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ABSTRACT

Understanding how motivational strategies are perceived and prioritized by learners is essential for effective foreign

language instruction, particularly within culturally diverse contexts. This study investigates the perceived importance and

frequency of motivational strategies employed by English language teachers, as reported by EFL learners in Iran and Oman.

Amodified Likert-scale questionnaire was administered to 173 Iranian and 147 Omani students to assess their evaluations

of various motivational techniques used in their classroom environments. Descriptive and correlational analyses revealed a

moderate alignment between learners’ perceptions of priority and observed frequency of use. Importantly, findings indicate

that learners in both contexts view their instructors as central to fostering engagement, with motivation-enhancing strategies

acting as a bridge between instructional quality and learner participation. Findings suggest that cultural and regional

factors may not significantly alter the students’ overall attitudes toward motivational strategies in the classroom. The study

highlights the value of eliciting student feedback through surveys or classroom discussions to adapt teaching practices to

local expectations and cultural norms to improve education quality. In conclusion, this study provides valuable insights

into the motivational preferences of Iranian and Omani EFL learners, offering practical recommendations for teachers to

enhance student motivation. By understanding and aligning with learners’ motivational needs, teachers can create more

effective and engaging learning environments.

*CORRESPONDINGAUTHOR:

Hossein Isaee, Department of English Language and Literature,Am.C., IslamicAzad University,Amol 46134, Iran; Email: hossein_isaee@yahoo.com

ARTICLE INFO

Received: 29 May 2025 | Revised: 18 June 2025 | Accepted: 4 July 2025 | Published Online: 14 November 2025

DOI: https://doi.org/10.30564/fls.v7i12.10264

CITATION

Barjesteh, H., Vijayaratnam, P., Isaee, H., et al., 2026. A Cross-Cultural Examination of EFL Learners’ Perceptions of Teachers’ Motivational

Strategies: Evidence from Iran and Oman. Forum for Linguistic Studies. 7(12): 1106–1116. DOI: https://doi.org/10.30564/fls.v7i12.10264

COPYRIGHT

Copyright © 2025 by the author(s). Published by Bilingual Publishing Group. This is an open access article under the Creative Commons

Attribution-NonCommercial 4.0 International (CC BY-NC 4.0) License (https://creativecommons.org/licenses/by-nc/4.0/).

1106

https://orcid.org/0000-0002-4018-4487
https://orcid.org/0009-0002-3127-4787
https://orcid.org/0000-0002-9028-2907
https://orcid.org/0009-0004-4151-4232
https://orcid.org/0009-0007-1827-3268


Forum for Linguistic Studies | Volume 07 | Issue 12 | December 2025

Keywords: Motivational Strategies; EFL Learners; Cross-Cultural Comparison; Language Teaching; Oman; Iran

1. Introduction

Motivation remains a cornerstone of language learning

and teaching, frequently cited as both a driving force behind

learner engagement and a major pedagogical challenge [1,2].

Motivation can be conceptualized as a persistent internal

force that sustains learners throughout the often arduous pro-

cess of acquiring a second or foreign language [3]. Recent

studies further underscore its dual role as a catalyst for initial

engagement and a sustaining influence over time [4–7].

Despite extensive theoretical work on the concept,

many early studies concentrated more on defining motivation

than applying it in pedagogical contexts [8]. Contemporary

researchers have shifted focus toward implementing mo-

tivational strategies that can directly influence classroom

engagement and learning outcomes [9]. Motivational strate-

gies are deliberate instructional actions intended to elicit

and maintain learners’ motivation systematically [2]. Numer-

ous frameworks have emerged to categorize these strategies.

A seminal study identified ten “commandments” for moti-

vating language learners [10], while a more comprehensive

model was later developed encompassing four phases: cre-

ating basic motivational conditions, generating initial mo-

tivation, maintaining motivation, and promoting positive

self-evaluation [2,11]. These models have shaped pedagogical

practices worldwide, including in Western and non-Western

EFL settings [12,13].

Nevertheless, motivation is not culturally neutral. Sev-

eral scholars have argued that the effectiveness of motiva-

tional strategies is deeply embedded in socio-cultural and

educational contexts [14]. Strategies that yield positive results

in one setting may be less effective—or counterproductive—

in another. This concern is relevant in contexts such as Iran

and Oman, where educational values and learner expecta-

tions may differ significantly [15].

Although studies have explored motivational strate-

gies globally—in Hungary [10], East Asia [3], and the

UAE [4]—comparative analyses within the Middle East re-

main limited. In Iran, existing research has focused on

both teachers’and learners’perspectives [16–19], but advanced-

level learners have received little attention. Similarly, while

recent studies have emerged in Oman [20–22], cross-national

comparisons within the region remain scarce.

This study seeks to address this gap by comparing the

perceptions of Iranian and Omani EFL learners regarding

the priority and prevalence of motivational strategies em-

ployed by their instructors. By examining learners’ views in

two culturally distinct yet regionally proximal countries, this

research aims to provide insights into the context-specific

application of motivational strategies and offer pedagogical

recommendations for culturally responsive teaching. There-

fore, the following research questions are shaped:

1. Which motivational strategies do Iranian and Omani

EFL learners identify as most important?

2. Which motivational strategies do learners in Iran and

Oman observe being frequently used by their teachers?

3. Is there a significant correlation between the perceived

frequency and perceived importance of motivational

strategies among EFL learners in both countries?

2. Literature Review

Motivation plays a pivotal role in the acquisition of

a second language (L2) and is widely recognized as a key

factor in the learning process [1]. The effectiveness of moti-

vational strategies in English as a Foreign Language (EFL)

contexts has been a major focus of research over the past

few decades, with scholars seeking to understand how these

strategies can foster better learning outcomes in diverse cul-

tural settings [10]. The impact of motivation on L2 learners’

behavior, engagement, and performance has been confirmed

by numerous studies [23–25]. However, motivation is not a one-

size-fits-all concept; it is deeply influenced by the cultural

and contextual factors inherent to the educational setting.

2.1. Theoretical Background

The theoretical framework for this study is grounded in

the L2 Motivational Self System (L2MSS), which posits that

motivation is a dynamic construct shaped by the interaction

of three main components: the ideal L2 self, the ought-to L2

self, and the L2 learning experience [11,26]. The ideal L2 self
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refers to the learner’s vision of themselves as a successful L2

speaker, while the ought-to L2 self reflects the obligations

and expectations imposed by external factors such as fam-

ily or society. The L2 learning experience encompasses the

immediate motivational influences in the classroom environ-

ment, such as the teacher, teaching methods, and classroom

dynamics. Teachers’ use of motivational strategies can sig-

nificantly impact learners’ motivation by aligning classroom

activities with their goals and expectations [27].

Further extending this framework, scholars have em-

phasized the importance of contextual and cultural variables

in shaping motivational strategies [28]. The effectiveness of

these strategies is not only determined by the individual

characteristics of the learners but also by the cultural and

institutional contexts in which they are employed [14,29].

2.2. Iranian EFL Learners’ Motivational

Strategies

In the context of Iran, several studies have explored the

role of motivational strategies in language learning. Teacher

behaviors and classroom atmosphere are central to motivat-

ing Iranian EFL learners [3,4,10]. A common theme across

these studies is the importance of teacher involvement and

emotional support. Iranian learners tend to prefer strate-

gies that demonstrate teacher involvement and are heavily

influenced by teachers’ guidance in shaping their learning

behaviors [30–33]. This aligns with the Iranian cultural con-

text, where students typically expect and rely on teachers for

direction and motivation.

One of the most important strategies identified by Ira-

nian EFL learners is the creation of a positive classroom

environment. A conducive learning environment is essential

for sustaining motivation over time [11]. Iranian learners also

highly value strategies that recognize their efforts, with recog-

nition often seen as a way of validating their achievements.

Taiwanese and Iranian students alike prioritized recognition

as a motivational strategy [3,34]. Iranian learners’ motivation

is heavily influenced by external praise and acknowledg-

ment [5].

More recent studies have provided updated insights into

Iranian EFL learners’ perceptions. Iranian learners exhibit

intrinsic motivation, often driven by social and academic as-

pirations. They favor strategies that enhance self-confidence

and group cohesion, underscoring the role of the teacher in

nurturing these qualities [16].

2.3. Omani EFLLearners’Motivational Strate-

gies

In Oman, research on motivational strategies has been

less prevalent, but a growing body of literature is beginning

to explore the impact of cultural and contextual factors on

motivation [35]. Omani students’ preferences show distinct

patterns compared to their Iranian counterparts. Omani EFL

learners often employ metacognitive strategies to regulate

their learning, with an emphasis on goal-setting and self-

monitoring [15]. They are more self-directed, while Iranian

learners are more reliant on external motivation.

Omani learners also highly value extrinsic motivators

such as career prospects and academic success [36]. This high-

lights the importance of understanding students’ goals and

aspirations in motivating them effectively. Culturally ap-

propriate motivational strategies are especially important in

Oman, where motivation is tied to the integration of edu-

cational strategies with local cultural values. Group-based

motivational strategies may be more effective due to the im-

portance of social recognition and peer-group dynamics [15].

2.4. Comparative Insights from Iran and

Oman

Although motivational strategies are often discussed in

isolation, studies comparing learners across cultural contexts

offer comprehensive insights. Both Iranian and Omani learn-

ers value the teacher’s role in fostering motivation; however,

Iranian learners focus more on teacher-centered strategies

such as praise and recognition, while Omani learners em-

phasize autonomy, metacognitive skills, and group cohesive-

ness [15,36].

The cultural context plays a crucial role in shaping these

preferences. Iranian learners often exhibit a more hierarchi-

cal approach to learning [13,30], while Omani learners favor

independence and peer collaboration [15]. The educational

settings in both countries highlight the need for teachers to

adapt their strategies to meet diverse motivational needs. The

reviewed literature demonstrates that motivational strategies

are influenced not only by learners’ individual needs but also

by their cultural and educational contexts. While both Ira-

nian and Omani learners recognize the importance of teacher
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involvement and classroom atmosphere, there are notable

differences in how they perceive and value various strategies.

Iranian learners often prioritize teacher-centered strategies,

while Omani learners value autonomy and metacognitive

strategies. A nuanced, culturally informed approach is es-

sential for enhancing motivation in EFL classrooms in both

contexts.

3. Materials and Methods

3.1. Participants

The study included a total of 347 advanced-level En-

glish as a Foreign Language (EFL) learners from two dis-

tinct cultural and educational contexts: Iran and Oman. The

Iranian cohort consisted of 173 learners (98 males and 75

females), aged between 18 and 29 years (M = 25.5), recruited

from six private language institutes in Tehran, the capital

of Iran. All participants were native Persian speakers and

had no prior experience living in English-speaking countries.

The majority were university students (n = 119) who had pro-

gressed from elementary to advanced levels within private

language programs, in addition to receiving formal English

instruction through Iran’s national curriculum. To ensure ho-

mogeneity in proficiency, an advanced-level version of the

Key English Test (KET) was administered to 200 learners.

Participants whose scores fell within one standard deviation

above or below the mean were selected, following Hatch and

Farhady’s (1981) guidelines, leading to the exclusion of 27

learners.

Similarly, the Omani sample included 174 advanced-

level EFL learners (92 females and 82 males) from four

private English language institutes in Muscat and Sohar. All

participants were native Arabic speakers, aged between 18

and 30 years (M = 24.8). Like their Iranian counterparts, the

Omani learners had completed a structured progression of

language instruction at private institutes and had also taken

English courses as part of their public education. Proficiency

screening using the same advanced KET version was em-

ployed to ensure consistency in language level across both

groups.

The six Iranian and four Omani private institutes were

selected based on their accessibility, willingness to partici-

pate, and their established reputations for offering advanced-

level EFL instruction. While the number of participating

institutes differs slightly, participant numbers were approxi-

mately balanced across countries. Furthermore, all institu-

tions adhered to similar pedagogical frameworks and cur-

riculum standards, minimizing the risk of significant cluster

effects due to site-level variation.

Institutes were selected purposively for their accessi-

bility, their offering of advanced-level instruction, and their

reputations for employing qualified instructors and main-

taining consistent pedagogical quality. These criteria were

applied uniformly across both countries to ensure method-

ological consistency.

3.2. Instruments

Two primary instruments were used in the study: the

Advanced Key English Test (KET) and the Motivational

Strategies Questionnaire.

3.2.1. Advanced Key English Test (KET)

The Key English Test (KET), developed by Cambridge

Assessment English, is an internationally recognized stan-

dardized examination designed to assess foundational En-

glish language proficiency, corresponding to the A2 level of

the Common European Framework of Reference (CEFR).

While the standard KET is typically used to evaluate basic

communicative competence, an adapted and more challeng-

ing version of the test was utilized in this study to screen

for advanced-level learners. The rationale for using this tool

lies in its robust psychometric properties and consistent use

in large-scale language proficiency assessment.While the

standard KET aligns with CEFRA2 proficiency, a modified

version was developed for this study to screen advanced

learners. This version incorporated B2-level reading and lis-

tening passages as well as open-ended writing tasks adapted

from the FCE and CAE frameworks. The adaptation ensured

a more accurate assessment of participant proficiency while

retaining the test’s standardized structure.

Justification for using the KET was grounded in its

well-documented reliability and validity. According to Cam-

bridge English technical reports, the test demonstrates high

internal consistency, with Cronbach’s alpha values ranging

from 0.82 to 0.91 across components, depending on the

testing session and population. Its validity is supported by

extensive empirical research, establishing strong correla-

tions with other CEFR-aligned assessments and confirming
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that it reliably measures what it intends to—communicative

competence in real-world contexts. In this study, the test

served as a screening tool to ensure proficiency homogene-

ity across Iranian and Omani participants. Learners whose

scores fell within one standard deviation above or below the

mean were retained, following Hatch and Farhady’s guide-

lines [37]. This method helped ensure comparability between

groups and minimized potential confounding variables re-

lated to linguistic ability.

3.2.2. Motivational Strategies Questionnaire

Adapted from Cheng and Dörnyei [3], this self-report

instrument consisted of two parallel sections. The first sec-

tion included 48 items assessing the perceived importance of

various motivational strategies, rated on a six-point Likert

scale (1 = “not important” to 6 = “very important”). The sec-

ond section mirrored the same items, but participants rated

the frequency with which they observed each strategy in use

by their teachers (1 = “hardly ever” to 6 = “very often”).

To enhance interpretability, the 48 items were grouped

into ten multi-item categories, each representing a broader

motivational theme. Internal consistency for each category

was evaluated using Cronbach’s alpha, all of which exceeded

the acceptable reliability threshold of 0.60 according to Pal-

lant [38].

3.3. Procedure

The study followed a three-phase procedure: 1) Screen-

ing and Selection: All participants completed the advanced

version of the KET to ensure comparable levels of language

proficiency. Learners scoring within one standard devia-

tion of the group mean were retained for the study. 2) Data

Collection: Participants completed the adapted question-

naire during scheduled class sessions. Instructions were

provided in the participants’ native language (Persian in

Iran; Arabic in Oman) to ensure comprehension and consis-

tency. Anonymity and confidentiality were emphasized to

reduce social desirability bias, a known limitation of self-

report measures. 3) Data Coding andAnalysis: Responses in

both sections of the questionnaire were numerically coded

(1–6). Mean scores and standard deviations were calcu-

lated for each item and motivational scale. Items and cat-

egories were then ranked based on perceived importance

and frequency. Standardized scores were computed to facili-

tate cross-cultural comparisons between Iranian and Omani

learner perceptions.

4. Results

The study aimed to assess both the priority (importance)

and prevalence (frequency) of various motivational strate-

gies as perceived by Iranian EFL learners. The multi-item

scales of the questionnaire were evaluated for reliability, and

the CronbachAlpha index was calculated for each scale. The

results revealed that all scales exceeded the minimum relia-

bility threshold of 0.60, confirming the internal consistency

of the items. In order to compare these findings with those

of Omani EFL learners, the same analysis was performed

on data gathered from Oman. The Omani sample included

174 learners from private language schools in Muscat and

Sohar, and the results were analyzed similarly to those of the

Iranian learners.

4.1. Priority of Motivational Strategies

In this phase, the means of each scale were computed

and ranked based on the responses regarding the priority

(importance) of the strategies. Table 1 presents the reliabil-

ity and mean estimates for the priority scale, illustrating the

strategies ranked by their perceived importance. As shown,

appropriate teacher behavior emerged as the most important

strategy, followed closely by creating a pleasant classroom

environment and recognizing learners’ efforts.

4.2. Prevalence of Motivational Strategies

Next, the prevalence (frequency) of the same strate-

gies was assessed, and the means and reliability estimates

were calculated for the prevalence questionnaire. Table 2

displays the results for the frequency of motivational strate-

gies, showing that creating a pleasant classroom climate was

rated as the most frequently observed strategy, followed by

presenting tasks properly and appropriate teacher behavior.

These findings suggest that teachers were employing the

strategies they regarded as most important, but some dis-

crepancies were noted between the rankings of importance

and prevalence.
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Table 1. Ranking of Motivational Strategies in Order of Priority (Iranian vs. Omani EFL Learners).

Rank Scales
Mean

(Iran)

Mean

(Oman)

Cronbach α

(Iran)

Cronbach α

(Oman)

1 Appropriate teacher behavior 5.66 5.64 0.83 0.84

2 Creating a pleasant climate in the classroom 5.42 5.40 0.81 0.82

3 Recognizing learners’ efforts 5.62 5.60 0.78 0.79

4 Promoting students’ self-confidence 5.30 5.28 0.71 0.73

5 Promoting group cohesiveness and norms 4.60 4.58 0.79 0.80

6 Enhancing the goal-orientedness of learners 4.57 4.55 0.68 0.70

7 Making learners familiar with L2 values 3.98 3.97 0.67 0.69

8 Making the tasks stimulating 3.95 3.93 0.74 0.75

9 Enhancing students’ autonomy 3.84 3.83 0.72 0.73

10 Presenting tasks properly 4.18 4.15 0.65 0.67

Table 2. Ranking of Prevalence of Motivational Strategies (Iranian vs. Omani EFL Learners).

Rank Scales
Mean

(Iran)

Mean

(Oman)

Cronbach α

(Iran)

Cronbach α

(Oman)

1 Creating a pleasant climate in the classroom 5.15 5.12 0.81 0.82

2 Presenting tasks properly 5.11 5.08 0.78 0.79

3 Appropriate teacher behavior 4.98 4.96 0.77 0.78

4 Promoting students’ self-confidence 4.87 4.85 0.68 0.70

5 Making the learning tasks stimulating 4.73 4.70 0.77 0.78

6 Promoting group cohesiveness and norms 4.65 4.62 0.76 0.77

7 Enhancing the goal-orientedness of learners 4.33 4.31 0.71 0.72

8 Recognizing learners’ efforts 3.88 3.85 0.75 0.76

9 Promoting students’ autonomy 3.43 3.40 0.80 0.81

10 Making learners familiar with L2 values 3.22 3.20 0.67 0.68

4.3. Comparison of Priority and Prevalence

Rankings (Country-Specific)

In this phase, Spearman’s rank order correlation coeffi-

cient was calculated separately for both Iranian and Omani

EFL learners to assess the relationship between the priority

and prevalence rankings of motivational strategies. Table 3

summarizes the correlation results for the priority and preva-

lence rankings for Iranian EFL learners.

Table 3. Correlation between Priority and Prevalence Rankings for

Iranian EFL Learners.

Spearman’s Rho Importance Frequency

Prevalence

Priority 0.39**

p <0.01

Note: ** Correlation is significant at the 0.01 level (2-tailed).

As shown in Table 3, the correlation results show a

weak but significant positive correlation (rho = 0.39, p <

0.01) between the perceived importance and frequency of

the motivational strategies. This indicates that the strategies

considered most important by the Iranian EFL learners are

also those observed most frequently in the classroom, al-

though some strategies were prioritized over their actual use.

Table 4 summarizes the correlation results for the priority

and prevalence rankings for Omani EFL learners.

Table 4. Correlation between Priority and Prevalence Rankings for

Omani EFL Learners.

Spearman’s Rho Importance Frequency

Prevalence

Priority 0.35**

p <0.01

Note: ** Correlation is significant at the 0.01 level (2-tailed).

According to Table 4, the correlation results indicate

a weak but statistically significant positive correlation (rho

= 0.35, p < 0.01) between the perceived importance of the

motivational strategies and their frequency of use. This sug-

gests that the strategies viewed as most important by Omani

EFL learners are also the ones most frequently observed

in the classroom. However, it’s worth noting that some

strategies were given higher priority in terms of importance

than their actual usage in practice. The findings indicate
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that Omani EFL learners show almost identical perceptions

regarding the importance and frequency of motivational

strategies as their Iranian counterparts. This suggests that

cultural and regional factors may not significantly alter the

students’ overall attitudes toward motivational strategies in

the classroom.

As indicated byTables 3 and 4, both Iranian and Omani

EFL learners demonstrate a weak but significant correlation

between the priority and prevalence rankings of motivational

strategies. The Iranian learners have a slightly higher cor-

relation (rho = 0.39), while Omani learners show a correla-

tion of 0.35. This similarity in the correlation values sug-

gests that both groups perceive the strategies they find most

important as also being those that are most frequently ap-

plied in their classrooms. The results of this study reveal

that Omani and Iranian EFL learners share almost identi-

cal perceptions regarding the importance and frequency of

motivational strategies in language learning. Both groups

prioritize teacher behavior, a pleasant classroom environ-

ment, and the recognition of learners’ efforts as the most

influential strategies. Additionally, the correlation between

the priority and prevalence rankings for both groups shows

a significant but weak relationship, indicating that learners

perceive the strategies they deem most important as those

that are most frequently applied by their teachers. Although

there are slight differences in the exact values of the corre-

lations, these differences are minimal, suggesting that the

motivational needs of Iranian and Omani EFL learners are

largely similar. This finding underscores the cross-cultural

consistency in the motivational strategies that are considered

effective in enhancing language learning experiences across

different regions.

Figure 1 compares the importance and frequency of

motivational strategies for Iranian and Omani EFL learners.

It visualizes how each country perceives the significance and

application of various strategies in language learning.

Figure 1. Comparison of Motivational Strategies: Iran Vs. Oman (Importance and Frequency).

5. Discussion

The findings of this study reveal a set of consistent

trends in the motivational strategies that Iranian and Omani

EFL learners value most. Both groups prioritize motiva-

tional strategies that emphasize appropriate teacher behavior,

creating a pleasant classroom climate, and recognizing stu-

dents’ efforts. These findings align with those of Dörnyei

and Csizér [1], who suggested that teacher behavior plays a

pivotal role in motivating learners in language learning con-

texts. The high ranking of teacher behavior in both Iranian

and Omani learners’ perceptions suggests a shared cultural

emphasis on teacher authority and influence in educational

settings. This is consistent with the results of Ahmadi et
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al. [23] and Arumi and Astuti [31], and Isaee and Barjesteh [39],

who found that teacher behavior is crucial for Iranian learn-

ers, and a similar view is also reflected in the Omani context.

A qualitative study by Ummi et al. [30] emphasizes the im-

portance of diverse teaching strategies and blended learning

environments in enhancing educational performance by in-

corporating students’ interests and cultural backgrounds.

Creating a positive classroom environment emerged

as the second most important strategy for both Iranian and

Omani learners. This finding reinforces Dörnyei’s asser-

tion [2] that a pleasant learning environment is essential for

fostering intrinsic motivation in language learners. The em-

phasis on classroom atmosphere is echoed in the research

of Cheng and Dörnyei [3], who highlighted its importance

in Asian contexts, including Iran and Oman. This is fur-

ther supported by researchers Isaee and Barjesteh [32], whose

findings revealed that high-impact educational practices in-

volving classroom self-management, student engagement,

and student success create better classroom outcomes.

However, while the pleasant environment was also

ranked highly in Iranian studies (e.g., Isaee and Barjesteh [25]),

Omani learners seem to view it with similar importance. The

shared preference for a positive classroom atmosphere sug-

gests that both sets of learners perceive the environment as

a critical factor in their language learning experience—a

finding supported by Zaremarzoni et al. [29], who linked en-

vironmental factors with increased motivation and academic

engagement.

The next strategy that both Iranian and Omani learners

found significant was recognizing learners’ efforts. This

result is consistent with findings by Cheng and Dörnyei [3]

for Taiwanese learners, where external recognition of effort

was seen as essential for maintaining motivation. Iranian

learners’ preference for recognition is well documented in

previous research [5,12,17]. Similarly, this study’s findings

align with recent research by Al-Aufi and Al-Kalbani [27]

in Oman, which revealed that praise and acknowledgment

from teachers are key motivators for Omani learners as

well. Interestingly, while some studies (e.g., Dörnyei and

Csizér [1]) report this strategy as less significant in other

contexts, the strong preference for recognition across both

Iranian and Omani learners suggests a cultural pattern that

values external affirmation and validation, particularly in

achievement-oriented societies.

Furthermore, both groups indicated a strong interest in

strategies that enhance self-confidence, with Iranian learners

showing a particular inclination for teacher feedback that

boosts their belief in their own abilities. This is consistent

with the work of Safdari [24] and Isaee and Barjesteh [25], who

found that Iranian learners are motivated by positive rein-

forcement and supportive teacher behavior. For Omani learn-

ers, this aligns with the findings of Al-Mukhainiyah [28], who

emphasized that Omani learners also view self-confidence-

building strategies as critical for their success in language

learning. This suggests a shared understanding across these

regions about the importance of teacher support in develop-

ing learner confidence.

When comparing the prevalence and frequency of

these strategies, both Iranian and Omani learners reported

that their teachers frequently applied strategies like creat-

ing a positive classroom environment and presenting tasks

effectively. This is in line with the findings of Bagheri

Nevisi and Farhani [15], who suggested that Iranian teachers

actively foster a positive environment. Likewise, Omani

studies confirm that teachers in Oman emphasize an en-

gaging classroom climate and use task-based approaches

to enhance motivation. This consistency in the application

of these strategies in both contexts highlights the universal

appeal of a supportive, dynamic classroom atmosphere as a

cornerstone of motivational practice.

It is important to note, however, that there are slight dif-

ferences in the frequency rankings between the two groups.

For instance, Iranian learners ranked promoting group cohe-

siveness higher than their Omani counterparts, a finding that

may reflect cultural differences in collectivism versus indi-

vidualism. As noted by Cents-Boonstra et al. [33], collectivist

cultures tend to place a higher value on group harmony and

cohesion, a factor that may influence Iranian learners’ pref-

erences. Omani learners, on the other hand, showed slightly

higher rankings for the importance of task-stimulation strate-

gies, potentially reflecting the increased use of communica-

tive language teaching methods in Oman [20].

In terms of the correlation between the priority and

prevalence rankings of these strategies, both Iranian and

Omani learners showed a significant, though weak, positive

correlation (rho = 0.39). This suggests that learners in both

countries perceive the strategies they deem most important

as those that are most frequently implemented by their teach-
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ers. While this correlation is not particularly strong, it does

indicate that teachers are generally aware of the motivational

needs of their students and strive to apply the strategies that

learners find most effective. This is a positive outcome, re-

inforcing the importance of aligning instructional practices

with learners’motivational preferences, as emphasized in the

work of Dörnyei [2,37].

Overall, the findings indicate that Omani EFL learners

show almost identical perceptions regarding the importance

and frequency of motivational strategies as their Iranian coun-

terparts. This suggests that cultural and regional factors may

not significantly alter the students’ overall attitudes toward

motivational strategies in the classroom.

6. Conclusions

This study offers insights into learner-perceived mo-

tivational strategies that may resonate across similar EFL

contexts beyond Iran and Oman. The shared emphasis on

teacher behavior, classroom climate, and recognition sug-

gests that these strategies may hold universal relevance in

culturally diverse learning environments

This This study highlights the value of aligning instruc-

tional practices with learners’ motivational preferences in

EFL contexts. The consistent prioritization of teacher behav-

ior, classroom climate, and recognition across Iranian and

Omani learners underscores the practical importance of these

strategies in enhancing learner engagement. Rather than fo-

cusing solely on cultural variation, the findings suggest that

certain motivational practices may have cross-cultural rele-

vance, especially in similarly structured educational settings.

The implications for language instruction are clear:

teachers should engage in regular dialogue with learners

to identify their motivational needs and adapt strategies ac-

cordingly. Simple tools such as feedback forms or class-

room discussions can help instructors refine their methods

to sustain learner motivation. Additionally, teacher training

programs should emphasize motivational strategy develop-

ment, particularly in fostering supportive classroom climates

and recognizing student effort—both of which were highly

valued by learners.

From a research perspective, future studies should ex-

plore these dynamics across varying proficiency levels and

broader cultural contexts. Triangulating self-reports with

classroom observations or teacher interviews would provide

a more comprehensive understanding of how motivational

strategies are applied and received. Investigating teachers’

perspectives could also yield useful insights into how well

learner needs are understood and met in practice.

This study provides valuable insights into the moti-

vational preferences of Iranian and Omani EFL learners,

offering practical recommendations for teachers to enhance

student motivation. By understanding and aligning with

learners’ motivational needs, teachers can create more effec-

tive and engaging learning environments. The study also

opens avenues for future research, particularly in exploring

diverse learner populations and employing mixed-methods

approaches better to understand the complexities of motiva-

tion in language learning.
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