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ABSTRACT

This study explores the translanguaging phenomenon, delving into the language repertoire of bilingual and multilingual
children in Kazakh families, specifically within the context of family discourse. The primary objective is to investigate
the everyday translanguaging practices embedded in family communication. The research is grounded in the theoretical
framework of Family Language Policy, as proposed by Spolsky, focusing on key concepts such as language ideology,
language management, and language practice, while also exploring the influence of cultural identity, bilingualism, and
multilingualism on the language use of children from Kazakh families. This study investigates translanguaging behaviors in
family interactions through three components. Language ideology looks at family members’ beliefs about language use and
how these beliefs shape interactions and language choices. Language management examines family decisions on language
use in daily communication, education, and recreation. Language practices explore how translanguaging manifests in these
contexts, especially in daily interactions. The research sample consisted of 16 children, ranging from six to fourteen years
old, from families linked to Kazakhstan’s “Bolashak™ international scholarship program, which facilitates higher studies
and professional development overseas, emphasizing English proficiency. The results demonstrate that children utilize
language in a variety of ways, but parents use their mother tongue to preserve cultural continuity. Children automatically
translanguage in family relationships, changing languages according to the situation. By improving knowledge of the

variables influencing bilingualism and multilingualism, this study aids researchers in reaching more accurate results. In
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summary, the study provides a thorough analysis of translanguaging in family discourse.
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1. Introduction

The rise of multilingualism is increasingly evident in
response to global shifts in politics, economy, culture, and ed-
ucation!), contributing to a growing number of multilingual
families and greater acceptance of multilingual child-raising
practices. While this trend is global, its manifestations differ
across sociocultural contexts, underscoring the need for more
localized studies.

Within this evolving landscape, Family Language Pol-
icy (FLP) has emerged as a significant area of inquiry. Schol-
ars such as King, Fogle, and Logan-Terry? define FLP as
the interplay of beliefs, practices, and management strate-
gies regarding language use within the family. This con-
ceptualization draws on multiple fields of study, including
language policy, child language acquisition, and language
socialization®). However, while these studies offer founda-
tional insights, they tend to focus on Western or Anglophone
contexts, leaving a gap in understanding how FLP operates
in less-represented multilingual settings such as Kazakhstan.

Further, there is a growing interest in the concept of
translanguaging, which Garcial! defines as the fluid and
strategic use of linguistic resources by multilingual speakers.
While some scholars, such as Cenoz and Gorter ], emphasize
its emancipatory and pedagogical dimensions, others, includ-
ing Karpava et al.[l, question its applicability outside formal
education settings. In our study, we adopt Garcia’s*! view,
yet we critically consider how translanguaging functions in
family interactions and contributes to children’s language
development in Kazakh-speaking households.

This study adopts an FLP framework to examine
translanguaging practices in bilingual and multilingual
Kazakh families, particularly focusing on children of “Bo-
lashak” international scholarship recipients and alumni. By
investigating how children engage in translanguaging based
on their communicative needs and how parental ideologies
shape language use at home, this research aims to contribute
to the broader discourse on multilingualism.

Similar to other emerging economies, Kazakhstan has

recognized the connection between human capital invest-

ment and long-term economic prosperity. In line with this vi-
sion, the Bolashak International Scholarship was launched on
November 5, 1993, by the President of Kazakhstan to support
the education of high-performing Kazakhstani students and
professionals abroad, primarily at top global universities!”.
The scholarship offers full financial support for Master’s and
PhD programs, as well as internships in critical sectors such
as engineering, medicine, and education, under the condi-
tion that recipients return to Kazakhstan and contribute to
national development for a minimum of five years. English
proficiency has since become one of the key prerequisites for
studying abroad and for eligibility for the Bolashak scholar-
ship, reinforcing the importance of English in Kazakhstan’s
evolving linguistic and educational landscape!®].

Over the past three decades, Bolashak has become a
symbol of academic excellence and professional advance-
ment, with its alumni playing active roles in the development
of education, health, culture, and science across the coun-
try[®l. While this study does not investigate the scholarship
program itself, it centers on the children of Bolashak alumni,
exploring how temporary migration, exposure to diverse
linguistic environments, and transnational experiences influ-
ence language practices and parental ideologies in the home.
Therefore, the findings offer insights that extend beyond the
specific institutional context, contributing to broader discus-
sions on FLP and multilingualism in global mobility settings.

This study aims to analyze how translanguaging prac-
tices among children in bilingual and multilingual Kazakh
families interact with and shape FLP within the Kazakh con-

text. The research addresses the following key questions:

*  How do Kazakh multilingual families shape and negoti-
ate language ideologies within the family context?

*  How do multilingual families manage FLP strategies to
build children’s language awareness?

*  What specific factors determine language practice in

multilingual families?

The research contends that FLP and child-directed
translanguaging can play a pivotal role in supporting, expand-

ing, and enhancing dynamic bilingualism. The structure of
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the article includes background information on the language
policy of Kazakhstan, elucidation of the terms ‘translan-
guaging’ and ‘family language policy’, and a comprehensive
analysis of translanguaging practices among bilingual/multi-
lingual Kazakh families.

1.1. Kazakhstan: Background Information
and Language Policy

Kazakhstan, the largest landlocked country and the
northernmost with a predominantly Muslim population, is
located at the crossroads of Central Asia and Eastern Europe.
It is the ninth-largest country by area and has a diverse popu-
lation of over 20 million ('), Kazakhs make up about 70% of
the population (13.5 million), while ethnic Russians consti-
tute around 15.7% (3 million)["!. Other significant groups
include Uzbeks (3.2%), Ukrainians (2.0%), and smaller mi-
norities like Tatars (1.1%), Germans (1.2%), and Uighurs
(1.5%), with the remaining 5.3% from various ethnicities!?].
This diversity is shaped by historical migration trends and has
fostered a unique social and cultural environment. According
to the National Statistics Bureau, in 2022, the country saw
403.5 thousand newborns, and 128.5 thousand new families
were formed. In this multicultural context, interethnic mar-
riages are prevalent, with over 22.3 thousand Kazakhstanis
entering such unions in 2022131,

Aligning with its language policy and constitutional
mandate, Kazakhstan designates Kazakh as the sole state
language, while Russian enjoys both de jure and de facto
official status!'*l. Additionally, the country has strategically
prioritized the development and usage of English, evident
in initiatives like the ‘Trinity of Languages’ project since
2007. English is specifically emphasized as the language of

integration into the global economy.

1.2. Family Language Policy

Family language policy (FLP) links studies of child
language acquisition and early second language learning
and bilingualism with the field of language policy'>!. FLP
focuses on language use and choice within the family, exam-
ining how family members manage language policy!'6].

The language balance in the family context as a whole,
as opposed to only the child’s language abilities, is the main

focus of FLP, in contrast to psycholinguistic methods to bilin-

gualism research. However, this study specifically empha-
sized interviewing children. According to FLP, parents usu-
ally control language use in the home, which is impacted by a
number of factors, and is viewed as a system of collaborative
action. It explores child language learning as influenced by
parental ideologies, decision-making, and strategies, within
the broader social and cultural context of family lifel!”].

FLP is defined as explicit planning of language use
within the home '8!, Curdt-Christiansen and Lanza!'" note
that FLP is shaped by language ideology and beliefs about
supporting family members’ goals. The impact of parental
ideologies and external influences on language attitudes and
planning is key topic in FLP discussions 2.

Seppik and Zabrodskaja!?!l note that family and its
language are some of the most important domains in regard
to acquiring a language as a mother tongue. Acquiring a
language in early childhood is already a complex process in
itself; it becomes even more complex when there is more
than one language to acquire. The challenges become even
more pronounced in the context of migration, where families
must navigate cultural adaptation in a new sociolinguistic
environment, further complicating language learning.

Translanguaging helps with linguistic and cultural adap-
tation, as shown in Yelenevskaya and Protassova’s[??) study
on Russophone migrant women. Despite pressures to as-
similate, translanguaging allows families to preserve and
pass on their cultural identity. Migrant families prioritize
their mother tongue, seeing language as key to both cultural
heritage and individual identity.

Dam!?] explores how Vietnamese families employ
translanguaging as an adaptive strategy influenced by so-
ciocultural factors and practical needs. Unlike the Kaza-
khstani context, where government-led programs like Bo-
lashak frame language strategy, Vietnamese families demon-
strate a more organic approach to language adaptation, re-
sponding flexibly to their community’s linguistic demands.
This contrast underscores the variability of FLP across differ-
ent sociolinguistic settings and highlights the diverse strate-
gies families use to maintain their linguistic heritage while
integrating into new linguistic environments.

To understand the nature of language policy in vari-

[24] proposes a framework that distin-

ous domains, Spolsky
guishes between three interrelated components of language

policy: language ideology, language practices, and language
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management. Language ideology comprises “beliefs about
language and language use”. Language practices are regular
and predictable language behaviors and choices in a speech
community. They differ from language beliefs in that they
are “what people actually do” rather than “what people think
should be done”. Language management refers to “the ex-
plicit and observable effort by someone or some group that
has authority over the participants in the domain to modify
their practices or beliefs” 1],

Spolsky’s framework is particularly relevant to inquiry
into language policy issues in the home domain!®!. Fur-
thermore, Spolsky is convinced that family structure, as-
similation, parental education, language action, and cultural
identity also have an influence on FLP. Considering family
structure, he means that if there are older siblings in the fam-
ily, then they will most certainly have an effect on younger
children’s language ¥, Zhu adds that when older siblings
penetrate mainstream society, then, willingly or not, they
affect younger children’s fluency and motivation in relation
to their heritage language 261,

Regarding assimilation, it has been shown that when
parents introduce children earlier to the mainstream language
and culture in their sociolinguistic environment, they are
more inclined to assimilate. Then, the culture starts to play
a role for parents who have a strong connection to, aware-
ness of, and pride in their heritage language could even slow
down children’s assimilation to mainstream language?7].

Parental education also plays a large role in FLP Spol-
sky believes that the success of FLP, i.e., parents being able
to effectively transmit the heritage language, is influenced by

s[?81. Parental language aware-

parents’ language awarenes
ness is an important part of language policy that practically
influences children’s language acquisition®”). Finally, un-
der language action, parents literally need to take action to

transmit a language.

1.3. The Concept of Translanguaging

According to this study, translanguaging is the deliber-
ate and adaptable application of linguistic resources from a
speaker’s whole repertoire as opposed to alternating between
independent language systems. Bilinguals utilize character-
istics of several languages to create meaning, communicate
successfully, and satisfy communicative demands in certain

sociocultural contexts, as explained by Garcial*l. As a so-

ciolinguistic and psycholinguistic theory, translanguaging
significantly enhances our understanding of bilingual lan-
guage use by prioritizing bilingual performances rather than
solely monolingual ones. As a pedagogical practice, translan-
guaging leverages the fluid language use of learners in ways
that deepen their engagement and comprehension of complex
content and texts 7],

In addition, translanguaging pedagogy develops the
languages involved in bilingual instruction by treating them
as part of a unified, horizontal continuum, rather than as dis-

(311, The term translanguaging

tinct and hierarchical systems
is commonly used in line with code-switching in the litera-
ture. Translanguaging is similar to code-switching in that it
refers to multilingual speakers’ shuttling between languages
in a natural manner(®?); speakers adjust their language ac-
cording to who is in the conversation, what the topic is, and
the context in which it occurs.

As Treffers-Daller explains, code-switching has tra-
ditionally been understood as movement between two au-
tonomous linguistic systems with clearly defined boundaries.
Translanguaging, by contrast, treats languages not as separate
entities but as integrated components of a speaker’s unified
linguistic repertoire. In this view, linguistic boundaries are
flexible or even dissolved allowing speakers to draw freely
on all available semiotic resources >3],

Translanguaging is thus a more comprehensive approach
that emphasizes the seamless integration of multiple linguistic
resources to successfully navigate a variety of communicative
contexts, whereas code-switching usually entails switching
between distinct language codes, frequently with the goal of
conforming to particular cultural or linguistic norms [*4),

Recent studies have explored the implications of
translanguaging in multilingual family settings. Karpava
et al.l investigate its role in the transmission of Russian as
a heritage language, focusing on the tension between main-
taining strict FLP and the multilingual demands of daily life.
They explore how families balance their desire to preserve
Russian with the practical need for proficiency in other lan-
guages. Similarly, Reichmuth 3] discusses the conflicts that
arise when parental aspirations for linguistic and cultural
preservation clash with the dominance of global languages.
Unlike the Kazakh study, it emphasizes the inherent conflicts
between cultural preservation and global language domi-
nance, which can cause tensions within families.
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2. Methodology
2.1. Research Context

This qualitative research, based on semi-structured in-
terviews, focuses on exploring the experiences, perspectives,
and linguistic backgrounds of multilingual children. A pur-
posive sampling method was used to select participants, with
Telegram and WhatsApp serving as the primary recruitment
platforms. Recruitment efforts were specifically directed at
group chats such as “Bolashak Students in the USA” and
“Bolashak Students in Boston.” Invitations to participate in
the research were disseminated through these group chats,
prompting interested parents to respond via direct messages.

Detailed explanations about the purpose and context
of the study were provided to ensure transparency about its
nature and objectives. Upon successfully securing consent
from the parents, the next step involved scheduling interview
sessions. Special consideration was given to the availability
of the multilingual children, aiming for convenience and
cooperation.

The data was collected through semi-structured inter-
views, which provided the flexibility to explore how chil-
dren seamlessly used multiple languages in their responses.
The semi-structured interview format allowed for the ob-
servation of spontaneous language shifts, where children
could naturally alternate between several languages.The anal-
ysis focused on key aspects such as the natural blending of
languages, contextual adjustments based on topic, and self-
reported language preferences.

We conducted semi-structured interviews to gather in-
depth and flexible responses from participants. This method
allowed the interviewer to follow a set of predetermined
questions while also exploring new topics as they arose, pro-
viding richer and more nuanced data. Zoom was chosen for
its accessibility and user-friendly interface, allowing us to
connect with participants regardless of location. Its reliable
audio and video quality enabled us to capture both verbal
and non-verbal cues, which were crucial for analyzing the
children’s linguistic and cultural experiences.

Each interview began with a discussion with the par-
ents about the children’s home language practices and their
progress in learning English or other languages. The in-
terviewer then engaged directly with the children, using

language that encouraged open expression. The interviews

lasted about an hour and were recorded for accurate transcrip-
tion and analysis. The interview protocol included 25 ques-
tions across three sections: Section 1 focused on language
proficiency and cultural backgrounds, Section 2 explored
the children’s language preferences in various contexts, and
Section 3 examined language dynamics in the participants’
living environments. This structured approach allowed for
a comprehensive exploration of the children’s multilingual
experiences.

Participants were included in the study based on the
following purposive selection criteria: (1) being a child from
an ethnic Kazakh family; (2) aged between 7 and 15 years;
(3) residing either in Kazakhstan or temporarily abroad as
part of a family where at least one parent is a current partici-
pant or graduate of the Bolashak scholarship program; and
(4) able to participate in a conversational interview and share

their everyday language experiences.

2.2. Data Analysis

The data analysis process encompasses the transcrip-
tion of all participant responses captured during the inter-
views. All interviews were audio-recorded and transcribed
verbatim by the researcher. The transcription process pre-
served key discourse features, including code-switching,
pauses, and fillers, as these were relevant for analyzing prag-
matic and multilingual aspects of speech. Transcripts were
carefully reviewed multiple times for accuracy and com-
pleteness. To protect participant anonymity, all names were
replaced with neutral labels (Child 1, Child 2) and any iden-
tifying details were removed from the transcripts. These
transcriptions constitute the primary dataset for thorough
examination and interpretation. While no formal coding
framework or qualitative software was employed, the anal-
ysis was guided by the structure of the interview protocol.
Participants’ responses were examined holistically and inter-
preted in relation to the key themes emerging from the three
interview sections. This interpretive approach, grounded
in Spolsky’s model of language policy, enabled a nuanced
understanding of multilingual practices, language ideologies,
and management strategies within each family context.

The results were represented in accordance with Spol-
sky’s methodology, which consists of three interrelated lan-
guage policy components: language management, language

practices, and language ideology. Language practices en-
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compass the real-world application of languages in daily in-
teractions. In contrast, language management refers to the
deliberate efforts of family members to rectify inappropriate
usage. Family members’ innate attitudes and views about lan-
guage, known as language ideology, shape their decisions and
affect how languages are used at home. To improve the clarity
and presentation of linguistic elements within the responses,
a visual differentiation method has been adopted. In the pro-
vided excerpts, Russian is italicized, Kazakh is bold, and
their English translations are denoted with either italicized
underlining or bold underlining, respectively. This formatting
strategy was implemented to facilitate a comprehensive under-
standing of the multilingual expressions and nuances present
in the participants’ responses during the analysis phase. The
transcription and preliminary analysis were carried out by
one of the authors, while the interpretation of findings was
reviewed and discussed collaboratively among all co-authors.
This process helped ensure consistency, reduce potential bias,
and strengthen the credibility of the analysis.

2.3. Ethical Considerations

In conducting the qualitative interviews for this study,
we strictly adhered to research protocols grounded in prin-
ciples of research integrity, as outlined in the ALLEA (All
European Academies) Code of Conduct for Research In-
tegrity 361,

Prior to participation, informed consent was obtained
from the parents of all participants, who received clear infor-
mation about the aims and procedures of the study to ensure
their voluntary decision-making. Participant anonymity and
data confidentiality were maintained throughout the research
process. Interviews were conducted in quiet and familiar
settings chosen by the participants to ensure comfort.

Parents were initially present to discuss general family

language practices but were asked to step aside or remain

passive observers during the child interview segment to re-
duce adult influence. The interviewer used child-friendly
language and actively monitored for signs of discomfort.
Children were informed that they could decline to answer
any question or withdraw from the study at any time without

consequences.

2.4. Study Participants

A total of 16 children participated in the interviews,
including 7 children from Kazakh families living in Kaza-
khstan and 9 children from Kazakh families currently resid-
ing in the United States as part of their parents’ academic
assignments through the Bolashak program. The age of the
participants ranged from 6 to 14 years old. Although this
age range and the difference in living contexts may seem
wide, such diversity was intentionally included in the study
to identify how ideologies and practices of family language
are perceived by children at different stages of cognitive and
linguistic development, as well as in different sociolinguistic
settings. This approach is consistent with the principles of
qualitative research, which emphasize in-depth analysis of
individual experiences and contextual variation rather than
statistical generalizability37]. It is vital to note that the par-
ticipating families have a profound educational background
and are internationally mobile, which may result in sampling
bias. These families often have more socioeconomic capital,
which allows them to access global educational resources
and move around freely. Such positioning not only increases
the acquisition of multiple languages, but also demonstrates
a purposeful and intentional commitment to developing mul-
tilingual competencies in their children. As a result, the FLP
behaviors identified in this study may not be applicable to
families with limited access to international experiences or
language resources. Tables 1 and 2 provide detailed profiles

of the participants in each group.

Table 1. Interviewed Kazakh children living in Kazakhstan.

Language The Period The Period of
Child  Age Speaking Language Preferable Language Understands of Stay in Living in Kz
the USA after Returning
1 8 English English Kazakh 7 years 5 months ago
2 10 English, Kazakh English, Kazakh Russian 7 years 2 years ago
3 11 Kazakh, English, Russian Kazakh - 5 years 3 years ago
4 12 Kazakh, English, Russian Kazakh, English Turkish 5 years 3 years ago
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Table 1. Cont.

Language The Period The Period of
Child Age Speaking Language Preferable Language of Stay in Living in Kz
Understands .
the USA after Returning
5 12 English English Kazakh, Russian 7 years 4 months ago
6 12 Kazakh, English, Russian Kazakh, English - 5 years 5 years ago
7 14 Kazakh, Chinese, English, Russian Kazakh, Chinese, English - 3 years 2 years
Table 2. Interviewed Kazakh children from families currently living in the USA.
. . Language The Period of Living in
Interviewee Age Speaking Language Preferable Language Understands the USA
8 6 Russian, Kazakh Russian English 5 months
9 7 Kazakh, English, Russian Kazakh, English Spanish 1 year and 6 months
10 7 Russian, English Russian - 1 year and 6 months
11 8 English, Russian, Kazakh English French, Spanish 5 months
12 8 Russian, Kazakh Russian English 4 months
13 9 Russian, Kazakh Russian English, Ukranian 1 months
14 9 Kazakh, Russian Kazakh English 5 months
15 11 Kazakh, English, Russian Kazakh Spanish 1 year and 6 months
16 12 Kazakh, English, Russian Kazakh, English Portuguese 1 year and 6 months

Child 1’s family, originally from Kazakhstan, includes
a 38-year-old mother and a 39-year-old father, both born
and raised there. They moved to Boston when the child
was one and lived there for seven years before returning to
Kazakhstan five months ago. Though the interview was in
Kazakh, questions were asked in English to match the child’s
language preference.

Child 2 is also from Kazakhstan and returned to home
country two years ago. Both parents and children from this
family were born and raised in Kazakhstan, with the mother
and father aged 36 and 37, respectively, at the time of the
interview. The interviewee, having moved abroad at the age
of one, primarily used English for communication and had
proficiency in Kazakh.

Child 3 returned to Kazakhstan three years ago and cur-
rently lives in Almaty. The parents, both born and raised in
Kazakhstan and holding master’s degrees, had moved to San
Francisco when the child was three. The interviewee is now
fluent in Kazakh and English, attending Zerdesh Innovation
School with a strong interest in science.

Child 4 returned to Kazakhstan three years ago. The
parents, aged 39 and 35, were both born and raised in Kaza-
khstan. The 12-year-old interviewee was born in Kazakhstan
but raised in Florida, USA. Due to five years spent in Lon-
don, the interviewee primarily thinks in English, but is fluent
in Kazakh, English, Russian, and Turkish.

Child 5 returned to Kazakhstan four months ago. The
family consists of a 36-year-old mother and a 38-year-old
father, both born and raised in Kazakhstan. The 12-year-old
interviewee moved to Boston with the family when he was
5 years old, residing there for 7 years. While the interview
commenced in Kazakh, the child struggled to comprehend
the questions, prompting a switch to English.

Child 6, who returned to Kazakhstan five years ago,
had spent five years in London. The parents, aged 36 and 37,
were born and raised in Kazakhstan, both holding Master’s
Degrees. Currently residing in Astana with four children,
the eldest, the interviewee, moved abroad at the age of 5,
resulting in fluency in Kazakh as the primary language of
communication within the family.

Child 7, who moved to Kazakhstan from China five
years ago, has a father and mother, aged 45 and 42 at the
time of the interview, both born and raised in China. The
father holds a PhD, and the mother has a Master’s Degree.
The interviewee, currently fluent in Kazakh, Chinese, En-
glish, and Russian, demonstrates the family’s multilingual
proficiency.

Child 8, originally from the USA, is now living in
Boston. The parents, aged 38 and 43, moved five months ago
after the father received a Bolashak scholarship. Though re-
cent arrivals, both parents are proficient in Kazakh, Russian,
and English. The 1st-grade interviewee uses translanguaging,
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learning everything in English.

Child 9, also residing in Boston. The family consists
of a 39-year-old mother and a 41-year-old father. The family
has been in Boston for 1 year and 6 months, facilitated by the
mother’s studies through the Bolashak program. The 7-year-
old interviewee is fluent in Kazakh, English, and Russian,
with a rudimentary understanding of Spanish.

Child 10, currently residing in Boston, USA, has par-
ents aged 37, born and raised in Kazakhstan. Pursuing mas-
ter’s degrees through the Bolashak program, they have been
in Boston for 1 year and 6 months. The 7-year-old intervie-
wee prefers Russian and English for daily communication,
influenced by the content watched, mostly in Russian, and
the English-taught school.

Child 11, located in Philadelphia, USA, has parents
aged 32 and 34, who studied in France for their Master’s de-
grees. Concerned about their daughter’s mother tongue, they
returned to Kazakhstan for a year before moving to Philadel-
phia through the Bolashak program. In just 5 months, the
daughter speaks Kazakh, French, and English, with limited
proficiency in Russian.

Child 12 moved to Boston, USA, four months ago for
parents’ studies. Aged 39 and 37, the parents, born and raised
in Kazakhstan, aim to maintain their child’s mother tongue,
with no observed mixing of English or Kazakh words during
the interview. A follow-up after a year is planned.

Child 13, recently relocated to Rocklin near San Fran-
cisco, has parents aged 35 and 36. The boy predominantly
spoke Russian during the interview, prompting a follow-up

after one year to explore the impact of extended living abroad

on language acquisition.

Child 14, in Boston, has parents aged 37 and 43, born
and raised in Kazakhstan. The multilingual family plans a
follow-up in a year to monitor language development. The
younger sibling speaks Russian, while the interviewer pre-
ferred Kazakh.

Child 15, also in Boston, features parents aged 35 and
37, pursuing a master’s degree under the Bolashak program.
Residing in the US for a year and a half, the 12-year-old girl
speaks Kazakh with her father, Russian with her brother, and
English with her mother, occasionally mixing all languages.

Child 16, a 12-year-old in Boston, has 40- and 41-year-
old parents who moved for studies and were interviewed
after 1.5 years in the US. The family speaks Kazakh at home
and is fluent in English. The child also knows Russian, ba-
sic Spanish, and Portuguese, raising questions about multi-
lingualism’s impact on language acquisition and cognitive

development.

3. Results

In this section of the study, we present the findings on
family language ideology, family language management, and
family language practices among the interviewed children.

To provide an overview, the table below summarizes
the key themes and representative excerpts for each compo-
nent of FLP, based on Spolsky’s model. Table 3 serves as
a preview of the more detailed analysis that follows in the
subsections, where each component is explored individually

and supported with extended discussion and examples.

Table 3. Spolsky’s FLP Model: Components and Examples.

No. Conl:;I;ol:len " Key Features Illustrative Examples
Child 3 considered Russian most useful, but chose Kazakh if Russian was excluded,
. as English was rarely used.
. Beliefs about language L. Lo . . .
use and transmission: - Erep men opsic Tiztin 6inrenae, en Tuimzici opeic Tisi 6omymni eni. Cedeoi,
o Attitudes to Kazakh ’Rus— Kko0ici opbiciIa ceiieiii. A erep opbIC TiJIiH caHAMacaK, OHJA Ka3aKIa.
Family sian, English; O¥iTKeHi aFbLIIIBIH TiJli OHIIA KONl KOJIIAHBLIMAK/IbI FOii.
1 Language . InflL’lence 0% birthplace (If I knew Russian, it would be the most effective language, because most
Ideology and mobility; people speak it. But if we do not count Russian, then Kazakh since

. Multilingual identity and

English is not used that much);

language choice.

Child 5 used Russian but expressed a deliberate intention to speak more Kazakh:

- Russian. But Kazakh should be used here. I usually try to use Kazakh.
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Table 3. Cont.

FLP

No. Component Key Features Ilustrative Examples
Child 3 studies in a Kazakh-English school, highlighting parental support for bilingual
learning:
- Zerdesh Innovation school. Heri3ri o1 Kazak — arpLTIIBIH MeKTe0i. Bizne
Parental language man- KIIiMri aFbLILIBIH TiJIi 6ap, OHAA YCTa3bIMbI3 Ka3aKuia fijeni sxane native
agement; speaker o1 Kici Kazakma Giamerini.
Educational and school (Zerdesh Innovation school. In fact, it is a Kazakh — English school. We
Family policies; have English with a teacher who knows Kazakh and a native speaker, he
2 Language Home language strate- does not speak Kazakh).
Management gies; Child 10 uses Russian and English media, showing flexible language management at
Media and leisure lan-  home:
guage mnput. - Playstation oitHaiimbIH. TV-1i Ha pycckom Kapaiimbid. CochiH MeHe Disney
0ap. /7 men Disney-1a aFblIIIBIHIIA KapaiiMbIH.
(I play Playstation. I watch TV in Russian. And then I have Disney. And
I watch Disney in English).
Child 11 used Kazakh, Russian, English, and French depending on context:
- Keiine opbicia, English cochin French. Kazakeranaa kazakua ceiiseiiMmin.
MyHaa sometimes ceiiieliMin Kazakma.
* Language use across (Sometimes Russian, English and French. In Kazakhstan I speak Kazakh.
Famil home and school; Here I sometimes speak Kazakh);
3 Lar?;ula}ée ’ g;?;:;;t:ed language Child 15 showed flexible language use, shaped by everyday family interaction:
Practices . Everyday translanguag- - Mixing 6osaabl. Crnoocrno omeéemums Ha makue gonpocul. Ilomomy umo, MeH
ing. Jeren 6bLiaii skacaif anam: Good morning, mum u darbuse KazaKia xereH
CHAKTBI.

(I'mix languages. It is difficult to answer for such questions. Because I can say:
Good morning, mum and add something in Kazakh).

3.1. Family Language Ideology

The family model of language use may be a reflect
broader beliefs and practices related to language(s), as well
as of parenting styles and perspectives on bilingualism.

The ideological aspect of FLP is addressed in the first
research question, which asks: How do Kazakh multilingual
families shape and negotiate language ideologies within the
family context? To explore this inquiry, we meticulously
examined various factors, including the social background
of each child participant—such as their place of birth, family
composition, and the language used within the family—and
its impact on the children’s language preferences and behav-
iors. Furthermore, we analyzed the FLP strategy adopted
by each family and the rationale behind their choices. All
interviewees were from Kazakh families. The children were
asked to describe, in simple terms, the discourse strategies,
such as daily language used for communication, study, play,
and discussion, in simple terms. The question of birthplace
is pertinent to family language ideology because it signif-
icantly influences a child’s language development, given
their tendency to use the language spoken in their imme-
diate environment. For instance, Child 11, born in Astana,

Kazakhstan, moved to France with her family at the age
of one. During their time in France, the family primarily
spoke French, and after five years, the child became fluent in
French. Concerned about their daughter’s proficiency in her
mother tongue, the family returned to Kazakhstan, where the
child became fluent in Kazakh. However, after a year, the
family relocated to Philadelphia, USA. During the interview,
it was observed that language-related issues were absent,
and the child fluently spoke Kazakh, Russian, French, and
English. Consequently, the child naturally and effortlessly
engaged in translanguaging, demonstrating the profound im-
pact of their living environment on language behavior and
habits.

Which languages do you consider more useful to live
in your city?

Child 3: Erep MeH opbIc TijliH 0iarenae, eH Tuimaici
opsic TiJi 6oaymnl exi. Cededi, kedici opbiciia ceiineiini.
AJ1 erep opbIC TiJIIH caHaMacaK, OH/Aa Ka3aKua. OiTkeHi
aFbUINIBIH TiJi OHIIA Ken KoJdaHbLIMaiiae! Foil. ‘If 1

knew Russian, it would be the most effective language,

because most people speak it. But if we do not count

Russian, then Kazakh since English is not used that

much’.
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Child 5: Russian. But Kazakh should be used here. 1
usually try to use Kazakh.

Do you think you shift from a language to another when
speaking? Even when speaking to the same person?

Child 11: Wa, opune. Very often. ‘Yes, of course, very
often’.

These examples highlight the crucial role that birth-
place and environmental factors play in shaping a child’s
language development. Additionally, they provide insight
into how translanguaging can occur naturally in multilingual
children’s speech.

Moving on to our inquiries regarding family language
ideology in relation to (2) family members, (3) language
usage within the family, and (4) its potential influence on
children’s language preference, we posed the following ques-

tions:

How many people live in your family?
Which language or languages do you use in the family?
3. Do you speak the same language to everybody in the
family?
4.  Is it possible for you to use only one language while
you are sitting with your family in the evening?

Responses to these questions shed light on the extent
of family members’ impact on a child’s language choices
and behaviors. Out of the 16 children from Kazakh families
interviewed, 10 families have 5 members, 4 families have
6 members, and 2 families have 4 members. Despite be-
ing Kazakh families, children often communicate with their
parents and siblings using multiple languages, reflecting a
dynamic and fluid language environment.

Regarding the second question, several examples of
responses were provided.

Child 1: Usually English. My mum does speak in
Kazakh, also in English. Sometimes Kazakh.

Child 10: Ha pycckom. ‘In Russian’.

Child 15: OT6achIMMeH MeH JiereH 10001 language-Ta
coiiece 6epem. ‘I speak with my family in any language’.

It is worth noting that in the last answer, “zr0601i” is a
Russian word and “language-ta” is an English word with a
Kazakh ending. The grammatically correct sentence would
be: “MeH oTbackIMMEH Ke3 KelreH Tijie coinece oepemin”
(I speak with my family in any language). These responses

vividly illustrate translanguaging, demonstrating how chil-

dren blend Kazakh, Russian, and English at grammatical,
lexical, and stylistic levels. They also emphasize the free-
dom children feel to choose languages naturally in everyday
interactions.

In conclusion, the study explored how multilingual
families shape language ideology and influence children’s
upbringing. It found that children’s language development is
strongly influenced by their birthplace and environment, of-
ten leading to fluency in multiple languages. In Kazakh fami-
lies, children frequently engage in translanguaging, adapting
language use to context. The findings emphasize the flexi-
ble and adaptive language practices in multilingual families,

supporting a dynamic multilingual upbringing.

3.2. Family Language Management

The second question regarding language management
sought to comprehend how multilingual families implement
their chosen FLP. This included an examination of children’s
leisure activities (e.g., languages used for watching TV pro-
grams or YouTube videos), the type of schools they attend,
and the overall language dynamics within the household. An
analysis of children residing in Kazakhstan unveiled a pat-
tern where they either enrolled in private English schools,
exemplified by Child 1, 2, 3, and 5, or attended state schools
incorporating English lessons, as observed in Child 4, 6, and
7. This pattern suggests a deliberate effort by parents to
cultivate an artificial language environment, especially for
Kazakh children with exposure to English-speaking coun-
tries, indicating a commitment to enhancing their children’s
language proficiency.

What type of school do you attend? In which language
or languages do you study?

The answers of participants were as follows:

Child 2: Binom. Ka3zak tijii. MeH Ka3akK CbIHbIOBIH/IA
OKHMMBIH. But, ken cadak arsunmbiHma. ‘Binom. Kazakh
language. I study in a Kazakh class. But most lessons are
in English’.

Child 6: Ka3ip Bypaoaiinara IT binim unHoBanus

Juneiiinge okuMbIH. ‘Now I am studying at IT Bilim

Innovation lyceum in Burabay’.

Child 3: Zerdesh Innovation school. Heri3ri o1 Ka3ak
— aFbUIIIBIH MeKTe0i. Bi3ne komimri arpuimbIH Ti 6ap,

OH/Ia YCTa3bIMbI3 Ka3aKiia 0iieni sxane native speaker o
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kici Kazakma Ginmeiini. ‘Zerdesh Innovation school. In
fact, it is a Kazakh — English school. We have English

with a teacher who knows Kazakh and a native speaker,

he does not speak Kazakh’.

Concerning language management, the study scruti-
nized language preferences in various situations and the
frequency of their utilization. The children’s responses re-
vealed a blending of Kazakh, English, and occasionally Rus-
sian words in their speech, exemplifying the phenomenon of
translanguaging.

The study was also interested in children’s free-time
activities and their language choice when watching TV pro-
grams or YouTube videos.

Child 4: MeH ke0iHe FbUIBIMH apHAJIap KapaiMbIH.
Ted Talks kapaiimbin. Upaesiapbl oTe KbI3bIK. Kooine
0apJBIFbIH aFBLIIIBIH TiTiHAE KapaiimMbIH. ‘I mostly
watch scientific channels. I watch Ted Talks. Its ideas

are very interesting. I mostly watch in English’.
Child 6: Kazip World Cup kapamn :xypmin. Maran
Kko0iHe ophIcIIa )KIHe aFbLIIIBIHIIA content yHalabI. ‘1

am watching the World Cup now. I mostly like Russian

and English contents’.

Child 10: Playstation otinaiimbIH. TV-ai na pyccxom
KapaiimbiH. CocbIH Menae Disney 6ap. /7 men Disney-na
arpLIIIBIHIIA KapaiimMblH. ‘I play Playstation. I watch TV
in Russian. And then I have Disney. 4nd I watch Disney
in English’.

The responses highlighted a distinct inclination to-

wards English, accompanied by instances of translanguaging.
Specifically, Child 4 and Child 6 express a preference for
English and occasionally Russian content on social networks
and YouTube, while Child 10 leans towards Russian and
English content. This comfort in using English is attributed
to the implementation of FLP and its artificial or non-native
strategy. Family language management examines how mul-
tilingual families implement their chosen FLP. It explores
children’s leisure activities, the languages used when watch-
ing TV or YouTube, and the type of schools they attend. The
study found that Kazakh children often enroll in private En-
glish schools or state schools with English lessons, reflecting
parents’ efforts to create an artificial language environment.
Additionally, children’s preference for English in leisure ac-
tivities reflects broader FLP strategies and exposure patterns

shaped by parents’ language management decisions.

3.3. Family Language Practice

The third question, focusing on family language prac-
tices, sought to identify the language preferences of children
in bilingual and multilingual Kazakh families and the reasons
behind those preferences. Child 1 and Child 2 share similar
backgrounds—both born in Kazakhstan but relocated abroad
at the age of one. Child 1, three years in an English kinder-
garten followed by attendance at an English school resulted
in English becoming his primary language. Despite his fam-
ily primarily conversing in Kazakh, his parents endeavored
to maintain a Kazakh language environment at home. Nev-
ertheless, after six years, Child 1 is now fluent in English
and expressed a preference for English during the interview.
Child 4 was born and raised in Kazakhstan, where the house-
hold language is Kazakh, and the school environment is
primarily Russian and English. This linguistic blend has
significantly shaped Child 4’s multilingual practices. Specif-
ically, Child 4 is enrolled at the IT Bilim Innovation lyceum
in Burabay, where the predominant language of instruction
is English. When asked about the frequency of language
mixing during the interview, Child 4 provided the following
response:

Mamamen kyHiHe 20-30% wmbirap. O3ine oiibIHAA
Oipaene aliThIN JKATKAHAA Ka3aKlia aWTHaiMbIH.
Mpbicagbl, 1a1a/1a 63iH KeJle :KaTKaH1a, Ka3ip MbIHagai
icreiimin nem, wuaesi oiJlacamM, OHBbI aFbLIIIbIHIIA
oiiafimbin. I am going to do to this, do that... men. Heri3i
Ka3akiia ja oiljiai ajgam, 6ipak aFbUIIIBIHIIA OHJIaFaH

Te3ipek, Tuimaipek. ‘Probably about 20-30% per day.

I do not speak Kazakh when I’m saying something to

myself. For example, when walking and think of an idea

to do the following things, I think of it in English. I am

going to do to this, do that... In fact, I can think in Kazakh,

but I think in English faster and more efficiently’.

Nine families live in the United States, including Child
8, Child 12, Child 13, and Child 14, who relocated within
the past year, having spent between 1 and 5 months in the
country. Three children’s responses were in Kazakh, and two
in Russian.

Which language or languages do you use in the family?

Child 11: Keiine opbicmia, English cocbin French.
Ka3zakcranga Ka3zakma ceiijieiimin. MyHma sometimes

ceiineliMin Kazakma. ‘Sometimes Russian, English and

French. In Kazakhstan I speak Kazakh. Here I some-
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times speak Kazakh.’
This response illustrates a context-dependent use of

multiple languages, shaped by geographical location and
family environment. It highlights the child’s flexible lan-
guage practices and active engagement in translanguaging.

Child 15 is multilingual, fluent in Kazakh, Russian, En-
glish, French, and Spanish, and enjoys reading in all these
languages. Her family has lived in the United States for about
1 year and 6 months. While her parents do not actively con-
trol language use, she had a theoretical English background
before moving and became multilingual through practice with
native speakers and her parents’ supportive strategy.

Which language do you usually use to communicate in
everyday life?

Child 10: Mixing 6oaanbl. CrodxcHo omeemums Ha
makue gonpocwl. [lomomy umo, MeH JereH Obliail kacai
amam: Good morning, mum u daibuie Kazakmia jJereH

cuakThl. ‘I mix languages. [t is difficult to answer for

such questions. Because I can say: Good morning, mum

and add something in Kazakh’.

How often do you mix languages (English or Russian
words) in your speech?

Child 16: Kui naseproe. 1 don’t know. Maybe a lot.
Not a lot. It’s like in the middle. I don’t think that every
second word is mixed in my speech. ‘Probably often. I do
not know. Maybe a lot. Not a lot. It is like in the middle. I
do not think that every second word is mixed in my speech’.

Which language do you find useful or comfortable to
speak in Boston?

Child 15: Hy smo kaxoui uenosex. Tuna xiMMeH
JKOHe Kaupai sswvikma. Cogi Hbm-ﬁopKTafbl JYUUUL
noopysckam Kazakmia 6iimeiini. Ho aFbUIIIBIHIIA modice
Oineni MeH CUSIKTBI. Bom, MMMMM... Bi3 1eren onbiMeH
6 yerom opbicmia ceieiimiz. Ho xozoa ©i3 kakoti-mo
¢pasauxka aWTKaH Ke3dge, MbICAJBI no problem neren
CUSIKTBI 0i3 aF bUINIBIHILA 5KA3aMbI3. X051 eCiiu Mbl MOJHCEM

amo cxasamv Ha pycckom. ‘Well, it depends on a person.

With whom am I speaking and in what /language? My
best friend in New York does not speak Kazakh. But she
also knows English like me. Wel//, mmmmm... We speak in

general in Russian with her. But when we say some phrase,

for example no problem, we write in English. Although if

we can say it in Russian’.

This unit explores how multilingual Kazakh families

manage language practices and their children’s language
preferences. The findings reveal that children often adopt
English as their primary language after exposure in schools
abroad, despite efforts by parents to maintain Kazakh at
home. Translanguaging is a common phenomenon, with
children blending Kazakh, English, and Russian words in
daily speech. The study highlights the flexibility and adapt-
ability of language use in various contexts, influenced by

practical utility and comfort.

4. Discussion

The findings reveal a nuanced interplay between lan-
guage knowledge, usage, and family dynamics, offering
insights into the strategies families employ to foster mul-
tilingualism. The analysis uncovers a range of language be-
haviors among the participating families, with a prominent
trend of integrating both Kazakh and English. This con-
scious decision to maintain Kazakh cultural heritage while
embracing the global use of English aligns with language
ideology theories !, which emphasize the influence of lan-
guage attitudes on FLP. The participants’ attitudes towards
English underscore its perceived necessity, particularly in
digital communication and peer interactions, echoing the
assertions of Schwartz and Verschik 7,

Family structure is a key factor in language develop-
ment, with older siblings shaping younger children’s linguis-
tic environment[?!, The language preferences of multilin-
gual Kazakh children are influenced by factors like family
background, place of birth, home language, and parents’ edu-
cation. For example, in one case, the father favors a monolin-
gual Kazakh approach, while the mother promotes bilingual-
ism for English proficiency. Another family prefers English
but incorporates Kazakh and French due to the mother’s
influence as a French teacher. These cases highlight the
flexibility of FLP, adapting to family needs and the specific
sociolinguistic context.

FLP effectiveness is influenced by external sociolin-
guistic factors. For Kazakh families, trilingual education
creates consistency between home and school, while migrant
families often face a disconnect between home language ide-
ologies and societal expectations, leading to varied outcomes.
The rise of digital media offers both opportunities and chal-

lenges. Kazakh children favor English content, enhancing
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global competence but reducing engagement with Kazakh
culture. Similarly, digital platforms support linguistic diver-
sity but contribute to language shift in migrant families.

Translanguaging, as understood in this study, is the
deliberate and adaptable use of linguistic resources from
a speaker’s entire repertoire, allowing bilinguals to seam-
lessly incorporate multiple languages in their interactions to
meet communicative needs and navigate sociocultural con-
texts. This definition aligns with Garcia’s'* perspective and
is particularly relevant to understanding how multilingual
children naturally blend languages in everyday communi-
cation. Parents’ deliberate efforts to cultivate multilingual
environments, such as choosing schools that emphasize both
English and Kazakh, demonstrate the practical application
of translanguaging theory. Furthermore, the results of the
interviews indicate that children prefer to use English during
their leisure activities, such as watching TV programs or
YouTube videos. The findings underscore the crucial role
of supportive family environments and structured language
practices, such as reading and social interactions, in fostering
multilingual competencies. The children’s ability to fluidly
incorporate Kazakh, English, and occasionally Russian into
their communication underscores the efficacy of these prac-
tices. Thus, the evidence supports the conclusion that fam-
ilies strategically manage FLPs to enhance their children’s
linguistic awareness.

The study highlights how parental proficiency, educa-
tional approaches, and societal integration affect language
choice in multilingual families. Children’s value of fam-
ily language emphasizes the role of social environments in
language development. Parents’ multilingual backgrounds
shape children’s language choices and translanguaging prac-
tices, aligning with theories on language management and
dynamic language use!**l. Intentional family language use
preserves cultural ties and equips children for global citizen-
ship, particularly among families of one nationality, as seen
in 16 families in Kazakhstan and the USA.

Kazakhstan’s state-driven multilingualism, exempli-
fied by the Bolashak program, offers a structured framework
for language outcomes, unlike places like Australia or Eu-
rope, where family language practices emerge organically.
Kazakh families benefit from policies supporting trilingual-
ism, providing resources and opportunities for Kazakh, Rus-
sian, and English. However, this centralized system may

overlook families with unique needs, raising concerns about
the flexibility of state-led FLP initiatives.

The study confirms translanguaging’s value as a tool for
navigating multilingual contexts, offering children a means to
fluidly integrate their linguistic repertoires. However, global
comparisons suggest two critical concerns. First, in Kazakh
families, the emphasis on English proficiency, driven by
global demands, risks diminishing the dominance of Kazakh
as the mother tongue. Similar patterns are observed among
Russophone migrants, where children adopt the dominant
societal language at the expense of their native tongue. Sec-
ond, translanguaging thrives in flexible, adaptive environ-
ments, yet tensions may arise when parental aspirations clash
with children’s language preferences — a phenomenon docu-
mented in both Kazakh and migrant families.

Thus, while translanguaging fosters communicative
efficiency, its unregulated use in home environments may
hinder the preservation of cultural and linguistic heritage.
This discussion highlights the interplay between state poli-
cies, family dynamics, and external sociolinguistic factors in
shaping multilingual outcomes. It reinforces the need for a
nuanced understanding of FLP and translanguaging, one that
respects cultural identities while embracing the opportunities

of global interconnectedness.

5. Conclusions

FLP decisions are shaped by parental background, the
home environment, and economic resources. Parents with
higher educational attainment, linguistic proficiency, and
strongculturally supportive values are more likely to imple-
ment effective FLPs that promote multilingualism. A nur-
turing home environment and access to comprehensive edu-
cational resources further enhance children’s bilingual and
multilingual development, providing a crucial foundation for
robust language acquisition and use. Understanding the role
of FLP in society can be enhanced by interdisciplinary meth-
ods that examine the hybridity of language practices within
the broader processes of language change and multilingual
development.

One of the key findings across contexts is the balance
between fostering multilingualism and preserving cultural
identity. For Kazakh families, the structured promotion of

Kazakh as a state language aligns with cultural preservation
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goals, yet the growing emphasis on English underscores the
broader global shift toward linguistic pragmatism. Similar
tensions are noted in Russophone families ??], where parents
often prioritize dominant languages to ensure children’s fu-
ture opportunities. However, these findings challenge the
assumption that bilingual or multilingual proficiency auto-
matically equates to cultural preservation. Instead, they un-
derscore the need for intentional strategies that emphasize
heritage language use alongside global languages.

Future research could address the limitations of this
study by expanding the sample size and including children
from diverse socio-economic backgrounds. Longitudinal
studies could provide deeper insights into how translanguag-
ing practices evolve over time and the long-term impacts
on language proficiency and cultural identity. Additionally,
research should explore how children’s translanguaging prac-
tices shape the language varieties used outside their homes,
making children’s role in shaping FLP a critical focus. By
integrating insights from linguistics, sociology, education,
and other fields, future studies can offer a more comprehen-
sive understanding and support for bilingual and multilingual
children in Kazakhstan and beyond.

While this study is theoretically grounded in linguis-
tics and centers on translanguaging practices among children
from Bolashak families, its findings offer meaningful insights
for broader FLP research. The data illuminate how chil-
dren’s language practices are co-constructed within specific
sociocultural settings shaped by mobility and educational
programs. Although educational policy was not the primary
focus, the patterns observed may inform future discussions
around heritage language support in similar multilingual en-

vironments.

5.1. Implications for Policy and Practice

The findings of this study demonstrate that despite be-
ing immersed in English-dominant environments, Bolashak
families intentionally manage their home language practices.
By prioritizing the use of the Kazakh language within the
family, these parents actively resist language shift and foster
intergenerational language transmission. This highlights the
central role of the family as the primary domain for main-
taining heritage languages, particularly in post-Soviet and
trilingual contexts where multiple language ideologies and
societal pressures intersect. The home, in this context, serves

as the key space where the native language is preserved, ne-
gotiated, and practiced, even under strong influence from
dominant societal languages.

This highlights the central role of the family as the pri-
mary domain for maintaining heritage languages, especially
when external environments offer limited support. The home,
in this context, serves as the key space where the native lan-
guage is preserved, negotiated, and practiced, even under
strong pressures from dominant societal languages.

These insights can inform language policy in other
translingual settings, emphasizing the importance of empow-
ering families as active agents in heritage language mainte-
nance. Future policy measures could support such families
through targeted resources, culturally responsive educational
programs, and access to digital tools that facilitate native

language use at home.

5.2. Limitations

The paper underestimates external factors like peer
groups and educational settings, which often surpass parental
influence, especially in adolescence.

While translanguaging fosters multilingual fluidity, it
can also risk fragmenting linguistic development, particu-
larly in environments with weak institutional support for
heritage languages.

The unique socio-political factors in Kazakhstan, such
as the Bolashak scholarship program and its trilingual agenda,
limit the study’s applicability to less centralized or more di-

verse multilingual contexts.
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