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ABSTRACT

Paragraph writing remains one of the most challenging skills for both Indonesian EFL students to acquire and for

EFL teachers to instruct. This difficulty is frequently attributed to students’ limited vocabulary, insufficient grammatical

competence, and challenges in summarizing and paraphrasing. Therefore, the implementation of effective instructional

strategies for teaching paragraph writing is urgently needed to address this issue. This study investigates students’perceptions

of the implementation of case-based learning (CBL) integrated with blended learning in English as a Foreign Language

(EFL) paragraph writing instruction. Employing a mixed-methods approach, quantitative data were gathered through an

online questionnaire comprising 31 Likert-scale items distributed across four subscales: motivation, learning process,

learning outcomes, and support impact. The motivation subscale included 3 items, while the learning process, learning

outcomes, and support impact subscales comprised 12, 6, and 11 items, respectively. Qualitative data were collected

through semi-structured interviews to gain deeper insights into the learning experience. The participants of this study

were 35 EFL students from the English Department at Muhammadiyah University of Mataram. Quantitative findings

indicate that students held positive perceptions of the CBL-blended learning model, highlighting increased motivation,

active participation, academic interaction, enhanced paragraph writing skills, critical thinking, creativity, and effective

use of technology. The interview data further revealed improvements in student collaboration and communication, as

well as greater engagement and comprehension of paragraph writing material. These findings suggest that integrating
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case-based and blended learning approaches holds significant potential for enhancing EFL writing instruction and offer

practical implications for educators and policymakers.

Keywords: Paragraph Writing; Blended Learning; Perception; Case-Based Learning

1. Introduction

Writing a paragraph is an essential skill in English

as a Foreign Language (EFL) teaching, especially  in an

academic environment where students are required to ex-

press their ideas in an organized and coherent manner. It

is  through such exercises that both writing proficiency and

overall communicative effectiveness can be improved [1,2].

Paragraph writing serves as the foundational step before

mastering other writing skills [3,4]. Paragraph writing is a fun-

damental foundation in producing scientific writing, which

consists of a set of rules to organize word into a large unit

through the organization of ideas, details, and a sense of

unity and coherence [5,6].

Despite its fundamental importance, paragraph writ-

ing remains one of the most challenging aspects of English

as a Foreign Language (EFL) instruction, particularly for

Indonesian undergraduate students. Learners often strug-

gle with organizing their ideas logically, maintaining co-

herence and cohesion, and constructing appropriate topic

sentences that align with the main idea of the paragraph [7].

Limited vocabulary, inadequate grammar proficiency, and

difficulties in summarizing and paraphrasing [8,9]. Addition-

ally, students tend to focus more on sentence-level accuracy

than on paragraph-level organization, which results in frag-

mented ideas and disjointed content [10]. In response to these

challenges, Case-Based Learning (CBL) has been proposed

as one of the alternative instructional methods to support

writing development. By engaging students in authentic,

context-rich scenarios that require problem-solving and anal-

ysis, CBL can promote critical thinking, enhance paragraph

structure, and foster meaningful learning experiences that

directly relate to real-world communication needs.

The case-based learning is an instructional approach

that places students in real or hypothetical situations that

demand analysis and problem solving [11]. This method

improves critical thinking skills and communication skills,

making learning more motivating and engaging [12,13]. Case-

based learning can develop problem-solving skills and learn-

ing motivation of students [14]. CBL helps students improve

academic performance and teamwork [15–17]. This approach

improves comprehensive ability and teaching satisfaction [18],

and it also allows students to be more active in the learning

process by exploring solutions and participating in in-depth

context-based discussions [19]. To maximize its effective-

ness, case-based learning can be integrated within a blended

learning environment, which combines the strengths of both

face-to-face and online instruction to support more flexible

and student-centered learning experiences.

The blended learning is a learning model that combines

face-to-face learning with the use of digital technology to

create a more flexible and effective learning experience [20,21].

Blended learning help students improve learning outcomes,

promotes engagement and interaction among students and

create more learner-centered among students [22,23]. In En-

glish as a foreign language writing instruction, blended learn-

ing provides opportunities for students to access additional

materials, receive online feedback, and practice writing in a

more dynamic environment [20,23]. The integration of case-

based learning in blended learning can increase student en-

gagement by allowing them to interact with the learning

materials more deeply, both in person and through digital

platforms [24]. The combination of these two approaches is

expected to improve students’ understanding in composing

effective paragraphs and develop their critical thinking skills

in an academic context.

As previously mentioned, CBL is empirically proven

to be able to enhance students critical thinking and students

writing skill in English as foreign language. According to

Ali, et al. [25], this method allows students to understand the

structure of writing more deeply through analytical thinking

skills and solving real situation-based problems. In addition,

research conducted by Dewi and Rahayu [11] showed that

this approach can improve students’ critical thinking, collab-

oration with peers, and problem-solving abilities, which are

important aspects in writing academic paragraphs. Another

study by Silaban and Wuriyani [26] found that students who
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learnt using case-based learning showed significant improve-

ment in the coherence and cohesion of their writing compared

to conventional learning methods. Furthermore, Majendra,

Ulfiyani, and Ulumuddin [27] added that this approach also

contributes to increasing students’ learning motivation as

they feel more involved in the learning process that is rele-

vant to real life.

The combination of case-based learning with blended

learning has gained attention in recent research, although it

still requires further study. According to Majendra, Ulfiyani,

and Ulumuddin [27], the integration of these two methods can

strengthen students’ understanding of the concepts taught as

they have the opportunity to analyse cases in a more flexible

learning environment. Alrouji [28] found that students who

learnt with this approach showed improvement in their writ-

ing skills due to more intensive interaction between live case

discussions and access to online materials. Muhtia, Suparno,

and Sumardi [29] revealed that the use of blended learning

in case-based learning helped students organise ideas and

draft more structured paragraphs. In addition, Sumbayak,

Saragih, and Natalia [30] emphasise that the effectiveness of

this combination depends on proper learning design and ade-

quate technological support for students to maximise their

potential in developing academic writing skills.

The case-based learning and blended learning studies

have shown their effectiveness in improving students’ writ-

ing skills, but there is limited research that examines the

integration of these two methods in the context of learning

English as a foreign language [31]. Most studies focus more

on the effectiveness of each method separately without ex-

ploring how the combination of the two can complement

each other in improving students’ coherence, cohesion and

engagement in writing academic paragraphs [32]. In addition,

there are still few studies that specifically identify the chal-

lenges students face in implementing case-based learning

in a blended learning environment. This study is needed

to fill the research gap by analysing in depth how students’

perceptions of this combination of methods can contribute to

the improvement of their writing skills. Therefore, this study

focuses merely on exploring students’ perceptions regarding

the integration of case-based learning in order to gain deeper

insight into how this combined approach influences their

writing skill development.

This study aims to analyse Indonesian students’ percep-

tions of the application of case-based learning combined with

blended learning in improving paragraph writing skills in En-

glish as a foreign language. Specifically, it seeks to identify

the extent to which the combination of methods can facilitate

students’ understanding of paragraph structure and organisa-

tion, enhance their engagement in the learning process, as

well as overcome challenges that arise in its implementation.

In addition, this study also aims to explore the factors that

influence the effectiveness of this approach in supporting

the development of students’ academic writing skills. The

results of this study are expected to provide insights for edu-

cators in designing more innovative and effective learning

strategies in teaching English writing.

2. Literature Review

2.1. CBL in English Language Learning

Case-Based Learning (CBL) is a pedagogical approach

that emphasizes the use of real-life scenarios and collabora-

tive problem-solving to engage learners in the application

of knowledge. Grounded in constructivist learning theory,

CBL encourages learners to construct meaning through ac-

tive exploration of authentic contexts. It draws on principles

of situated cognition, which posits that knowledge is most ef-

fectively acquired and retained when learned in meaningful,

context-rich situations, and collaborative learning, which un-

derscores the value of social interaction and peer engagement

in constructing understanding [33]. In the context of language

education, CBL has emerged as an innovative method for

promoting deeper engagement, critical thinking, and the con-

textual use of language. The integration of prior knowledge

into case-based scenarios enables learners to connect abstract

language concepts with real-world applications, enhancing

both motivation and comprehension.

The theoretical underpinnings of CBL find strong reso-

nance in English as a Foreign Language (EFL) instruction,

particularly in the teaching of writing. By incorporating case

studies that simulate authentic communication tasks, students

are given opportunities to engage in higher-order thinking

and language analysis. Diao [34] asserts that CBL enhances

student engagement and language retention by fostering inter-

action with meaningful linguistic content. Similarly, Bekele
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Sime, Gencha, and Olamo [4] demonstrate that case-based

approaches in literature and cultural studies enable learners

to analyze language use in diverse contexts, fostering deeper

understanding and textual interpretation. These applications

align with experiential learning theory [16], which emphasizes

learning through direct experience and reflective observa-

tion. In writing classes, CBL encourages learners to interpret

texts, develop arguments, and articulate ideas with clarity

and coherence, all crucial components of academic writing

in EFL settings.

The impact of CBLon learning outcomes has been well

documented in recent studies. According to Dewi, et al. [35],

the approach enhances learners’ critical thinking skills and

promotes active participation, two essential competencies

for academic success in EFL learning. Furthermore, per-

sonalized learning becomes possible as students relate case

scenarios to their own lived experiences, thereby increasing

engagement and intrinsic motivation. Despite these ben-

efits, challenges remain in implementing CBL effectively.

These include the need for instructors to design cases that

are pedagogically sound, culturally relevant, and appropri-

ately challenging, as well as ensuring equitable participation

in group-based tasks. Without careful scaffolding, there is

a risk that learning objectives may not be fully achieved.

Therefore, successful implementation of CBL in EFLwriting

instruction requires thoughtful planning, reflective facili-

tation, and ongoing support to maximize its pedagogical

potential.

2.2. Blended Learning in EFLParagraphWrit-

ing Instruction

Blended learning has become a prominent pedagogi-

cal approach in EFL writing instruction, particularly in re-

sponse to recent global educational disruptions and the in-

creasing need for flexible learning models. This approach

combines conventional face-to-face teaching with digital

or online learning components, providing a more engaging

and responsive environment for language learners. Bekele

Sime, Gencha, and Olamo [4] found that blended learning

contributes significantly to students’ writing performance,

particularly in areas such as grammar, vocabulary, and struc-

tural organization. In a similar vein, Handoko andAyumi [36]

demonstrated that blended learning environment offers tech-

nical and psychological aspects of writing. Students can

access learning materials and undertake the writing process

online without time and space. Students can also benefit

from a face-to-face meeting, including feedback and moti-

vation from lecturers. Moreover, students generally show

favorable attitudes toward blended learning, often recogniz-

ing its ability to foster deeper engagement, autonomy, and

collaborative learning [37].

The effectiveness of blended learning in writing instruc-

tion is influenced by a range of contextual and instructional

factors. Wang and Kew [38] emphasized that both the sense

of learning community and the relevance of subject matter

are positively associated with improved writing outcomes in

blended environments. These factors shape learners’ moti-

vation and sustained engagement with writing tasks, which

are particularly crucial in second language learning. Addi-

tionally, Hassan, Madarina Abdul Rahman, and Nazri Latiff

Azmi [20] stressed that the integration of online resources

must be carefully aligned with in-person classroom activi-

ties to achieve optimal learning gains. When thoughtfully

implemented, the hybrid model enables instructors to scaf-

fold instruction effectively while allowing students to revisit

learning materials, engage in peer collaboration, and receive

timely feedback conditions that are essential for the develop-

ment of paragraph-level writing competence.

Student perceptions play a critical role in determining

the success of blended learning, particularly in EFL writ-

ing contexts. According to Sumbayak, Saragih, and Na-

talia [30], students perceive blended learning as a motivating

and enriching approach that enhances their writing skills by

offering greater opportunities for practice, reflection, and

feedback. The supportive and flexible environment created

by the blended model encourages collaboration and active

participation, which are vital for writing development. How-

ever, despite these advantages, certain challenges persist.

These include the need for adequate instructor training, tech-

nological infrastructure, and the thoughtful integration of

digital tools into traditional curricula. Without addressing

these foundational requirements, the full potential of blended

learning in supporting EFL writing instruction particularly

in paragraph writing may not be fully realized.

Student perceptions play a critical role in determining

the success of blended learning, particularly in EFL writing

contexts. Students perceive blended learning as a motivating

and enriching approach that enhances their writing skills by
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offering greater opportunities for practice, reflection, and

feedback [30]. The supportive and flexible environment cre-

ated by the blended model encourages collaboration and

active participation, which are vital for writing development.

However, despite these advantages, certain challenges per-

sist. These include the need for adequate instructor training,

technological infrastructure, and the thoughtful integration

of digital tools into traditional curricula. Without addressing

these foundational requirements, the full potential of blended

learning in supporting EFL writing instruction particularly

in paragraph writing, may not be fully realized.

2.3. Developing Paragraph Writing Skills in

EFL and Its Relationship to Learning

Strategies

In English as a Foreign Language (EFL) context, para-

graph writing requires learners to master essential elements

such as coherence, cohesion, and unity to produce well-

structured texts. Coherence refers to the logical flow of

ideas, while cohesion involves the appropriate use of lin-

guistic devices to link sentences and ideas, and unity ensures

that each paragraph focuses on a single central theme [39].

These aspects are particularly important in academic writ-

ing, where clarity and organization are key indicators of

communicative competence. According to Fareed, Ashraf,

and Bilal [7], many EFL learners struggle to express their

ideas in a cohesive manner due to inadequate understand-

ing of paragraph organization. Nation [40] further asserts

that writing development in EFL should follow structured

stages, from idea generation and outlining to drafting and

revising, emphasizing the gradual acquisition of rhetorical

and linguistic conventions. Therefore, successful paragraph

writing instruction must integrate these theoretical stages

while also addressing the linguistic and cognitive needs of

learners.

Indonesian EFL learners frequently encounter chal-

lenges in paragraph writing, including difficulties in gram-

matical accuracy, idea development, and composing effective

topic sentences. Research by Ningrum, et al. [41] revealed

that students often fail to maintain grammatical consistency

and struggle with developing arguments logically within a

paragraph. Similarly, Aldabbus and Almansouri [42] found

that students’ inability to construct topic sentences often led

to disorganized paragraphs and weak thesis support. These

challenges are exacerbated by limited vocabulary and insuf-

ficient exposure to models of good writing. Additionally,

students struggle with grammar, writing organization, vo-

cabulary, punctuation, spelling, and coherence [43,44]. Such

findings underscore the importance of targeted instruction

and continuous feedback to help students internalize para-

graph structures and improve their writing proficiency.

To address these challenges, various pedagogical inter-

ventions have been implemented to enhance EFL learners’

paragraph writing skills. One such approach is Case-Based

Learning (CBL), which provides students with authentic

scenarios that stimulate critical thinking and contextualized

writing tasks [12]. Additionally, the use of blended feedback

combining face-to-face and digital responses has also been

shown to improve students’ ability to revise drafts and incor-

porate feedback meaningfully [45]. Furthermore, scaffolding

strategies that guide learners through pre-writing, drafting,

and revising stages foster writing fluency and confidence [46].

These interventions demonstrate that with proper instruc-

tional design and support, EFL learners can overcome writ-

ing difficulties and significantly improve their paragraph

writing competence.

2.4. Integrating Case-Based Learning: Oppor-

tunities and Challenges

The integration of Case-Based Learning (CBL) with

Blended Learning (BL) has emerged as a promising peda-

gogical innovation aimed at enhancing 21st-century skills

among students. Combining the contextual depth of CBL

with the flexibility of BL enables learners to apply theoret-

ical concepts to real-world scenarios in both synchronous

and asynchronous environments. Ali, et al. [25] emphasize

that students engaged in case-based instruction within a

blended framework demonstrate stronger critical thinking

and problem-solving competencies. Similarly, studies such

as the “Evaluation of Case-Based Combined with Traditional

Teaching in Blended Contexts” [47] underscore the effective-

ness of this hybridmodel in promoting deeper learning and re-

flective engagement. The convergence of these methods sup-

ports authentic learning experiences that are learner-centered

and inquiry driven essential for language acquisition and

academic success in EFL settings.
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In addition to pedagogical benefits, technological ad-

vancements have significantly contributed to the viability of

integrating CBL and BL. For example, artificial intelligence

(AI) and virtual reality tools embedded in blended learning

platforms allow for personalized, immersive, and interac-

tive learning experiences [48]. These tools facilitate real-time

feedback, simulation-based case work, and flexible pacing,

which cater to various learning styles. Wadowski, et al. [49]

also argue that blended learning fosters accessibility and

flexibility, particularly for students managing different aca-

demic loads or geographic constraints. By enabling learners

to navigate course material at their own pace, the integration

of technology with case-based pedagogy promotes auton-

omy and sustained engagement, which are particularly ben-

eficial in writing-intensive courses such as EFL paragraph

development.

Despite its potential, the integration of CBL with BL

is not without challenges. One major concern is digital in-

equity; students from under-resourced backgrounds often

face barriers such as limited internet access and inadequate

technological infrastructure, which can exclude them from

full participation [48]. Furthermore, the success of this hybrid

model depends heavily on instructor readiness. Many edu-

cators experience increased workload and a steep learning

curve when transitioning to blended instruction, necessitat-

ing comprehensive training and institutional support [48]. An-

other persistent issue is maintaining learner engagement in

asynchronous formats. Without consistent interaction and

motivation strategies, students may become disengaged or

passive participants. Addressing these barriers is critical to

realizing the full educational benefits of integrating CBL and

BL, particularly in inclusive and diverse EFL contexts.

3. Methods

3.1. Research Design

This research uses a mixed-methods approach with an

explanatory sequential design as proposed by Creswell [50].

This design consists of two main stages, namely collecting

and analyzing quantitative data first, which is then followed

by collecting and analyzing qualitative data. The main pur-

pose of using this design is to provide a more in-depth expla-

nation of quantitative findings through qualitative data. In

the context of this study, the quantitative data served as the

basis for formulating the interview guidelines and assisted

in the overall interpretation of the results.

3.2. Sample and Data Collection

The participants in this study were 35 third-semester un-

dergraduate students enrolled in the English Education Study

Program at Universitas Muhammadiyah Mataram. Their av-

erage age was approximately 20 years, and all were familiar

with paragraph writing courses. The sample included both

male and female students and reflected diverse academic

backgrounds and writing proficiency levels. This study in-

volved 35 participants, which aligns with Creswell’s [51] sug-

gestion that 30–40 participants are acceptable for small scale

mixed method exploratory research. Quantitative data were

collected through an online questionnaire designed to capture

students’ perceptions of the implementation of case-based

learning combined with blended learning in a paragraph writ-

ing course. The questionnaire consisted of 31 statement

items rated using a four-point Likert scale, with response

options ranging from strongly agree (5) to strongly disagree

(1). This scale was selected to encourage students to express

clear opinions and to minimize neutral or non-committal

responses. The items were grouped into four subscales to

assess different aspects of the learning experience: motiva-

tion (e.g., engagement and interest in the course), learning

process (e.g., instructional flow and interactivity), learning

impact (e.g., improvement in writing skills), and mentoring

impact (e.g., support provided by the instructor). To ensure

clarity and cultural appropriateness, the questionnaire was

written in Bahasa Indonesia—the national and first language

of the participants.

The distribution of the questionnaire followed a system-

atic and ethical procedure to ensure accessibility, informed

consent, and a high response rate. The finalized questionnaire

was uploaded to the Google Forms platform, which enabled

efficient online distribution and automatic data collection.

A link to the form was shared with students through offi-

cial communication channels, including institutional email,

WhatsApp class groups, and the course’s Learning Manage-

ment System (LMS). Prior to completing the questionnaire,

participants were presented with a brief overview of the

study’s objectives, instructions for completing the form, and

an informed consent statement. Participation was entirely

voluntary and anonymous. The form remained accessible
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for a two-week period, during which two reminder messages

were sent to encourage timely responses. At the end of the

collection period, the responses were exported into a spread-

sheet format for further statistical analysis.

To complement the quantitative findings and gain

deeper insights, qualitative data were collected through semi-

structured interviews with a purposive sample of participants.

Interviewees were selected based on demographic diversity

and varied questionnaire responses to ensure a wide range

of perspectives. Students who agreed to participate were

scheduled for one-on-one interviews conducted via Zoom or

GoogleMeet, depending on their availability. Each interview

lasted approximately 30–45 minutes and followed a guided

protocol aligned with the four questionnaire subscales. Par-

ticipants were asked open-ended questions to elaborate on

their learning experiences, perceptions of instructional meth-

ods, and suggestions for improvement. All interviews were

conducted in Bahasa Indonesia, with participants’ consent

for audio recording. The recordings were transcribed verba-

tim and used to triangulate and enrich the interpretation of

the quantitative data.

Qualitative data obtained from semi-structured inter-

views were analyzed using thematic analysis, following

the six-phase framework proposed by Braun and Clarke [52].

First, all interview transcripts were read multiple times to

ensure familiarization with the content. Next, initial codes

were generated based on recurring phrases, expressions, and

ideas. In the third phase, these codes were organized into

broader categories to form potential themes aligned with

the research objectives. The themes were then reviewed

for consistency and relevance, refined for clarity, and fi-

nally defined and named. To ensure the credibility of the

analysis, peer debriefing was conducted among two mem-

bers of the research team, and all coding decisions were

documented in a codebook to maintain transparency. The

qualitative findings were used to triangulate and contextu-

alize the quantitative data results. The interviews aimed

to dig deeper into students’ experiences and views on the

implementation of case-based learning in a blended learning

context. Interviews were conducted in Bahasa Indonesia to

ensure that participants could express their opinions freely

without language barriers. The whole interview process was

audio-recorded (with participants’ consent), then transcribed

for data analysis purposes.

3.3. Analyzing of Data

Quantitative data obtained from the questionnaire were

analyzed statistically to calculate the average value of each

item and subscale. The results of this analysis provide an

overview of student perceptions of the implementation of

case-based learning models in blended learning settings.

Meanwhile, qualitative data from the interviews were an-

alyzed using thematic analysis techniques. Interview tran-

scripts were read repeatedly and coded to identify patterns

and themes that emerged related to students’ experiences.

This stage of analysis aims to expand and clarify the quanti-

tative findings, as well as provide a richer narrative of how

and why students have certain perceptions of the implemen-

tation of the learning model. The integration of these two

types of data allows for a more comprehensive understanding

of the research problem.

4. Results

In this section, the results of the research on Indonesian

students’ perceptions of case-based learning in paragraph

writing skills in EFL contexts implemented through blended

learning are presented. This section presents a discussion of

the findings obtained from the questionnaire and interview.

The discussion begins with an analysis of the questionnaire

survey results, followed by a discussion of the interview

findings.

4.1. Finding from Questionnaire

4.1.1. Motivation

Learning motivation is a key factor in the success of

the learning process, especially in the context of case-based

learning. This learning model is designed to actively involve

students in the process of analyzing and solving problems, so

it is expected to increase their motivation in learning. With

direct involvement in identifying information, proposing ar-

guments, and working collaboratively in groups, students

are expected to be more encouraged to understand the mate-

rial in depth and develop critical thinking skills. To further

understand the impact of case-based learning model on stu-

dents’ motivation, Table 1 shows the result related to the

motivation variables.

Table 1 presents the data to show that the case-based
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learning model with blended learning significantly increases

students’motivation. The first statement obtained an average

score of 4.16, indicating that students strongly agreed that

this model increased their motivation through involvement

in analysis and argumentation to solve the case. The second

statement received an average score of 4.07, indicating that

students strongly agreed that the model encouraged them to

actively identify information and facts in group discussions.

In addition, the third statement showed an average score of

4.14, confirming that case-based learning with blended learn-

ing can increase students’ curiosity. These results indicate

that this approach not only helps students understand the ma-

terial better but also increases their interest and engagement

in learning.

Table 1. Motivation variable.

No Statement Average Category

1 The Cased-Based Learning model with blended learning increases learning motivation because students are

involved in analysis and argumentation in solving cases to find solutions and take appropriate action.

4.16 Strongly Agree

2 The Cased-Based Learning with blended learning model encourages students to identify information and

facts in cases presented by lecturers and discuss them in collaborative groups.

4.07 Strongly Agree

3 The Cased-Based Learning model with blended learning increases students’ curiosity. 4.14 Strongly Agree

4.1.2. Learning Process

An effective learning process depends not only on the

material presented, but also on the method used to present the

material. The case-based learning model with blended learn-

ing offers a student-centered approach, where they not only

passively receive information but also actively participate

in understanding and applying the concepts learned. This

approach allows a more dynamic interaction between stu-

dents and lecturers and encourages cooperation in problem

solving. To assess the effectiveness of the case-based learn-

ing model in supporting the learning process, an analysis

was conducted on the learning process variables presented

in Table 2 below.

Table 2 indicates that the case-based learning model

with blended learning is effective in increasing students’ in-

volvement in the learning process. Students agree that this

approach emphasizes student-based learning (3.75) and the

role of lecturers as facilitators (3.45). In addition, this model

encourages active interaction between students and lectur-

ers (3.55) and collaboration in learning (3.60). The use of

blended learning is also recognized as helping students in

completing assignments as they have enough time to find so-

lutions to the cases discussed (3.50). Furthermore, this model

significantly helped students in understanding the concept of

academic writing (4.25), essay structure (4.25), and improv-

ing critical writing skills (4.0). In addition, students agreed

that the model encouraged active participation in discussions

(4.0) and emphasized the value of process in assessment

(3.7). Aspects of assessment were also considered relevant

to the topic studied (5.0), and the duration of task completion

was rated as sufficient (4.25). Overall, the findings indicate

that the case-based learning model with blended learning not

only supports the understanding of academic concepts but

also enhances students’ engagement in the learning process

more actively and independently.

Table 2. Learning Process variable.

No Statements Average Category

1 Emphasizing student-based learning 3.75 Agree

2 Lecturer as a facilitator in the learning process 3.45 agree

3 Encouraging students to interact directly with lecturers through discussion and question and answer. 3.55 agree

4 Encouraging collaboration between students and lecturers 3.60 agree

5 Using blended learning encourages students to complete the assigned tasks because they have enough

opportunities to find solutions to the cases discussed.

3.50 agree

6 The Cased-Based Learning model directs students to understand the concept of academic writing. 4.25 Strongly agree

7 The Cased-Based Learning model directs students to understand the structure of essay writing. 4.25 Strongly agree

8 The Cased-Based Learning model directs students to improve their critical writing skills. 4.0 agree

9 The Cased-Based Learning model directs students to actively participate in discussions and ask questions

about the topics discussed.

4.0 agree

10 Learning model prioritizes process value in every assessment 3.7 agree

11 The assessment is given according to the topic being studied 5.0 Strongly agree

12 The duration of time to complete the task is sufficient 4.25 Strongly agree
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4.1.3. Learning Impact

The case-based learning focuses not only on the learn-

ing process, but also on the resulting impact on students’

understanding and skills. Learning impact is an important

aspect in assessing the effectiveness of a learning model,

especially in courses that demand concept understanding and

critical thinking skills, such as paragraph writing. There-

fore, an evaluation of the impact of the case-based learning

model is conducted to determine the extent to which this

method contributes to improving students’ understanding in

paragraph writing. Table 3 below presents the results of the

analysis related to learning impact variables.

Table 3. Learning impact variable.

No Statements Average Category

1 Improving students’ understanding of the concept of paragraph writing 4.25 Strongly Agree

2 Improving the ability to understand the concepts, types and structures of paragraph writing 4.25 Strongly agree

3 The Cased-Based Learning model improves student learning outcomes 5.0 Strongly agree

4 The Cased-Based Learning improves students’ critical thinking skills in paragraph writing. 3.75 agree

5 The Cased-Based Learning model has been applied well in paragraph writing courses. 4.75 Strongly agree

6 Improving students’ understanding of Cased-Based Learning of learning steps 3.2 agree

Table 3 shows that the case-based learning with

blended learning model generally has a positive impact on

students’ understanding and skills in academic writing. Stu-

dents strongly agreed that this method improved their un-

derstanding of the concept of academic writing as well as

their ability to understand the concepts, types, and structure

of academic writing (4.25). In addition, this model signifi-

cantly improved students’ learning outcomes (5.0) and was

well implemented in the paragraph writing course (4.75). In

terms of critical thinking skills in academic writing, students

agreed with the effectiveness of this model (3.75). However,

students’ understanding of the stages of case-based learning

still needs to be improved (3.2). Overall, these findings indi-

cate that case-based learning with blended learning is able

to make a meaningful contribution in improving students’

understanding and skills in paragraph writing, although there

is still room for strengthening understanding related to the

steps of case-based learning itself.

4.1.4. Accompaniment Impact

Accompaniment in the learning process has a signif-

icant impact on the development of various student skills,

especially in the application of the case-based learning (CBL)

model. This model focuses not only on conceptual under-

standing but also on strengthening cognitive, social, and

technological skills that support independent and collabo-

rative learning [53]. Table 4 below presents findings related

to the impact of accompaniment in case-based learning on

various aspects of student skills.

Table 4 shows that students strongly agreed that case-

based learning improved their understanding of CBL learn-

ing steps (4.5) and increased their confidence in presenting

investigation results (4.5). In addition, students’ collabora-

tion skills also increased significantly (4.25). Meanwhile,

problem-solving skills (3.45) and critical thinking in express-

ing ideas according to the given case (3.0) are still in the

agree category, indicating that this aspect requires further

strengthening. Students also agreed that this model increased

self-efficacy (3.75), engagement in learning (4.0), and cre-

ativity (4.0). In addition, the use of Learning Management

System (LMS) in case-based learning also contributed to

the improvement of students’ ability to utilize technology

(4.0 and 3.75). Students’ communication skills were also

perceived as improving quite well (3.75). Overall, the find-

ings indicate that mentoring in CBLmodel significantly con-

tributes to self-confidence, collaboration skills, as well as

technology utilization in learning, although strengthening in

critical thinking and problem solving is still needed.

4.2. Findings from the Interview

The question set for the interview was guided by the

dimension of the students’ perceptions of the implementation

of Case-Based Learning in Paragraph Writing with blended

learning including learning atmosphere, interaction with lec-

turers, effectiveness of teaching methods, and achievement

of learning outcomes. The interview used Bahasa Indonesia

to facilitate students to express themselves freely without any

obstacles. To analyse the data, thematic analysis was con-

ducted. Table 5 presents the distribution of the questions on

students’ perception of Case-Based Learning with blended

learning.
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Table 4. Accompaniment impact variable.

No. Statements Average Category

1 Improving students’ understanding of CBL learning steps 4.5 Strongly Agree

2 Increasing student confidence by presenting the results of investigations 4.5 Strongly agree

3 Improving students’ collaboration skills 4.25 Strongly agree

4 Improving students’ problem-solving skills 3.45 agree

5 Improving critical thinking skills, express ideas according to the case 3.0 agree

6 Improving students’ self-efficacy 3.75 agree

7 Increasing student engagement in learning 4.0 agree

8 The Cased-Based Learning enhances students’ creativity 4.0 agree

9 Improving the ability to use technology by using the LMS system in the learning process 4.0 agree

10 Improving the ability to use technology by using the LMS system in the learning process 3.75 agree

11 Improving communication skills 3.75 agree

Table 5. Categories of questions in the interview on students’ perception of case-based learning in paragraph writing.

No Core Dimension Question

1 Learning Atmosphere and Activities How do you perceive the learning atmosphere and writing activities?

2 Time Allocation How is time allocation in learning?

3 Lecturer’s Teaching Method How do lecturers teach in class?

4 Learning Materials How is the material presented in the lesson?

5 Lecturer and Student Interaction What is the interaction between lecturers and students? What is the role of the lecturer in the

classroom?

6 Ease of Understanding the Material Is the Paragraph Writing material easy to understand?

7 Writing Activity and Lecturer Control How is the writing activity in class? Does the lecturer go around to control the learning?

8 Learning Achievement Was the learning impact achieved?

9 Interest in Taking the Course Are you interested in taking this course next?

4.2.1. Students’ Perception of Learning Atmo-

sphere and Writing Activity

In respect to learning atmosphere and activities, the in-

terview data revealed that students gave positive responses to

the application of Case-Based Learning (CBL) with blended

learning in learning paragraph writing. They stated that this

method creates a more supportive learning atmosphere, es-

pecially in the context of group learning. Students feel more

active in taking roles, so learning becomes more interactive

and dynamic. In addition, this approach is considered to be

able to improve students’ collaboration and communication

skills. The evidence can be seen from the following excerpts:

‘The learning atmosphere is more supportive

using the Case-Based Learning with blended

learning method, especially with group learn-

ing, all students actively take part, the learning

atmosphere is more supportive of all active,

improving students’ collaboration and commu-

nication skills.’

In addition, case-based learning with blended learning

also encourages students to think critically in composing

paragraphs. Students revealed that they had to formulate

opinions based on the cases given and make decisions based

on their own analyses.

As one student stated: ‘Students are required

to think critically when drafting a paragraph.

They express opinions, structure their opinions

according to the case and decide based on the

case given by the lecturer.’

Furthermore, this method also contributes to the en-

hancement of students’ creativity. One student mentioned

that reading the case literature provided by the lecturer gave

them new insights.

‘Students become more creative. I got a lot of

new knowledge from reading the case litera-

ture assigned by the lecturer.’

In addition to increasing creativity, case-based learning

also fosters students’ independence and motivation. By solv-

ing a case, they feel more encouraged to learn independently.

‘Students become more independent and in-

crease motivation in learning by solving a case.’

4.2.2. Time Allocation in Learning

In terms of time allocation in learning, students con-

sider that time allocation in learning is very influential in
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improving their writing skills. With sufficient time for discus-

sion, students can understand the material better and develop

more mature ideas in their writing. The evidence is shown

in the following excerpt:

‘CBL is able to improve students’writing skills

because the lecturer gives more time for discus-

sion which makes it easier for students to un-

derstand the ParagraphWritingmaterial. Many

ideas are raised and discussed so as to maxi-

mize the results of student writing.’

4.2.3. The Way Lecturers Teach

Concerning the way lecturers teach, students responded

positively to the lecturers’ way of teaching. Some students

revealed that the lecturer not only delivered the material, but

also actively helped students in checking and correcting their

writing. It can be observed from the excerpt of student (S1)

and student (S2) below:

Lecturers help to check students ‘writing for

writing mistakes, monitor students’ writing,

and review writing mistakes.’

S1 also added that the conducive learning atmosphere

encouraged students to be more active in asking questions

when experiencing difficulties:

‘It’s fun, conducive to learning, students are

active, if students don’ t know they ask the

lecturer.’

In addition, S2 considered that the lecturer’s teaching

method of giving examples of text models was very helpful

in understanding the material:

‘The way the lecturer teaches is good, giving

examples of text models makes it easier to un-

derstand the material.’

4.2.4. Material Presented

In terms of the material presented, students stated that

the materials in the Paragraph Writing learning were devel-

oped by the lecturers themselves and accompanied by vari-

ous text examples. This helps students understand paragraph

structure better. The evidence is shown in the following

excerpt:

As stated by one of the students: The mate-

rial is developed by the lecturer himself, the

lecturer gives many examples of text so that it

makes it easier for students to understand the

structure of the text discussed. The lecturer

offers support when we struggle to grasp the

material, even after it has been explained.

4.2.5. Lecturer and Student Interaction

The interaction between lecturers and students is con-

sidered very good and communicative. Students feel that

learning is not limited only to textbooks, but also linked to

various relevant social cases.

As stated by a student: the instructor is incred-

ibly responsive, the explanations, illustrations,

and advice on how to make my writing better

are really appreciated. Two-way communica-

tion interaction between lecturers and students,

student-centered approach, enjoyable, learning

not only in books, giving examples in social

cases, interaction is good, fun, lecturers ask

questions students answer.

In addition, the lecturer’s role as a facilitator allows

students to bemore active in discussions and develop their un-

derstanding through case-based learning with blended learn-

ing.

‘Lecturers as facilitators in class, students are

given the opportunity to discuss a case, and

student-centered interaction.’

4.2.6. Ease of Understanding Paragraph Writ-

ing Materials

Most students stated that the material taught was easy

to understand. The presentation of material accompanied by

text examples on each topic is considered very helpful for

students in understanding the concepts taught.

As stated by a student: ‘It is easy to understand

because examples are given in each topic.’

4.2.7. Writing Activities in the Classroom and

the Lecturer’s Role in Controlling Learn-

ing

Students confirmed that lecturers actively control the

writing process in class. Lecturers go around to check and
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give feedback on students’ writing.

As stated by a student: ‘Yes, controlling. The

lecturer goes around checking the students’

writing.’

4.2.8. Achievement of Learning Objectives

Students assess that the learning objectives have been

achieved well. This can be seen from the academic evalua-

tion results, such as the Final test Examination and mid-term

examination scores, which show satisfactory results.

As stated by a student: ‘It has been achieved

successfully so far, the final and midterm-test

results are good.’

4.2.9. Student Interest in Taking the Next

Course

Most students expressed interest in taking this course

again in the next semester. They feel that although the learn-

ing method has helped them in improving their writing skills,

there are still aspects that they need to improve further.

As one student stated: ‘Interested to join the

next course, because we still lack writing

skills.’

5. Discussion

The results of this study show that the implementation

of Case-Based Learning (CBL) with blended learning in

learning paragraph writing in EFL context has a positive im-

pact on students’ EFL paragraph writing skills. The quantita-

tive results, supported by data questionnaire, clearly indicate

that CBLwith blended learning benefits students’motivation,

learning process, and learning outcomes. In terms of moti-

vation, students felt more encouraged to learn because they

were directly involved in case analysis, group discussion,

and argumentation process which increased their curiosity

and engagement in learning [36,54]. The positive motivation

and engagement levels may be attributed to the active nature

of CBL, where learners work collaboratively to analyze

real-life scenarios. This aligns with Gholami, et al. [14], who

found that case-based learning increases students’ problem-

solving engagement and satisfaction. Similarly, Sapeni and

Said [12] showed that combining CBL with blended models

helps students retain content more meaningfully through

flexible access and peer discussion.

In terms of learning process, this method successfully

promoted student-centered learning, increased interaction

between students and lecturers, and strengthened the under-

standing of academic concepts, such as the structure and

process of essay writing. In addition, the use of blended

learning in CBL provides greater flexibility in completing

assignments, so that students can develop critical thinking

and writing skills in more depth.

Learning impact-wise, CBL is proven to improve stu-

dents’ understanding of academic writing concepts as well

as their critical thinking skills in composing paragraphs in a

logical and structured manner. Students also recognize that

this method helps them to improve their learning outcomes,

which is reflected in better academic grades. In addition,

mentoring in CBL contributes to students’ increased confi-

dence in presenting their analysis results, collaboration skills,

and problem-solving abilities [16]. Improvement in the use

of technology through the Learning Management System

(LMS) was also noted as one of the benefits of this approach.

Thus, CBL not only enriches students’ learning experience in

academic writing but also equips them with essential skills

that are useful in the academic and professional world.

The qualitative data provides more insight into how

case-based learning with blended learning affected students’

learning experiences and supports the quantitative finding.

The positive perception reported by the students highlighted

that the learning atmosphere is more supportive using the

Case-Based Learning method with blended learning. All

students actively take part, the teacher checks and corrects

students’ writing, which is conducive to learning, students

more active, and gives model text. In addition, CBL with

blended learning improves students’ collaboration, engage-

ment and communication skills, encourages student critical

thinking, creativity, independence and motivation. Students

also need to consider time allocation to make them under-

stand the material better.

In terms of material created by the lecturer, it makes

easier for students to understand the interaction of lecturer

and student is very good, communicative, and responsive.

They also highlighted that the lecturers giving feedback, the

objective of learning have been achieved and they need to

take the next course regarding writing.
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Despite these positive outcomes, some of students ex-

presses about time allocation and the adequacy of learning

materials, which indicate areas for potential improvement

in the implementation of teaching and learning writing. Fu-

ture research could explore strategies for optimizing time

management and enhancing the quality and accessibility of

blended learning resources to better support students’ needs.

Furthermore, while the current study focused on paragraph

writing skill, future studies could examine the students’ per-

ception of CBL with blended learning in academic writing,

such as essay writing to gain a broader understanding of its

impact on different aspects of writing.

In terms of practical implications, the finding of the

study suggests that integrating blended learning in CBL

method can be highly effective approach to enhance teaching

of writing in EFL contexts. Educators encourage to adopt

similar method which emphasize case-based learning, collab-

orative learning supported by blended learning, as this method

help students enhance problem-solving and teamwork.

This study contributes to the existing body of literature

by providing empirical evidence on the positive outcome of

CBLwith blended learning in improving students’ paragraph

writing in higher education. The significant positive out-

come observed after implementing the method underscores

the value of incorporating innovative, collaborative, engage-

ment, and student-centered blended learning. However, fur-

ther research is needed to refine and adapt the method to

different educational contexts and to explore its long-term

impact on students’ writing performance and skill develop-

ment.

6. Conclusions

This study shows that students perceive the implementa-

tion of Case-Based Learning model through blended learning

positively in EFLparagraph writing course. Their positive re-

flection are reflected in four aspects: Motivation, the learning

process, learning outcomes, and the accompanying benefit of

the learning model. The case-based learning model through

blended learning can improve motivation in EFL paragraph

writing skills, contributes positively to the improvement of

students’ engagement and the quality of their writing, espe-

cially in language context understanding, critical thinking

ability, paragraph structure and coherence, creativity, and

technology use in learning. However, this study has limi-

tations, such as the limited sample that only includes one

institution as well as the limited focus on paragraph writing

skills. Therefore, generalisation of the findings should be

donewith caution, and further research is neededwith a wider

sample as well as exploration of the impact of this method on

other genres of writing. The limitation of the study also lies

in the measurement of constructs such as critical thinking

and creativity, which were based on self-reported percep-

tions collected through custom-designed questionnaire items.

While these provide useful insights into student experiences,

they do not replace validated instruments designed to objec-

tively assess such skills. Future research should incorporate

established psychometric tools (e.g., the California Critical

Thinking Skills Test or Torrance Test of Creative Thinking)

to provide more reliable and generalizable findings regarding

the development of these competencies. Moreover, students

will develop technological proficiency as the learning process

integrates blended learning through various learning manage-

ment systems, including Zoom Meetings, WhatsApp groups,

and Google Classroom. It is recommended that lecturers con-

sider using case-based learning to improve students’ writing

skills and receive training in its implementation. In addition,

future research could examine the long-term effectiveness of

this method and its impact on other aspects of writing skills,

such as argumentation and language style.

Author Contributions

Conceptualization, I.; methodology, I., I.S.S.; software,

S.K.; validation, I., S.K., I.S.S., E.A., E.; formal analysis,

I., S.K.; investigation, I., I.S.S., E.A., E.; resources, I.; data

curation, S.K.; writing—original draft preparation, I., S.K.,

E.A.; writing—review and editing, S.K., and I.S.S.; visual-

ization, S.K.; supervision, I., E.; project administration, E.A.,

E. All authors have read and agreed to the published version

of the manuscript.

Funding

This work was supported by the Research and Commu-

nity Service Center Universitas Muhammadiyah Mataram.

1368



Forum for Linguistic Studies | Volume 07 | Issue 10 | October 2025

Institutional Review Board Statement

Not applicable.

Informed Consent Statement

Not applicable.

Data Availability Statement

The data can be accessed by contacting the first author

at ilhamnata@ummat.ac.id.

Acknowledgments

Sincere thanks are extended by the researcher to Uni-

versitas MuhammadiyahMataram for its crucial assistance in

finishing this study. The research funds provided by Univer-

sitas Muhammadiyah Mataram’s Research and Community

Service Center enabled the design and implementation of this

study. The author is deeply thankful to all of the respondents

for their time and willingness to participate. Their involve-

ment throughout the entire process were much appreciated,

and their contribution to the success of this study.

Conflicts of Interest

The authors declare no conflict of interest.

References

[1] Alnefaie, M.A., 2023. Analyzing Essential Aspects of

Developing English Paragraphs Based on Comparing

Levels Five and Nine of EFL Students. International

Journal of Learning, Teaching and Educational Re-

search. 20(11), 436–465. DOI: https://doi.org/10.2

6803/ijlter.22.11.23

[2] Fonkamo, D., Zeru, A., 2022. Exploring the imped-

iments on the application of reflective teaching in

EFL paragraph writing classes. Cogent Education. 9(1),

1–17. DOI: https://doi.org/10.1080/2331186X.2022.21

09648

[3] Maulida, D.S., Rahman, M.A., Handrianto, C., et al.,

2022. A Review of the Blended Learning as the Model

in Improving Students‘ Paragraph Writing Skills. Ab-

jadia International Journal of Education. 7(1), 59–72.

DOI: https://doi.org/10.18860/abj.v7i1.15901

[4] Bekele Sime, T., Gencha, M.G., Olamo, T.G., 2024.

Effects of Blended Instruction on students’ paragraph

writing performances: the case of first year Health sci-

ence pharmacy students at Pharma College Hawassa

Campus, Ethiopia. Cogent Education. 11(1), 2321309.

DOI: https://doi.org/10.1080/2331186X.2024.2321309

[5] Yunus, M., Dalle, M.B., Kaharuddin, A., et al., 2024.

Enhancing Paragraph Writing Proficiency: A Study of

Students’ Performance Post Global English Textbooks

Exposure. International Journal of Language Educa-

tion. 8(1), 127–141. DOI: https://doi.org/10.26858/ijo

le.v8i1.60913

[6] Khan, A., 2022. The effect of writing exercises in class-

room on the production of written sentences at under-

graduate level by Saudi EFL learners: A case study

of error analysis. Cogent Education. 9(1), 1–18. DOI:

https://doi.org/10.1080/2331186X.2022.2122259

[7] Fareed, M., Ashraf, A., Bilal, M., 2016. ESL Learn-

ers’ Writing Skills: Problems, Factors and Sugges-

tions. Journal of Educational and Social Sciences. 4(2),

83–94. DOI: https://doi.org/10.20547/jess0421604201

[8] Mustafa, A., Noor Arbab, A., Ahmed El Sayed, A.,

2022. Difficulties in Academic Writing in English as a

Second/Foreign Language from the Perspective of Un-

dergraduate Students in Higher Education Institutions

in Oman. Arab World English Journal. 13(3), 41–53.

DOI: https://doi.org/10.24093/awej/vol13no3.3

[9] Taye, T., Mengesha, M., 2024. Heliyon Identifying and

analyzing common English writing challenges among

regular undergraduate students. Heliyon. 10(17), 1–13.

DOI: https://doi.org/10.1016/j.heliyon.2024.e36876

[10] Bulqiyah, S., Arif, M.A., Ayu, D.N., 2021. Investi-

gating writing difficulties in essay writing : Tertiary

students ’ perspectives. English Language Teaching

and Education Journal. 4(1), 61–73.

[11] Dewi, C.A., Rahayu, S., 2023. Implementation of case-

based learning in science education: A systematic re-

view. Journal of Turkish Science Education. 20(4),

729–749. DOI: https://doi.org/10.36681/tused.2023.04

1

[12] Sapeni, M.A.A.R., Said, S., 2020. The effectiveness

of case-based learning in increasing critical thinking

of nursing students: A literature review. Enfermería

Clínica. 30, 182–185. DOI: https://doi.org/10.1016/j.

enfcli.2019.07.073

[13] Alani, F., Geng, F., Toribio, M., et al., 2022. Effect of

Case-Based Learning (CBL) on Student Performance

in Engineering Biotechnology Education. International

Journal of Engineering Education. 38(2), 543–548.

[14] Gholami, M., Changaee, F., Karami, K., et al., 2021.

Effects of multiepisode case-based learning (CBL) on

problem-solving ability and learning motivation of

nursing students in an emergency care course. Jour-

nal of Professional Nursing. 37(3), 612–619. DOI:

https://doi.org/10.1016/j.profnurs.2021.02.010

[15] Gasim, M.S., Ibrahim, M.H., Abushama, W.A., et al.,

2024. Medical students’ perceptions towards imple-

1369

ilhamnata@ummat.ac.id
https://doi.org/10.26803/ijlter.22.11.23
https://doi.org/10.26803/ijlter.22.11.23
https://doi.org/10.1080/2331186X.2022.2109648
https://doi.org/10.1080/2331186X.2022.2109648
https://doi.org/10.18860/abj.v7i1.15901
https://doi.org/10.1080/2331186X.2024.2321309
https://doi.org/10.26858/ijole.v8i1.60913
https://doi.org/10.26858/ijole.v8i1.60913
https://doi.org/10.1080/2331186X.2022.2122259
https://doi.org/10.20547/jess0421604201
https://doi.org/10.24093/awej/vol13no3.3
https://doi.org/10.1016/j.heliyon.2024.e36876
https://doi.org/10.36681/tused.2023.041
https://doi.org/10.36681/tused.2023.041
https://doi.org/10.1016/j.enfcli.2019.07.073
https://doi.org/10.1016/j.enfcli.2019.07.073
https://doi.org/10.1016/j.profnurs.2021.02.010


Forum for Linguistic Studies | Volume 07 | Issue 10 | October 2025

menting case-based learning in the clinical teaching and

clerkship training. BMCMedical Education. 24(1), 1–9.

DOI: https://doi.org/10.1186/s12909-024-05183-x

[16] Donkin, R., Yule, H., Fyfe, T., 2023. Online case-

based learning in medical education: a scoping re-

view. BMC Medical Education. 23(1), 1–13. DOI:

https://doi.org/10.1186/s12909-023-04520-w

[17] Sumen, A., Adibelli, D., 2024. The effect of case‐based

teaching method on professional competence and clin-

ical decision-making levels of public health nursing

studemnts: A sequental explanatory mixed-methods

study. Public Health Nursing. 41, 446–457.

[18] Dong, H., Guo, C., Zhou, L., et al., 2022. Effectiveness

of case- based learning in Chinese dental education :

a systematic analysis review and meta-analysis. BMJ

Open. 12(2), 1–10. DOI: https://doi.org/10.1136/bmjo

pen-2020-048497

[19] Zhao, W., He, L., Deng, W., et al., 2020. The ef-

fectiveness of the combined problem-based learning

(PBL) and case-based learning (CBL) teaching method

in the clinical practical teaching of thyroid disease.

BMC Medical Education. 20(1), 1–10. DOI: https:

//doi.org/10.1186/s12909-020-02306-y

[20] Hassan, I., Madarina Abdul Rahman, A., Nazri Latiff

Azmi, M., 2021. Development of EnglishWriting Skills

through Blended Learning among ESL Learners in

Malaysia. Arab World English Journal. 7(1), 377–389.

DOI: https://doi.org/10.24093/awej/call7.26

[21] Castro-Gil, R., Correa, D., 2021. Transparency in previ-

ous literature reviews about blended learning in higher

education. Education and Information Technologies.

26(3), 3399–3426. DOI: https://doi.org/10.1007/s106

39-020-10406-x

[22] Abdul Rahman, A.M., Latiff Azmi, M.N., Hassan,

I., 2020. Improvement of English Writing Skills

through Blended Learning among University Students

inMalaysia. Universal Journal of Educational Research.

8(12A), 7694–7701. DOI: https://doi.org/10.13189/uje

r.2020.082556

[23] López-Pellisa, T., Rotger, N., Rodríguez-Gallego, F.,

2021. Collaborative writing at work: Peer feedback

in a blended learning environment. Education and

Information Technologies. 26(1), 1293–1310. DOI:

https://doi.org/10.1007/s10639-020-10312-2

[24] Yan, A., Cheng, Z., 2024. A Review of the Devel-

opment and Future Challenges of Case-Based Rea-

soning. Applied Sciences. 14(16), 7130. DOI: https:

//doi.org/10.3390/app14167130

[25] Ali, G., Hasibuan, A.Q.R., Vitriani, ., et al., 2024. De-

velopment of a Case Based Learning ( CBL ) Model

Based on a Knowledge Management System to Im-

prove Students’ Critical Thinking Skills. Al-Ishlah

Journal of Education. 16(3), 3029–3040. DOI: https:

//doi.org/10.35445/alishlah.v16i3.4904

[26] Silaban, P.D., Wuriyani, E.P., 2024. Pengaruh Model

Case Based Learning terhadap Kemampuan Menulis

Teks Cerpen Siswa Kelas XI SMK YAMPIM BIRU-

BIRU. Fonologi Journal of Linguists and English Lit-

erature. 2(2), 87–96. DOI: https://doi.org/10.61132/f

onologi.v2i2.651

[27] Majendra, P.O., Ulfiyani, S., Ulumuddin, A., 2024.

The application of the Case Based Learning (CBL)

model in learning to write negotiating texts to students

in class X SMK Mataram Semarang Academic Year

2023/2024 emphasized is writing skills. Writing is a

Perspective. Journal of Education and Language Sci-

ences. 2(1), 250–259. (in Indonesian)

[28] Alrouji, O.O., 2020. The Effectiveness of Blended

Learning in Enhancing Saudi Students’ Competence in

Paragraph Writing. English Language Teaching. 13(9),

72–82. DOI: https://doi.org/10.5539/elt.v13n9p72

[29] Muhtia, A., Suparno, Sumardi, 2019. Investigating

the Implementation of Blended Learning in a Para-

graph Writing Course in Promoting Student Engage-

ment: The Case of Introductory Writing Course. Is-

sues in Language Studies. 7(2), 87–103. DOI: https:

//doi.org/10.33736/ils.1613.2018

[30] Sumbayak, L.R., Saragih, A.T., Natalia, C.H., 2025.

Case Study : The Impact of Blended Learning on Stu-

dents ’ English Writing Skills. Fonologi Journal of Lin-

guists and English Literature. 3(1), 1–10.

[31] Azizov, S., 2022. Improving Students’ Paragraph Writ-

ing Skills through Blended learning Technologies at

higher Pedagogical Education.American Journal of So-

cial Science and Education Innovations. 04(10), 6–15.

[32] Mulyadi, D., Wijayatiningsih, T.D., 2020. The Role

of Blended Learning in Enhancing Students’Writing

Paragraph. JALL (Journal of Applied Linguistics and

Literacy). 4(1), 13–19.

[33] Tong, D.H., Uyen, B.P., Ngan, L.K., 2022. The effec-

tiveness of blended learning on students ’ academic

achievement , self-study skills and learning attitudes :

A quasi-experiment study in teaching the conventions

for coordinates in the plane. Heliyon. 8(12), 1–14. DOI:

https://doi.org/10.1016/j.heliyon.2022.e12657

[34] Diao, J., 2020. The Concept , Design , Implementa-

tion, and Assessment of Case-Based Learning in an

Information Literacy Class. International Journal of

Librarianship. 5(1), 108–127.

[35] Dewi, C.A., Rahayu, S., Muntholib, M., et al.,

2024. Lecturer’s perception of case-based learning

in higher education. AIP Conference Proceedings.

3106(1), 070012. DOI: https://doi.org/10.1063/5.

0214795

[36] Handoko, H., Ayumi, A., 2021. Teaching Writing

in Blended Environment. Journal of Arbitrer. 8(2),

197–206. DOI: https://doi.org/10.25077/ar.8.2.19

7-206.2021

[37] Mohamed, R., 2024. Using blended learning to teach

writing to Saudi EFL university students during the

1370

https://doi.org/10.1186/s12909-024-05183-x
https://doi.org/10.1186/s12909-023-04520-w
https://doi.org/10.1136/bmjopen-2020-048497
https://doi.org/10.1136/bmjopen-2020-048497
https://doi.org/10.1186/s12909-020-02306-y
https://doi.org/10.1186/s12909-020-02306-y
https://doi.org/10.24093/awej/call7.26
https://doi.org/10.1007/s10639-020-10406-x
https://doi.org/10.1007/s10639-020-10406-x
https://doi.org/10.13189/ujer.2020.082556
https://doi.org/10.13189/ujer.2020.082556
https://doi.org/10.1007/s10639-020-10312-2
https://doi.org/10.3390/app14167130
https://doi.org/10.3390/app14167130
https://doi.org/10.35445/alishlah.v16i3.4904
https://doi.org/10.35445/alishlah.v16i3.4904
https://doi.org/10.61132/fonologi.v2i2.651
https://doi.org/10.61132/fonologi.v2i2.651
https://doi.org/10.5539/elt.v13n9p72
https://doi.org/10.33736/ils.1613.2018
https://doi.org/10.33736/ils.1613.2018
https://doi.org/10.1016/j.heliyon.2022.e12657
https://doi.org/10.1063/5.0214795
https://doi.org/10.1063/5.0214795
https://doi.org/10.25077/ar.8.2.197-206.2021
https://doi.org/10.25077/ar.8.2.197-206.2021


Forum for Linguistic Studies | Volume 07 | Issue 10 | October 2025

COVID-19 pandemic. International Journal of English

Language and Literature Studies. 13(1), 10–25. DOI:

https://doi.org/10.55493/5019.v13i1.4940

[38] Wang, S., Kew, S.N., 2025. A Review on the Impact of

a Blended Process-oriented Approach on the English

Writing Skills. World Journal of English Language.

15(3), 251–259. DOI: https://doi.org/10.5430/wjel.v15

n3p251

[39] Hyland, K., 2003. Second Language Writing. Cam-

bridge University Press: Cambridge, UK. DOI: https:

//doi.org/10.4324/9781410600899

[40] Nation, I.S.P., 2009. Teaching ESL/EFL Reading and

Writing. Taylor & Francis Group: Abingdon, UK.

[41] Ningrum, R.W., Hamamah, H., Sahiruddin, S., et al.,

2023. Academic Writing Difficulties for Indonesian

Students in Pursuing Postgraduate Studies Abroad.

Premise Journal of English Education. 12(1), 93. DOI:

https://doi.org/10.24127/pj.v12i1.5271

[42] Aldabbus, S., Almansouri, E., 2022. Academic Writing

Difficulties Encountered by University EFL Learners.

British Journal of English Language and Linguistics.

10(3), 1–11. DOI: https://doi.org/10.37745/bjel.2013/v

ol10n3111

[43] Riadil, I.G., Rahman, A.N.I., Chonpracha, P., 2023.

Investigating Efl Learners’ Difficulties and Strategies

in Academic Writing Skill: a Qualitative Study. ELP

(Journal of English Language Pedagogy). 8(1), 66–76.

DOI: https://doi.org/10.36665/elp.v8i1.691

[44] Korban, M.M., Jamuluddin, Budi, et al., 2024. Writing

Difficulties Faced by the Grade Eleven Students of Se-

nior High School. Ideas Journal of Language Teaching,

Learning and Linguistics Literature. 12(2), 2673–2684.

DOI: https://doi.org/10.2456/ideas

[45] Muhtia, A., Suparno, Sumardi,2018. Blended Learning

in a Paragraph Writing Course : A Case Study. Inter-

national Journal of Language Teaching and Education.

2(3), 216–226. DOI: https://doi.org/10.22437/ijolte.v2

i3.5744

[46] Fan, C.-Y., Chen, G.-D., 2019. A scaffolding tool to

assist learners in argumentative writing. Computer As-

sisted Language Learning. 34(1–2), 159–183. DOI:

https://doi.org/10.1080/09588221.2019.1660685

[47] Ling, X., Zuyl, C., Jin, Y., et al., 2023. Evaluation of

case-based combined with team- based learning guided

blended learning on standardized residency training.

Research Square. 1–13. DOI: https://doi.org/10.21203

/rs.3.rs-2964134/v1

[48] Mulenga, R., Shilongo, H., 2025. Hybrid and Blended

LearningModels : Innovations, Challenges, and Future

Directions in Education. Acta Pedagogica Asiana. 4(1),

1–13.

[49] Wadowski, P.P., Litschauer, B., Seitz, T., et al., 2019.

Case-based blended eLearning scenarios — adequate

for competence development or more ? Neuropsychia-

tria. 33, 207–211.

[50] Creswell, J.W., Plano Clark, V.L., 2018. Designing and

Conducting Mixed Methods Research, 3rd ed. SAGE:

Thousand Oaks, CA, USA.

[51] Creswell, J.W., 2012. Educational research, Planning,

conducting and Evaluating Quantitative and Qualita-

tive Research, 4th ed. Pearson: Boston, MA, USA.

[52] Braun, V., Clarke, V., 2006. Using Thematic Analysis

in Psychology. Qualitative Research in Psychology 3

(2), 77–101. DOI: https://doi.org/10.1191/1478088706

qp063oa

[53] Gustiani, S., Sari, E.A., Yusri, et al., 2020. The Ef-

fectiveness of Blended Learning Approach on Essay

Writing Subject. In Proceedings of the 3rd Forum in

Research, Science, and Technology (FIRST 2019),

Palembang, Indonesia, 9–10 October 2019; DOI: https:

//doi.org/10.2991/assehr.k.200407.037

[54] Arab, F., Saeedi, M., 2024. The effect of the case-

based learning approach on the level of satisfactions

and learning of nursing students in Iran: A random-

ized controlled trial. Heliyon. 10(15), e35149. DOI:

https://doi.org/10.1016/j.heliyon.2024.e35149

1371

https://doi.org/10.55493/5019.v13i1.4940
https://doi.org/10.5430/wjel.v15n3p251
https://doi.org/10.5430/wjel.v15n3p251
https://doi.org/10.4324/9781410600899
https://doi.org/10.4324/9781410600899
https://doi.org/10.24127/pj.v12i1.5271
https://doi.org/10.37745/bjel.2013/vol10n3111
https://doi.org/10.37745/bjel.2013/vol10n3111
https://doi.org/10.36665/elp.v8i1.691
https://doi.org/10.2456/ideas
https://doi.org/10.22437/ijolte.v2i3.5744
https://doi.org/10.22437/ijolte.v2i3.5744
https://doi.org/10.1080/09588221.2019.1660685
https://doi.org/10.21203/rs.3.rs-2964134/v1
https://doi.org/10.21203/rs.3.rs-2964134/v1
https://doi.org/10.1191/1478088706qp063oa
https://doi.org/10.1191/1478088706qp063oa
https://doi.org/10.2991/assehr.k.200407.037
https://doi.org/10.2991/assehr.k.200407.037
https://doi.org/10.1016/j.heliyon.2024.e35149

	Introduction
	Literature Review
	CBL in English Language Learning
	Blended Learning in EFL Paragraph Writing Instruction
	Developing Paragraph Writing Skills in EFL and Its Relationship to Learning Strategies
	Integrating Case-Based Learning: Opportunities and Challenges

	Methods
	Research Design 
	Sample and Data Collection
	Analyzing of Data

	Results
	Finding from Questionnaire
	Motivation
	Learning Process
	Learning Impact
	Accompaniment Impact

	Findings from the Interview 
	Students' Perception of Learning Atmosphere and Writing Activity
	Time Allocation in Learning
	The Way Lecturers Teach
	Material Presented
	Lecturer and Student Interaction
	Ease of Understanding Paragraph Writing Materials
	Writing Activities in the Classroom and the Lecturer's Role in Controlling Learning
	Achievement of Learning Objectives
	Student Interest in Taking the Next Course


	Discussion
	Conclusions

