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ABSTRACT

This study examines the potential of the Abai Digital Corpus to foster national identity and moral development
among secondary and university students in Kazakhstan. Drawing on the culturally and ethically rich texts of Abai
Kunanbayev, the research integrates corpus linguistics methods with a classroom-based pedagogical intervention. The
study identifies and analyzes key concepts such as namys (honor), aqy! (intellect), zhurek (heart), and iman (faith),
which are foundational to Abai’s philosophy of the tolyg adam (complete person). These values were embedded into
interactive, task-based learning modules designed to stimulate ethical reflection, cultural engagement, and critical
thinking. The methodology included triangulated data collection through pre-and post-task surveys, participant
reflections, and classroom observation. Using AntConc software, the corpus analysis revealed meaningful patterns in
students’ engagement with moral terms and their associations. The findings suggest that a corpus-informed approach not
only improves students’ digital and linguistic skills but also deepens their connection to national heritage and identity.
Moreover, this study underscores the relevance of Abai’s thought in contemporary education and offers a scalable model
for integrating digital humanities tools into value-based education. It aligns with Kazakhstan’s Rukhani Zhangyru
initiative, emphasizing cultural modernization through education. Recommendations for future research include
extending the age range of participants and incorporating longitudinal analysis to assess the sustained impact of such
interventions.
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1. Introduction

In the rapidly evolving landscape of 21st-century
education, there is a growing imperative to transcend tradi-
tional models focused solely on the transmission of factual
knowledge. Modern pedagogy increasingly emphasizes
the cultivation of values-based learning, critical thinking,
emotional intelligence, and the formation of personal and
collective identity. In this context, education is seen not
only as a means of preparing individuals for the labor mar-
ket but also as a key instrument in shaping ethical citizens
and cohesive societies. For countries undergoing complex
socio-cultural transitions—such as Kazakhstan, a multilin-
gual and multiethnic post-Soviet state—the role of educa-
tion in fostering a coherent and confident national identity
among young people is both urgent and multifaceted.

Kazakhstan’s post-independence era has been
marked by significant efforts to reclaim and reconstruct
cultural heritage, assert linguistic sovereignty, and rees-
tablish national narratives rooted in indigenous knowledge
systems. Amid these processes, the education system plays
a crucial role in transmitting historically grounded yet
future-oriented cultural values. Central to this mission is
the integration of local intellectual traditions and ethical
frameworks into the curriculum. However, challenges per-
sist: competing global influences, linguistic hybridity, and
the remnants of Soviet-era ideologies often dilute the pres-
ence and impact of authentic Kazakh voices in mainstream
education.

Among the most enduring and influential sources
of Kazakh national consciousness is the legacy of Abai
Kunanbayev (1845-1904), whose poetic and philosoph-
ical writings offer a profound synthesis of moral intro-
spection, cultural wisdom, and intellectual inquiry. Abai’s
work articulates essential themes such as justice, human
dignity, education, personal responsibility, and the pursuit
of truth—values that continue to resonate with the ethical
and civic aspirations of contemporary Kazakh society. His
unique position as both a critic of societal shortcomings
and a visionary thinker bridging Eastern spiritual traditions
with Western rationalism renders his texts exceptionally
relevant for education that seeks to nurture the tolyg adam
(complete person)—a morally and intellectually developed

individual.

With the emergence of the Abai Digital Corpus, a
new dimension of pedagogical engagement has become
possible. This structured, annotated, and searchable collec-
tion of Abai’s poetic and prose works offers students and
educators an innovative tool for exploring language, cul-
ture, and identity through a data-driven lens. Corpus-based
learning methods enable students to interact directly with
authentic texts, uncovering recurring patterns, thematic
clusters, and key moral concepts embedded in the lan-
guage. This process not only enhances digital literacy and
critical text analysis skills but also fosters a deeper emo-
tional and intellectual connection to national heritage.

This paper proposes that the integration of the Abai
Digital Corpus into formal education—particularly within
humanities and elective subjects such as Abaitanu (Abai
Studies)—can play a transformative role in shaping stu-
dents’ understanding of national identity. Through thought-
fully designed, corpus-informed tasks—including semantic
analysis, conceptual mapping, reflective writing, and dia-
logic interpretation—students can engage with Abai’s texts
in ways that are personally meaningful and culturally em-
powering. Moreover, this approach supports Kazakhstan’s
broader strategic goals, including the “Rukhani Zhangyru”
(Spiritual Modernization) initiative, the digital transfor-
mation of education, and efforts to decolonize curricula by
re-centering indigenous epistemologies.

The central aim of this study is to investigate the ed-
ucational potential of the Abai Digital Corpus in promot-
ing national identity among secondary and university-level
students in Kazakhstan. Specifically, it explores how cor-
pus-informed educational interventions can support the
development of cultural consciousness, moral reasoning,
and emotional engagement with Kazakh heritage in a gen-
eration that is increasingly digitally fluent and globally
connected.

Research Questions

1. How can the Abai Digital Corpus be effectively inte-
grated into secondary and higher education curricula
to support the development of national identity?

2. What specific national values and cultural con-
cepts can be identified in Abai’s works through cor-
pus-based analysis?

3. To what extent do corpus-informed learning tasks

enhance students’ awareness, reflection, and inter-
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pretation of Kazakh national identity?
4. How does the use of digital tools and corpus linguis-
tics contribute to the modernization and relevance of

Abai studies in contemporary education?

2. Literature Review

National identity is a multifaceted and evolving con-
struct that encompasses shared language, cultural prac-
tices, historical memory, moral frameworks, and a sense
of belonging to a particular community ", In the realm of
education, national identity is not only a curriculum goal
but also a dynamic process of socialization through which
learners internalize the values, narratives, and linguistic
norms of their community. This process becomes espe-
cially complex in multicultural, postcolonial states such as
Kazakhstan, where the intersections of ethnicity, language
policy, and geopolitical influence continue to shape public
discourse and educational policy .

Since gaining independence in 1991, Kazakhstan has
undertaken significant reforms to reclaim its national her-
itage and rebuild a collective identity rooted in indigenous
epistemologies. The Rukhani Zhangyru (Spiritual Modern-
ization) program launched in 2017 represents a key policy
initiative aimed at strengthening cultural consciousness,
promoting historical awareness, and preparing youth to be
modern, yet culturally grounded, citizens. This program
emphasizes the importance of returning to foundational
national values, reinvigorating traditional knowledge sys-
tems, and integrating them with digital and global compe-
tencies.

According to Banks ", effective national identity ed-
ucation must be inclusive, dialogical, and grounded in the
authentic cultural experiences of learners. He argues that
students need to see their histories, languages, and belief
systems reflected meaningfully in the curriculum in order
to internalize a sense of belonging and shared purpose.
Halstead and Taylor ' similarly assert that moral and val-
ues education must be sensitive to local cultural contexts,
balancing universal ethical principles with traditions spe-
cific to a community’s worldview. These arguments are
particularly relevant in Kazakhstan, where youth often ne-
gotiate competing identities— Kazakh, Russian, and glob-

al—in their everyday lives.

The tension between linguistic diversity and national
unity is one of the most pressing educational challenges
in Kazakhstan. Suleimenova et al. ! emphasize that lan-
guage remains central to identity development, and mul-
tilingualism must be carefully managed to avoid eroding
native linguistic and cultural resources. Despite the official
promotion of Kazakh as the state language, Russian re-
mains dominant in many spheres of education and media.
As such, there is a growing need for pedagogical strategies
that make Kazakh-language content not only accessible
but also engaging and personally meaningful for students.

One promising path toward addressing this challenge
lies in the works of Abai Kunanbayev, whose poetry and
philosophical prose have long been considered the moral
and intellectual foundation of Kazakh national identity.
His Qara Sozder (Words of Edification) and lyrical poems
advocate for personal integrity, lifelong education, ethical
reasoning, and spiritual development. Abai’s vision of the
tolyqg adam—the complete human being— encompass-
es the harmonious integration of aqy! (intellect), gairat
(willpower), and zhurek (heart), offering a holistic ethical
framework that continues to resonate with contemporary
Kazakh values ',

The enduring educational relevance of Abai has been

71 - . .
"1 in his seminal

extensively documented. M.O. Auezov
biography Abai zholy (The Path of Abai), presents Abai not
only as a cultural icon but also as an educational reformer
whose vision sought to uplift the Kazakh people through
reason, literacy, and self-awareness. Abai’s writings pro-
mote civic responsibility, moral introspection, and social
critique—traits essential for fostering a thoughtful and en-
gaged citizenry.

Linguist A. Zhubanov ™ extends this interpretation
by analyzing how Abai’s lexicon encodes national values at
the structural level of language, making his works ideal for
teaching identity through linguistically rich content. How-
ever, as Ilyasova and Tazhibayeva " observe, Abai’s peda-
gogical potential remains underutilized in current practice,
which often relies on rote memorization and textbook-driv-
en instruction. Students may learn to recite Abai’s poems,
but they are rarely invited to explore the deeper moral and
philosophical layers of his writing. To make Abai’s legacy
more impactful, new pedagogical approaches are needed—

ones that prioritize interpretation, personal reflection, and
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digital interactivity.

This is where corpus linguistics offers transforma-
tive potential. Corpus-based methods, which involve an-
alyzing patterns of language across large text collections,
allow students to engage with literature as both readers
and researchers. By identifying key concepts, collocations,
and thematic clusters, learners can uncover how values
are constructed and conveyed through language "". These
methods are particularly effective when applied to cultur-
ally significant texts, as they help bridge the gap between
language form and cultural meaning.

Baker """ and Braun "*! have shown that corpora
enhance critical discourse analysis and promote learner
autonomy by inviting students to make their own obser-
vations and interpretations. Boulton !'* argues that da-
ta-driven learning (DDL) fosters critical thinking and dis-
covery-based engagement, particularly in tasks involving
reflective writing and close reading. When applied to liter-
ature education, corpus methods enable students to uncov-
er hidden patterns and connect with texts on a conceptual
level.

Gablasova, Brezina, and McEnery !'¥

emphasize
that corpus tools do more than improve linguistic compe-
tence—they can also support identity formation. When stu-
dents examine culturally resonant texts like those of Abali,
they gain insight into how moral values, worldviews, and
historical narratives are encoded in language. This creates
a powerful space for personal and cultural reflection, espe-
cially for youth navigating issues of belonging and cultural
continuity.

In recent years, the educational potential of Abai’s
poetic corpus has been increasingly explored through in-
terdisciplinary lenses, particularly at the intersection of
digital humanities, corpus linguistics, and identity for-
mation. Building on prior foundational research, recent
studies have significantly enriched the field. For example,

Baimyrza et al. '

examined how linguistic identity shapes
students’ perception of Abai’s poetry, revealing that lan-
guage background plays a key role in emotional and cog-
nitive engagement with the texts. Similarly, Hanauer "'
provided both theoretical and empirical insights into how
poetry functions within the learning process, emphasizing
its affective and reflective dimensions. Extending this per-

spective, Hani et al. """ investigated the role of poetry in

linguistic education, affirming its value as a culturally em-
bedded and cognitively stimulating pedagogical tool.

The integration of Abai’s poetry into digital formats
has also given rise to technical and philological innova-
tions. Madiyeva """ proposed practical strategies for devel-
oping the Kazakh poetic corpus, while Ayazbekova, Zaur-
bekova, Tatieva, and Kazezova'” offered an integrative
approach grounded in Kazakh philological traditions. Tech-
nical implementations have been supported by work on
preprocessing and statistical modeling of Kazakh texts **'],
enhancing the computational accessibility of Abai’s works.
Additionally, Zaurbekova et al. ** highlighted grassroots
initiatives aimed at corpus development based on Abai’s
poems, reflecting growing institutional interest in his digi-
tal legacy.

These studies are complemented by more philosoph-
23] e

ical and sociolinguistic perspectives. Severskaya ! em-

phasized the contextual nature of poetic meaning-making

in sociolinguistic poetics, while Yessyim

approached
Abai’s work through the lens of his moral and intellectual
teachings—central to the formation of national identity.
Together, these contributions underscore the multidimen-
sional value of Abai’s corpus not only as a literary archive
but as a culturally formative tool in contemporary educa-
tion.

While corpus linguistics is still an emerging field
in Kazakhstan’s educational system, the development of
the Abai Digital Corpus marks a significant step forward.
This tool provides teachers and students with an accessi-
ble, annotated, and searchable collection of Abai’s works.
It enables semantic analysis of core national concepts such
as adam (human), iman (faith), namys (honor), and gana-
gat (contentment), and offers a foundation for designing
interactive and meaningful learning activities. By linking
linguistic patterns to ethical themes, the corpus allows stu-
dents to experience Abai’s philosophy as a living discourse
rather than a static legacy.

In sum, the reviewed literature affirms that national
identity education is most effective when it is culturally
rooted, interpretive, and participatory. Abai’s works, rich
in linguistic, ethical, and philosophical content, provide an
ideal foundation for this kind of education. When paired
with corpus linguistics, they offer a unique opportuni-

ty to merge tradition with innovation, enabling students
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to explore national identity not as something abstract,
but as something they actively construct and internalize
through language. The integration of the Abai Digital Cor-
pus into educational practice represents a timely and evi-
dence-based strategy to modernize Kazakhstani pedagogy

while preserving and revitalizing its cultural heritage.

3. Methodology

This study adopts a mixed-methods approach com-
bining corpus-based linguistic analysis with an education-
al intervention aimed at fostering national identity among
Kazakhstani students. The methodology is structured into
four components: (1) corpus analysis, (2) participants, (3)

instructional procedure, and (4) data collection and analysis.

3.1. Corpus-Based Linguistic Analysis

The primary data source was the Abai Digital Cor-
pus, which contains annotated versions of Abai Kunanba-
yev’s poetic and prose works. Using the AntConc software,
a series of analyses were conducted to identify high-fre-
quency moral and national identity-related terms, such as
adam (human), aqyl (intellect), iman (faith), and namys
(honor). Collocational and concordance patterns were ex-
amined to understand how these concepts are linguistically
constructed and morally framed within Abai’s discourse.

The results of this analysis (see Results section) in-
formed the design of targeted pedagogical tasks that inte-

grated corpus data into classroom activities.

3.2. Participants

The study involved two groups of participants: 1) 30
secondary school students from Grade 10 (ages 15-16), at-
tending a public school in urban Kazakhstan; 2) 30 univer-
sity students in their first year of a humanities program.

All participants were native or fluent Kazakh speak-
ers with prior exposure to Abai’s works through the nation-
al literature curriculum. Participation was voluntary, and

all responses were anonymized for ethical compliance.

3.3. Instructional Procedure

The intervention consisted of a single 90-minute

classroom session for each group, designed to implement
corpus-informed learning tasks (see Appendix A).

The procedure included:

a) Orientation (10 minutes)

Brief introduction to Abai’s moral philosophy and
key concepts. Demonstration of corpus tools and concor-
dance reading.

b) Corpus-Based Task Session (60 minutes)

Students completed four structured learning tasks
focusing on: concordance analysis (iman, namys); concept
mapping (tolyq adam model); interpreting keyword fre-
quency; identity-based reflective writing. Tasks were com-
pleted individually, with collaborative discussion encour-
aged during the final stages.

¢) Reflection and Feedback (20 minutes)

Students answered open-ended questions and partic-
ipated in a class discussion. Facilitators collected written
reflections and observation notes.

The session design was informed by previous re-

12,13]

search in corpus-based pedagogy and culturally re-

sponsive learning .

3.4. Data Collection and Analysis

Three types of data were collected: qualitative, quan-
titative, observational data. Written reflections, concept
maps, and student answers to corpus tasks were analyzed
thematically, focusing on how students engaged with mor-
al values and linguistic expressions of national identity
(using Braun & Clarke’s method of thematic analysis ).
Pre- and post-task surveys measured change in understand-
ing of key concepts. Frequency counts and descriptive sta-
tistics were used to compare results. Field notes recorded
during task execution and discussion captured patterns of
interaction, engagement, and critical thinking.

This multi-source triangulation enhanced the reliabil-
ity of the findings and allowed for a nuanced understand-
ing of how corpus-based education can influence identity

formation.

4. Results

The results of this study are presented in three sub-
sections: (1) findings from the corpus-based linguistic

analysis of Abai’s works, (2) outcomes of the educational
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intervention conducted among secondary and university
students, and (3) comparative insights across the two learn-

er groups.

4.1. Corpus-Based Identification of National
Values

The corpus analysis of Abai’s poetry and Qara
Sozder revealed a recurring network of culturally and mor-
ally significant lexicon. Utilizing AntConc software, key-
word frequency, collocation, and concordance line analysis
were applied to detect key concepts aligned with Kazakh
national identity.

The word adam (human) occurred 152 times, often
framed in moral contexts emphasizing dignity, wisdom,
and self-improvement.

Other central values included: agyl (intellect)}—88
occurrences, iman (faith/conscience)—41 occurrenc-
es, namys (honor)—46 occurrences, ganagat (content-
ment)—27 occurrences, gazaq (Kazakh)—62 occurrences.

Concordance line analysis showed these terms often

appeared in proximity to action-oriented verbs such as bi/
(know), tusin (understand), and bagala (value), reinforcing
their role as actionable moral guidance .

The triadic model aqy! - qairat - zhurek, referenced
in both poetic and prose texts, emerged as a cohesive ethi-
cal structure for personal and social conduct. This confirms
Zhubanov’s '* observation that Abai’s language encodes an

indigenous moral philosophy suitable for value-based ped-

agogy.

4.2. Educational Intervention Results

To assess the pedagogical potential of the Abai Digi-

tal Corpus, a pilot study was conducted involving:

30 Grade 10 students (age 15-16) in a secondary
school;
30 first-year humanities students in a public uni-

versity.

Students engaged in three sessions involving: pre-
task survey, corpus-based reading and reflective tasks,

post-task survey and open-ended writing (Table 1).

Table 1. Quantitative findings.

Indicator Pre-task (%) Post-task (%)
Correctly defined namys, iman, aqyl 38% 73%
Recognized Abai’s moral triad 27% 70%
Reported increased interest in Abai - 84% (self-reported)

These results show a significant improvement in
moral concept recognition and cultural understanding.

The increase is consistent with prior findings on cor-
pus-based moral vocabulary instruction !>,

Qualitative findings (open-ended responses):

Students described the concepts of namys and iman
as “more than just words” and “guides for living as a Ka-
zakh”. One student noted: “Before, I memorized Abai’s

words for exams. Now I understand what he meant about

being human (adam bolu)”. University students provided
more abstract reflections, such as: “Abai’s triad teaches
harmony of ethics, reason, and will - a foundation for per-

sonal integrity”.
4.3. Comparative Reflections: School vs. Uni-
versity Learners

The analysis showed differences in cognitive and

emotional responses based on education level (Table 2):

Table 2. Differences in cognitive and emotional responses.

Category Secondary Students

University Students

Engagement with corpus
Interpretation of concepts Emotionally expressive, often
Vocabulary application

Group interaction

High, especially when visual/concrete

Developing: tendency to paraphrase

Collaborative, oral discussion-based

Moderate, but more autonomous
personal Analytical, linked to philosophical frameworks
Precise and culturally contextualized

Reflective, often individual or written
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4.4. Task-Specific Student Engagement and balanced individual is a socially responsible citizen”.

Linguistic Insights

During the 60-minute task session, students engaged
with four main corpus-based activities. The effectiveness
of each task was evaluated through classroom observa-
tions, collected outputs (concept maps, reflections, an-
swers), and post-task surveys.

a. Concordance Analysis Task (iman, namys)

Students were presented with concordance lines con-
taining target keywords. For example: ...imandy adam-shy-
ndyqty suip, adal omir suredi...; ...namysty el-eshqashan
qor bolmas ...

Most secondary students initially paraphrased the
meanings (“imandy -good man”, “honor-associated with
shame”), but after guided corpus observation, 87% of par-
ticipants recognized these as moral action terms, not just
abstract values. One secondary student wrote: “Before,
namys felt like just being hot-tempered or prideful. Now I
understand that for Abai, namys means responsibility be-
fore the nation and one’s own conscience ”. University stu-
dents approached the concordance with more abstract in-
terpretation: “Abai frames iman not only as religious faith
but as a deep internal ethical compass guiding human be-
havior”.

b. Concept Mapping: Tolyq Adam Model

Students constructed visual concept maps around
aqyl-qairat-zhiirek. Examples of mapped relationships:
aqyl (intellect) — bilim (knowledge), tusinu (understand),
tandau (choice); qairat — areket (action), tabandylyq
(perseverance), kush (strength); zhurek — niet (intention),
makhabbat (love), adaldyq (honesty).

Some groups connected Abai’s triad with modern di-
lemmas (e.g., “Aqyl bar, zhurek zhog adamdar-tehnologiya
damytyp, adamdy umytady” (People who have intellect but
lack heart develop technology yet forget about humanity).
These reflections illustrated students’ ability to transfer
conceptual understanding to contemporary life contexts.

One Grade 10 student explained: “In my opinion, the
tolyq adam is not just a learned person, but someone with
a heart who loves their nation. That’s what Abai is talking
about ”.

University-level responses were more philosophical:
“The triadic model symbolizes equilibrium. Aqyl alone

leads to cold logic; zhurek without aqyl risks naiveté. A

c. Keyword Frequency Interpretation

Given a table of keyword frequencies (e.g., adam—
152, aqyl—_88, iman—41), students interpreted lexical em-
phasis in Abai’s works. Most recognized adam as the most
central concept.

A secondary student’s note: “Abai connects every-
thing to the idea of ‘being human.” It seems to be the ul-
timate goal ”. University students linked frequency with
discourse framing: “High recurrence of adam, aqyl, iman
suggests Abai constructs ethical identity through perfor-
mative language — actions, not mere labels”. Some also
noticed low-frequency but value-rich terms like ganagat
and proposed them for further exploration.

d. Reflective Writing: Abai and Me

Students’ reflective pieces revealed an emotional and
cognitive shift. Common themes included: “Before, I used
to just memorize the words, but now I understand their
meaning”; “It felt like Abai’s words were directed at me
personally”; “What Abai wrote is still relevant in today’s
world”.

One powerful student reflection: “Faith, intellect,
and honor—I now believe these should become the guid-
ing principles of my own life as well”. This task proved
particularly effective in bridging abstract philosophical

concepts and lived experience.

4.5. Observational Insights and Group Dynam-

ics
. Facilitators recorded the following during classroom
sessions:
. Secondary students responded well to visual scaf-

folding (tables, diagrams), and benefited from peer
collaboration.

. University students displayed independent inqui-
ry, including self-directed searches within the digital
corpus.

. Emotional expressions (zhurekpen tusindim (I un-
derstood with my heart), Abai menimen soileskendei
(It felt like Abai was speaking to me) were more fre-
quent among school learners.

. University students were more likely to cross-refer-
ence Abai’s prose and poetry when justifying inter-

pretations.
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This difference mirrors Vygotsky’s theory that scaf-
folding and social dialogue support conceptual develop-

ment, especially among younger learners .,

4.6. Summary of Pedagogical Outcomes

The corpus-based approach enabled context-rich
understanding of national values, fostered identity reflec-
tion through language, increased student autonomy in con-
structing meaning, and deepened emotional connection to
heritage texts.

Quantitative improvements (pre-/post-survey) were
reinforced by qualitative depth, suggesting that corpus
methods serve not only cognitive but also affective learn-
ing objectives.

The Abai Digital Corpus proved to be a highly ef-
fective tool for engaging students in moral reasoning and

national identity reflection. The pilot study confirmed that:

. Students developed deeper conceptual understanding

of Abai’s core values;

. Corpus tasks fostered both emotional and analytical
engagement;
. Learning outcomes improved measurably within a

short intervention period;
. The approach can be scaled and adapted for different

age groups and educational settings.

These findings support the broader scholarly consen-
sus that corpus-informed pedagogy enhances identity-ori-

[13,14]

ented learning and affirms the specific relevance of

Abai’s moral framework in contemporary Kazakh educa-

tion "

5. Discussion

The findings of this study demonstrate that the Abai
Digital Corpus has significant potential to support the de-
velopment of national identity among students through
value-oriented, language-based education. This section in-
terprets the results in relation to prior scholarly work in the
fields of corpus linguistics, moral and national education,
and Abai studies, and outlines their pedagogical implica-
tions.

The study confirms earlier claims that corpus-in-

formed tasks can deepen learner engagement, critical re-

flection, and linguistic awareness. As Braun !'? highlights,
authentic corpora create space for students to observe real
language in use, thereby allowing them to interpret mean-
ing in ways that are contextually rich and learner-centered.
In the present study, students used corpus tools to trace the
usage of morally significant lexicon in Abai’s texts (namys,
aqyl, iman, etc.), moving beyond memorization toward ac-
tive exploration.

This reflects the data-driven learning (DDL) prin-
ciples advanced by Boulton"’, who argues that corpus
tasks encourage analytical thinking and increase motiva-
tion by positioning learners as discoverers of meaning.
In our study, students reported that interacting with con-
cordance lines and semantic clusters made abstract con-
cepts like iman and ganagat more tangible and personally
meaningful.

Moreover, Gablasova, Brezina, and McEnery !'¥
contend that corpus work supports not only linguistic
competence but also the development of learner identity,
especially when materials are culturally grounded. The
corpus-based design of this study enabled students to in-
ternalize Kazakh national values by engaging directly with
their linguistic representations.

Abai’s model of tolyq adam (the complete person),
based on the integration of aqy! (intellect), gairat (will),
and zhurek (heart), offers a unique ethical and philosoph-
ical basis for national education . This triadic concept
mirrors the humanist and Sufi traditions, placing morality
at the center of identity. Through corpus-based analysis,
students not only identified these key concepts but were
also able to interpret their interrelationships, thus engaging
with Abai’s philosophy in a deeper way.

M.O. Auezov " and Zhubanov ™ have both empha-
sized that Abai’s writings were not only poetic but also
pedagogical in nature, meant to educate and elevate the
moral consciousness of the Kazakh people. However, as
Ilyasova & Tazhibayeva " note, traditional methods of
teaching Abai in schools often reduce his work to memori-
zation and formalism. The corpus approach applied in this
study directly addresses this limitation by promoting inter-
pretive, reflective, and dialogical learning.

The success of secondary students—many of whom

demonstrated emotional and ethical reflection in their re-
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sponses—also validates Vygotsky’s * sociocultural theo-
ry: that learning is most effective when it involves interac-
tion with culturally significant symbols and concepts.

The relationship between language and identity is
central to sociolinguistic theory . Language is not mere-
ly a tool of communication but a carrier of collective mem-
ory and cultural values. In this study, by analyzing how
concepts like gazaq, namys, and iman appear and function
in Abai’s discourse, students gained access to a culturally
embedded worldview.

This aligns with Banks’s ! argument that identi-
ty-focused education must offer students opportunities to
interpret and internalize culturally specific content through
active inquiry. The corpus tasks used in this study acted as
mediators between language and meaning, enabling stu-
dents to co-construct understandings of Kazakh identity
through the lens of Abai’s thought.

Furthermore, as Halstead & Taylor I emphasize,
moral education must be contextually grounded. The find-
ings show that Abai’s lexicon-rich in moral and spiritual
nuance—can serve as an ideal foundation for such educa-
tion when delivered through interactive methodologies.

The ability of students from both school and univer-
sity levels to engage with moral philosophy through lin-
guistic analysis suggests that Abai’s works can be taught
more effectively through corpus-informed approaches.
These approaches are scalable, adaptable, and relevant to
Kazakhstan’s educational modernization agenda (Rukhani
Zhangyru), which emphasizes the integration of national
heritage with innovative learning tools.

While the intervention was limited in scope, its re-
sults indicate that integrating corpus linguistics into Abai-
tanu and other humanities courses can promote both lin-
guistic literacy and cultural consciousness. As McEnery &
Hardie "' suggest, corpus methods can democratize access
to complex texts by breaking them into analyzable, learn-
er-accessible units.

In this case, the digital corpus not only facilitated
lexical learning but also created a space for moral inqui-
ry—where values like dignity, self-knowledge, and respon-
sibility were discussed not in abstract, but as lived con-
cepts rooted in Kazakh cultural and linguistic reality.

Limitations

This study is exploratory in nature, involving a rela-
tively small sample size and short duration. While the re-
sults are promising, further research is needed to confirm
the long-term impact of corpus-based moral instruction
on students’ identity formation. Future studies might also
compare different genres (e.g., poetry vs. prose) within
Abai’s corpus, or integrate additional Kazakh literary fig-

ures for a broader cultural scope.

6. Conclusion

The findings of this study compellingly demonstrate
that the Abai Digital Corpus offers significant pedagogi-
cal value in fostering national identity, deepening cultural
reflection, and nurturing moral reasoning among Kazakh-
stani youth. By applying corpus linguistics methods to the
poetic and philosophical texts of Abai Kunanbayev, the
research has illustrated how key national values-namys
(honor), aqyl (intellect), iman (faith), and ganagat (con-
tentment)—can be identified, analyzed, and meaningfully
internalized by students within dynamic, data-driven learn-
ing environments. These values, while deeply rooted in
the historical and spiritual fabric of Kazakh culture, gain
renewed relevance when reframed through interactive and
analytical educational approaches that resonate with digi-
tal-native learners.

This pedagogical model aligns with and reinforces
the work of scholars such as McEnery & Hardie """ and

Boulton ™

, who have underscored the transformative po-
tential of corpus-based education in enhancing learner au-
tonomy, interpretive engagement, and intrinsic motivation.
When such methods are applied to texts rich in cultural
and ethical significance—Ilike those of Abai—they go be-
yond linguistic analysis, serving as powerful tools for civic
education and identity formation. This corresponds with
the broader claims of multicultural education theorists such
as Banks ", who argue that educational content grounded
in cultural heritage promotes social cohesion and critical
self-awareness.

At the heart of Abai’s writings lies a sophisticated
moral and conceptual framework, epitomized by the figure
of the tolyq adam (complete human being). This model,
which integrates intellectual pursuit, spiritual discipline,

and ethical responsibility, has long been recognized as a
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cornerstone of Kazakh philosophical thought 7. Howev-
er, traditional pedagogical practices—often centered on
rote memorization and passive reception—have histori-
cally failed to engage students with the deeper moral and
philosophical dimensions of Abai’s legacy. As Ilyasova &
Tazhibayeva ! note, the didactic transmission of Abai’s
texts frequently overlooks the interpretive and reflective
processes necessary for internalizing his ideas.

This study advocates for a shift toward corpus-in-
formed pedagogy, emphasizing learner-centered tasks such
as discourse analysis, conceptual mapping, and reflective
interpretation. These methods empower students to uncov-
er the linguistic structures through which moral values are
constructed and to develop their own perspectives ground-
ed in a cultural context. The dual focus on language and
meaning-making facilitates not only intellectual engage-
ment but also emotional and ethical resonance with nation-
al heritage.

Furthermore, the comparative findings between sec-
ondary school and university students reveal the adaptabil-
ity and scalability of this approach across developmental
stages. Drawing on Vygotsky’s * sociocultural theory, the
study affirms that learning is most effective when it occurs
through active participation in culturally meaningful prac-
tices. Engaging with Abai’s texts in a corpus environment
enables students to co-construct meaning, negotiate values,
and position themselves within an evolving national narra-
tive.

In a broader sense, this research contributes to Ka-
zakhstan’s ongoing Rukhani Zhangyru (Spiritual Modern-
ization) initiative, which aims to bridge tradition and inno-
vation by modernizing education through the integration of
digital technologies and national cultural content. The Abai
Digital Corpus emerges as a strategic educational resource
capable of revitalizing Abaitanu (Abai Studies), transform-
ing it from a static subject into a dynamic, interdisciplinary
field that unites literature, ethics, linguistics, digital litera-
cy, and identity education.

While the scope of this pilot study was limited, its
implications are far-reaching. The results underscore the
transformative potential of corpus-based approaches in
reimagining value-based education. By weaving together
linguistic form, cultural substance, and critical reflection,

the Abai Digital Corpus does more than preserve Abai’s

legacy—it revitalizes it, positioning his thought as a living,
evolving force in the moral and intellectual development
of Kazakhstan’s future generations. This study thus calls
for further research, broader implementation, and insti-
tutional support for corpus-informed methodologies as a
cornerstone of culturally responsive and future-oriented

education in Kazakhstan and beyond.
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