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ABSTRACT

This study aims to enhance ESL students’ Hotel English service skills, promote active learning, and explore learner
experiences using a blended learning approach via the Treenity platform. A Sequential Mixed Methods design combined
quantitative pre- and post-tests with questionnaires and qualitative observations and interviews. 49 students from Tourism
English majors at Lijiang Normal University taking a Hotel English course participated. The intervention covered three
modules based on real-life hotel scenarios aligned with WorldSkills Occupational Standards. Blended learning combined
Treenity’s asynchronous online tasks with face-to-face role-plays, discussions, and feedback. Results showed significant
overall improvement (pre-test M = 43.44, post-test M = 57.79, p = 0.004). The “Checking In” module had the largest gain
(pre-test M = 30.03 to post-test M = 66.92), “Checking Out” improved moderately (pre-test M = 43.28 to post-test M = 52.40),
while “Room Reservations” declined slightly (pre-test M = 57.02 to post-test M = 54.05), likely due to higher initial scores
and task complexity. Student perceptions were positive (M = 4.12, “agree”), valuing Treenity’s flexibility and autonomy.
Engagement was strong, with 81% spending over 30 minutes on Lesson Plan #3 tasks and 96% participating in group work.
Qualitative feedback confirmed the model’s effectiveness in providing context-rich, practical learning, though some learners
required additional scaffolding. This study contributes novel evidence supporting the integration of blended learning platforms
tailored for vocational ESP contexts, demonstrating how combining authentic industry standards with flexible digital tools can
significantly improve language proficiency, engagement, and learner autonomy in specialized ESL settings.
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1. Introduction

The hospitality industry has witnessed rapid growth
in recent years, creating an increasing demand for profes-
sionals equipped with both technical expertise and effective
communication skills, particularly in English!'. In China
alone, nearly 755,000 new hotel rooms were added between
2020 and 2022, generating approximately 1.2 million job
opportunities !, Despite this expansion, many tourism and
hotel enterprises continue to struggle with talent shortages,
especially in roles that require foreign language proficiency
to meet the service expectations of international guests. As
the industry recovers and adapts in the post-pandemic era,
higher education institutions are under increasing pressure to
prepare graduates who are not only knowledgeable but also
capable of handling authentic communication tasks essential
to the hospitality sector.

However, vocational college graduates, particularly
those majoring in Tourism English, remain underprepared in
essential skills such as spoken Hotel English, real-life service
communication, and customer problem-solving[?. Teaching
methods in many vocational institutions continue to focus
heavily on theoretical content, neglecting to bridge the gap
between language knowledge and its practical application
in hotel settings. Classroom observations and teaching ex-
perience have revealed that students often lack confidence,
teamwork skills, and the ability to engage meaningfully in
service interactions—competencies crucial to success in the
hospitality industry. These shortcomings highlight a serious
misalignment between existing educational practices and the
actual demands of the field, signalling the need for a peda-
gogical shift that not only builds language competence but
also promotes active learning.

In light of these possibilities, recent studies have shown
that blended learning enhances learners’ motivation, indepen-
dence, and academic achievement in language courses >4,
Blended learning combines face-to-face and online instruc-
tion to create a flexible and engaging learning environment.
It allows students to access diverse resources, practice skills
in various contexts, and receive timely feedback. This ap-
proach supports autonomy, active participation, and collab-
oration, which are important for developing effective com-
munication and problem-solving abilities*1. In vocational
contexts, tools like Rain Classroom and Xuexitong have

supported the delivery of content and skills development

effectively. Treenity, in particular, offers distinct advantages
for applied courses, including ease of material distribution,
facilitation of group collaboration, and flexible assessment
options. Despite the growing application of these technolo-
gies in general higher education, their impact on specialized
vocational English training—such as Hotel English for ESL
learners—remains underexplored[®7], leaving a critical gap
in our understanding of how these tools translate into im-
proved practical performance in real-life service situations.

Although research has addressed blended learning in
general English and hospitality management education (6],
few studies have investigated its role in directly improving
Hotel English service skills and fostering active learning
attitudes among ESL students in vocational settings [>%8],
Whether blended learning, particularly when implemented
via Treenity, can effectively bridge the divide between the-
oretical instruction and applied hospitality communication
skills remains uncertain. Addressing these gaps, this study
investigates the effect of a blended learning approach using
Treenity on ESL students’ Hotel English service skills and
attitudes toward active learning in a mandatory Hotel En-
glish course at Lijiang Normal University. By focusing on
practical hotel scenarios aligned with industry standards, the
study aims to provide empirical evidence on how blended
learning influences vocational English competencies such
as those of Hotel English service and active learning. This
study offers valuable insights into the pedagogical integra-
tion of technology in hospitality education, contributing to
the modernization of ESL instruction tailored to the evolving

demands of the hospitality sector.

2. Literature Review

2.1. Blended Learning in Higher and Voca-
tional Education: Models, Benefits, and
Challenges

Blended learning, defined as the intentional integration
of face-to-face and online learning experiences!>!%!"] has
become a dominant instructional model globally, especially
accelerated by the COVID-19 pandemic3~¢). It leverages the
flexibility of asynchronous digital resources alongside the in-
terpersonal engagement of traditional classrooms, aiming to
enhance learning effectiveness and efficiency!!?). Scholars

have demonstrated its potential to foster critical thinking[!*!
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and deeper learning by redesigning how teaching and learn-
ing relationship’s function3]. However, the complexity of
implementing blended learning varies by context, and its suit-
ability depends on factors such as course content and learner
preferences!'¥l. Consequently, educational institutions must
consider flexible options that accommodate diverse student
needs and course requirements.

In China, blended learning aligns with national edu-
cation reforms emphasizing technology integration in vo-
cational and higher education. Platforms like Rain Class-
room, Xuexitong, and Treenity exemplify efforts to bridge
online and offline learning, offering personalized content
delivery and collaborative opportunities'?). Research indi-
cates these tools support autonomy and engagement, fos-
tering inquiry-based and project-driven learning. Despite
such technological integration, evidence remains limited on
how these blended environments impact practical skill ac-
quisition in specialized vocational areas®!>! such as Hotel
English. Furthermore, challenges like uneven digital literacy
and motivation levels affect learning outcomes, underscoring
the need for empirical evaluation within local educational
settings.

While blended learning promises pedagogical inno-
vation 346131 significant gaps remain in understanding its
contextual effectiveness in English for Specific Purposes or
ESP and vocational courses in China. Most studies focus
on general benefits or technology adoption rather than mea-
suring concrete outcomes like service skill improvements
or active learning attitudes. This scarcity of targeted re-
search is particularly evident in hospitality education, where
practical language application is critical. Addressing this
gap, the present study investigates the specific effects of a
Treenity-supported blended learning approach on Chinese
ESL students’ Hotel English competencies and engagement,

thereby contributing valuable localized insights.

2.2. The Role of Blended Learning in Develop-
ing ESP: Focus on Hotel English

ESP is essential in hospitality for effective communi-
cation and service quality['®). Western studies show that
blended learning—combining real tasks with digital tools
— boosts motivation and practical skills through hotel op-
eration simulations!!'’2%, However, research on blended

learning in Hotel English in China is scarce, with few stud-

ies examining its impact on practical service language?!2%].

While Jiang et al.[?3] emphasized online autonomy and of-
fline tasks in a cloud-based model, gains in intercultural
skills (e.g., appropriately greeting international guests, us-
ing culturally suitable expressions during check-in or room
service interactions, and recognizing guests’ cultural prefer-
ences in service delivery) were noted; however, their direct
impact on hands-on hotel service skills (e.g., managing room
reservations, handling guest requests, or addressing com-
plaints using specific Hotel English expressions) remained
underexplored. These gaps highlight the need to investigate
blended learning’s role in developing real-world hospitality
communication skills in Chinese contexts.

Existing research on blended ESP instruction has
largely focused on course design and theoretical outcomes,
leaving practical communication skills in hospitality con-
texts underexamined. Additionally, the influence of blended
learning on students’ active participation and self-directed
learning—key factors for vocational success—remains in-
sufficiently explored. This highlights the need for empirical
studies that bridge theory and practice by investigating how
blended learning can enhance both Hotel English service

skills and learner autonomy in vocational English settings.

2.3. Active Learning Approaches and Learner
Autonomy in Blended Learning Environ-
ments

Active learning engages students in meaningful, reflec-
tive tasks through cooperative, problem-based, or experi-
ential activities, which are essential for developing deeper

24-26] ' In vocational ed-

understanding and practical skills!
ucation, especially Hotel English training, techniques such
as role-plays and simulations play a critical role in enhanc-
ing communication and service problem-solving abilities.
De Bruijn-Smolders and Prinsen) noted that well-designed
blended learning environments promote learner activation
by combining online and offline experiences that encourage
critical thinking and active participation. However, fostering
positive learning attitudes among Chinese vocational stu-
dents remains challenging, as traditional teacher-centered
approaches often limit students’ engagement and encourage
passivity?7. While blended platforms like Treenity offer
opportunities to boost engagement, their effectiveness relies
heavily on providing appropriate scaffolding and motivation
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tailored to diverse learner needs!?!.

Empirical research investigating the influence of
blended learning on ESL students’ active learning attitudes
within ESP contexts remains sparse. Local studies tend to
focus on cognitive or linguistic gains, overlooking the af-
fective domain crucial for vocational success. Addressing
this gap, the current study examines how the blended learn-
ing approach shapes ESL students’ attitudes towards active
learning alongside their Hotel English service skill devel-
opment. By integrating technological tools with interactive
pedagogies, this research contributes to understanding how
to foster learner autonomy and motivation in hospitality En-
glish education. In light of these identified gaps, the present
study seeks to address the following research questions:

1. How does the use of Blended Learning Approach (uti-
lizing the Trinity platform) improve the ESL students’
Hotel English service skills?

2. Did students show a greater inclination towards active
learning after the implementation of the Blended Learn-
ing Approach?

3. What learning experiences have the students gained in im-
proving their hotel English service skills using Blended
Learning Approach?

3. Materials and Methods

3.1. Design

This study employed a sequential Mixed Methods Re-
search (MMR) design, integrating both quantitative and qual-

(28] to provide a comprehensive under-

itative approaches
standing of the effects of blended learning on ESL students’
Hotel English service skills and attitudes towards active learn-
ing. This mixed design allowed the researcher to capture
both objective measures of student performance and the sub-
jective experiences that shaped learning outcomes, offering
nuanced insights into the intervention’s effectiveness.
Quantitatively, the study measured students’ progress
through pre- and post-tests assessing Hotel English service
skills, along with a post-intervention questionnaire evalu-
ating attitudes toward active learning. Qualitatively, semi-
structured interviews gathered in-depth reflections on the
blended learning experience using the Treenity platform,

combining online learning with face-to-face classroom ac-

tivities. This integration of data sources enabled a holistic
analysis of how blended learning influenced both skill devel-
opment and learner perceptions within the vocational English
context.

3.2. Participants

This study employed a single-group pre- and post-test
design involving students from the School of Foreign Lan-
guages at Lijiang Normal University, China. Out of over
700 English majors, only two classes (186 students) were
required to take the Hotel English course. The target group
for this study consisted of 49 Tourism English majors, purpo-
sively selected based on their relevance to the research objec-
tives. Purposive sampling[?! involves intentionally choos-
ing participants who meet specific criteria. This method
ensured the sample accurately represented students directly
involved in the course, allowing for a targeted examination
of blended learning’s effects on their Hotel English service
skills and attitudes towards active learning.

Despite initial recruitment, four students dropped out or
faced technical difficulties, and some were absent during the
intervention, resulting in 42 participants completing both pre-
and post-tests. Meanwhile, 45 students who accessed the
online materials via the QQ chatroom actively participated
in group work and completed the post-intervention question-
naire. Then 10 students will join a semi-structure interview
afterwards. This sampling approach allowed for rich, rele-
vant data collection from those best suited to provide insights
into how blended learning influenced their language skills

and learning attitudes within the Tourism English context.

3.3. Instruments and Data Collection

3.3.1. Lesson Plans

The lesson plans in this study, grounded in real hotel
work scenarios and the WorldSkills Occupational Standards
(WSOS) for hotel reception, focused on three core modules:
room reservations, checking in, and checking out. Each mod-
ule was carefully structured into pre-class, in-class, and post-
class activities to support blended learning via the Treenity
platform. Pre-class tasks involved self-directed learning and
pre-tests designed to build foundational knowledge. In-class
sessions emphasized interactive, practical learning through

group discussions, case analyses, role-plays, and skill demon-
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strations, supplemented by teacher and peer feedback. Post-
class activities reinforced learning with expanded online
tasks, multimedia group work recordings, and follow-up as-
sessments when needed. The lesson plans were iteratively
refined mid-term to optimize the integration and sequenc-
ing of online and offline materials, ensuring alignment with
blended learning principles and the evolving needs of the
students. Furthermore, the revised lesson plans were pre-
sented to three experts who evaluated their appropriateness
using the Item-Objective Congruence (IOC) method, ensur-
ing the instructional design was both valid and aligned with

the study’s objectives.
3.3.2. Before Record Observation Notes

The study employed Record Observation Notes as an
important instrument to capture comprehensive insights into
students’ participation, performance, and interactions during
offline learning sessions focused on Hotel English service
skills. The teacher systematically observed and recorded
three main areas: the amount of time each student spent ac-
tively engaged in learning, categorized into intervals of 0
minutes, less than 10 minutes, 10—20 minutes, 20—30 min-
utes, or more than 30 minutes; the degree of participation
in collaborative and individual tasks, rated as “Never,” “Sel-
dom,” “Occasionally,” “Frequently,” or “Actively”; and per-
formance during a variety of practical activities, such as
answering questions, individual sharing, group work, role-
plays, and presentations. This detailed observation allowed
the teacher to monitor not only the quantity but the quality of
student engagement, highlighting how effectively students
applied Hotel English service skills in realistic, interactive

contexts.
3.3.3. Pre-Test

Pre-Test. The pre-test was designed to encourage stu-
dents’ proactive learning before class by administering a
series of multiple-choice, translation, and open-ended ques-
tions via the Treenity platform, which automatically scored
responses. Each topic—room reservation, checking in, and
checking out—featured 2 to 3 question types aligned with
service procedures based on the researcher’s extensive practi-
cal experience in five-star hotels, participation in provincial
competitions, and the WSOS for hotel reception. The in-
clusion of WSOS marked a novel integration into the Hotel

English course curriculum. Throughout the learning process,

any difficulties arising from the pre-test questions were clar-
ified to support comprehension and readiness for in-class
activities. Furthermore, to ensure validity, the pre-test was
reviewed by three experts who assessed its appropriateness
using the IOC method, confirming alignment with the study’s

objectives and instructional design.
3.3.4. Post-Test

The post-test aimed to consolidate students’ knowledge
and promote deeper learning by using multiple-choice, gap-
filling, and situational questions, again delivered through
Treenity with automated scoring. These questions reflected
the service procedures covered, referencing authentic work-
place videos and WSOS standards, supplemented by transla-
tion and role-play tasks drawn from the textbook. To ensure
test validity and reliability, the researcher systematically
developed the assessments by analyzing educational require-
ments for Tourism English majors, reviewing relevant test
design theories, and constructing items covering multiple for-
mats. The instruments underwent rigorous expert validation
using IOC, iterative revisions based on advisor and expert
feedback, and pilot testing with participants to finalize the
test quality before full implementation. The study employed
these pre- and post-tests within a pre-experimental design
to quantitatively measure improvements in Hotel English
service skills and active learning attitudes.

3.3.5. Questionnaire on Students’ Attitudes to-
wards Active Learning

After six periods of blended learning intervention, all
participating students completed a self-designed question-
naire assessing their attitudes towards active learning, which
was validated by the advisor and three experts using IOC.
Administered online via the WJX.cn platform and accessible
through a QR code, the 14-item questionnaire used a five-
point Likert scale (1 = strongly disagree to 5 = strongly agree)
to measure students’ preferences for the Treenity blended
learning approach, satisfaction with the method, and self-
perceived improvements in Hotel English service skills. The
researcher followed rigorous development procedures, in-
cluding a theoretical study on questionnaire design, expert
review, and iterative revisions. A pilot test with 45 students
from a related course demonstrated high reliability, with a
Cronbach’s Alpha coefficient of 0.87, confirming strong in-

ternal consistency. Data collected through the platform were
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analyzed and downloadable in graphical and Excel formats,
with the survey available until the end of the academic term

to maximize participation.
3.3.6. Semi-Structured Interviews

Semi-structured Interviews were conducted with vol-
untary participants to gain in-depth insights into their expe-
riences with blended learning and its impact on their Ho-
tel English service skills and attitudes toward active learn-
ing. Guided by five core questions and accompanying sub-
questions aligned with the study’s key themes, the interviews
explored the effects of blended learning on practical language
skills and student engagement in both online and offline en-
vironments. These questions were grounded in existing liter-
ature on blended and active learning, addressing a notable
gap concerning ESL students’ application of Hotel English
service skills in specific vocational contexts. The predeter-
mined themes focused on participants’ interactions with the
blended learning intervention, their engagement across learn-
ing modes, and their overall language development relevant
to hospitality settings, providing a theoretical and practical
foundation for understanding how blended learning influ-
ences skill acquisition and learner attitudes.

3.4. Intervention

The present research was completed via Treenity online
and the traditional classroom oftline. The whole learning
process consisted of the following three stages: online pre-
liminary learning stage (pre-class activities), offline deep
learning stage (offline/ in-class activities) and online and of-
fline consolidation and expansion stage (post-class activities).
To illustrate:

In the pre-class stage, the focus was on stimulating stu-
dents’ motivation and encouraging independent learning to
build foundational knowledge. Using the Treenity platform,
the teacher uploaded learning materials such as PowerPoint
slides, recorded explanations, topic-related questions, or pre-
tests, allowing students to study individually or collaboratively
at their own pace. After completing these tasks, students iden-
tified and noted their learning difficulties, while the teacher
reviewed their performance to prepare for the next stage.

In the in-class stage, the emphasis shifted to developing
students’ problem-solving skills through guided learning and
collaboration. The teacher addressed the difficulties noted

during the pre-class stage, providing further explanations
and clarifications. Students engaged in group discussions,
problem-solving activities, and cooperative learning to apply
their knowledge to practical cases, deepening their under-
standing through interaction and case-based practice tailored
to the lesson topics.

In the post-class stage, students consolidated and ex-
tended their knowledge and skills acquired from the previous
stages. This was achieved through a combination of Treenity-
based post-tests, offline assignments, and practical activities
such as role-play and drama, allowing them to reinforce
and apply their learning in varied, real-world contexts that

matched the differentiated topics and objectives of the lesson.

3.5. Data Analysis

Both quantitative and qualitative methods were utilized
for comprehensive data analysis. Descriptive statistics (fre-
quency, mean, standard deviation) and inferential analysis
were applied to compare pre- and post-test results. For qual-
itative data, responses from semi-structured interviews were
thematically coded ] to uncover emerging themes related to
students’ experiences and attitudes. The interview questions,
designed around the study’s objectives, were piloted with
non-participants and validated by English experts for clarity
and relevance. Consistency was ensured by asking all par-
ticipants the same questions, and findings were triangulated

with quantitative results to enhance the study’s credibility.

4. Results

4.1. Quantitative Analysis

4.1.1. Students’ Overall Pre- and Post-Tests

The data in Table 1 show an overall improvement in
students’ Hotel English performance, with the mean score in-
creasing from 43.44 (SD = 16.67) in the pre-test to 57.79 (SD
=24.60) in the post-test; this change is statistically significant
(¢ =0.308, p = 0.004). By topic, “Checking In” exhibited
the largest gain, with mean scores rising from 30.03 (SD
=19.78) to 66.92 (SD = 27.88), showing a highly signifi-
cant difference (1 = —8.038, p = 0.000). The “Checking Out”
topic showed moderate improvement, increasing from 43.28
(SD =13.57) to 52.40 (SD =24.21) (¢t = —2.244, p = 0.003).
In contrast, “Room Reservation” scores slightly decreased
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from 57.02 (SD = 16.68) to 54.05 (SD = 21.73), though
the difference remained statistically significant (¢ = 0.840,
p = 0.004). Standard deviation values increased across all
topics, indicating greater variability in student performance

post-intervention: for example, SD rose from 16.67 to 24.60

overall, 19.78 to 27.88 in “Checking In,” 13.57 to 24.21 in
“Checking Out,” and 16.68 to 21.73 in “Room Reservation.”
This suggests heterogeneity in learning outcomes, with some
students showing significant gains while others showed less

improvement or decline.

Table 1. Students’ overall performance before and after the implementation of the intervention.

Pre-test Post-test
Hotel English Topics t-value p-value
Mean S.D. Mean S.D.
Room Reservation 57.02 16.68 54.05 21.73 0.840 0.004
Checking In 30.03 19.78 66.92 27.88 —8.038 0.000
Checking Out 43.28 13.57 52.40 24.21 —2.244 0.003
Overall 43.44 16.67 57.79 24.60 0.308 0.004
4.1.2. Students’ Attitudes Towards Active In-class activities were also well-received, with stu-

Learning after the Implementation of
the Intervention

Table 2 shows students’ overall positive attitudes to-
ward active learning in the blended Hotel English course,
with a general mean of 4.12 (SD = 0.765), indicating agree-
ment with the approach. High scores were noted for flexi-
bility and engagement, including learning at their own pace
(M =4.24, SD = 0.802) and combining online with in-class
practice (M =4.24, SD = 0.800). Students remarked, “The
flexibility of blended learning allowed me to engage with
materials at my own pace and revisit them as needed to re-
inforce understanding,” and “I found myself more engaged
in learning when I could combine online exploration with
in-class practice.” Digital tools like PowerPoints, quizzes,
and videos were also appreciated (M = 4.18, SD = 0.834),
alongside the Treenity platform (M = 4.16, SD = 0.852),
with feedback such as “The digital tools used encouraged
me to interact with content rather than just passively read
or watch,” and “The online platform motivated me to par-
ticipate more actively in the course activities.” The strong
alignment between online and offline content (M = 4.11, SD
= 0.910) further supported student engagement: “The online
materials supported my active engagement with the course

content and connected well with in-class learning.”

dents reporting active participation in discussions, pair work,
and group activities (M = 4.20, SD = 0.815), highlighted by
“I actively participated in discussions, pair work, and group
activities during in-class sessions.” Personalized learning
choices contributed to sustained involvement (M = 4.20, SD
= (.786), with one student noting, “The option to choose
learning tasks or focus areas helped me stay engaged and
more involved in the learning process.” Students strongly
agreed that the active blended approach improved their Ho-
tel English communication skills (M = 4.22, SD = (0.795),
supported by comments like “The combination of interac-
tive activities and varied materials helped improve my Hotel
English service communication skills.” Preference for active
methods over traditional lectures was also evident (M = 4.18,
SD = 0.806), as expressed in “I would prefer learning meth-
ods that include active and interactive activities rather than
only traditional lectures.” Overall, students felt the blended
format fostered greater responsibility for their learning (M =
3.91, SD = 0.949) and deeper understanding through task in-
tegration (M =4.18, SD = 0.860), with remarks such as “The
blended learning format helped me take more responsibility
for my own learning in both online and in-class activities,”
and “The integration of online and offline components en-
couraged deeper understanding through active participation
in tasks.”

Table 2. Mean and Standard Deviation Results on the students’ attitudes towards active learning.

Statements Mean SD Description

1. The pre-class and post-class activities encouraged me to actively prepare and reflect on the Hotel 367 1.087 Agree
English lessons.

2. The blended learning format helped me take more responsibility for my own learning in both online 3.91 0.949 Agree

and in-class activities.
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Table 2. Cont.

Statements Mean SD Description
3. The‘n?tegFathn of online and offline components encouraged deeper understanding through active 418 0.860 Agree
participation in tasks.
4. The gnllne materla}s supported my active engagement with the course content and connected well 411 0.910 Agree
with in-class learning.
5. The online platform (Treenity) motivated me to participate more actively in the course activities. 4.16 0.852 Agree
6. The digital _tools usqd (e.g., PowerPoints, quizzes, videos) encouraged me to interact with content 418 0.834 Agree
rather than just passively read or watch.
7. The flexibility of blepded learning allowed me to engage with materials at my own pace and revisit 424 0.802 Agree
them as needed to reinforce understanding.
8. The qptlon to choose learning tasks or focus areas helped me stay engaged and more involved in the 420 0.786 Agree
learning process.
9. The .combmatlon' of '1ntera(':t1ve activities and varied materials helped improve my Hotel English 422 0795 Agree
service communication skills.
10. T actively participated in discussions, pair work, and group activities during in-class sessions. 4.20 0.815 Agree
11. I found myself more engaged in learning when I could combine online exploration with in-class 424 0.802 Strongly
practice. ’ ' Agree
12. 1 W(?U:Id prefer learning methods that include active and interactive activities rather than only 418 0806 Agree
traditional lectures.
13. I would c_hoose a blen_d‘ed learning approach in future courses if it includes meaningful interaction 413 0.842 Agree
and practice opportunities.
14. 1 fe'lt'c.omfortable and motivated to share my thoughts and opinions during both online and in-class 407 0963 Agree
activities.
Overall 4.12 0.765 Agree
Legend:

1.00-1.49 = Strongly Disagree
1.50-2.49 = Disagree
2.50-3.49 = Neutral
3.50-4.49 = Agree

4.50-5.0 = Strongly Agree

4.1.3. Students’ Participation and Performance
During Offline Stage over the course of
the intervention manifested in Record
Observation Notes

In Lesson Plan #1 shown in Table 3, students exhibited
significant participation and engagement during offline ac-
tivities, with the majority of students (61%) dedicating more
than 30 minutes to their learning activities. This extended
time allocation corresponds with the highest participation
levels in activities such as group work and practicing tasks,
where 94% and 91% of students engaged actively, respec-
tively. Additionally, 65% of students were found to engage
frequently and actively in practicing activities, highlighting
that the lesson allowed for ample opportunity for students
to apply their knowledge in a hands-on manner. Despite

this, there was a smaller group (13%) who participated for

less than 10 minutes in offline activities, possibly indicat-
ing either disengagement or a need for further motivation or
scaffolding in the initial stages of learning.

Regarding performance during practicing activities, the
table reveals that 60% of students actively answered ques-
tions, with 72% engaging in individual sharing. Group work
also saw significant participation (91%), but group dynam-
ics seem to have been less of a focal point compared to the
individual and practice-oriented aspects of the lesson. These
statistics suggest that while the lesson plan encouraged active
participation, the more structured group work and presen-
tation segments might require further refinement to ensure
that all students contribute equally to the group learning pro-
cess. Overall, the blend of offline activities, ranging from
answering questions to practicing and presenting, facilitated
an active learning environment that catered to varying de-

grees of student participation.
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Table 3. Students’ Participation and Performance During Offline Stage (Lesson Plan #1).

Time of Learning

Statements 0 mins <10 10-20 mins 20-30 mins >30
S . s % F % F % F % F %
Participation in offline activities 6 13 10 » 28 61
Degrees of Participating

Never Seldom Occasionally Frequently Actively
e . o % F % F % F % F %
Participation in offline activities 7 15 3 17 30 65

Performance in Practicing Activities

Answering Individual . .
Questions Sharing Group Work Practicing Presentation
Performance in practicing activiti F % F % F % F % F %
CHIOTMANCE I practicing activities — »g 60 33 72 4 91 4 94 26 57

In Lesson Plan #2 demonstrated in Table 4, students
demonstrated continued engagement in offline activities,
with 65% of the class spending more than 30 minutes in-
volved in learning tasks, reflecting a consistent commitment
to their learning time. The overall distribution of time shows
that the majority of students were engaged in activities for
varying durations, with 24% dedicating 20-30 minutes and
11% allocating less than 10 minutes to their offline learning.
This indicates a more balanced approach in terms of time
spent on activities, although it is worth noting that a portion
of students (5%) engaged very briefly in offline activities,
suggesting that these students may need additional support

to maintain consistent participation.

Performance during practicing activities in Lesson Plan
#2 was notably high across all areas, with 100% of students
participating in group work and practicing tasks. Notably, 96%
of students engaged in practicing, with a strong showing in
answering questions (76%) and individual sharing (63%). This
further demonstrates that the lesson plan successfully engaged
students in collaborative learning, with group work and practic-
ing exercises being the most prominent features of student per-
formance. Given the high engagement in interactive activities,
it is evident that Lesson Plan #2 fostered a highly participatory
learning environment, though slight differences in participation
rates across activities (e.g., individual sharing) suggest areas

for continued refinement to promote further inclusivity.

Table 4. Students’ Participation and Performance During Offline Stage (Lesson Plan #2).

Time of Learning

Statements 0 mins <10 10-20 mins 20-30 mins >30
S . o % F % F % F % F %
Participation in offline activities P 1 1 24 30 65
Degrees of Participating

Never Seldom Occasionally Frequently Actively
T . s % F % F % F % F %
Participation in offline activities 4 1 13 28 29 63

Performance in Practicing Activities

Answering Individual - .
Questions Sharing Group Work Practicing Presentation
Performance in practicing activities F % F % F % F % F %
P & 35 76 29 63 46 100 44 96 29 63

In Lesson Plan #3 as presented in Table 5 saw an in-
crease in overall participation compared to the previous two
lessons, with 81% of students spending more than 30 min-

utes on offline activities. The distribution of time spent by

students across different intervals of learning time reveals
that 31% of students engaged for 30 minutes or more, with
15% devoting less than 10 minutes to offline activities. This

pattern suggests that a core group of students was highly
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committed to spending extended time on offline activities,
while a smaller group still showed a brief commitment, which
could reflect differing levels of intrinsic motivation or the
varying complexity of the tasks at hand.

In terms of performance, the results show that group
work and practicing activities were once again the most sig-
nificant areas of engagement, with 91% of students partici-
pating in answering questions and practicing tasks, and 96%

actively involved in group work. The overall performance in

these activities, including the presentation phase, indicates
that students were well-engaged in applying their learning
through collaborative and individual efforts. The high par-
ticipation in these areas underscores the success of active
learning strategies in facilitating deep learning and interac-
tion. This lesson plan also emphasizes the importance of
group collaboration and individual practice in supporting
active student participation, which ultimately promotes a

more effective and engaging learning environment.

Table 5. Students’ Participation and Performance During Offline Stage (Lesson Plan #3).

Time of Learning

Statements 0 mins <10 10-20 mins 20-30 mins >30
C . s % F % F % F % F %
Participation in offline activities 7 15 37 8]
Degrees of Participating

Never Seldom Occasionally Frequently Actively
C . o % F % F % F % F %
Participation in offline activities 7 15 37 31

Performance in Practicing Activities

Answering Individual .. .
Questions Sharing Group Work Practicing Presentation
Performance in practicing activities F % ¥ % F % F % F %
P & 42 91 44 96 44 9 44 9% 40 87

4.2. Qualitative Analysis

4.2.1. Theme 1: The Affordances Provided by
Treenity for Online Learning

* More Interesting and Enjoyable Learning Process

Students emphasized how Treenity made online learn-
ing more enjoyable and engaging by transforming traditional
lessons into interactive experiences. The platform’s use of
multimedia and dynamic activities created a motivating at-
mosphere that encouraged active participation and sustained
interest throughout the course. This shift from textbook read-
ing to interactive learning helped deepen students’ connection
with the content and made the learning process feel fresh and
exciting. By integrating videos, quizzes, and role-play sim-
ulations, Treenity not only captured students’ attention but
also supported diverse learning styles, making the material
more accessible and appealing to a wider range of learners.
As P1, P3, and P7 conveyed:

“The online activities were enjoyable and

made us excited when doing this” —P1

“The whole online learning part was in-
teresting” —P3
“It s interesting not just reading the dia-

logues in the textbook all the time” —P7
* More Active and Convenient Interaction Activities

A notable strength of Treenity, as highlighted by stu-
dents, lies in its ability to foster more active and convenient
interaction during online learning. Many learners shared that
the digital environment enabled them to participate more
confidently and freely in communicative tasks and group
activities—something they found challenging in traditional
classroom settings. For instance, one participant (P2) re-

flected on her personal growth, saying,

“I myself was a shy girl. But I found my-
self engaging actively with my group members

online.” —P2

Enhanced Learning of Hotel English and Active Partic-
ipation. When the interviewees were asked about their opin-
ions regarding the effect of the blended learning approach
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on the Hotel English course, all participants unanimously
and immediately described it as effective, reflecting strong
and consistent positive perceptions. Without hesitation, they
expressed appreciation for the learning experience, partic-
ularly emphasizing how the integration of both online and
face-to-face components enhanced their overall engagement
and understanding. Students highlighted that communicating
with their classmates in both settings was not only enjoyable
but also highly beneficial. The online discussions offered
a comfortable space to express ideas, while in-class activ-
ities allowed them to apply and reinforce what they had
learned. This combination of flexibility, interaction, and real-
time collaboration made the learning process more dynamic,
meaningful, and aligned with their personal and professional
growth in English for hotel services. As conveyed by P1 and
PS:

“Blended learning could increase my un-
derstanding of the topic and the course. Be-
cause it improves my Hotel English service skills
as well as made me participate actively.” —P1

“The activities through Blended learning
were helpful because it enhanced my Hotel
English service skills and really effectively im-
provd my sense of participation even though it

had only 6 periods in total.” —P5

4.2.2. Theme 2: Challenges Faced in Tradi-
tional Classroom Learning

Time limitation emerged as a prominent issue affect-
ing both teaching and learning processes in the traditional
classroom. Students expressed frustration over the insuffi-
cient time allocated for speaking practice, interaction, and
completing group tasks during class hours. Hotel English, as
a subject that relies heavily on situational practice, commu-
nication drills, and memorization of dialogues, was found
to be particularly affected by these constraints. Due to rigid
school schedules, instructors often had to prioritize content
delivery over interactive engagement, leaving little time for
deep reflection, role-play activities, or scaffolded learning.
This pressure was particularly evident when students were
expected to learn and perform complex tasks in short periods.

For instance, P2 commented,

“The English dialogue in the video was
difficult to remember quickly with too many

long sentences. I thought it'’s time consuming

to finish this in the classroom.” —P2

Limited Student Engagement and Participation. An-
other core challenge identified in traditional classroom learn-
ing was the limited engagement and participation among
students. Many learners expressed discomfort speaking up
in a large group setting, often due to anxiety or fear of making
mistakes in front of their peers. For instance, P10 shared,

“I was too shy to answer or ask questions
during class because I didn 't want to say some-

thing wrong in front of everyone.” —P10

4.2.3. Theme 3: Favorable Views on Blended
Learning for Hotel English Service Skills

* Enhanced Flexibility and Learning Autonomy

One of the key advantages students highlighted in the
blended learning setup was flexibility, particularly regarding
time and access to learning resources. The asynchronous
component of Treenity allowed students to revisit course
materials, such as instructional videos and role-play models,
at their own pace. This was especially valuable for learn-
ers who needed more time to absorb vocabulary, sentence
patterns, or cultural nuances in service dialogues. Learners
felt empowered to take more control over their learning pro-
cess, which in turn built their confidence and accountability.
The ability to pause, rewatch, and practice with online con-
tent provided a low-pressure environment where mistakes
could be made and corrected independently—something not
always possible in live classroom settings. As P8 narrated:

“With online parts, I could review the
videos and do the tests when I felt ready. It
helped me to understand better and not feel
rushed.” —P8

» Improved Practice and Real-Life Application

Another major benefit identified was the increased op-
portunity for meaningful language practice—a crucial factor
in acquiring communicative competence in Hotel English.
Students appreciated that blended learning created more time
and space for role-plays, simulations, and guest interaction
scenarios. The online materials offered pre-task exposure
and preparation, while the classroom sessions allowed stu-

dents to apply what they had learned in interactive ways. This
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integration of theory and practice was particularly effective
in building practical service skills, such as greeting guests,
handling complaints, or offering recommendations—core
competencies in the hospitality industry. As expressed by 1
and P7:

“The role plays became easier when we
already saw the videos and practiced online
before class.” —P1

“I felt more ready to speak and do the
presentations because I already learned what

1l

to say online.” —P7

The ability to prepare and then perform increased stu-
dents’ confidence and fluency, supporting a gradual, scaf-
folded learning progression. This finding resonates with
communicative language teaching principles and reinforces
the blended learning model as an effective medium for skills-

based instruction.

5. Discussion

5.1. Students’ Overall Performance in Hotel
English Service Skills

The findings indicate a statistically significant improve-
ment in students’ overall performance in Hotel English ser-
vice skills after the intervention. The mean score increased
from 43.44 (SD = 16.67) in the pre-test to 57.79 (SD = 24.60)
in the post-test, with a p-value of 0.004 confirming the sig-
nificance of this gain. This improvement supports previous
research that blended learning can enhance language acqui-
sition, particularly in vocational contexts like hotel service.
For instance, Yizhen!? and Yal¢inkaya!” noted that blended
learning frameworks, which integrate online and face-to-
face elements, significantly benefit learners’ engagement
and retention. Additionally, Sun et al.*?! and Jiang et al.[>’]
emphasized the motivational benefits of blended learning
by aligning with self-determination theory, highlighting how
students’ intrinsic motivation increases when they are pro-
vided with flexible and interactive learning environments.

One student’s comment about the enjoyment and en-
gagement with online activities reinforces the motivational

21 who

benefits of blended learning, aligning with Robillo
found that self-determined learners showed more interest and

engagement in online learning environments. Bonwell and

Eison[2°]

also emphasized the importance of active learning
in maintaining students’ interest, which likely contributed to
the improvements observed in this study. One student shared,
“I really enjoy the online activities. They are engaging, and
I feel more motivated to learn.” This comment reflects how
the online elements of the course helped to sustain student

engagement.

5.2. Students’ Performances in Hotel English
Service Skills across the Three Topics

The “Checking In” topic demonstrated the most notable
improvement, with scores rising from 30.03 (SD = 19.78)
to 66.92 (SD = 27.88), underscoring the effectiveness of
blended, task-based learning in building essential hotel ser-
vice communication skills. Ravichandran & Mahapatral®!
emphasized that real-world simulations in blended learn-
ing environments significantly benefit vocational education
by providing context-rich, practical language use. Students
echoed this benefit, as one remarked, “The role-play and
video demonstrations helped me understand the hotel service
processes much better, and it made the learning experience
more enjoyable,” highlighting the value of multimodal mate-
rials. This aligns with Howell?*! and Prince**! who noted
that video resources and active learning improve practical
language abilities, and with Robillos and Thongpai*°! who
emphasized that task-based simulations enhance language
retention through contextualized learning.

For the “Checking Out” topic, there was also a signifi-
cant improvement from 43.28 (SD = 13.57) to 52.40 (SD =
24.21) (p = 0.003), suggesting that structured support, such
as guided practice and role-play activities, effectively rein-
forced students’ learning. Yal¢inkaya!”l found similar bene-
fits of role-play and visual aids in vocational English courses,
enhancing comprehension in service contexts like hospitality.
This was reflected in student feedback; one stated, “I found
the varied materials very helpful. I was especially more con-
fident in the ‘checking out’ process after practicing online,”
indicating that the diverse, multimodal approach bolstered
their confidence. These outcomes are also consistent with
Chen!!l, who asserted that multimodal learning promotes
better understanding and application of language skills in
practical scenarios.

Conversely, the “Room Reservation” topic saw a slight
decline in post-test scores, from 57.02 (SD = 16.68) to 54.05
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(SD = 21.73) (p = 0.004), possibly due to a ceiling effect
from high pre-test scores and the increased complexity of
the language required. Moreover, the cognitive demands of
handling complex structures such as conditional expressions
may have contributed to this outcome. Nonetheless, the on-
line platform appeared to reduce learners’ anxiety, as one
student noted, “I was nervous about the language for room
reservations, but the online platform helped me practice, so I
felt less anxious when discussing it in class.” This aligns with
Jiang et al. >3] who found that technology-supported learning
environments reduce anxiety and foster engagement. Addi-
tionally, Robillos & Bustos[3!! argued that working through
linguistically challenging tasks, even with fluctuating perfor-
mance, can promote deeper cognitive processing and long-

term language development.

5.3. Students’ Attitudes towards Active Learn-
ing

This study revealed students’ strong positive attitudes
toward active learning in the blended Hotel English course,
with an overall mean score of 4.12 (SD = 0.765), showing
broad agreement with the approach. The highest ratings re-
flected appreciation for flexibility and self-paced learning
(M =4.24, SD = 0.802) and the integration of online and
in-class activities (M = 4.24, SD = 0.800). One student re-
marked, “I like to learn in my own time. Blended learning
made it easier to manage my learning when I was free,” un-
derscoring the value of learner autonomy. These findings
support Lopez-Garrido [*?] self-determination theory, which
highlights autonomy as a key factor in fostering motivation
and engagement.

Positive perceptions of flexibility and engagement in
the blended learning model were further confirmed through
semi-structured interviews. Students found the online com-
ponents enjoyable and stimulating; one remarked, “The on-
line activities were enjoyable and made us excited when
doing this,” while another noted, “The whole online learning
part was interesting,” emphasizing the fresh and engaging na-
ture of the digital content. Additionally, students valued mul-
timedia materials such as PowerPoints, quizzes, and videos,
for enhancing interactive learning. As one student reflected,
“The interesting and useful learning materials provided more
chance for me to practice, and in the end helped to improve

my Hotel English service skills, especially in terms of my

communicative skills,” supporting Robillos and Bustos’[3!]

and Abdulrahaman et al.*3 who stressed the importance
of multimedia in developing practical language abilities in
blended learning environments.

The use of Treenity, an online platform, was similarly
well-received (M =4.16, SD = 0.852), contributing to a more
interactive and participatory learning experience. This aligns
with students’ perceptions that the technology-enhanced ac-
tivities helped them engage in the course content in ways
that were both convenient and motivating. As one student
reflected, “With online parts, I could review the videos and
do the tests when I felt ready. It helped me to understand
better and not feel rushed.” This finding echoes the work of
Jiang et al.[>3] and Sun et al.[??! who emphasized the value
of integrating online platforms with face-to-face learning to
provide students with flexibility, while also maintaining their
engagement in real-time activities.

In-class activities, including discussions, pair work,
and group projects, were also highly rated (M = 4.20, SD
= 0.815). The interviews revealed that these activities en-
couraged students to participate actively, even those who
were typically more reserved. Additionally, another student
appreciated the opportunity to practice speaking skills before
class: “The role plays became easier when we already saw
the videos and practiced online before class.” This illustrates
how the blended model supported students in preparing for in-
person activities, fostering a more comfortable and confident
learning experience. These findings align with Prince’s*!
and Bonwell and Eison’s[?®! assertion that active learning
strategies, especially those combining real-world practice
and pre-class preparation, foster greater student participation
and reduce anxiety in communication tasks.

Despite the overall positive responses, some challenges
emerged. Students noted difficulties with the complexity and
length of English dialogues in the videos, which made quick
memorization difficult and time-consuming in class. One
student expressed discomfort with in-class presentations; for
example, “It’s stressful to discuss with my group members
and then present to the whole class in a short time”. This
concern highlights lingering challenges with face-to-face in-
teractions in blended settings, especially for students lacking
confidence in public speaking. This finding is consistent with
Li et al.[3¥ who noted that while blended learning promotes

positive attitudes, presentation anxiety remains a barrier for
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some learners, particularly those with lower language profi-
ciency.

The study demonstrates that the blended, active learn-
ing approach effectively fostered student engagement, knowl-
edge acquisition, and skill development in Hotel English.
The combination of online preparation and interactive in-
class tasks enabled students to build communication con-
fidence and deepen their understanding of course content.
One student shared, “I felt more ready to speak and do the
presentations because I already learned what to say online,”
reflecting the preparatory value of the online components.
These findings align with Yal¢inkayal”l who emphasized
that blended learning environments equip students with the
readiness and assurance needed for practical, real-world ap-

plications in vocational contexts like Hotel English.

5.4. Students’ Participation and Performances
During Offline Stage

The findings of this study reveal that students actively
engaged in offline activities across all three lesson plans,
though with varying degrees of participation. In Lesson Plan
#1, 61% of students spent over 30 minutes on tasks, support-
ing Bonwell and Eison’s[?! claim that active involvement
enhances learning. High participation in group work (94%)
and practice tasks (91%) further reflects Ravichandran and
Mabhapatra’s[®] assertion that active engagement correlates
with better learning outcomes. Yet, 13% of students spent
less than 10 minutes on tasks, indicating the need for greater
motivational support, as suggested by Lopez-Garrido’s[3?]
self-determination theory. Student feedback also highlighted
the value of online activities in boosting enthusiasm; one
noted, “The whole online learning part was interesting,” un-
derscoring the role of digital tools in enhancing engagement.
However, challenges in face-to-face participation remained,
with a student admitting, “I was too shy to answer or ask
questions during class because I didn’t want to say some-
thing wrong in front of everyone,” suggesting the importance
of offering more online practice to support less confident
learners.

In Lesson Plan #2, 65% of students engaged in oftline
activities for over 30 minutes, showing sustained commit-
ment and a balanced approach to learning. This supports
Robillos and Bustos '], who noted that blended models com-

bining individual and group tasks cater to diverse learning

needs. Full participation in group work (100%) and high in-
volvement in practice tasks (96%). Furthermore, one student
remarked, “Blended learning could increase my understand-
ing of the topic and the course. Because it improves my
Hotel English service skills as well as made me participate
actively,” highlighting both skill development and active
involvement. However, lower participation in individual
sharing (63%) and question answering (76%) suggests the
need for strategies to ensure more equal contribution, echoing
Ravichandran and Mahapatra(®! observation that maintain-
ing consistent motivation across all activity types remains a
challenge in blended learning environments.

Lesson Plan #3 showed a notable rise in participation,
with 81% of students spending over 30 minutes on offline
activities, suggesting increased motivation as they became
more comfortable with the learning structure, supporting
Rahmadani et al.’s®*) view that competence fosters engage-
ment. High involvement in group work (96%) and practice
tasks (91%) reinforced the effectiveness of collaborative ac-
tivities, echoing Abdulrahaman et al.33], who emphasized
the role of group-based tasks in enhancing participation and
deep learning in ESP contexts. One student shared, “The
role plays became easier when we already saw the videos
and practiced online before class,” highlighting the value of
online preparation in building confidence for in-class tasks.

Across all three lesson plans, active learning through
group work and practical tasks proved highly effective in
sustaining engagement. A student noted, “I felt more ready to
speak and do the presentations because I already learned what
to say online,” illustrating how online activities eased class-
room anxiety by enabling self-paced preparation. Nonethe-
less, gaps remain in ensuring equal participation among less
engaged or reserved students, pointing to the need for tai-
lored scaffolding and motivation strategies as advised by
Bonwell and Eison 2! to support diverse learner needs and

maintain consistent involvement.

6. Conclusions

The study illuminates the effectiveness of blended
learning in enhancing students’ Hotel English service skills
by integrating situational and interactive tasks that promote
authentic language use, particularly evident in the improve-

ment of the “Checking In” module. This approach fostered
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greater learner autonomy, responsibility, and engagement
through the use of digital tools like Treenity, supporting the
shift from passive reception to active, task-based learning.
However, the uneven progress among students and the de-
cline in the “Room Reservation” component signal the need
for more balanced task design and attention to individual
learning differences.

Pedagogically, the study highlights the importance of
blended, active learning in ESP contexts, offering learners
practical, meaningful opportunities to apply language in re-
alistic scenarios. The need for differentiated scaffolding
remains essential to ensure all learners benefit from such
interventions. The study’s novel contribution lies in showcas-
ing how digital platforms, when integrated with experiential
tasks, can transform ESP instruction by bridging classroom
learning with real-world communicative demands, setting a
foundation for more responsive and personalized language

teaching practices.

7. Limitations

Despite the promising outcomes, this study has several
limitations that warrant consideration. First, the design of
the learning process could be refined to minimize inconsis-
tencies in test performance during implementation. Ensur-
ing that test difficulty levels and task complexities remain
consistent across stages is essential to accurately measure
learning gains and prevent potential declines in specific mod-
ules. Variations in task demands may have inadvertently
affected students’ performance, underscoring the need for
more carefully calibrated instructional materials.

Another limitation lies in the lack of customized,
school-based learning resources. While digital materials
such as videos, PowerPoint presentations, and case studies
supported both online and offline learning, the absence of a
tailored course book or structured handouts may have con-
strained the coherence and continuity of the learning experi-
ence. Developing context-specific materials remains a long-
term task for future research. Furthermore, the considerable
variability in students’ post-test scores, as indicated by high
standard deviations, points to the intervention’s insufficient
accommodation of learners’ diverse proficiency levels, styles,
and needs. This suggests that while the blended approach
benefited many, it was not uniformly effective, thereby lim-

iting the broader applicability of the findings across varied

learner populations.
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