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ABSTRACT

Language education is an interdisciplinary field aimed at developing individuals’ skills in learning and using a foreign
or second language. Encompassing the social, cultural, and cognitive dimensions of language, this process has become a
fundamental component of contemporary educational curricula. Language acquisition theories offer diverse perspectives on
how language learning occurs. Key approaches such as behaviorism, cognitive theory, interactionist theory, and sociocultural
theory emphasize the importance of cognitive processes, social interactions, and environmental factors in language learning.
These theories directly guide the development of methods and techniques used in language education. Language teaching
methods vary widely, ranging from the classical grammar-translation method to communicative approaches, total physical
response, and task-based learning. Each method differs in its objectives, implementation, and effectiveness. Current
approaches prioritize learner-centered, interaction-based, and technology-supported instructional models. Comparisons of
language teaching methods help educators understand which approach is most effective under specific conditions. However,
in practice, challenges arise due to classroom settings, student profiles, resources, and teacher competencies. Therefore,
adopting flexible and multidimensional approaches in language education is critical for successful learning experiences. In
addition, recent developments in digital learning environments, mobile applications, and artificial intelligence-based tools
have significantly transformed the landscape of language education. These innovations not only facilitate personalized and

autonomous learning but also enhance learners’ motivation and engagement. Consequently, integrating technology into
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language education has become increasingly indispensable, especially in addressing the diverse needs of modern learners

across formal and informal contexts.

Keywords: Language Education; Second Language Acquisition; Language Teaching Methods; Language Acquisition

Theories

1. Introduction

Language education can be defined as a systematic set
of practices aimed at improving individuals’ language skills.
Methods used in both first and foreign language teaching
underscore the significance of language as a multifaceted
communication tool[!], In the era of globalization, language
education has evolved beyond grammar and vocabulary in-
struction to become a crucial field for intercultural commu-
nication and cognitive development?.

The teaching of global languages, particularly English,
facilitates economic, social, and academic interactions world-
wide, offering individuals new opportunities. Within this
context, numerous theories and models have been developed
concerning the complexity of language acquisition and the
methods employed. Additionally, technology-assisted learn-
ing and distance education have opened new horizons for
language teaching[®). This paper analyzes the definition, his-
torical development, core theories, methods, and applications
of language education in Tiirkiye, providing a comprehensive
overview of contemporary perspectives in the field.

Language education in Tiirkiye has been influenced by
global developments and shaped by local educational poli-
cies. From elementary education to higher education, the
importance of foreign language proficiency has been em-
phasized in various national strategic documents. However,
despite the integration of English as a compulsory subject in
the curriculum from early grades, proficiency levels remain
suboptimal when compared to international benchmarks [,

One of the major reasons behind these outcomes is the
misalignment between policy and practice. While curricula
and official policies underscore communicative competence
and learner-centered teaching, the actual classroom practices
often emphasize grammar translation and rote learning. This
divergence raises important questions about teacher training,
assessment methods, and the implementation of innovative

teaching models [*!.

Moreover, Tiirkiye’s dynamic socio-cultural structure,
regional disparities, and technological accessibility have sig-
nificantly impacted the equitable distribution and effective-
ness of language education. Urban centers with access to
better infrastructure, qualified educators, and private edu-
cational support demonstrate higher levels of proficiency,
whereas rural areas often struggle with limited resources[®],

In recent years, the role of digital platforms and artifi-
cial intelligence-based tools in language learning has grown
considerably. Mobile applications such as Duolingo and
Babbel, along with immersive environments supported by
augmented and virtual reality, have transformed traditional
learning environments!”!. These tools enable autonomous
learning, cater to individual learning styles, and increase
learner engagement. Nevertheless, the integration of these
technologies into the formal education system remains in-
consistent and under-researched®].

Additionally, the COVID-19 pandemic has had a trans-
formative impact on language education. The sudden shift to
online learning highlighted both the potential and limitations
of digital pedagogy. While some institutions successfully
transitioned to digital platforms, others faced challenges re-
lated to internet access, digital literacy, and content adapta-
tion[®]. This shift has prompted a reevaluation of language
teaching models, promoting blended learning and flipped
classroom methodologies as sustainable solutions.

Global pedagogical trends now emphasize communica-
tive language teaching (CLT), task-based learning (TBLT),
and content and language integrated learning (CLIL). These
approaches focus on language use in authentic contexts, col-
laboration, and learner autonomy. In Tiirkiye, pilot imple-
mentations of CLIL in bilingual education contexts have
shown promise, yet broader application faces challenges
such as teacher preparedness and resource availability 1],

Despite these challenges, Tiirkiye has demonstrated
a growing interest in enhancing language education qual-

ity through international collaboration, teacher training pro-
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grams, and participation in projects such as Erasmus+ and
eTwinning. Universities have also begun incorporating
English-medium instruction (EMI) in non-language depart-
ments, reflecting a shift towards bilingual higher education.
However, this trend also reveals gaps in academic language
proficiency among both students and faculty, necessitating
targeted support mechanisms(!!],

To conclude, language education in Tirkiye is a mul-
tifaceted and evolving field shaped by global pedagogical
paradigms, local cultural dynamics, and technological trans-
formations. While significant progress has been made in
policy development and international integration, practical
challenges remain in terms of implementation, teacher train-
ing, and equitable access. Continued investment in teacher
professional development, research-based policymaking, and
technology integration is essential for the sustainable ad-

vancement of language education in the country.

2. Methods

This study employs a qualitative literature review
methodology to explore and analyze the theories, methods,
and current approaches in language education. The research
process involves a comprehensive examination of academic
sources, including peer-reviewed journal articles, books, of-
ficial educational reports, and statistical data published be-
tween 2000 and 2025. The selection criteria for the literature
included relevance to language acquisition theories, teach-
ing methodologies, teacher competencies, and contemporary
challenges in language education, with a particular focus on
the context of Tiirkiye.

2.1. Data Collection

Data were collected through systematic searches in
academic databases such as JSTOR, Google Scholar, ERIC,
and national educational repositories. Keywords used in the
search included “language education,” “language acquisition

9

theories,” “language teaching methods,” “teacher competen-
cies,” “foreign language education in Tirkiye,” and “tech-
nology in language teaching.” Additionally, official statistics
from the Ministry of National Education (MEB) and the
Council of Higher Education (YOK) in Tiirkiye were inte-

grated to provide an up-to-date empirical context.

2.2. Data Analysis

The collected literature was analyzed thematically to
identify key concepts, theoretical frameworks, and practical
applications. Thematic analysis allowed for organizing the
findings into major categories such as language acquisition
theories (behaviorist, cognitive, sociocultural, interactionist),
teaching methods (traditional, communicative, technology-
assisted), teacher competencies, and challenges in practice.
Comparative analysis was applied to highlight the evolution
and efficacy of different approaches, supported by quantita-
tive data where available.

3. Scope and Limitations

This study focuses on language education primarily in
the context of Tiirkiye but incorporates global perspectives
to enrich the analysis. As a qualitative review, it synthesizes
existing knowledge rather than conducting primary empiri-
cal research. Limitations include potential publication bias
and the dynamic nature of educational practices, which may
evolve rapidly beyond the scope of this review.

4. Results and Discussion

The findings of recent studies and international assess-
ments reveal both persistent challenges and emerging oppor-
tunities in the field of language education. To interpret these
results effectively, it is essential to revisit the conceptual
foundations and the broader significance of language educa-
tion. Therefore, this section begins with an overview of the
definition and importance of language education, which lays
the groundwork for a deeper understanding of the subsequent

analyses.

4.1. Definition and Importance of Language
Education

Language education refers to planned and structured
activities aimed at systematically developing the four fun-
damental language skills: listening, speaking, reading, and
writing['?!. This process involves not only grammatical rules
but also pragmatic, sociocultural, and strategic competen-
cies. The holistic nature of language education integrates
both receptive and productive skills and emphasizes commu-

810



Forum for Linguistic Studies | Volume 07 | Issue 07 | July 2025

nication, meaning-making, and intercultural competence ('3,

The significance of language education lies in its con-
tribution to individuals’ personal, academic, and professional
development. For example, children who receive early lan-
guage education exhibit enhanced cognitive development,
and multilingual individuals have been found to outperform
peers in problem-solving and creative thinking skills!!* 131,
Furthermore, foreign language learning is viewed not only
as a competitive advantage in the global labor market but
also as a facilitator of intercultural understanding and tol-

16,171 - Studies indicate that language learning con-

erance!
tributes to empathy development, openness to cultural diver-
sity, and reduced prejudice!'®].

In Tiirkiye, foreign language education—especially En-
glish—has been an integral part of the education system from
primary school through university. However, research indi-
cates that teaching methods have been insufficiently effec-
tive, with students demonstrating weaknesses in communica-

5191 This highlights the necessity of supporting

tion skills!
language education with more communicative and learner-
centered approaches beyond mere grammar instruction.
One of the key reasons for the inadequacy of language
education outcomes in Tiirkiye is the overemphasis on high-
stakes exams and rote learning, which discourages meaning-

(201 1 earners are

ful use of language in authentic contexts
often exposed to language as a theoretical construct rather
than a practical communication tool. In this regard, the
Communicative Language Teaching (CLT) approach, which
prioritizes interaction, negotiation of meaning, and learner au-
tonomy, has been recommended as a more effective method
in contemporary classrooms >,

Additionally, digital transformation in education has
brought new opportunities and challenges for language teach-
ing. The integration of technology tools such as learning
management systems, mobile applications (e.g., Duolingo,
Busuu), artificial intelligence platforms, and virtual reality
environments enhances learner engagement and provides

[7.22] These innovations sup-

individualized learning paths
port self-paced learning and can bridge geographical and
temporal barriers.

According to the EF English Proficiency Index
(2023)[2%), Tiirkiye ranks among countries with low English
proficiency, despite decades of formal language instruction.

This gap between policy and practice underscores the need

for comprehensive curriculum reform, teacher training, and
better alignment between theoretical frameworks and class-
room realities 24,

Research by the Turkish Ministry of National Educa-
tion indicates that while a majority of students are introduced
to English from an early age, communicative competence
remains underdeveloped®*). The findings suggest a need to
rethink the roles of learners and teachers, incorporating for-
mative assessment techniques, project-based learning, and
intercultural activities into the curriculum.

Moreover, language education plays a pivotal role in
global citizenship education, helping individuals understand
global issues, develop empathy, and act responsibly in an
interconnected world ). As such, fostering multilingualism
is not only a cognitive asset but also a democratic impera-
tive 27,

In summary, language education is a foundational pillar
for lifelong learning, international communication, and so-
cial cohesion. It is essential that language policies prioritize
communicative goals, equitable access, teacher empower-

ment, and continuous innovation.

4.2. Language Acquisition Theories

Language acquisition theories provide varied perspec-
tives on how individuals learn and use language. These
theories serve as guides in understanding both first language
acquisition and second/foreign language learning processes.
The main theories frequently referenced in language educa-
tion include behaviorist, cognitive, sociocultural, and inter-

actionist approaches.
4.2.1. Behaviorist Theory

The behaviorist approach posits that language learn-
ing occurs through classical conditioning and reinforcement
mechanisms. As proposed by B.F. Skinner, language acquisi-
tion is a form of habit formation, achieved through repetition
and reinforcement[2%]. Within this framework, the teacher’s
role is to present correct language models and ensure students
practice them repeatedly for proper usage. This theory influ-
enced language teaching practices in the 1950s and 1960s,
emphasizing pronunciation drills and repetition exercises.
However, it has been criticized for failing to explain the com-
plexity of language and neglecting productive aspects such

as creative language use .
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4.2.2. Cognitive Theory

Noam Chomsky’s views on language acquisition pro-
foundly challenged behaviorism. Chomsky argued that hu-
mans are innately equipped with a “Language Acquisition
Device” (LAD), making language learning possible due to bi-
ological predisposition 3. According to this theory, learners
are active participants who discover and formulate language
rules. The cognitive approach views language learning as a
set of mental processes, focusing particularly on the develop-
ment of metacognitive skills like problem-solving and rule

induction[®!1.

4.2.3. Sociocultural Theory

Lev Vygotsky’s sociocultural theory considers lan-
guage learning within social interactions and cultural con-
texts. Vygotsky posited that language development stems
from interaction with one’s environment and that language is
a fundamental tool shaping thought*?. The teacher and peer
support are crucial, and the concept of the “Zone of Proxi-
mal Development” explains how learners can achieve higher
language competence with guidance. This theory has fos-
tered the development of learner-centered and collaborative

learning models in language education 33,

4.2.4. Interactionist Approach

The interactionist approach emphasizes language learn-
ing through social communication. Developed by Michael
Long (1983), it asserts that meaningful communicative con-
texts facilitate language acquisition. The core of this ap-
proach is that learners engage in real-life communication,
make errors, and receive feedback. Consequently, language
education should increase opportunities for students to use
language communicatively rather than focusing solely on

grammar instruction 34,

4.2.5. Implications of Theories on Language
Education Practices

These theories have led to the development of various
methods and techniques in language teaching. For instance,
behaviorism promoted direct instruction and repetition ex-
ercises, while cognitive and sociocultural approaches laid
the groundwork for active and learner-centered methodolo-
gies. Today, interactionist and communicative approaches
are among the most widely accepted models in language
education!3],

4.3. Language Teaching Methods and Tech-
niques

Numerous methods and techniques have been devel-
oped throughout history in response to prevailing language
acquisition theories, educational philosophies, and societal
needs. This section reviews prominent language teaching
methods, from traditional approaches to contemporary com-

municative methodologies.
4.3.1. Traditional Methods

o Grammar-Translation Method: Originating from the
teaching of classical languages (Latin, Greek) since the
19th century, this method focuses on memorizing gram-
mar rules and vocabulary and translating texts!'3]. Stu-
dents typically work on texts, learn grammatical rules,
and translate into their native language. However, it is
criticized for not promoting communicative competence
or real-life language use[**].

e Direct Method: Developed in the early 20th century,
this method prohibits native language use and advo-
cates direct teaching in the target language!'3!. It em-
phasizes natural language acquisition using vocabulary
and phrases from daily life, teaching grammar induc-
tively through examples, and prioritizing listening and
speaking skills. Despite this, it is teacher-centered and
challenging to implement in large classes.

4.3.2. Pronunciation-Based Methods

e  These methods emphasize correct pronunciation, into-
nation, and stress. Although effective in early language
teaching stages, their sole focus on sounds limits their
utility in developing communication skills 3¢,

4.3.3. Communicative Approaches

o  Communicative Language Teaching (CLT): Gaining
popularity since the 1970s, CLT highlights communi-
cation as the primary function of language. It aims to
develop students’ ability to use language in real-life con-
texts across listening, speaking, reading, and writing 371,
Classroom activities include role plays, group work, and
problem-solving tasks, emphasizing language functions
and viewing errors as natural learning processes.

e  Task-Based Language Teaching (TBLT): An offshoot
of communicative approaches, TBLT encourages lan-

guage use through meaningful tasks linked to real life.
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Learners solve problems or complete projects actively

and collaboratively[*%.

4.3.4. Technology-Assisted Language Teaching

Today, language education increasingly incorporates
technological tools. Online platforms, mobile applications,
language learning software, and virtual environments make
language learning more accessible and interactive*1. Tech-
nology plays a crucial role, especially in distance education

contexts.

4.3.5. Comparison of Language Teaching Meth-
ods and Challenges in Practice

Each language teaching method carries distinct advan-
tages and limitations. While traditional methods are bene-
ficial for mastering grammar, they often fall short in devel-
oping communication skills. Communicative approaches
provide more natural and effective learning environments;
however, they may require considerable adjustment time
for both teachers and students. Additionally, factors such
as class size, student motivation, and the quality of instruc-
tional materials significantly influence the success of these

methods 4],

4.4. Competencies and Roles of Language
Teachers

The competencies and roles of teachers in language
instruction are critical factors directly affecting the success
of the educational process. Nowadays, language teachers are
expected not only to teach grammar but also to manage learn-
ing environments, motivate students, and adapt to diverse

learning styles.

4.4.1. Core Competency Areas for Language
Teachers

The increasing complexity of language education in
the 21st century necessitates a nuanced understanding of
the professional competencies required of language teachers.
With globalization, multilingualism, and rapidly evolving
digital communication tools shaping the contemporary class-
room, language teachers are now expected to possess not
only a firm grasp of linguistic content but also a broad set of
pedagogical, intercultural, and technological skills. These
competencies are not isolated; rather, they are interdependent
and collectively determine the efficacy of language instruc-

tion. Therefore, when discussing “Core Competency Areas
for Language Teachers,” it is crucial to ground the analysis
in both theoretical and empirical literature while contextual-
izing each domain within real-world instructional demands.
the

world—such as those developed by the European Profile for

Teacher competency frameworks around
Language Teacher Education!®!], the TESOL International
Association (2018)[*?!, and the Common European Frame-
work of Reference for Languages (CEFR)—emphasize the
integration of knowledge, skills, attitudes, and values. These
documents have consistently underscored the importance of
core areas like language knowledge, classroom management,
lesson planning, assessment literacy, and intercultural com-
petence. However, the foundational pillar among these is
often identified as “Language Knowledge and Use,” which
serves as the intellectual and functional bedrock upon which
other competencies are constructed.

Several empirical studies underscore that language
teachers who exhibit high proficiency in the target lan-
guage—encompassing grammatical accuracy, pragmatic flu-
ency, and sociolinguistic sensitivity—tend to foster more ef-
fective learning environments 3441 In fact, a meta-analysis
by Richards and Schmidt (2010) demonstrated that learners’
progress in language acquisition is significantly correlated
with their teachers’ linguistic competence*!. This includes
not only formal knowledge of syntax and phonology but also
the ability to use language meaningfully in diverse social
and cultural contexts.

Yet, language knowledge is not merely an academic
abstraction; it is a lived, dynamic tool that enables teachers
to model language use, provide corrective feedback, and
scaffold learner communication. Thus, understanding the
contours of language knowledge is vital for both pre-service
teacher education and in-service professional development.
It encompasses knowledge of language systems (phonology,
morphology, syntax, semantics, and pragmatics), awareness
of language variation and change, as well as the capacity for
metalinguistic reflection.

At this juncture, it is important to recognize that being a
native speaker does not automatically confer the full range of
professional competencies needed for effective teaching. On
the contrary, non-native teachers often excel in certain areas
of language awareness, having engaged more explicitly with

the structural features of the language during their own learn-
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ing processes. This distinction has prompted a shift from
the “native speaker ideal” toward the concept of the “quali-
fied proficient user,” which allows for a more equitable and
pedagogically sound approach to teacher evaluation 46471,

Language knowledge further bifurcates into receptive
(listening and reading) and productive (speaking and writing)
skills. Competent language teachers must not only be able
to perform these skills with fluency and accuracy but also
understand how to teach them systematically. This includes
knowledge of instructional strategies, language acquisition
processes, and common learner difficulties. For example, an
awareness of interlanguage development or fossilization can
inform teachers’ approaches to error correction and curricu-
lum design.

Moreover, digital transformation has introduced new
challenges and opportunities regarding language use. Teach-
ers are increasingly required to navigate multimodal texts,
integrate computer-mediated communication tools, and sup-
port learners in online environments. Thus, digital literacy
has become an essential subset of language knowledge, espe-
cially when considering virtual language immersion, gami-
fied learning platforms, and Al-assisted writing tools. These
developments necessitate ongoing professional learning and
adaptability, aligning with the notion of “lifelong learning”
as a professional imperative for educators.

Statistical data support the centrality of language knowl-
edge in teacher efficacy. For instance, a longitudinal study
conducted by the OECD (2022) in its Teaching and Learning
International Survey (TALIS) found that over 68% of lan-
guage teachers identified their own proficiency in the target
language as the most influential factor in successful class-
room communication], Additionally, student feedback
revealed that learners are more engaged and confident when
their teachers demonstrate language competence in authentic
and meaningful ways.

In the context of multilingual education, language
knowledge takes on additional dimensions. Teachers must
be equipped not only with knowledge of the language they
teach but also with a sensitivity to learners’ first languages
and cultural backgrounds. This has led to the emergence of
translanguaging pedagogies, which allow for the strategic
use of multiple languages in the classroom to enhance un-
derstanding and inclusivity *’1. Such approaches demand a

sophisticated level of linguistic and cultural dexterity from

educators, reinforcing the idea that language knowledge is
not static but socially and pedagogically contextualized.

It is also critical to consider how language knowledge
is assessed and developed in teacher education programs.
Universities and certification bodies must ensure that their
evaluation methods accurately reflect the complex realities
of language use in the classroom. Performance-based assess-
ments, such as teaching simulations and real-time classroom
observations, offer more authentic measures of teachers’ lan-
guage competence than traditional grammar tests or theoreti-
cal examinations.

Furthermore, the affective dimension of language
knowledge should not be overlooked. Teachers’ confidence
in their language abilities-often referred to as linguistic self-
efficacy-significantly influences their willingness to take
instructional risks, engage in spontaneous interaction, and
respond adaptively to learners’ needs. Programs that provide
structured opportunities for peer collaboration, reflective
practice, and linguistic feedback can enhance this sense of
efficacy and foster continuous improvement.

Finally, it is worth noting that language knowledge
must be aligned with pedagogical content knowledge %,
which refers to knowing how to teach a particular concept
in a way that makes it accessible to learners. In language
education, this means understanding not only how to use
the language but also how to explain its features, anticipate
learner errors, and create meaningful practice opportunities.
This intersection forms the crux of what makes a language
teacher not merely a speaker of the language, but a skilled
facilitator of language development.

As we transition into a more detailed discussion of
“Language Knowledge and Use,” it is essential to unpack the
subcomponents of this competency area. We will explore
how linguistic competence, pragmatic awareness, digital lit-
eracies, and cultural sensitivity combine to form the founda-
tion of effective language teaching practice. By doing so, we
aim to illuminate the integral role that language knowledge
plays in shaping teachers’ identities, guiding instructional
decisions, and ultimately enhancing student outcomes in

diverse educational settings.

e Language Knowledge and Use
Teachers must possess a high proficiency in the target
language. Expertise in language structure, grammar

rules, vocabulary, and pronunciation is essential to pro-

814



Forum for Linguistic Studies | Volume 07 | Issue 07 | July 2025

vide accurate and consistent information to learners 1.

e Pedagogical Competencies
Pedagogical knowledge and skills are crucial in lan-
guage teaching. Teachers should be well-versed in effec-
tive teaching strategies, classroom management, assess-
ment techniques, and learner-centered approaches 2.
Moreover, they need to communicate effectively with
students of varying ages and proficiency levels.

e  Cultural Competency
Language learning extends beyond vocabulary and
grammar; understanding the culture associated with the
language is necessary. Teachers’ intercultural aware-
ness helps students create more natural and meaningful
contexts for language use >3,

e  Technology Use
The effective integration of technological tools and dig-
ital resources is an important competency for modern
language teachers. Incorporating online classes, lan-
guage learning applications, and multimedia content
enriches the learning process and increases student en-

gagement 9],

4.4.2. Roles of Language Teachers

Teachers undertake multiple roles in language educa-

tion, including:

e  Guide and Counselor: Supporting learning processes
and enhancing student motivation.

e Model: Demonstrating accurate and effective use of
the target language.

e  Assessor: Monitoring student progress and providing
feedback.

e Collaborator: Facilitating cooperative learning and
guiding group work.

e Technology Specialist: Integrating digital tools into
lessons and maximizing technology’s educational con-

tribution (401,

4.4.3. Professional Development of Teachers

Continuous professional development elevates the qual-
ity of language education. Training programs, workshops,
professional conferences, and certification courses enable
teachers to keep their knowledge and skills up to date[>*]. Ad-
ditionally, sharing experiences and engaging with academic

research are vital for ongoing development.

4.5. Challenges in Language Teaching and Pro-
posed Solutions (Supported by Statistics)

4.5.1. Low Student Motivation

A 2024 study in Tiirkiye reported that approximately
45% of foreign language learners show disinterest in lessons
due to lack of motivation!®]. This is especially prevalent
in overcrowded classrooms and schools with insufficient

materials.

4.5.2. Inadequate Teacher Preparation and
Professional Development

According to 2023 data from the Ministry of National
Education (MEB), only 58% of language teachers regularly
participate in professional development activities, and 35%
feel inadequately prepared in modern educational technolo-
gies 361,

4.5.3. Insufficient and Inappropriate Learning
Materials

By 2024, 52% of teachers believed that 40% of the lan-
guage teaching materials used in Tiirkiye were outdated 7).
This contributes to student disengagement and decreased

learning efficiency.

4.5.4. Classroom Environment and Manage-
ment Issues

The 2023 National Education Statistics indicate an av-
erage of 34 students per foreign language classroom. Large
class sizes reduce student participation and opportunities for
individual attention 3¢,

4.6. Foreign Language Education and Teacher
Competencies: The 2025 Perspective

Foreign language education is a dynamic field that con-
tinually evolves in response to the changing needs of the
modern era. In this context, it is essential to reassess teacher

competencies in line with contemporary expectations.

4.6.1. Competency Areas for Foreign Language
Teachers

Teachers must possess competencies spanning lan-
guage knowledge, pedagogical training, cultural awareness,
technology use, and assessment skills (Table 1)58. These

competencies enable effective classroom practices and di-
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rectly impact student success. Effective assessment methods ensure healthy progress

o . in 1 ing. A ing to 202 t % of'1
Table 1. Distribution of Foreign Language Teachers by Compe- in learning. According to 2025 data, 55% of language

tency Areas (%). teachers possess adequate knowledge of modern assess-
. [59] . . _
Competency Area Percentage (%) ment techniques'>”!, signaling the need for further de
Grammar Knowledge 85 velopment.
Teaching Methods 90 4.6.2. Foreign Language Teacher Training
Technology Use 70 Models
Cultural Competency 65
Communication Skills 80

Note: These data reflect the averages of various studies conducted in Tiirkiye.

Language Proficiency

Teachers should demonstrate advanced proficiency in
the target language. A 2025 study found that 65% of lan-
guage teachers in Tiirkiye reported proficiency above
the B2 level, though this rate drops to 45% in rural areas,
indicating a need for increased language proficiency 1.
Pedagogical Competence

Pedagogical training refers to teachers’ ability to im-
plement learner-centered and active learning methods.
Research shows that teachers with strong pedagogical
skills can increase student motivation by up to 30% 01,
Hence, enhancing pedagogical skills in teacher educa-
tion is essential.

Cultural Competency

Cultural awareness facilitates better understanding and
use of the language. However, only 40% of foreign
language teachers participate systematically in cultural
competency training[®!!, indicating room for improve-
ment.

Technology Use

In the digital age, technology-assisted language teaching
is widespread. While 70% of teachers use educational
technology, only 35% integrate these tools effectively

(921 Improving technology use is crucial

and creatively
to enhancing education quality.

Assessment and Evaluation

Teacher training models are fundamental in developing

teacher competencies. These include traditional academic

education, practical training, continuous professional devel-

opment, and hybrid models 3.

Traditional Academic Education

University-based traditional programs provide theoreti-
cal knowledge but often lack sufficient practical compo-
nents, leading to deficiencies in pedagogical skills[64).

Practical Training Model

Practical experience through internships and classroom
practice significantly enhances teacher competencies.
By 2025, the goal was for 80% of teacher candidates in
Tiirkiye to participate in programs supported by practi-
cal lessons and internships .

Continuous Professional Development

Teachers must continually adapt to new methods and
technologies throughout their careers. In 2025, 60%
of language teachers in Tiirkiye regularly engage in
professional development programs!,

Hybrid Models

Recently, hybrid models combining face-to-face and on-
line training have offered flexibility and accommodate

diverse learning styles (%3],

4.6.3. 2025 Statistical Data and Evaluation

National research conducted in 2025 reveals progress in

various competency areas, although significant gaps remain.

Key data are summarized below (Table 2):

Table 2. Distribution of Foreign Language Teachers by Competency Areas (%).

Competency Area Teacher Success Rate (%) Evaluation
Language Proficiency 65 Increasing trend, regional gaps
Pedagogical Competence 70 Satisfactory but improvable
Cultural Competence 40 Needs substantial improvement
Technology Use 35 Requires innovative education models
Assessment & Evaluation 55 Modern methods need wider adoption
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These findings underscore the necessity for increased

investment in teacher professional development[3% 611,

4.6.4. Teacher Competencies and Technology

Language teacher competencies extend beyond lan-

guage knowledge to include pedagogical training, cultural

awareness, and technology use*%1:

e 65% of teachers have B2 or higher language profi-
ciency 901,

e  Effective pedagogy can increase student motivation by
30% 160,

e  Only 40% of teachers possess sufficient cultural aware-
nessl¢!,

o  While 70% use technology, only 35% integrate it effec-
tively 621,

e  55% are competent in modern assessment methods[%®],
These results reveal both strengths and weaknesses in

current teacher education programs.

4.7. Challenges Encountered and Recommen-
dations

e Lack of motivation: 45% of students experience moti-
vation issues %,

— Solution.: Implement student-centered activities, in-
tegrate cultural content, utilize technology-supported
materials, and provide positive feedback.

e Insufficient teacher training: Only 58% of teachers
regularly participate in professional development pro-
grams; 35% feel inadequate in technology use>®.

— Solution.: Provide formation programs supported
by current pedagogical theories, and offer continuous
workshops and seminars.

e  Lack of materials: 52% of teachers report that teaching
materials are insufficient>7].

— Solution: Develop culturally rich, digital, and diverse
style-appropriate materials.

e Classroom management issues: The average number
of students in foreign language classes is 34[%%, which
reduces opportunities for individualized attention.

— Solution: Reduce class sizes and enhance effective

classroom management skills.

5. Conclusions and Recommenda-
tions

Foreign language education is an indispensable compo-
nent for both individual and societal development in today’s
globalized world. Strengthening teachers’ competency areas
enhances the success of language learning. Data from 2025
indicate progress in language proficiency and pedagogical
skills; however, further development is needed in cultural
competency and technology integration. In this context, the

following recommendations are proposed:

e Enhancement of Language Proficiency: Intensive
language courses should be organized for teachers to
reduce regional disparities.

e Strengthening Pedagogical Formation: Teacher train-
ing programs should emphasize student-centered ap-
proaches.

e  Cultural Awareness Training: Cultural competency
modules should be integrated into the curriculum.

e  Promotion of Technology Use: Continuous and prac-
tical training programs on educational technologies
should be established.

e Modern Assessment and Evaluation Techniques:
Certification and workshops on these techniques should

be provided to teachers.

These recommendations aim to support the professional
development of foreign language teachers, thereby making

students’ language learning processes more effective.
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