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1. Introduction

1.1. The Research Problem and Its Importance
in Higher Education

Research on moving pedagogical practices is required
because tertiary education plays a significant role in enrich-
ing lifelong learning and citizenship. Translation studies
are particularly susceptible to applications of reflective ped-
agogical action research, particularly in blended learning
environments. Arab nations are under-represented in terms
of reflective pedagogy despite a rise in global discourse. Em-
pirical research needs to fill this gap. This paper enables
both technology infusion and pedagogical renewal by exam-
ining reflective journaling applications in translator studies.
Artificial intelligence and text-to-video conversion are two
new education technology developments that directly impact
education for translators!'l. Offering multimodal learning
materials that appeal to multiple learning modalities, text-to-
video incorporation can boost student motivation.

Reflective practice is generally recognized in general
education[?>3]. Nevertheless, the usage of reflective prac-
tice in translator training lacks empirical grounds, especially
in Arab higher education institutions. The current study
bridges the gap by investigating how reflective journaling
can improve teaching methods in a hybrid graduate trans-
lation course at Saudi Electronic University (SEU), where
the need for translator upskilling has increased by 42% since
2020. Fatkullina et al. ] emphasize the importance of estab-
lishing connections among educators, students, and higher
education institutions through the Bologna Process. This con-
nection is crucial for achieving positive outcomes in higher
education, as it aligns institutional roles, promotes develop-
ment, and fosters a collaborative atmosphere that benefits
both students and educators. In a similar vein, Bruggeman et
al.'® take a holistic approach to identify key characteristics
of instructors that are essential for the effective implemen-
tation of blended learning in higher education, highlighting
the significance of reflective teaching practices in this con-
text. The central challenge of this research is to comprehend
how teaching methodologies must evolve in response to the
ever-changing landscape of higher education. To tackle this
challenge, it is vital to ground teaching practices in both
reflection and action®l. This combined approach allows

educators to remain attuned to the shifting needs of their

students, promotes the development of effective teaching
methods, and enhances the overall quality of educational
practices within higher education institutions.

1.2. Background to the Study

Reflective pedagogical action research has become a
vital instrument in modern education, offering a systematic
approach for educators to assess, enhance, and evolve their
teaching practices'>’). This methodology necessitates that
educators engage in thorough analysis and improvement of
their instructional techniques through ongoing reflection,
inquiry, and collaboration. Within this framework, educa-
tors regularly evaluate their methods, the success of their
interventions, and the influence of their teaching on student
learning outcomes. The primary aims of reflective pedagogi-
cal action research are to improve the learning environment,
support professional growth, and demonstrate instructional
effectiveness!®l. This approach is in line with contemporary
educational trends that highlight the significance of reflec-
tive teaching as a catalyst for change. For instance, Far-
rell ! points out that engaging in reflective practices enables
educators to gain a deeper understanding of their teaching
philosophies, allowing them to adjust their approaches to
better address student needs. In translator education, reflec-
tive action research enhances metacognition in comparison
to conventional approaches®). However, its application in
hybrid Arab environments is uncertain.

This study focuses on a hybrid graduate course in trans-
lation education at SEU, examining how instructors utilize
reflective journaling to enhance their teaching methodolo-
gies. Added details on the online versus onsite proportion
and clarified institutional context to ensure clarity for read-
ers unfamiliar with translation education. Given the blended
nature of the course, which combines online and in-person
learning, the research also investigates the relationship be-
tween these modes of instruction and their impact on student

engagement and curriculum coherence.

1.3. Importance of the Study

This study holds significant importance as it seeks to
bridge the divide between theoretical frameworks and prac-
tical implementation in education, particularly within the

context of translator education. By investigating the effects
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of reflective practices on teaching methods, instructor well-
being, and student involvement, this research adds to the
ongoing conversation regarding effective pedagogical strate-
gies in higher education. The outcomes of this study could
inform curriculum design, improve instructor training initia-
tives, and enhance the educational experience for translation
students. Furthermore, this research is particularly relevant
considering the rapidly changing landscape of higher educa-
tion and the growing demand for proficient translators in an
increasingly interconnected world. By exploring how reflec-
tive pedagogical action research can be seamlessly integrated
into translation education, this study aims to contribute valu-
able insights to the field.

1.4. Structure and Organization of the Paper

This document is structured into five primary sections.
Following the introductory remarks, Section 2 offers a com-
prehensive literature review and theoretical framework, fo-
cusing on the principles of reflective practice and action
research, as well as their relevance to higher education and
translator training. Section 3 delineates the research objec-
tives and questions that inform this investigation. Section 4
provides a detailed account of the methodology utilized, high-
lighting the qualitative approach adopted for data collection
and analysis. Section 5 discusses the findings, underscoring
the significance of integrating reflective pedagogical prac-
tices within translator education. Lastly, Section 6 concludes
with actionable recommendations and proposals for future

research.

1.5. Research Objectives and Questions

The primary objectives of this study are to analyze the
impact of reflective pedagogical action research on teaching
methodologies within translator education, to investigate the
importance of instructor collaboration in enhancing student
engagement and reflective practices, and to determine how
reflective action research can facilitate curriculum coher-
ence and the evolution of teaching strategies. The research

questions that will guide this study are as follows:

1. How does reflective pedagogical action research affect
teaching methodologies in translator education within
a higher education context, the case of TRAS550 in the
MA program at Saudi Electronic University?

2. What role does instructor collaboration play in promot-
ing student engagement and reflective practices?

3.  In what ways can reflective action research enhance
curriculum coherence and the development of pedago-

gies in a hybrid type of classroom context?
The Study Aims to:

1. Examine how reflective pedagogical action research in-
fluences teaching methodologies in a hybrid translation
education setting.

2. Assess the role of instructor collaboration in fostering
student engagement and reflective practices.

3. Investigate the extent to which reflective action re-
search enhances curriculum coherence and pedagogical
development—clarified alignment between objectives
and research questions, particularly concerning online

vs. onsite learning relationships.
Research Questions:

1. How does reflective pedagogical action research affect
teaching methodologies in translator education within
a hybrid graduate course?

2. What role does instructor collaboration play in promot-
ing student engagement and reflective practices?

3. How can reflective action research contribute to cur-

riculum coherence in a hybrid learning environment?

2. Literature Review and Theoretical
Framework

2.1. Role of Reflection in Educational Improve-
ment and Professional Development

Reflective pedagogical action research is widely rec-
ognized as a crucial element in the enhancement of teach-
ing practices, curriculum design, and student learning out-
comes[®l. Nevertheless, a thorough review of the literature
indicates that, although the notion of reflective practice is
well-recognized, its effective application frequently encoun-
ters obstacles that may hinder its success. Simmons et al.[!%]
highlight that reflection plays a vital role in tackling intricate
educational issues, especially in the realm of curriculum de-
velopment. However, without being integrated into a more
extensive and supportive pedagogical framework, the re-
flection process can often devolve into a mere superficial

exercise. Zeichner and Liston!'!! contend that reflection
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should extend beyond mere personal introspection and must
be embedded within a collaborative, dialogical framework
to achieve true transformation. This viewpoint is reinforced
by Hattie!'?), who posits that reflection in isolation may
fall short of effecting significant enhancements in educa-
tional practices; rather, it necessitates the incorporation of
evidence-based strategies and constructive feedback mech-
anisms. Ramlal et al.['3] echo this sentiment, emphasizing
that the implementation of reflective practices in a vacuum
is insufficient and advocating for the use of learning rubrics
and collaborative action research to promote meaningful
educational outcomes.

Kemmis and McTaggart’s!'4 cyclical model of reflec-
tive pedagogical action research has gained widespread ac-
ceptance due to its systematic approach. Nevertheless, some
academics, including Finlay!'>], argue that the model’s in-
flexible structure may impede its applicability in addressing
the distinct needs of various educational contexts, particu-
larly in specialized areas such as translator education. This
study aims to respond to these criticisms by investigating
how reflective practices can be tailored to fulfil the specific
requirements of translator education, thereby contributing to
the ongoing discussion regarding the adaptability and effi-
cacy of reflective pedagogical action research.

The application of reflective pedagogical action re-
search in translation education is grounded in experiential

[3.16] Reflective practice is crucial for en-

learning theories
hancing educators’ instructional strategies, particularly in
disciplines requiring both theoretical knowledge and practi-
cal application, such as translator training!!”l. Kemmis and
McTaggart’s[!4! action research model offers a structured
approach to integrating reflection into pedagogy. However,
its rigid cycle has been criticized for lacking adaptability to
specific educational contexts. It addressed the concern about
flexibility in application by emphasizing contextualized re-
flective practices. In translator education, an iterative and
context-sensitive approach is necessary to align pedagogical
strategies with student needs and industry requirements!'8],

The incorporation of reflective pedagogical action re-
search is consistent with the prevailing literature that high-
lights the importance of reflective practices in enhancing
teaching and learning outcomes!'®!°). Engaging in reflective
practices promotes self-assessment, which in turn encour-

ages professional development and the creation of a more

flexible teaching environment?"). However, a thorough ex-
amination of these studies uncovers potential obstacles, such
as insufficient institutional backing and the time limitations
that educators encounter when attempting to implement re-
flective practices 3!,

Fook and Gardner!?! argue that the incorporation of
reflective practice into a culture of continuous learning is
crucial, asserting that institutional backing is vital for promot-
ing reflective engagement. This necessity for a supportive
framework is further emphasized by Farrell?!, who points
out that reflective practices often do not achieve their full
potential due to insufficient systematic integration within
the curriculum and a lack of adequate professional develop-
ment resources. This deficiency is particularly pronounced
in translator education, where educators encounter the dual
challenge of enhancing students’ linguistic skills while si-
multaneously engaging in reflective practices. Consequently,
this study aims to investigate how reflective pedagogical ac-
tion research can be effectively incorporated into translator
education, thereby contributing to the existing literature on

promoting reflective practices in specialized disciplines.

2.2. Advantages of Utilizing Written Records
(Journaling) for Reflection

Journaling is widely acknowledged as a valuable in-
strument for promoting reflective practices among educators,
with a plethora of studies affirming its effectiveness in im-
proving self-awareness, critical reflection, and professional
growth?223], Nevertheless, a critical review of the literature
indicates that the success of journaling as a reflective tool
is significantly influenced by factors such as the instructor’s
dedication, the availability of time, and the existence of a
supportive environment?*. Hedberg[®! asserts that while
journaling can foster deeper reflection, its effectiveness is
often diminished when educators approach the practice super-
ficially or without sufficient guidance. Furthermore, Zeichner
and Liston!'!! point out that journaling may result in “ritual-
istic reflection,” where educators simply recount their experi-
ences without engaging in critical examination or questioning
their methodologies. This limitation prompts significant in-
quiries regarding the sustainability and depth of journaling as
a reflective practice, particularly in high-pressure educational
environments where time is a limited commodity .

To overcome these obstacles, scholars like Bolton 29
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advocate for the integration of journaling with collaborative
reflective practices, such as peer discussions and group re-
flections, to enrich the depth and quality of reflection. In
accordance with this suggestion, the present study investi-
gates the application of journaling as a reflective instrument
within a collaborative framework, to explore its effective
implementation to enhance self-assessment, student engage-

ment, and curriculum coherence in translator education.

2.3. Reflective Pedagogy and Instructor Health:
A Balanced Perspective

The existing literature often underscores the benefi-
cial effects of reflective pedagogy on instructor well-being,
highlighting advantages such as heightened self-awareness,
professional development, and a sense of achievement [27-281,
However, a more comprehensive examination reveals dis-
advantages. For instance, McAlpine and Weston?°! note
that the reflective process can lead to increased workload
and stress if not properly managed, potentially resulting in
burnout among educators. Likewise, Farrell?! contends that
reflective practices may sometimes induce feelings of vul-
nerability, especially when instructors perceive themselves
as isolated or lacking support in their reflective endeavors.

Hargreaves and Fullan *” underscore the importance of
adopting a balanced approach to reflective pedagogy, which
aids educators in maintaining their well-being while partici-
pating in meaningful reflection. This equilibrium is essential,
as it guarantees that reflective practices serve as a sustain-
able and enriching component of professional development,
rather than becoming an added source of stress or pressure.
The present study recognizes these challenges and aims to
investigate how reflective pedagogical action research can
be effectively implemented to promote instructor health and
well-being, integrating aspects of collaboration, peer support,
and structured self-assessment to foster a more sustainable

reflective practice.

2.4. Reflective Research Practices in Translator
Education: Bridging the Gap

Reflective research practices have increasingly gar-
nered attention within translator education, with scholars
like Kelly !l and Massey*?! emphasizing their potential to

improve teaching methodologies and enhance student learn-

ing outcomes. Despite this acknowledgment, a considerable
gap persists in comprehending how reflective practices can
be systematically incorporated into translator education to
tackle the distinct challenges faced by both students and in-
structors. Pietrzak 33! highlights the transformative power
of self-reflection in translation training, advocating for the
implementation of reflective journals, peer feedback, and
self-assessment tools to cultivate critical thinking and self-
awareness among translation students. Conversely, other
researchers, such as Gonzalez-Davies!!8], contend that reflec-
tive practices in translator education are frequently applied
inconsistently, leading to disjointed learning experiences that
do not fully engage students in the reflective process.

The concept of reflective practice, as articulated by
Schén 3, is often referenced in discussions surrounding trans-
lator education. However, some critics contend that it falls
short in addressing the intricate complexities associated with
translation training, particularly regarding the integration of
theoretical frameworks with practical application!”). This
study seeks to address this shortcoming by thoroughly inves-
tigating how reflective practices can be effectively adapted
and systematically incorporated into translator education,
thereby enhancing teaching methodologies and enriching
students’ learning experiences. Furthermore, Kiraly![!” advo-
cates for a shift towards more contextually situated learning
approaches in translator education, emphasizing the impor-
tance of students’ active participation in authentic translation
tasks. This perspective aligns with the aims of this study,
which intends to examine how reflective pedagogical ac-
tion research can be utilized to foster a more immersive and

engaging educational environment for translation students.

2.5. Theoretical Framework

This research is anchored in a reflective pedagogical
framework, which draws upon various significant theories
and models within educational research. The guiding princi-
ples of this framework are primarily influenced by the con-
cepts of experiential learning articulated by Dewey!” and
further expanded by Schén 71, This approach highlights the
iterative process of reflection, action, and evaluation, which
is vital for professional development and enhancement of
instructional practices. A key element of this framework
is Schon’sl notion of the “reflective practitioner,” which

differentiates between reflection-in-action (immediate think-
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ing) and reflection-on-action (retrospective analysis). This
differentiation is essential for comprehending how educa-
tors can refine their practices through ongoing reflection and
adaptation. In addition, the study incorporates Gibbs’ 34
reflective cycle, which offers a systematic method for reflec-
tion, encompassing description, feelings, evaluation, analy-
sis, conclusion, and action planning.

The theoretical foundations of this research also sig-
nificantly reference Kolb’s experiential learning theory !¢,
Kolb’s model emphasizes the importance of reflection in con-
verting experiences into knowledge, proposing a four-stage
cycle that includes concrete experience, reflective observa-
tion, abstract conceptualization, and active experimentation.
This cyclical process is well-suited to the iterative nature
of action research in educational settings. The study also
examines Brookfield’s®! four lenses of critical reflection:
autobiography, the perspectives of students, the experiences
of colleagues, and theoretical literature. This diverse ap-
proach to reflection enhances the framework by prompting
educators to analyze their practices from multiple viewpoints.
Moreover, the theoretical framework is bolstered by the inclu-
sion of recent advancements in reflective practice research.
For example, the study incorporates Farrell’s framework for
reflecting on practice in Teaching English to Speakers of
Other languages (TESOL)[!, which offers a comprehensive
perspective that encompasses philosophy, principles, theory,
practice, and aspects beyond practice. This all-encompassing
model is particularly pertinent for investigating reflective
practices in language-related disciplines, including transla-
tion. By integrating these theoretical viewpoints, this study
seeks to establish a solid framework for assessing the effects
of reflective pedagogical action research on curriculum de-
velopment, teaching methodologies, instructor well-being,
and professional growth in translator education. This co-
hesive approach facilitates a deeper understanding of how
reflection can foster ongoing improvement and innovation

within higher education environments.

3. Methodology
3.1. Qualitative Research Design

The research conducted at Saudi Electronic University
employed a qualitative methodology to investigate the intri-
cacies of reflective pedagogical action research within the

context of translation education. It captured the experiences
of two educators and their instructional interactions in the
TRANS50 course (Translation Technologies), which was
delivered in a hybrid format for Master’s Level students.
The objective of the study was to offer comprehensive in-
sights into reflective practices, the evolving relationships
between online and onsite elements, while also upholding
ethical standards to maintain the integrity of the participants.
An extensive investigation of reflective pedagogical action
research within the framework of translation pedagogy was
made possible by the qualitative approach.

This study adopts a qualitative research design utiliz-
ing thematic analysis of instructor reflection journals. The
focus is on examining instructors’ self-reflective practices
within the TRAS550 course at SEU, which follows a hybrid
learning model. The course spans one semester (14 weeks)
with approximately twenty students, and consists of 60%

online instruction and 40% in-person sessions.

3.2. Data Collection

Data for this research were gathered from two instruc-
tors’ reflective mini journals who offered the TRANS50
course in Fall 2021. The journals recorded weekly reflec-
tions on teaching, interactions with students, and presenting
course materials. Besides, emails exchanged between two
teachers were used to supplement data, offering a rich insight
into teaching approaches and collaboration. The class con-
sisted of approximately twenty graduate students and was
conducted in a hybrid format, comprising 60% online and

40% in-person meetings.

3.3. Data Processing

Data processing and analysis methods used included
word cloud and thematic analysis. To discover key themes
including student involvement, teacher self-assessment, self-
reflection, self-regulation, and curricular coherence, the re-
flective notes were coded using thematic analysis method.
After carefully going over the notes, the research team started
addressing the emerging themes from the given data. Fol-
lowing the data’s coding into these major themes, a variety
of statements bolstering the macro theme were included. A
data visualization method called word cloud analysis was

utilized to highlight how frequently each phrase appeared
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in the dataset. Through the identification of the most often
recurring terms, this technique offered insights into the most
important themes, discussions, or issues. The word cloud
method worked well for both condensing and exploratory

analysis of textual data.

3.4. Ethical Considerations

In this investigation, ethical questions took center stage.
Throughout the semester, the academic researchers collab-
orated and maintained open lines of communication. With
permission from both the lead and co-instructor, the reflec-
tive journals were put together, and the log journal’s goal
was to improve the SEU MA program’s current curriculum
and pedagogical approaches. The goal of the study was to
enhance the curriculum while protecting the privacy and
confidentiality of students and teachers. To maintain eth-
ical integrity, the following measures were implemented:
1) Participant anonymity was ensured by coding instructor
reflections, and 2) No direct student data were collected.

3.5. Data Collection and Analysis

The systematic application of qualitative approaches

was part of the data collection and analysis procedure. A qual-

itative research method called thematic analysis was used to
find and examine themes, patterns, and meanings in the re-
flective notes. The process of coding was conducted, giving
labels to data segments that explained the contents of each
segment. This methodology entailed classifying data using
an interpretivism-based, subjective, yet scientific method.
Word cloud approaches were employed in addition to the-
matic analysis for effective data visualization. Word clouds
provide a lexical analysis of texts and illuminate textual con-
text by creating visual representations of the most frequently
used words. Within the textual dataset, important themes,
concepts, or patterns could be found using the word cloud
analysis method.

The demographic data, teaching modules, word cloud,
and theme analysis applied to the reflective notes were among
the extracted data (Table 1). An overview of the demograph-
ics was given in Table 1, which included information on the
university, odd and even numbers, modules, and the number
of teachers. To sum up, the research design was qualitative,
the data were collected in-depth utilizing reflective mini-
journals, and the data were thoroughly analyzed using word
cloud and thematic analysis approaches. The study was con-
ducted with ethical issues in mind, protecting the privacy
and confidentiality of students and teachers.

Table 1. Demographics.

Teachers Modules Odd Numbers Even Numbers University
1 6 06 7 . . L
1 7 NA NA Saudi Electronic University (SEU)

Note: NA: non-applicable.

4. Thematic Analysis and Discussion

The findings of this research address the study ques-
tions by demonstrating how reflective pedagogy action re-
search influences teaching strategies, encourages collabo-
ration among teachers[3*!, and enhances curriculum coher-
ence in a hybrid learning environment. Key ideas such as
self-assessment and self-regulation highlight educators’ com-
mitment to continuous improvement. Student engagement
was significantly enhanced by interaction, bolstered by both
digital and in-person approaches. Curriculum coherence
improved through joint reflection and comprehensive cur-

riculum assessment. It ensures alignment with educational

51

objectives and industry standards.

4.1. Self-Assessment
(Theme 1)

and Regularization

Analysis: Throughout the TRANS550 mini journal, the
concept of instructors’ self-evaluation and regularization
emerged as a recurring motif. This highlighted the instruc-
tors’ dedication to continual reflective thought and instruc-
tional improvement. Examples from the data set in Figure
1 highlighted instances of introspection, self-reflection, and
initiative-taking modification of instructional approaches.

A dynamic approach is indicated by the noteworthy use of
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a variety of teaching tools and approaches, including case in extracts #125, 48, 93, and 104, which highlight the instruc-
methods and technological instruments. Examples of reflec- tors’ commitment to enhancing both their methods and the

tive practice, self-evaluation, and self-regulation are shown educational experiences of their students.

3:5 111 in Reflective journal

Knowing the students’ profil...

=)3:23 1 48 in Reflective journal

D
D2

=3:55 1 97 in Reflective journal

Another point that | found ou...

D2

=13:22 1 48 in Reflective journal

| was very pleased with their e..

3611in Refle:twe}ournal
[E—
This point made me think a..

=13:319 in Reflective journal

TRANSLATION TECHNOLO...

D1

| discovered how this pedago...

/

= 311 115 in Reflective journal
I

even | referred from time to t...

D2 5)3:62 1104 in Reflective journal

D2

When we have a case study or..

N/ =

=3:16 1 38 in Reflective journal
D1

it seems that some students...

assesment

3:18 1 40 in Reflective journal

L

D2

Self-regulation and self-

317139%in Reflectlve]ournal
gl

| think the lecture went very...

D2

The lecture is very interesting

=3:34 1 69 in Reflective journal
I - :

| wanted to know how familiar...

)
=)3:49 1 87 in Reflective journal

3:37 176 in Reflective journal
I

I think for an online program,...

D2

Self regulation and autonomy...

I D2
| can tell from the level of en...
4
=)3:56 197 in Reflective journal =13:54 1 93 in Reflective journal
I D 2

D1
Maybe my students seem to li...

*13:69 1112 in Reflective journal

D2
| wanted to try to make a lear...
4
=3:41 1 80 in Reflective journal
I o

| tried the ' polling’ techniqu...

=3:63 1105 in Reflective journal
I D 1
| learned from these activities...

=13:75 1125 in Reflective journal

From students’ answers, most...

D2

3:71 1117 in Reflective journal

D2

| suggested that they should...

Figure 1. Coding the themes of self-regulation and self-assessment.

Discussion: The theme identified in Figure 1 is con-
sistent with recent research in the field of translation edu-
cation that supports reflective learning33-3¢). The teachers’
focus on providing individualized instruction is in line with
how translation education is developing to accommodate

a range of learning preferences’!

, correlating with Gard-
ner’s 381 suggestions to address multiple intelligences in the
classroom. Increasing teachers’ agency and sense of self as

practitioners can be effectively achieved through the theme

of self-assessment and self-regulation. Given the complexity
of teaching and learning situations, this reflective practice
is essential because it highlights the need for ongoing care
and attention, as indicated in[!7). The objectives of transla-
tion education are met by integrating various approaches and
methodologies to manage pedagogical issues, with an empha-
sis on the connection between theory and application. The
teachers’ reflections emphasize the value of varied teaching

approaches, social learning, and efficient use of technology
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in the classroom B9,
4.2. Curriculum-Level Issues-Coherence and
Redundancy (Theme 2)

Analysis: The instructors’ reflections emphasize the
importance of the second topic, which is centred on the “co-
herence and continuity between modules of the course.” Ex-
amples from the dataset in Figure 2 emphasize how crucial

it is to collaborate with other educators, link the course to
other courses, and explain the course mechanics to provide
high-quality instruction. The following excerpts—#nine,
#29, #46, and #78—offer specific instances of educators dis-
cussing how the course materials relate to one another and
previous and upcoming courses. After redundancies were
found (#80a), it was acknowledged that some courses could

need to be revised or even eliminated (#80b).

=/3:72 119, From an outcome/result
oriented type of evaluation, | think
innovating... in Reflective journal

D2

=3:419, tis good to explain to
students in this first session the
mechanics... in Reflective journal

D1

=3:43 180, | think there is a degree of
redundancy and even some courses
need to... in Reflective journal

—

=13:78 1129, | think these students will
start their new course TRA560 next
fall co... in Reflective journal

=3:45 1 80, So, next time we need to

Course level program issues

sit down and streamline these

G 9 redundancies or... in Reflective

Do

—»

journal

I -

=13:20 1 46, we need to align with
other teachers to ensure quality
course delivery... in Reflective
journal

=13:12 115, to stress coherence and
continuity of disciplinary knowledge

=3:39 178, So, we started the lecture
that was closely linked to our course
on re... in Reflective journal

in Reflective journal

D1

©13:13 129, | explained that there is a
link between last semester courses
and thi... in Reflective journal

Figure 2. Theme on course-level program issues.

Discussion: The implications of the teachers’ reflec-
tions on curriculum coherence and redundancy for translation
pedagogy are crucial. Coherence is defined as “the extent
to which different opportunities to learn and learning con-

1401 Gonzalez!'8!

tents are coordinated, linked, and aligned”
emphasizes that Curriculum coherence in translation stud-

ies is crucial for designing effective programs. It involves

structuring the curriculum to ensure a logical progression
of learning and aligning learning objectives with specific
content. A careful analysis of curriculum-related issues is im-
portant given the influence of COVID-19 on education. The
comments show that to eliminate redundancy and guarantee
that students are well prepared for their future employment,
curriculum evaluations and updates must be done regularly.
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The curriculum coherence seen in the mini journals empha-
sizes the significance of curriculum structuring for a logical
progression of learning, which is consistent with the integra-
tive model of curriculum development. Previous research on
collaborative techniques supporting instructional innovation
in translation pedagogy is consistent with the necessity for

instructor collaboration for curriculum improvement.

4.3. Student Interaction (Theme 3)

Analysis: The topic of student interaction shows how
engagement can take many different forms in an online learn-

ing environment. The data set in Figure 3 shows how student

=137 113 in Reflective journal
I D

Students were shy and limite...

=3:49 1 87 in Reflective journal
| D

I can tell from the level of en...

=)3:15 1 38 in Reflective journal
I L)

students mainly use the chat...

=/3:64 1105 in Reflective journal
I o

Other students came out of th...

=3:48187in Reﬂectlvejournal

_
interesting —
=13:60 1104 in Reflective journal 3741125 in Reﬂe-:wejoufnal
_ )
I o
to start talking about {he differ...
She was very enthusiastic to tal...

contact has changed engagement. Peer contact was essential
in encouraging students to participate actively, stay moti-
vated, and turn in assignments on time (Observations 104,
105, 138).

Instructor reflections indicated that online components
facilitated accessibility but required intentional strategies to
maintain student participation. Instructors employed interac-
tive activities, such as discussion forums and collaborative
assignments, to foster engagement. Hybrid learning necessi-
tated balancing synchronous and asynchronous interactions
to optimize student learning experiences, which improved
analysis of student participation patterns and engagement

challenges.

=)3:47 1 86 in Reflective journal
L D

| was more than glad that the...

=3:211 48 in Reflective journal
I D

Today students asked many g...

=13:57 197 in Reflective journal
I o

Students learn by themselves.....

=13:8 113 in Reflective journal
I D

No voice interaction at the v...
- z =13:73 1 119 in Reflective journal

Interaction and engagement
from students

— G
D

=3:40 1 78 in Reflective journal _ s
] D
| am pleased this semester for...

When | ask if you all did unde...

=)3:65 1105 in Reflective journal

One of them even started send...

//

ARNN

=3:80 1 138 in Reflective journal
I D

They talked about their partici...

=/3:14 1 30 in Reflective journal
I )

| utilized the poll tool to enga...

=)3:79 1138 in Reflective Journa\

=377 1129 in Reflective journal
D
Students in Module 13 were a...

This lecture | noticed that mor...

=3:66 1107 - 108 in Reflective journal

=)3:24 1 48 in Reflective journal
I D

| advised them to continue w...

D

=3:58 1104 in Reflective journal
| D

students were very engaged

it is very important to not only get...

Figure 3. Regarding the theme of student interaction.

Discussion: The dataset highlights the significance of
customized tactics for online instruction in the context of
translation education. Engaging students in active voice par-

ticipation is essential as it enables them to explain and justify

their translation choices, leading to a deeper understanding
of the intricacies involved. By utilizing peer interaction, a
collaborative atmosphere is created that is similar to the col-

laborative nature of translation work in the real world[*!]
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The shift in involvement from text-based to voice-based indi- challenges specific to each course and need.

cates how comfortable students are becoming with a variety

4.4. Word Cloud Technique: Analysis and Dis-

of interaction modalities, such as using polls and forums. .
cussion

The results validate the necessity of implementing a variety

of engagement tactics in translation education to improve Analysis: Using word frequency, the word cloud tech-
student motivation and participation. Gonzales!'®! stipulates nique offered more information on the dataset’s termino-
that Instructors should provide a supportive environment logical landscape. To represent a student-centred approach
that encourages students to voice their ideas and inquiries. and the methodical integration of reflective teaching prac-
The use of polls and interactive tools can be strategically tices into courses and programs, the terms “students” and

employed to provoke discussions on translation or technical “module” arose prominently (Table 2 and Figure 4).

Table 2. Word frequency for reflective teaching at Saudi Electronic University (SEU).

Word Length % Total %
Total 100.00% 1819 100.00%
Students 8 3.85% 70 3.85%
Module 6 2.03% 37 2.03%
Translation 11 1.37% 25 1.37%
Course 6 1.26% 23 1.26%
Lecture 7 1.10% 20 1.10%
Cat 3 0.88% 16 0.88%
Using 5 0.82% 15 0.82%
Will 4 0.82% 15 0.82%
Need 4 0.77% 14 0.77%
Tools 5 0.77% 14 0.77%
20
70

1312 11 11 11 10 10 10 10
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Figure 4. Chart representing the word frequency rate of some key terms identified in the data.

The results are further corroborated by the word cloud  dents in the pedagogical strategies employed by both teach-
analysis (Figure 5), which highlights the importance of stu- ers. The term “module” has gained popularity in line with
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the integrative model of curriculum creation, which em-
phasizes constant interaction and collaboration to improve
the curriculum. The analysis highlights the significance of
systematic and student-centred instructional approaches in
the field of translation education. In translator education,
Cravo 3’ highlights that the utilization of reflective peda-

gogy by teachers in enquiring into or on their actions and

as the instructor takes the role of an initiator or facilitator
acting as a more skillful and knowledgeable researcher in
the group. Further, Further, and about co-teaching between
two instructors in a translation classroom context, and as
highlighted by Gambier and Van Doorslaer*®, the collab-
orative approach employed within the field of translation

pedagogy has the potential to foster instructional innova-

contexts would lead to transforming them and students alike, tion.
talking o
forward capHioning - iig blackboard
inut - )
theory subtitling blégs referred minutes id participate write petter profession
demo form virtual fie Sense provided actual
. share i yet i
liked .+ basic Y video noticed | explore
country . community elements -
taach SHVIIDNMENES activities viamodules already Work i lisiasm
main terminology ysg 0% “"'de“‘ technology think questions sitexperiences seu teaching
- ‘ ) )
talked  today's e colleague | gt idea fix COUrses time discussion g o relevant  perfect
) A ; easy 15th
just even using : look keep €ngagement
it best interestin xt course translation Iso well . hands talk
quality g also vs editing degree
engage
dgvelnpuse Iec_tures dg = ESIESter reply t00ls 9MUP  content way replace
discuss .4 practices 900 exam f@e‘s u en S neeq see asked discussed step center

delivering technologies  bit experience

uae additional shortclass Previous shy took chat mOd u Ie
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Figure 5. Word cloud for reflective teaching at Saudi Electronic University (SEU).

In conclusion, the extended conversation shows a thor-
ough comprehension of the three recognized themes and how
they relate to translator education. The thorough examination
and interpretation of the instructors’ reflections demonstrate
how reflective action research has the power to revolutionize
curriculum and have an impact on educators, students, and

the learning environment.

5. Conclusion

This research highlights the potential for meaningful
change through reflective pedagogical action research in
translation studies, especially in hybrid learning environ-
ments. Through stimulating teacher self-reflection, increas-
ing student motivation, and ensuring curriculum alignment,
reflective practice leads to enhanced teaching methods and
academic performance. Incorporating common reflection
and technology enhances teaching creativity. These findings

offer crucial guidance for educators and institutions aim-

ing to improve translator training in evolving educational

settings.

Author Contributions

Conceptualization, F.E.; methodology, F.E. and S.F.;
informal analysis, F.E.; data curation, F.E. and S.F.; writ-
ing—original draft preparation, F.E. and S.F.; writing—re-
view and editing, F.E.; project administration, F.E.; funding
acquisition, F.E. and S.F. All authors have read and agreed

to the published version of the manuscript.

Funding

This work received no external funding.

Institutional Review Board Statement

Not applicable.

56



Forum for Linguistic Studies | Volume 07 | Issue 09 | September 2025

Informed Consent Statement

Not applicable.

Data Availability Statement

The data supporting the findings of this study consist
of reflective journals written by instructors during the Fall
2021 semester of the TRAS550 course at Saudi Electronic
University. Due to privacy and ethical considerations, the
full data set is not publicly available. Access to anonymized
excerpts may be granted upon reasonable request and with

permission from the participating instructors and institutions.

Acknowledgments

The authors would like to thank Saudi Electronic Uni-
versity for facilitating the hybrid translation course and
providing a supportive environment for reflective teaching
practices. Special thanks to the colleagues involved in co-
teaching and to the MA students who enriched the learning

environment through their active participation.

Conflicts of Interest

The authors declare no conflict of interest.

References

[1] Hey, G., Guyot, M., Carter, A., et al., 2023. Augmented
Reality in Neurosurgery: A New Paradigm for Training.
Medicina. 59, 1721. DOLI: https://doi.org/10.3390/me
dicina59101721

Farrell, T.S.C., 2014. Promoting Teacher Reflection in
Second Language Education: A Framework for TESOL
Professionals. Routledge: New York, NY, USA. DOI:
https://doi.org/10.4324/9781315775401

Schon, D.A., 2017. The Reflective Practitioner: How
Professionals Think in Action. Routledge: London, UK.
DOI: https://doi.org/10.4324/9781315237473
Fatkullina, F., Morozkina, E., Suleimanova, A., 2015.
Modern Higher Education: Problems and Perspec-
tives. Procedia-Social and Behavioral Sciences. 214,
571-577. DOI: https://doi.org/10.1016/j.sbspro.2015.
11.762

Bruggeman, B., Tondeur, J., Struyven, K., et al., 2021.
Experts Speaking: Crucial Teacher Attributes for Im-
plementing Blended Learning in Higher Education.
The Internet and Higher Education. 48, 100772. DOI:

(2]

(3]

57

https://doi.org/10.1016/j.iheduc.2020.100772
Chevalier, J.M., 2019. Participatory Action Research:
Theory and Methods for Engaged Inquiry, 2nd ed. Rout-
ledge: London, UK. DOI: https://doi.org/10.4324/97
81351033268

Dewey, J., 1933. How We Think: A Restatement of the
Relation of Reflective Thinking to the Educative Pro-
cess. D. C. Heath and Company: Boston, MA, USA.
Brookfield, S., 1995. Becoming a Critically Reflective
Teacher, 1st ed. Jossey-Bass: San Francisco, CA, USA.
Teng, M.F., 2025. Metacognition in Language Teach-
ing. Cambridge University Press: Cambridge, UK.
DOI: https://doi.org/10.1017/9781009581295
Simmons, M., McDermott, M., Eaton, S.E., et al.,
2021. Reflection as Pedagogy in Action Research. Ed-
ucational Action Research. 29, 245-258. DOI: https:
//doi.org/10.1080/09650792.2021.1886960

Zeichner, K.M., Liston, D.P., 2013. Reflective Teach-
ing, 2nd ed. Routledge: New York, NY, USA. DOLI:
https://doi.org/10.4324/9780203771136

Hattie, J., 2012. Visible Learning for Teachers: Maxi-
mizing Impact on Learning, 1st ed. Routledge: London,
UK. DOI: https://doi.org/10.4324/9780203181522
Ramlal, A., Augustin, D.S., 2020. Engaging Students
in Reflective Writing: An Action Research Project. Ed-
ucational Action Research. 28, 518-533. DOI: https:
//doi.org/10.1080/09650792.2019.1595079

Kemmis, S., McTaggart, R., 2005. Participatory Ac-
tion Research: Communicative Action and the Public
Sphere. In: Denzin, N., Lincoln, Y. (eds.). Handbook of
Qualitative Research. SAGE Publications: Thousand
Oaks, CA, USA. pp. 559-604.

Finlay, L., 2008. Reflecting on ‘Reflective Practice’.
Practice-Based Professional Learning Centre (PBPL
CETL): Milton Keynes, UK.

Kolb, D.A., 1984. Experiential Learning: Experience
as the Source of Learning and Development. Prentice-
Hall: Englewood Cliffs, NJ, USA.

Kiraly, D., 2014. A Social Constructivist Approach
to Translator Education: Empowerment from Theory
to Practice, 1st ed. Routledge: London, UK. DOI:
https://doi.org/10.4324/9781315760186

Davies, M.G., 2004. Multiple Voices in the Transla-
tion Classroom: Activities, Tasks and Projects. John
Benjamins Publishing: Amsterdam, Netherlands.
Boud, D., Keogh, R., Walker, D. (eds.), 2013. Reflec-
tion: Turning Experience into Learning. Routledge:
London, UK. DOI: https://doi.org/10.4324/97813150
59051

Alsina, A., Mula, 1., 2019. Advancing Towards a Trans-
formational Professional Competence Model Through
Reflective Learning and Sustainability: The Case of
Mathematics Teacher Education. Sustainability. 11(15),
4039. DOI: https://doi.org/10.3390/sul 1154039

[21] Fook, J., Gardner, F., 2007. Practising Critical Reflec-

(6]

[12]

[13]

[14]

[15]

[16]

[17]

[20]


https://doi.org/10.3390/medicina59101721
https://doi.org/10.3390/medicina59101721
https://doi.org/10.4324/9781315775401
https://doi.org/10.4324/9781315237473
https://doi.org/10.1016/j.sbspro.2015.11.762
https://doi.org/10.1016/j.sbspro.2015.11.762
https://doi.org/10.1016/j.iheduc.2020.100772
https://doi.org/10.4324/9781351033268
https://doi.org/10.4324/9781351033268
https://doi.org/10.1017/9781009581295
https://doi.org/10.1080/09650792.2021.1886960
https://doi.org/10.1080/09650792.2021.1886960
https://doi.org/10.4324/9780203771136
https://doi.org/10.4324/9780203181522
https://doi.org/10.1080/09650792.2019.1595079
https://doi.org/10.1080/09650792.2019.1595079
https://doi.org/10.4324/9781315760186
https://doi.org/10.4324/9781315059051
https://doi.org/10.4324/9781315059051
https://doi.org/10.3390/su11154039

Forum for Linguistic Studies | Volume 07 | Issue 09 | September 2025

[23]

[24]

[28]

[29]

tion: A Resource Handbook. Open University Press:
Maidenhead, UK.

Moon, J.A., 2006. Learning Journals: A Handbook for
Reflective Practice and Professional Development, 1st
ed. Routledge: London, UK. DOI: https://doi.org/10.4
324/9780203969212

Rodgers, C., 2002. Defining Reflection: Another Look
at John Dewey and Reflective Thinking. Teachers Col-
lege Record. 104(4), 842—866. DOI: https://doi.org/10
.1177/016146810210400402

Larrivee, B., 2000. Transforming Teaching Practice:
Becoming the Critically Reflective Teacher. Reflective
Practice. 1(3), 293-307. DOI: https://doi.org/10.1080/
713693162

Hedberg, P.R., 2009. Learning Through Reflective
Classroom Practice: Applications to Educate the Re-
flective Manager. Journal of Management Education.
33(1), 10-36. DOI: https://doi.org/10.1177/10525629
08316714

Bolton, G., Delderfield, R., 2018. Reflective Practice:
Writing and Professional Development. SAGE Publi-
cations: Thousand Oaks, CA, USA.

Korthagen, F.A.J., Nuijten, E.E., 2017. Core Reflection
Approach in Teacher Education. In: Korthagen, F.A.J.,
Nuijten, E.E. (eds.). Oxford Research Encyclopedia
of Education. Oxford University Press: Oxford, UK.
DOI: https://doi.org/10.1093/acrefore/9780190264093
.013.268

Mezirow, J., 1997. Transformative Learning: Theory
to Practice. New Directions for Adult and Continuing
Education. 1997(74), 5-12. DOI: https://doi.org/10.1
002/ace.7401

McAlpine, L., Weston, C., 2000. Reflection: Issues
Related to Improving Professors’ Teaching and Stu-
dents’ Learning. Instructional Science. 28, 363—385.
DOI: https://doi.org/10.1023/A:1026583208230
Hargreaves, A., Fullan, M., 2015. Professional Capi-
tal: Transforming Teaching in Every School. Teachers
College Press: New York, NY, USA.

Kelly, D., 2014. A Handbook for Translator Trainers,
Ist ed. Routledge: London, UK. DOI: https://doi.org/

58

[32]

(33]

[34]

[35]

[36]

[37]

[38]

[39]

[40]

[41]

10.4324/9781315760292

Massey, G., 2021. Learning to Bridge the Divide: In-
tegrating Teacher and Organizational Development in
Translator Education. Journal of Translation Studies.
1(1), 109-140. DOI: https://doi.org/10.3726/JTS012
021.7

Pietrzak, P., 2019. Scaffolding Student Self-Reflection
in Translator Training. Translation and Interpreting
Studies. 14(3), 416—436. DOI: https://doi.org/10.1
075/tis.18029.pie

Gibbs, G., 1988. Learning by Doing: A Guide to Teach-
ing and Learning Methods. Further Education Unit:
London, UK.

Neves, J., Cravo, A., 2007. Action Research in Transla-
tion Studies. The Journal of Specialised Translation. 7,
92—107. DOL: https://doi.org/10.26034/cm.jostrans.2
007.718

Gambier, Y., Van Doorslaer, L., 2016. Border Cross-
ings: Translation Studies and Other Disciplines. John
Benjamins Publishing Company: Amsterdam, Nether-
lands. DOI: https://doi.org/10.1075/btl.126

Vuong, T.T.N., 2022. Towards a Translator Competence
Model for Vietnamese Context: A Review of the Litera-
ture. VNU Journal of Foreign Studies. 38(6), 123—137.
DOI: https://doi.org/10.25073/2525-2445/vnufs.4888
Gardner, H., 1987. The Theory of Multiple Intelli-
gences. Annals of Dyslexia. 37, 19-35. DOI: https:
//doi.org/10.1007/BF02648057

Pym, A., 2001. E-Learning and Translator Training.
Available from: https://usuaris.tinet.cat/apym/on-line/
training/2001_elearning.pdf.

Jaehne, MLF., Oschwald, A., Mertz, K., et al., 2022. Co-
herence Among University Courses, Learning Motiva-
tion, and Personal and Social Identity. PsychArchives:
Trier, Germany. DOI: https://doi.org/10.23668/PSY
CHARCHIVES.5591

Karamitroglou, F., 2000. Towards a Methodology for
the Investigation of Norms in Audiovisual Transla-
tion: The Choice Between Subtitling and Revoicing in
Greece. Rodopi: Amsterdam, The Netherlands. DOI:
https://doi.org/10.1163/9789004485891


https://doi.org/10.4324/9780203969212
https://doi.org/10.4324/9780203969212
https://doi.org/10.1177/016146810210400402
https://doi.org/10.1177/016146810210400402
https://doi.org/10.1080/713693162
https://doi.org/10.1080/713693162
https://doi.org/10.1177/1052562908316714
https://doi.org/10.1177/1052562908316714
https://doi.org/10.1093/acrefore/9780190264093.013.268
https://doi.org/10.1093/acrefore/9780190264093.013.268
https://doi.org/10.1002/ace.7401
https://doi.org/10.1002/ace.7401
https://doi.org/10.1023/A:1026583208230
https://doi.org/10.4324/9781315760292
https://doi.org/10.4324/9781315760292
https://doi.org/10.3726/JTS012021.7
https://doi.org/10.3726/JTS012021.7
https://doi.org/10.1075/tis.18029.pie
https://doi.org/10.1075/tis.18029.pie
https://doi.org/10.26034/cm.jostrans.2007.718
https://doi.org/10.26034/cm.jostrans.2007.718
https://doi.org/10.1075/btl.126
https://doi.org/10.25073/2525-2445/vnufs.4888
https://doi.org/10.1007/BF02648057
https://doi.org/10.1007/BF02648057
https://usuaris.tinet.cat/apym/on-line/training/2001_elearning.pdf
https://usuaris.tinet.cat/apym/on-line/training/2001_elearning.pdf
https://doi.org/10.23668/PSYCHARCHIVES.5591
https://doi.org/10.23668/PSYCHARCHIVES.5591
https://doi.org/10.1163/9789004485891

	Introduction
	The Research Problem and Its Importance in Higher Education
	Background to the Study
	Importance of the Study
	Structure and Organization of the Paper
	Research Objectives and Questions

	Literature Review and Theoretical Framework
	Role of Reflection in Educational Improvement and Professional Development
	Advantages of Utilizing Written Records (Journaling) for Reflection
	Reflective Pedagogy and Instructor Health: A Balanced Perspective
	Reflective Research Practices in Translator Education: Bridging the Gap
	Theoretical Framework

	Methodology
	Qualitative Research Design
	Data Collection
	Data Processing
	Ethical Considerations
	Data Collection and Analysis

	Thematic Analysis and Discussion
	Self-Assessment and Regularization (Theme 1)
	Curriculum-Level Issues-Coherence and Redundancy (Theme 2)
	Student Interaction (Theme 3)
	Word Cloud Technique: Analysis and Discussion

	Conclusion

