

ing Trilingual Education in Kazakhstan

Based on the findings, the following recommendations

are proposed to further enhance trilingual education in Kaza-

khstan:

1. Pedagogical Innovation and Methodology Devel-

opment: To create cutting-edge learning environments, it

is recommended to develop adaptive, technology-enhanced

learning approaches. These should integrate artificial intelli-

gence and machine learning tools, create personalized learn-

ing pathways, and utilize interactive digital platforms for
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language acquisition. Furthermore, designing competency-

based curriculum frameworks is crucial. These frameworks

should align with international educational standards, em-

phasize critical thinking and cross-cultural communication

skills, as well as incorporate project-based and experiential

learning methodologies. To implement these changes effec-

tively, it is important to establish innovation laboratories

in educational institutions, create interdisciplinary research

teams focused on multilingual pedagogical approaches, and

provide annual innovation grants for teachers proposing new

teaching strategies.

2. Teacher Training and Professional Development:

To ensure the development of professional teaching skills,

comprehensive training programs should be implemented.

These programs should focus on advanced linguistic compe-

tencies, multilingual teaching methodologies, intercultural

communication skills, and digital pedagogical technologies.

Moreover, creating international exchange programs for ed-

ucators and implementing continuous professional certifica-

tion mechanisms will ensure ongoing growth. Key training

components should include mandatory multilingual certi-

fication for educators, advanced methodology workshops,

online and offline professional development platforms, and

collaborative international teaching experience programs.

3. Curriculum and Content Development: To en-

hance the curriculum, it is necessary to create flexible and

adaptive curriculum frameworks that integrate language

learning with other disciplines and promote critical thinking

and analytical skills. Additionally, it is important to develop

specialized content that addresses global economic trends,

technological innovations, intercultural communication, and

sustainable development principles. Content innovation can

be facilitated by establishing curriculum development consor-

tia, conducting regular international benchmarking, creating

collaborative platforms for content creators, and implement-

ing peer-review mechanisms for educational materials.

4. Technological Integration and Digital Learning:

Developing a robust digital learning environment is essential.

This includes creating comprehensive digital learning plat-

forms, AI-based language learning applications, and virtual

and augmented reality language training tools, alongside es-

tablishing online trilingual education repositories. To ensure

successful technology implementation, it is crucial to invest

in advanced educational technology infrastructure, provide

digital literacy training for educators and students, create

technology innovation grants, and develop cybersecurity and

ethical technology usage guidelines.

5. Intercultural and Global Competence Develop-

ment: Developing intercultural and global competence re-

quires a comprehensive approach that fosters global citizen-

ship, multicultural collaboration, and adaptive communica-

tion skills. Effective programs include international student

exchanges and cross-cultural research collaborations. Practi-

cal steps involve building international partnership networks,

organizing multilingual academic conferences, launching

student mobility programs, and creating global mentorship

platforms.

6. Monitoring and Continuous Improvement: To

maintain long-term effectiveness, it is necessary to imple-

ment comprehensive assessment frameworks and establish

key performance indicators for trilingual education. Con-

ducting long-term studies that track graduate outcomes and

creating feedback channels with industry and academic

stakeholders will provide valuable insights. Continuous im-

provement should be guided by regular curriculum reviews,

alignment with international educational standards, data-

driven policy recommendations, and transparent reporting

processes.

Expected Outcomes: By implementing these compre-

hensive recommendations, Kazakhstan is set to significantly

boost its global educational competitiveness. The country

will develop highly adaptable, multilingual professionals

while preserving its rich cultural heritage and promoting in-

ternational integration. Ultimately, these strategies aim to

create a dynamic and innovative educational environment

that equips students to face both current global challenges

and the evolving demands of future professional landscapes.

These recommendations offer a holistic, strategic ap-

proach to advancing trilingual education, emphasizing inno-

vation, technological integration, and comprehensive skill

development. The proposed strategies seek to transform ed-

ucational practices, preparing students not only for current

global issues but also for future academic and professional

challenges. By balancing technological advancement, peda-

gogical excellence, and cultural preservation, these recom-

mendations reflect Kazakhstan’s unique position as a country

at the intersection of global education trends and its own na-

tional identity.
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4. Conclusions

This study highlights the crucial role of bilingualism

and multilingualism in Kazakhstan’s sustainable develop-

ment and social cohesion. By examining the dynamic inter-

action between language policy and education, the research

emphasizes the need for continuous adjustment and improve-

ment of language programs. Thus, the research findings show

that trilingual education in Kazakhstan effectively equips the

younger generation with the linguistic skills necessary to

engage in global academic and professional environments.

Trilingual education programs, in particular, enhance criti-

cal thinking, cultural awareness, and communicative com-

petence. Graduates of such programs become culturally

sensitive individuals who promote interethnic harmony and

contribute to national sustainability.

Kazakhstan’s experience offers a valuable model for

other multicultural nations aiming to balance national lan-

guage promotion with the demands of global communication.

Practical recommendations for educators include develop-

ing innovative teaching methods, providing comprehensive

teacher training programs, and creating a dynamic curricu-

lum that reflects Kazakhstan’s linguistic diversity and pro-

motes intercultural understanding. The successful implemen-

tation of these strategies not only prepares students for the

global stage but also preserves the rich cultural heritage of

Kazakhstani society. Future research is encouraged to inves-

tigate the long-term impacts of trilingual education and to

conduct broader, regionally diverse studies, thereby reinforc-

ing the generalizability and depth of these findings.
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