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ABSTRACT

This study examines the integration of media literacy into university language education in Kazakhstan and the
United States. It emphasizes its potential to foster inclusive knowledge societies. The research aims to investigate
educators’ views on media literacy, the degree to which it is incorporated into language curricula, and the challenges
and opportunities present in these two diverse educational settings. The study examines how language teachers in two
countries perceive the relevance of integrating media literacy into language education, identifies prevailing strategies
and challenges associated with integrating media literacy into language teaching at the university level, and considers
how insights from these contexts can contribute to the development of inclusive knowledge societies. Using a mixed-
methods approach, the study combines survey data from 121 language educators, including participants from various
universities in Kazakhstan and the University of California, San Diego, with follow-up interviews conducted with

a select group of participants. Research indicates that US educators have access to well-established institutional
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frameworks and resources, whereas their Kazakh colleagues encounter constrained resources, inadequate training, and

digital disparities. Despite these challenges, educators in both nations view media literacy as a vital means of promoting

critical thinking, digital skills, and active citizenship. The results of this research have significant implications for

policymakers, educators, and researchers seeking to foster sustainable and inclusive knowledge societies.

Keywords: Educators’ Perspectives; Language Learning; Media Literacy; Inclusive Knowledge Societies; Teaching

Strategies; Mixed-Methods Approach

1. Introduction

In an era of rapid digital transformation, media plat-
forms have emerged as powerful forces shaping education,
communication, and knowledge sharing "' ®. As the digital
age redefines societal norms, the ability to critically en-
gage with media has become a crucial competency in fos-
tering sustainable knowledge societies (UNESCO, 2018).
Accordingly, media literacy (ML), encompassing the skills
to access, analyze, evaluate, and create media, is pivotal
in equipping learners to navigate this complex landscape.
Within language education (LE), ML fosters critical think-
ing, enhances communication skills, and prepares learners
to participate actively in knowledge-sharing communities
578 A lack of ML skills can inevitably contribute to stu-
dents’ vulnerability to misinformation, hinder their ability
to critically evaluate digital content, and limit their capaci-
ty to engage meaningfully in academic and civic discourse.

Educational institutions worldwide are increasing-
ly incorporating ML into their curricula to address these
challenges. ML integration has advanced significantly in
the United States, supported by institutional frameworks
and resources “*'”. In contrast, Kazakhstan faces resource
constraints, insufficient training, and digital inequalities,
similar to many emerging economies ''"'?. Despite these
disparities, educators in both contexts recognize the trans-
formative potential of ML to empower learners and con-
tribute to inclusive knowledge societies, environments
where diverse knowledge systems are valued and integrat-
ed to promote equity and sustainability.

This study deliberately compares Kazakhstan and the
United States to highlight findings from different levels
of experience integrating media literacy into language ed-
ucation. While the United States has a longer tradition of
integrating media literacy into various educational disci-
plines, in Kazakhstan, this integration is still in its infancy.

By comparing these two contexts, we aim to identify not

only challenges and gaps but also applicable practices and
strategies that can advance media literacy in language edu-
cation in Kazakhstan and similar emerging contexts.

This study investigates how Kazakh and American
language educators perceive and integrate ML into univer-
sity-level LE. Specifically, it addresses three critical ques-
tions: (1) How do educators perceive the relevance of in-
corporating ML in LE? (2) What strategies and challenges
characterize its integration in these contexts? (3) How can
these insights inform the development of inclusive knowl-
edge societies? The research is grounded in data collected
from 121 language educators, including participants from
various universities in Kazakhstan and the University of
California, San Diego (UCSD). By comparing the practic-
es and perspectives of educators in two distinct educational
settings, this study aims to identify strategies that bridge
digital divides and promote equitable access to education.

This research fills a significant gap in comparative
studies on ML integration, offering practical recommen-
dations for educators, policymakers, and researchers. Ex-
amining the unique experiences of language educators in
universities on two continents contributes to a deeper un-
derstanding of how ML can foster critical thinking, digital
literacy, cultural awareness, and active citizenship, ulti-
mately supporting the creation of sustainable and inclusive
educational environments .

Defined as the ability to access, analyze, create, re-
flect, and act Y, ML plays an essential role in modern edu-
cation by equipping learners with the critical thinking and
communication skills necessary for active participation in
knowledge-sharing societies "*'¥. ML involves analyzing
media representations, understanding how media influenc-
es culture and society, and developing the skills to engage
' As alluded to by past

researchers, ML refers to the skills, knowledge, and atti-

with media content critically

tudes that allow individuals to critically analyze the daily

messages aimed at announcing, entertaining, and selling
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information or products to media consumers . In LE, ML
offers learners opportunities to engage with authentic ma-
terials, enhance their linguistic skills, critically navigate
the complexities of the digital world, and make informed
decisions about media consumption and production "',
This dual role makes ML a vital component of inclusive
education frameworks, fostering linguistic competence and
critical engagement with media. Thus, in the context of our
research, ML is the ability to critically evaluate, analyze,
and utilize media content relevant to their specific profes-
sional fields. It encompasses the skills to discern credible
sources, understand media biases, and apply information
effectively in professional contexts.

The importance of ML in education has grown steadi-
ly, with scholars highlighting its role in fostering critical
thinking, informed citizenship, and practical communi-
cation skills '“*'*, Scholars consistently argue that incor-
porating ML into LE boosts students’ engagement with
authentic language use and strengthens their ability to
navigate and assess contemporary complex media envi-
ronments "7,

Various models of ML offer diverse perspectives and
practical approaches for classroom implementation to en-
rich learners’ learning experiences. For instance, Hobbs’s
Process Model for Digital and Media Literacy defines five
core communication competencies that can be applied
across all content areas "'*. The scholar suggests that teach-
ing ML involves more than just analyzing media texts;
it also requires actively engaging students in developing
fundamental life skills needed to succeed in an informa-
tion-saturated age while engaging with various forms of
media ",

Combining media analysis with its production activi-
ties enhances language learners’ critical thinking and prob-
lem-solving skills by understanding how media shapes
public opinion, influences behavior, and reflects societal
values ', Scholars, therefore, recommend that ML instruc-
tion include both the critical analysis of media texts and an
understanding of media production processes, highlighting
the value of authentic, meaningful learning rather than re-
lying solely on text-based deconstruction. They emphasize
the importance of engaging students in meaningful, con-
textualized learning experiences rather than relying solely

on analytical approaches ", This capacity underscores

ML’s relevance in equipping learners to navigate the media
landscape with confidence and responsibility. According
to Buckingham, strengthening ML education requires re-
thinking traditional teaching practice so that learners can
engage critically and creatively with media and impact its
landscape. Additionally, he emphasizes the pivotal role of
educators in this process and highlights the ongoing need
for continuous institutional support and professional de-
velopment to teach ML effectively. At the same time, the
scholar encounters challenges, including the rapidly evolv-
ing digital technologies, resistance within conventional ed-
ucational institutions, and constrained resources . These
obstacles directly influence how they perceive and imple-
ment ML in LE.

Integrating ML into curricula is essential for equipping
students with skills to deconstruct media messages, under-
stand media construction, and recognize the impact of digi-
tal and social media, algorithmic bias, misinformation, and
big data ""*!. The scholars present a practical framework
for media literacy education (MLE) that encompasses key
concepts, including authorship, format, audience, content,
and purpose '"*'. This framework is beneficial for educators
seeking to integrate ML programs into their classrooms.
Furthermore, several studies emphasize the importance
of social media for ELLs, underscoring the need to inte-
grate ML into LE curricula ®'®. These works introduce a
comprehensive framework for MLE skills, encompass-
ing technical, cognitive, and sociocultural competencies.
Addressing these areas assists ELLs to navigate digital
platforms, critically evaluate content, and understand its
cultural context "'**”. As a result, educators are encouraged
to design activities that develop technical skills, enhance
cognitive evaluation abilities, and cultivate an understand-
ing of sociocultural norms in online environments. These
skills directly support learners’ success in today’s digital
age and align with the goals of LE. This need for com-
prehensive approaches to ML is reflected in educational
policies and classroom activities in various contexts. The
literature review states that ML is well-established in ed-
ucational policies in the United States, with an emphasis
on its integration across curricula, including LE """, Sev-
eral studies highlight the successful incorporation of ML
in language programs worldwide, noting improvements in

students’ analytical abilities and language proficiency ..
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However, Kazakhstan is currently in the early stages of in-
tegrating ML into education. While recent national efforts
have highlighted the importance of MLE, challenges such
as inadequate teacher training, limited resources, and vary-

t “. The literature

ing levels of institutional support persis
on the Kazakhstani education system stresses the necessity
for more structured approaches and resources to support
MLE 2.

Despite these variabilities, both countries’ language in-
structors acknowledge the importance of ML in providing
students with the essential skills for the digital age. This
study contributes to the existing literature by comparing
the integration of ML into LE from the perspectives of ed-
ucators in the USA and Kazakhstan.

2. Materials and Methods

The study employed a survey-based approach, collect-
ing responses from 11 American and 110 Kazakh language
instructors who were willing to participate in the survey.
Participants from various universities in Kazakhstan were
chosen to ensure a diverse representation of LE practices,
while American tutors represent UCSD.

The participants involved in the study were selected
due to their direct connection to the researchers. The re-
searcher emailed potential participants a link to the ques-
tionnaire. Multiple invitations to participate were sent
over a month to enhance participation. This study utilized
Korona’s ML survey to examine the perspectives of uni-
versity-level foreign language instructors regarding the in-
tegration of MLE into the language learning curriculum ',
Given the importance of ML skills in their respective con-
tent areas, foreign language instructors were specifically
targeted for this initiative. After the survey window closed,
the researchers reviewed and cleaned the data, eliminating
any incomplete surveys. This process resulted in 121 for-
eign language instructors participating in the survey.

The study findings were presented in two stages to
gather data. In the first stage, a questionnaire survey was
conducted to collect general data from participants. The
six-question survey examined the integration of media lit-
eracy education into the language learning curriculum for
university-level adult learners. The second stage involved

interviews to gather insights from participants about their

personal experiences, beliefs, and attitudes regarding ML
in ESL classrooms.

A structured questionnaire was developed to assess
educators’ perspectives on ML integration. The survey in-
cluded closed and open-ended questions, allowing for both
quantitative analysis and qualitative insights. The critical

sections of the questionnaire focused on:

- Participants rated the importance of integrating media
literacy into language education on a Likert scale;

- Educators provide details on the extent and strategies
for media literacy integration in their curricula, includ-
ing specific activities and resources;

- Respondents identified the main challenges they face in
integrating media literacy, such as the need for more re-
sources, insufficient training, and institutional barriers;

- Educators shared their views on the benefits of media
literacy in fostering inclusive knowledge societies, in-
cluding improved language skills, cultural awareness,
critical thinking, and responsible engagement with
digital content.

The quantitative data analysis involved two approach-
es: descriptive statistics and inferential statistics. Descrip-
tive statistics were used to calculate the percentage of
responses from educators in the USA and Kazakhstan se-
lecting each option using

P:§x100 (1)

Where:

P = Percentage of participants selecting a response;

F = Frequency of the responses;

N = Total number of respondents answering the ques-
tion.

To determine the statistical significance of differenc-
es in survey responses between educators from the U.S.
and Kazakhstan, a Chi-square test for independence was
performed. This test assesses whether differences in cate-
gorical survey responses result from random variation or
reveal substantial differences between the two groups .
A significance level (p-value) of 0.05 was applied, indi-
cating that results with p < 0.05 are deemed statistically
significant. Conversely, if the p-value exceeds 0.05, the
observed differences are likely attributed to random chance
rather than actual differences in educators’ perceptions.
The analysis focused on essential survey questions, includ-

ing the perceived importance of media literacy, anticipated
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learning outcomes, challenges in integration, and its con-
tribution to developing inclusive knowledge societies. We
utilized this statistical method to deliver a data-driven in-
sight into variations in ML views across these distinct edu-
cational environments.

The qualitative data of the open-ended questions were
coded and thematically analyzed to identify recurring
themes and insights related to the challenges and benefits
of ML integration.

3. Results

This section presents a comparative analysis of survey
and interview responses from language teachers in Ka-
zakhstan and the United States, focusing on how they per-
ceive the relevance of integrating ML into university LE,
the strategies they use, the challenges they face, and how
understanding these contexts can contribute to the devel-
opment of inclusive knowledge societies.

The six-question survey covered three key areas corre-

sponding to the research questions:

- teachers’ perceptions of the relevance of ML in LE;
- effective integration strategies;

- challenges related to implementation.

Survey Question 1 (SQ1) asked educators about the
relevance of integrating ML into the language learning cur-
riculum. Options ranged from ‘not relevant’ to ‘very rele-
vant’. The results demonstrated strong recognition of ML’s
importance in both contexts. The survey revealed that the
responses across various questions indicated that US ed-
ucators consider ML highly relevant. Totally, 30.9% of
Kazakhstani educators rated ML as ‘very relevant’, while
63.6% rated it as ‘relevant’. This shows a strong consensus
on the importance of ML in LE, with only a small percent-
age of educators viewing it as less relevant.

This finding indicates that both US and Kazakhstani
educators recognize the importance of ML, although Ka-
zakhstan’s emphasis reflects a slightly more cautious yet
growing appreciation of its relevance. This stance is more
cautious compared to the US, where ML has a more ex-

tended history of integration (Figure 1).

US KZ

® not relevant 9.1 4.5
B somewhat relevant o) 21.8
relevant 36.4 42.7
very relevant 54.5 30.9

Figure 1. Educators’ Perceptions on the Relevance of Integrating Media Literacy into Language Learning (%).

Survey Question 2 (SQ2) explored how participants
understand ML and asked them to define ML in the con-
text of language learning by selecting one of the following

options:

A. The ability to access, analyze, evaluate, and create me-
dia across various forms;
B. Understanding how media shapes individuals’ opin-

ions and behaviors;

C. The skills for critically engaging with media content;
D. All of the above.

A significant number of participants from the US and
Kazakhstan (82% and 44%, respectively) chose option (d) —
‘All of the above’, which suggested a thorough understand-
ing of ML that encompasses various competencies, includ-
ing media access, critical evaluation creation, and a sense

of its societal impact. A smaller proportion of Kazakh edu-
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cators chose option (a) (36 %), emphasizing a technical and
analytical perspective, while none of the US educators se-
lected this option. Option (b) was chosen by Kazakh (12%)
and US (9%) respondents, focusing on the influence of the
media on behaviors and opinions. Option (c) highlighted
the critical engagement aspect of media literacy, with an

equal proportion (9%) of respondents from both sides.

I .
A B

mUS 0
mKZ 355

9.1
11.8

These findings suggest that while many university ed-
ucators recognize the multifaceted nature of ML, emphasis
varies based on individual or institutional priorities. This
variation underscores the need for integrated approaches
in ML training that address technical, analytical, and criti-
cal thinking skills to meet the diverse educational contexts
(Figure 2).

I L
C D

9.1
9.1

81.8
43.6

Figure 2. Educators’ Perspectives on Definition of Media Literacy (%) .

Survey Question 3 (SQ3) investigated the outcomes
educators expect from integrating ML into LE. In the US,
81.8% of participants anticipated improved critical think-
ing skills, 63.6% expected an enhanced ability to analyze
and evaluate media content, another 63.6% foresaw a bet-
ter understanding of media’s influence on language and
communication, and 36.4% anticipated increased engage-
ment and motivation in language learning.

The survey data did not explicitly outline the expect-

ed learning outcomes reported by Kazakhstan educators.

Enhanced ability to

However, the high percentage of them recognized the rel-
evance of ML implies similar expectations for enhancing
critical thinking, media analysis, and language skills.

Both groups anticipated that ML would enhance criti-
cal thinking and media analysis. However, educators in the
US tend to prioritize its impact on increasing student en-
gagement and understanding of media’s influence on com-
munication. This contrast stems from the extended history
of MLE in the US, where educators have had more oppor-

tunities to observe these outcomes in action (Figure 3).

Better understanding

Improved critical ! deval Fmedia infl Increased engagement
thinking skills analyze and eva vate of media influence on in language leaming
media content language
mUS 81.8 63.6 63.6 36.4
EKZ 495 50 59.1 445

Figure 3. Educators’ Perspectives on Expected Learning Outcomes from Integrating ML into LE (%).
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Survey Question 4 (SQ4) focused on strategies educa-
tors found compelling for integrating ML into LE. US ed-
ucators most frequently cited media analysis assignments
(72.7%), using media examples in practice tasks (63.6%),
and organizing ML workshops or seminars (54.5%).

Kazakhstani educators similarly emphasized media

analysis assignments (81.8%) and the use of authentic

Incorporating media

analysis assignment: .
ySIs assignments exercises
63.6

72.1

= US
mKZ

72.1
81.8

Using media examples Organizing workshops
in language practice

media examples (72.7%). Notably, more Kazakhstani ed-
ucators (63.6%) favored workshops and seminars, reflect-
ing a need for more formalized learning contexts. They
also showed more interest in guest lectures by media pro-
fessionals (27.3% vs. 18.2% in the US), highlighting the
value of external expertise in the emerging ML context
(Figure 4).

Collaborating with
media professionals
for guest lectures
18.2

27.3

or seminars on media
literacy

54.5
63.6

Figure 4. Educators’ Perceptions on Strategies for Introducing Media Literacy in Language Education (%).

Survey Question 5 (SQ5) examined the challenges in
integrating ML into LE by selecting one of the following

options:

A.lack of resources or materials;
B. insufficient training or knowledge;
C. limited time within the curriculum;

D. increased engagement in language learning.

For educators in the US, the primary challenge cited
was the limited time within the curriculum (90.9 %), which
indicated that existing curricular demands left little room
for developing additional skills, such as ML. Insufficient
training or knowledge (63.6 %) was also a significant con-

cern, suggesting that while ML was valued, educators felt

Jd 1

unprepared to teach it effectively. A smaller proportion of
educators (18.2%) mentioned a lack of resources or mate-
rials as a challenge, reflecting a relatively well-resourced
educational environment.

In contrast, educators in Kazakhstan identified a need
for more resources or materials (72.7 %) as the most press-
ing challenge. This underscores the need for greater access
to ML resources. Insufficient training or knowledge (63.6
%) is also a concern, highlighting the need for profession-
al development in MLE in both countries. A limited time
allocation within the curriculum (45.5%) was considered a
challenge. These results reveal how structural differences
in curriculum design and resource availability shape the

integration of ML in each context (Figure 5).

Lack of resources or m Insufficient training or Limited time within th Increased engagement

aterials knowledge
mUS 18.2 63.4
BKZ 7.7 63.6

e curriculum in language learning
90.9 273
45,5 27

Figure 5. Educators’ Perceptions on Challenges in Integrating Media Literacy (%).
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Additional challenges for the ‘other(s)’ option in
Question 5, such as lack of instructional support and limit-
ed access to professional development, were also noted in
Table 1.

Table 1. Barriers to Integrating Media Literacy into Universi-
ty-Level Language Instruction.

Barriers

- resistance to change - student digital literacy levels

- cultural sensitivity issues - institutional policy costraints

- lack of administrative support - limited access to technology

- overcrowded curriculum - language barriers

- difficulty in assessing media . . . .
. . - time- intensive preparation.
literacy skills

Survey Question 6 (SQ6) asked respondents whether

strongly agree agree
mUS 81 18
mKZ 11 69

insights from integrating ML could foster inclusive knowl-
edge societies in their teaching context. The responses
were recorded using a four-point Likert scale: strongly
agree, agree, disagree, and strongly disagree.

As Figure 6 illustrates, the majority (81 %) of US ed-
ucators Strongly Agreed, indicating confidence in MLE’s
applicability for fostering inclusive knowledge societies.
The well-established frameworks and institutional sup-
port for MLE in the US likely influence this. Another 18%
chose ‘Agree’, showing general support for the statement
while possibly acknowledging some contextual challenges.
Only a small percentage (3 %) disagreed, and virtually no
one chose Strongly Disagree, reflecting a broadly favor-

able perception of ML’s potential impact.

. —
disagree strongly disagree

1

7 3

Figure 6. Educators’ Perceptions on Contribution of ML Insights to Fostering Inclusive Knowledge Societies (%)

In contrast, most Kazakhstani educators (69%) select-
ed ‘Agree’, reflecting their optimism about the potential
of ML insights to address systemic educational challeng-
es, such as resource limitations and digital inequalities. A
smaller percentage (11 %) expressed strong agreement,
underscoring a strong belief in the transformative role of
media literacy in fostering equitable and sustainable ed-
ucational practices. However, 7% of Kazakh respondents
disagreed, citing concerns about the practicality of imple-
menting these insights due to institutional and resource
constraints. Only a minimal proportion (3%) selected
‘Strongly Disagree’, suggesting limited skepticism about
the relevance of ML insights for their local contexts. This
indicates cautious optimism about ML’s potential to ad-
dress educational inequities and digital divides.

This analysis reveals commonalities and differences in

how U.S. and Kazakhstani educators integrate ML into LE.

Both groups recognize its importance and agree on effec-
tive strategies, but they face different challenges based on
their specific educational contexts. U.S. educators are pri-
marily constrained by time, while Kazakhstani educators
are more concerned with resource availability and the need
for structured support. These findings suggest that tailored
approaches are necessary for each country’s language in-
structors’ needs, ensuring that ML can be effectively inte-
grated into language curricula.

Next, to deepen understanding, we invited language
instructors to participate in a follow-up interview as part
of this study. Sixteen Kazakh language instructors and two
U.S. instructors agreed to participate in the interview. This
interview aimed to gain deeper insights into their experi-
ences and perspectives on integrating ML into LE at the
university level. Interviewers were particularly interested

in understanding the long-term impacts on language learn-
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ing outcomes, exploring how ML can enhance students’
ability to contribute to sustainable futures, and gathering
practical examples from their teaching practice. Addition-
ally, the interview focused on identifying effective strate-
gies and support mechanisms to overcome challenges in
implementing ML in the curriculum.

Interview Question 1: “How do you perceive the
long-term impact of media literacy on language learning
outcomes?” showed that specific instructors initially inter-
preted ‘media materials’ to refer mainly to news. However,
after explaining that media materials encompass a range of
products, including articles, social media posts, podcasts,
videos, and other formats, the conversation progressed
more smoothly and yielded more valuable insights.

After fully understanding the notion of ‘media materi-
als,” the instructors emphasized that they viewed MLE as
having a significant long-term impact on language learn-
ing outcomes. They pointed out that students skilled in
ML develop more advanced language abilities and become
critical thinkers, navigating the complexities of modern
communication. According to Sahin et al., this dual de-
velopment of linguistic and analytical skills is crucial for
students to excel in academic and real-world settings **. A
good example was Instructor 11°s answer: “Incorporating
various media formats such as videos, audios, podcasts,
and social media has a notable impact on language learn-
ing.... With exposure to diverse formats, students improve
their language skills and become proficient in compre-
hending and producing language. This is essential in the
digital age and enhances their ability to critically evaluate
information, which is beneficial in all aspects of life.”

Similarly, Instructor 9 noted, “I recognize that media
literacy can affect students’ communication skills. They
learn to interpret and create content across different plat-
forms, which helps them become more versatile commu-
nicators. This will benefit their careers in the long run,
particularly where clear and effective communication is
essential.”

Overall, the responses highlight that educators view
media literacy as a decisive factor in students’ long-term
language development, enhancing both their linguistic com-
petence and critical thinking skills, which, as Berkinbayeva
and her contributors argue, prepares students to communi-

cate effectively in a variety of real-world contexts *.

For Interview Question 2: “Can integrating media lit-
eracy into language education enhance students’ ability to
contribute to sustainable futures? How?” the instructors
agreed that integrating ML into LE significantly enhances
students’ ability to contribute to sustainable futures. They
emphasized that MLE equips students with the tools to
critically engage with various media forms, making them
more aware of global challenges such as climate change,
social justice, and cultural diversity. This awareness em-
powers students to create solutions and advocate for lo-
cally and globally sustainable practices **. For example,
Instructor 5 claimed, “When students practice assessing
social media campaigns or environmental documentaries
critically, they improve their language skills and become
more informed citizens. They use their enhanced ML to
advocate for sustainable practices and share accurate in-
formation within their communities, which is crucial for
driving long-term change.”

Instructor 19 supported Instructor 5’s position: “When
Students engage with various media formats, like creating
podcasts on climate change or analyzing viral videos on
social justice, they develop a nuanced understanding of
global issues. This knowledge fosters students’ meaningful
contributions to discussions about sustainability, both in
academic settings and the broader community.”

Taken together, these findings imply that educators see
media literacy as a vital tool for helping students critically
engage with global issues and actively contribute to a sus-
tainable future through meaningful language use and civic
involvement, thus supporting Yelubayeva and Gabdullina’s
ideas about the transformative role of integrated media lit-
eracy in promoting informed citizenship and encouraging
socially responsible participation in various educational
settings 7.

For Interview Question 3: “Can you share specific ex-
amples or experiences where integrating media literacy
into your language teaching has empowered students to
participate more actively in knowledge-sharing commu-
nities?” Instructors shared that integrating ML empow-
ers students in multiple ways. For example, Instructor 14
stated: “I introduced a project where students analyzed
news articles and social media posts on climate change.
They had to present their findings and discuss the differ-

ent narratives in these media formats. This exercise was
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incredibly impactful. It improved their language skills and
motivated them to join online communities focused on en-
vironmental advocacy, where they actively participated
and shared their insights.”

Instructor 9 stated, “In one of my classes, I had stu-
dents create video blogs (vlogs) on topics related to social
Justice. They shared these viogs on the YouTube platform
and engaged with viewers through comments. This expe-
rience empowered them to participate in broader discus-
sions about these issues online and in class. They realized
their voices could contribute to larger conversations, em-
powering them.”

Overall, these responses indicate that integrating me-
dia literacy into language teaching enhances students’
language skills by involving them in authentic, real-world
communication. Shakiyeva and contributors argue that re-
al-world communication tasks motivate students to share
ideas, express opinions, and actively participate in broader
knowledge-sharing communities **. This helps empower
students to become active members of knowledge-sharing
communities, linking language development with mean-
ingful civic engagement and digital interaction **.

Interview Question 4: “What strategies or support are
essential to overcoming the challenges of integrating me-
dia literacy into the curriculum?” Instructors identified
several strategies and supports necessary for successful in-
tegration. They emphasized the importance of professional

development opportunities covering all media materials.

Additionally, they emphasized the importance of interdis-
ciplinary collaboration between language and media stud-
ies departments to develop comprehensive curricula. Ac-
cess to diverse media resources, flexibility in curriculum
design, and ongoing dialogue with students to understand
their interests were also highlighted as critical factors for
overcoming challenges ¥, Instructor 17 explained this:
“Collaboration with other departments is essential to in-
tegrate this broader range of ML into LE effectively. For
example, working with media studies, experts can help us
design interdisciplinary courses covering language and
media literacy. Additionally, having access to professional
technology and media production tools, like video editing
software, can greatly enhance the learning experience for
students.”

These ideas suggest that educators view ongoing pro-
fessional development, interdisciplinary collaboration, ac-
cess to a variety of media resources, and flexible curriculum
development as essential supports for the effective integra-
tion of media literacy into language education. As a result,
this approach strengthens students’ language competence
through authentic, media-rich learning experiences "),

Respondents repeatedly mentioned several strategies
during the interview. Table 2 illustrates the top 11 strate-
gies. For Yelubayeva and Mustafina, these strategies can
be tailored to specific educational contexts, promoting crit-
ical thinking, digital proficiency, and enhanced language

learning outcomes "),

Table 2. Strategies to Incorporate Media Literacy into Language Education.

Strategies

Purposes

Integrate Authentic Media Materials

Develop critical analysis and comprehension skills by exposing yourself to real-world media.

Media Analysis Assignments

Enhance critical thinking and media evaluation abilities.

Media Creation Projects

Promote creative expression and practical language use.

Collaborative Learning Activities

Foster teamwork and cross-cultural communication.

Social Media Literacy Exercises

Teach digital etiquette, critical engagement, and cultural awareness.

Workshops and Seminars

Provide in-depth learning opportunities on specific media literacy topics.

Interdisciplinary Collaboration

Combine expertise from different fields for comprehensive learning.

Case Studies and Scenarios

Link language skills to critical thinking through real-life examples.

Cultural Context Integration

Build intercultural competence alongside language proficiency.

Reflective Practice Assignments

Encourage self-awareness and critical reflection on media consumption habits.

Digital Tool Training

Introduce students to video editing software, blogging platforms, or online collaboration

tools to improve their digital literacy skills in conjunction with language learning.
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The interview results reveal insightful perspectives on
integrating ML into LE from US and Kazakhstani language
instructors, emphasizing a broader understanding of media
materials. The interview results provided diverse view-
points that align with the findings from the questionnaire,
and together, they offer a comprehensive understanding of
the research.

US and Kazakhstani instructors have emphasized
the significance of integrating ML into LE. They believe
this integration significantly enhances students’ ability to
contribute to a sustainable future. According to them, ML
equips students with the critical tools to navigate and en-
gage with issues such as pollution, climate change, and
social inequality. This empowers students to become in-
formed and active participants in knowledge-sharing com-
munities. The instructors have also highlighted specific
examples where the integration of ML led to increased
student engagement and active participation in broader
discussions, both online and offline. They have shared
successful projects, such as analyzing environmental news
across different media formats and creating social jus-
tice-themed media content, which motivated students to

contribute meaningfully to discussions on sustainability

and social change.

Instructors in both countries have recognized the sim-
ilar need to integrate ML into the curriculum. They have
stressed the importance of professional development, in-
terdisciplinary collaboration, and institutional support.
This insight aligns with Kellner’s mindset, which posits
that providing educators with comprehensive training that
covers various media materials, access to diverse media
resources, and flexible curricula to accommodate ML com-
ponents is crucial *%.

To promote transparency in the statistical method, a
detailed Chi-square analysis is provided below. Table 3
presents the Chi-square test results, p-values, and signif-
icance interpretations related to the research questions,
highlighting where group differences reached statistical
significance. Overall statistical analysis revealed similar-
ities and notable differences in ML perceptions among
U.S. and Kazakhstan educators (Table 3). Specifically, the
responses about the perceived relevance of ML (SQ1) did
not exhibit a statistically significant difference (p = 0.2033),
indicating that educators in both countries largely agree on

its importance for LE.

Table 3. Chi-Square Test Results.

Survey Question Chi-square Value (v*) p-value Significance
1 Relevance of Media Literacy 4.60274509803921 0.20330671971067 Not Significant
2 Definition of Media Literacy 7.05902255639097 0.070040127914802 Not Significant
3 Expected Learning Outcomes 1.47898204583782 0.68712968949875 Not Significant
4 Challenges in Integration 8.83412355503361 0.0315795677021770 Significant
5 Contribution to Inclusive Knowledge Societies 31.2047212047212 7.697222816214465e-07 Highly Significant

However, regarding the definition of media literacy
(SQ2), results showed a marginally significant difference (p
= 0.0700); U.S. educators generally adopt a broader, more
holistic view, while their Kazakhstani counterparts stress
its technical and analytical dimensions.

The analysis revealed no significant difference (p =
0.6871) in expected learning outcomes (SQ3), suggest-
ing that both groups believe ML will similarly enhance
students’ critical thinking, media analysis, and language
skills.

Conversely, a statistically significant difference (p =
0.0316) was observed concerning educators’ views on the
challenges of integrating ML into LE (SQ5). Findings in-

dicated that Kazakhstani educators experience more sig-
nificant resource shortages, while U.S. educators mainly
encounter limitations regarding curriculum time.

The most pronounced difference was found in the per-
ceived role of ML in fostering inclusive knowledge societ-
ies (SQ6), where a highly significant variation emerged (p
< 0.0001). The analysis suggested that U.S. educators see
ML as crucial for promoting social inclusion and digital
literacy. In contrast, Kazakhstani educators adopt a more
measured view of their broader effects.

These findings address the study’s research questions
by examining how educators in both countries perceive

ML’s relevance, adopt practical strategies, face con-
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text-specific challenges, and share their views on its po-
tential to build more inclusive, informed societies through
language education. It also offers valuable insights into
how institutional support, available resources, and national
educational focuses influence the incorporation of ML in

university-level language teaching across various contexts.

4. Discussion

This study presents a critical analysis of the integra-
tion of media literacy into university English language
teaching, comparing the views of language teachers from
Kazakhstan and the United States. The study deliberately
examines contexts with varying experiences in integrat-
ing media literacy into language education. In doing so,
the study aims to offer practical lessons on how develop-
ing systems, such as Kazakhstan’s, can adapt practices
from more established contexts while considering local
educational needs and traditions. While educators in both
contexts agree on the relevance of ML, differences in in-
stitutional support, resources, and training reveal distinct
challenges and opportunities that shape how ML is per-
ceived and implemented.

The strong consensus among U.S. educators regard-
ing the relevance of ML, with 81.8% rating it as ‘very
relevant’, reflects the established role of ML in American
educational frameworks. By contrast, the more cautious
optimism of Kazakh educators, with 63.6% rating ML as
‘relevant’, suggests growing recognition but limited practi-
cal implementation. This disparity is consistent with exist-

27,28
(2728 \where resource

ing literature on emerging economies
constraints and digital inequality remain significant barri-
ers.

The broader conceptual understanding of ML among
US educators, with 82% selecting ‘all of the above’ to
define ML’s competencies, underscores their exposure to
a more comprehensive range of ML frameworks that en-
compass access, analysis, evaluation, creation, reflection,
and action. In Kazakhstan, a large proportion of educators
emphasized technical and analytical aspects of ML, such
as accessing and analyzing media (36% choosing option a),
which indicates a narrower focus shaped by resource lim-
itations. This finding reinforces arguments that local con-

ditions and available resources deeply influence educators’

perceptions of ML. This aligns with studies emphasizing
the importance of contextual factors in shaping educators’
approaches to ML *7.

We analyzed the learning strategies used to overcome
the challenges of integrating MLE into the curriculum,
aiming to detect and understand the differences in per-
spectives on integrating ML into LE between US and KZ
participants. These analyses were complemented by a
qualitative investigation of participants’ situational inter-
pretations in stimulated recall interviews. The findings on
integration strategies reveal two significant insights. First,
the results show that the learning strategies used by US
educators did not differ from those of KZ educators in the
array of instructional methods employed *”, but rather in
their awareness of the importance of addressing a broad
range of media, reflecting a more considerable extent of
readiness among US educators. In North America, the con-
cept of ML gained prominence on the agenda in the late
1980s, partly due to efforts to integrate media education

L6181 "US educators whose

into English language teaching
primary interest is in teaching language and literature have
successfully integrated ML into LE in K-12, as captured
in think-aloud data "™, In contrast, Kazakh educators often
rely on structured workshops and guest lectures by media
professionals, highlighting their reliance on external exper-
tise to fill gaps in the local community. The emphasis by
Kazakhs on formalized training aligns with Buckingham’s
call for continuous educator training to overcome institu-
tional barriers to the integration of ML !"’. This is also con-
sistent with Shakiyeva and her contributors **, who noted
that Kazakh language educators face challenges in effec-
tively regulating their teaching to adopt new approaches to
language teaching. Furthermore, the term ‘media literacy’
in Kazakhstan is often used in preference to ‘media edu-
cation’ in the context of journalism and the film industry
71 which may limit broader curricular adoption. It is also
essential to recognize that Kazakhstan’s education system
is rooted in strong traditions of teacher training and cur-
riculum development inherited from the Soviet era, which
emphasized comprehensive teacher preparation and high
standards for literacy and language education !"*!. These
strong foundations can serve as valuable resources for fur-
ther integrating media literacy in line with national educa-

tional priorities and cultural context.
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Second, when focusing on the classroom interaction
instructions, we found that both U.S. and Kazakh educa-
tors identified media analysis assignments and authentic
media materials as effective strategies for integrating ML.
In both contexts, educators recognize that effective ML
integration requires not only teaching learners to analyze
media but also enabling them to produce and critically and
creatively critique media content. For instance, the empha-
sis by U.S. educators on media creation projects and col-
laborative learning highlights a learner-centered approach,
promoting creativity and critical engagement with media.
In contrast, Kazakh educators’ preference for guest lectures
suggests a reliance on external resources to compensate for
gaps in local expertise. This difference highlights the need
for tailored strategies that address the unique challenges of
each context.

This study also affirms ML’s potential to empower
learners to contribute meaningfully to inclusive knowledge
societies. Hobbs argues that to succeed in a media-satu-
rated world, individuals must critically question what they
watch, see, listen to, read, use, and communicate (added by
authors), since they serve as both consumers and creators
of media messages. ML equips students with the critical
skills necessary for informed participation in digital and
cultural spheres """, The interviews illustrate this potential,
showing how integrating diverse media formats fosters
critical engagement with real-world issues such as climate
change, social justice, and sustainability. These findings
reflect broader trends in MLE, where ML is positioned as a
tool for empowering learners to navigate digital inequality
and misinformation, advocate for sustainable practice, and
participate actively in civic discourse °*.

The statistical results underscore that although US and
Kazakhstan educators recognize the importance of ML,
their distinct challenges and perceptions differ significant-
ly. The findings show no statistically significant difference
in importance (p = 0.2033) and anticipated learning out-
comes (p = 0.6871), revealing a consensus on integrating
ML into LE. However, significant disparities in the chal-
lenges of integration (p = 0.0316) and views on the role of
ML in fostering inclusive knowledge societies (p < 0.0001)
indicate that institutional and structural factors significant-

ly influence educators’ experiences. Kazakhstani educators

highlighted a lack of resources and inadequate training,
emphasizing the need for greater institutional investment
and support. In contrast, American educators identified
limited curriculum time as their primary barrier, suggest-
ing that implementation strategies should focus on flexibly
integrating ML into existing structures. Kazakhstani edu-
cators, on the other hand, emphasized different challenges.
These findings align with earlier research, underscoring
the importance of tailoring ML education to specific na-
tional and institutional contexts.

In response to these findings, this study recommends
actions to strengthen ML integration in university-level
LE for empowering inclusive knowledge societies in Ka-

zakhstan:

1) Develop and implement comprehensive national-level
professional development programs to enhance edu-
cators’ competencies in M;

2) Design flexible curricula that embed ML into lan-

guage instructions aligned with national educational

standards to promote critical thinking, digital litera-
¢y, and language proficiency;

3) Prioritize investments in educational technologies

and resources to ensure equitable access to media lit-

eracy tools for educators and students, particularly in
remote regions,

4) Establish interdisciplinary collaborative frameworks

between LE and media studies experts to foster mul-

tidisciplinary approaches and enhance the effective-
ness of media literacy integration;

5) Advocate for including ML as a strategic priority

within national education policies, ensuring sustained

administrative support and financial resources for its
implementation,

6) Initiate awareness campaigns to emphasize the im-
portance of ML among educators, policymakers, and
the broader public, fostering a collective commitment

to its integration.

These interventions, supported by robust policy frame-
works and sustained institutional commitment, may ac-
celerate progress toward embedding ML in Kazakhstan’s
higher education and maximize its potential for preparing

learners to succeed in a complex digital world.

136



Forum for Linguistic Studies | Volume 07 | Issue 09 | September 2025

5. Conclusions

This study highlights the crucial role of ML in LE as a
catalyst for promoting inclusive knowledge societies. Me-
dia literacy equips students with essential critical thinking
and communication skills, enabling them to navigate the
complexities of the digital age and actively contribute to
knowledge-sharing communities.

The findings reveal a significant disparity in prog-
ress between the United States and Kazakhstan. While the
United States demonstrates a more advanced integration
of media literacy, supported by an institutional framework
and resources, Kazakhstan remains in the early stage of
adoption. Persistent challenges include resource limitation,
a lack of training, and uneven institutional support, which
continue to constrain the full realization of ML’s poten-
tial in the Kazakhstani context. Despite these challenges,
educators in both countries recognize the transformative
potential of ML for enhancing educational outcomes, pro-
moting societal equity, and informed citizenship.

By comparing contexts with varying levels of experi-
ence in integrating media literacy into language education,
this study offers practical insights for emerging systems
seeking to adapt global practices while leveraging nation-
al educational strengths. In addition, Kazakhstan’s long-
standing traditions of rigorous teacher training and retrain-
ing can provide a strong foundation for localizing global
practices in ML. By aligning new ML initiatives with these
existing educational strengths, stakeholders can ensure that
integration efforts are contextually relevant and sustain-
able.

Future studies will prioritize assessing the effective-
ness of these strategies, exploring culturally relevant teach-
ing methods, and analyzing the broader societal advantages
of integrating ML within LE. Additionally, future research
will compare the level of ML of Kazakh educators with
that of educators from countries with similar educational
systems and historical backgrounds to generate regionally
relevant insights and recommendations. In line with recent
trends in utilizing Al tools for LE, future studies will also
explore how Al-assisted tools can enhance media literacy
instruction in language education. These tools enable stu-
dents to evaluate digital texts and media content critically

2 By advancing these priorities, Kazakhstan can accel-

erate its progress towards embedding ML in higher LE,
equipping learners with the skills necessary to navigate a
connected digital landscape while making meaningful con-

tributions to sustainable and inclusive knowledge societies.
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