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Highlights

»  Presents innovative pedagogical approaches in implementing Mother Tongue-Based Multilingual Education (MTB-

MLE) in the Philippines.

*  Provides practical insights from the classroom practices of K—Grade 3 teachers.

*  Offers evidence-based recommendations for enhancing MTB-MLE implementation.

*  Highlights the role of administrative and institutional support in effective MTB-MLE delivery.
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1. Introduction

Mother Tongue-Based Multilingual Education (MTB-
MLE) is an educational approach that promotes the use of
learners’ first language (L 1) as the primary medium of instruc-
tion in the early years of schooling. Grounded in decades
of global research, MTB-MLE has been recognized as a
transformative pedagogical model that fosters foundational
literacy, learner engagement, and equitable access to edu-
cation!"?], International organizations such as UNESCOD!
and UNICEF [ emphasize the importance of mother tongue
instruction in early childhood education, citing its benefits
in improving comprehension, participation, and long-term
learning outcomes. As a result, countries such as Bangladesh,
India, Papua New Guinea, and Nepal have incorporated L1
instruction into their national education policies !>,

In the Philippines, the Department of Education insti-
tutionalized MTB-MLE through the Enhanced Basic Educa-
tion Act of 2013, requiring instruction in the learner’s mother
tongue from Kindergarten to Grade 3 (K-3), followed by a
gradual transition to Filipino and English in higher grades.
Currently, twelve major regional languages are being used
across the country, including Cebuano, Waray, and Iloko!].
The program seeks to address issues related to high func-
tional illiteracy and poor academic performance by making
learning more accessible, contextually relevant, and cultur-
ally responsive 3,

Beyond its academic objectives, MTB-MLE has also
been shown to strengthen cognitive development by enabling
learners to build conceptual understanding in a language they
already command, and to enhance socio-cultural develop-
ment by fostering cultural pride, identity, and intergenera-

tional knowledge transfer!'?].

Despite its promising framework, MTB-MLE im-
plementation in the Philippines continues to face several
challenges—most notably a lack of instructional materials,
inconsistent teacher training, and unclear implementation
guidelines, especially in linguistically diverse or underserved

[IL12]1 - Teachers are often left to adapt or innovate

regions
with limited institutional support, leading to the emergence
of unprescribed yet potentially effective classroom strategies.
While several national-level studies have documented gen-
eral MTB-MLE practices, little is known about the localized
and adaptive pedagogies that teachers are employing on the
ground—particularly in smaller, under-researched areas like
Naval, Biliran.

Preliminary observations and a pre-survey conducted in
two public elementary schools in Naval revealed that teach-
ers actively use MTB-MLE approaches, yet the methods vary
and often deviate from standardized practices. This suggests
the presence of emerging pedagogies shaped by contextual
realities. However, to date, no study has specifically inves-
tigated the pedagogical techniques teachers in this locality
use, how they differ from conventional practices, and what
makes them effective in their setting.

In response to this gap, the present study seeks to ex-
plore the question: What are the emerging pedagogical strate-
gies used in the implementation of MTB-MLE in Kinder-
garten to Grade 3 classrooms in Naval, Biliran? More specif-
ically, it investigates how MTB-MLE is taught in these class-
rooms, what strategies or techniques are employed by teach-
ers, and how these approaches differ from the standard ones
prescribed by the Department of Education. By examining
these classroom-level innovations, the study aims to con-
tribute to a deeper understanding of how teachers navigate

policy demands and pedagogical realities—ultimately of-
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fering insights that may be applicable to other MTB-MLE

contexts across the country.

2. Literature Review

The growing emphasis on equitable, inclusive, and con-
textually responsive education has brought Mother Tongue-
Based Multilingual Education (MTB-MLE) to the forefront
of educational discourse, particularly in linguistically diverse
nations such as the Philippines. Mother Tongue-Based Mul-
tilingual Education (MTB-MLE) is a pedagogical approach
that promotes the use of learners’ first language (L1) as the
primary medium of instruction during the early years of
schooling. This method has gained traction globally, particu-
larly in multilingual and developing nations, as a means of
enhancing educational equity, cognitive development, and

[13.14] International organizations such

cultural preservation
as UNESCO 3 and UNICEF [ have consistently advocated
for mother tongue instruction, noting its positive impact on
literacy, learning outcomes, and student engagement.
Studies show that early instruction in the mother tongue
supports stronger foundational learning and improves second-

15161 In a review of longitudinal re-

language acquisition!
search by Thomas and Collier, Burton' emphasized that
learners who received instruction in their L1 exhibited better
academic and language outcomes compared to those taught
exclusively in a second language.

In the Philippine context, MTB-MLE marks a transfor-
mative shift from English-dominant instruction. Mahboob
and Cruz!'") described this policy reform as a paradigm shift,
requiring systemic change in attitudes and practices. Subse-
quent research affirms that the policy enhances inclusivity

18201 However, schol-

and cultural relevance in education
ars also highlight persistent challenges, such as stakeholder
resistance and implementation inconsistencies %),
Effective MTB-MLE implementation requires adaptive
and culturally responsive pedagogies. Alexander (] posits
that teaching in multilingual classrooms involves a dynamic
interplay of instructional strategies, language use, assess-
ment, and classroom interaction. Philippine-based studies
demonstrate how educators innovate through localized mod-
els. For instance, Corlet and Tarusan[?* observed that teach-
ers apply self-retooling, individual support, and community
participation to bridge resource and training gaps. Similarly,

Lagura et al.[>] introduced the ISTIKKU model, which sig-
nificantly improved early literacy in Grade 1 learners.
Translanguaging, code-switching, and the use of lin-
gua francas are common strategies among MTB-MLE teach-
ers?6l. Teachers also employ improvised materials and lo-
calized texts to enhance learner engagement. Nchang[?”]
underscores the importance of embedding cultural elements
in instruction to foster learners’ identity and motivation.
Despite these promising practices, several studies note
obstacles such as inadequate teaching resources, inconsis-
tent orthographic standards, and teacher training deficien-
cies[28-301,
Mbalekal'!l and Nolasco et al.3!! found that learners be-

come more confident and expressive when teachers posi-

Teacher attitudes are especially critical; Wa-

tively model and encourage mother tongue use.

Emerging pedagogical strategies in MTB-MLE are
rooted in constructivist and sociocultural learning theories.
Constructivism, inspired by PiagetB3?!, views learning as
an active process where learners build on prior knowledge
through assimilation and accommodation. This approach
advocates child-centered education, emphasizing play, ex-
ploration, and project-based learning aligned with develop-
mental stages*3!. Such methods remain influential in early
childhood pedagogy and progressive education movements
globally, including Montessori and Steiner schools.

Social constructivism, particularly Vygotsky’s34! the-
ory, emphasizes the social nature of learning and the im-
portance of language and cultural context. Central to this
framework is the Zone of Proximal Development (ZPD),
wherein learners achieve more with guided support than in-
dependently. Scaffolding, collaborative tasks, and teacher
modeling are essential components of instruction grounded

in this theory 33,

These practices align with the learner-
centered reforms advocated in many developing countries,
including the Philippines.

Bernstein’s!3 distinction between visible (perfor-
mance model) and invisible (competence model) pedagogies
provides a useful lens for analyzing classroom practice. In
visible pedagogies, teachers clearly structure lessons and
expected outcomes, whereas invisible pedagogies emphasize
informal, individualized learning experiences. Local studies
also explore policy frameworks and pedagogical tensions

14]

in the Philippine implementation. Cansino!'* examines the

ideological and utilitarian underpinnings of MTB-MLE, call-
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B7 and Sanchez et

ing for a balanced approach. De Jesus
al.38] highlight recurring instructional challenges such as
translation, standardization, and content development, all of
which require sustained institutional support.

Ultimately, effective MTB-MLE implementation de-
pends on teacher preparedness, context-appropriate peda-
gogy, and ongoing stakeholder engagement. As the policy
matures, continuous research and adaptive strategies are vital

to ensuring its success and sustainability.

3. Objectives

This study aimed to determine the teachers’ pedagog-
ical preferences in the implementation of Mother Tongue-
Based Multilingual Education (MTB-MLE) in Kindergarten
to Grade 3 (K—G3) classrooms in Naval, Biliran. Specifically,
it sought to:

(1) Examine how MTB-MLE was taught in K—G3 class-
rooms in Naval, Biliran.

(2) Identify the pedagogical strategies or techniques used
in teaching MTB-MLE in these classrooms.

(3) Analyze how these pedagogical approaches differed

from the standard strategies commonly employed in
MTB-MLE classrooms.

4. Methodology

4.1. Participants of the Study

The study employed purposive random sampling to
select research participants. Purposive sampling is a type
of nonprobability sampling with the main objective of pro-
ducing a sample that can be assumed to be logically repre-
sentative of the target population3°]. This method is often
implemented by applying expert knowledge of the target
population to select a sample in a nonrandom manner that
represents a cross-section of the population.

The study collected data from Kindergarten to Grade 3
teachers from rural schools: Tamarindo Elementary School
and Naval Central School SPED Center, both located in the
central area of Naval, Biliran. The distribution of participants
was consistent across Kindergarten and Grades 1 to 3.

The research was limited to teachers teaching in Naval,

Biliran Province, specifically those who use Mother Tongue-

Based Multilingual Education (MTB-MLE) in their class-

rooms.

4.2. Instrument

The primary data-gathering tool was a researcher-
developed questionnaire, crafted from an extensive review of
relevant literature, including both published and unpublished
works related to the topic. To ensure its validity, reliability,
and clarity, the questionnaire underwent a series of valida-
tion and reliability tests prior to the actual data collection.
During a pilot-testing phase, experts reviewed the instrument
to assess the clarity, relevance, and appropriateness of the
items. This phase also considered factors such as the time
required to complete the questionnaire, the respondents’ un-
derstanding of the instructions, and any issues encountered
while answering the items.

Two instruments were administered: a pre-survey
questionnaire and the main survey questionnaire. The pre-
survey, administered to teachers, included a checklist of var-
ious pedagogical strategies used in Mother Tongue-Based
Multilingual Education (MTB-MLE). Teachers marked an
“X” beside the strategies they commonly employed and
could also write additional strategies under an “Others”
category. Respondents who selected “Others” were later
identified as potential interviewees due to their use of emerg-
ing pedagogical approaches. The main survey questionnaire
gathered three sets of data: (1) how MTB-MLE was imple-
mented in Kindergarten to Grade 3 classrooms in Naval,
Biliran; (2) the emerging strategies and techniques teachers
used; and (3) teachers’ perceptions of the differences be-
tween DepEd-prescribed approaches and their actual class-
room practices. This comprehensive approach provided
insights into both standard and innovative practices in MTB-
MLE instruction.

4.3. Validation of Research Instrument

The validity and reliability tests of the research instru-
ment was performed prior to the conduct of the study to
ensure the comprehensibility of all measures. At this stage,
the researcher determined the clarity and relevance of the
questions used in the survey questionnaire through the help
and guidance of experts who checked the research instru-

ment.
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The validity of the research instrument was conducted
during the pilot-testing phase of instrument. Some of the
factors or questions considered during the pilot run were the
following: (1) How long does it take for the respondent to fill
out the questionnaire? (2) Were the participants able to un-
derstand the directions clearly? (3) Were there any problems

reported by those who used the questionnaire?

4.4. Design and Data Gathering Procedure

This study employed a comparative case study design,
which allowed for an in-depth examination of differences in
pedagogical strategies among teachers from Kindergarten
to Grade 3. According to Devil*), comparative descriptive
design is used to describe and analyze variations across nat-
urally occurring groups without focusing on causal relation-
ships. Aggrawal and Ranganathan[*!l further emphasized
that this method is useful for outlining the distribution of
variables among cohorts such as grade level or teaching expe-
rience. In this research, each grade level served as a distinct
case, with teacher groups as the main participants.

The data collection process followed several structured
stages. First, interview questions and survey instruments
were developed, validated by field experts, and pilot-tested
in two schools (School A and School B). The pre-survey
helped identify teachers using additional MTB-MLE strate-
gies not listed in the standard checklist. These teachers were
then recruited as key informants. Formal permissions were
obtained, and questionnaires were personally distributed,
with sufficient time allotted for completion. After collect-
ing the responses, in-depth interviews were conducted with
selected Kindergarten to Grade 3 teachers to gain deeper
insights into their emerging pedagogical practices in MTB-
MLE instruction.

4.5. Data Triangulation Process

Triangulation refers to the use of multiple methods or
data sources in qualitative research to develop a compre-

al*?l. Triangulation also

hensive understanding of phenomen
has been viewed as a qualitative research strategy to test
validity through the convergence of information from dif-
ferent sources. The aim of data triangulation is to enhance
the credibility and trustworthiness of the research findings

by reducing the potential for bias and increasing the rich-

ness and depth of the data. The specific techniques used
in data triangulation can vary depending on the research
question, data type, and research design, but may include
within-method triangulation, between-method triangulation,
and between-source triangulation, among others 43,

In this study, the credibility, validity, and trustworthi-
ness of the study was determined by conducting interviews
among K-G3 teachers of Naval Central School SPED Cen-
ter, Atipolo Elementary School and Tamarindo Elementary
School. Apart from the interviews, the researcher reviewed
the lessons plans of the teachers to ascertain the utilization of
MTB-MLE in their lessons. As a result, of the eight teachers
interviewed in both aforementioned schools, 100 percent
affirmed that they utilize MTB-MLE in their lessons. The
lesson plans and the interviews concretizes the teachers’ uti-
lization of MTB- MLE in their lessons.

4.6. Data Analysis

The data analysis of the study followed the processes
prescribed in a comparative case study design. The entire
process has two steps; the Coding Process and the Interpre-

tation, Analysis and Reflection Process.

1.  Coding Processes. This process involves obtaining
codes or themes from the transcripts of interviews or
conversations conducted with the teachers. The en-
tire coding process consists of transcribing, coding,
classifying the codes and finding themes, patterns and

relationships 44,

1.1. Transcription process. The researcher transcribed
16 audio-recorded interviews of the study partici-
pants. The transcription process was done manu-
ally without the use of any transcribing software.
This means that the researcher had to listen to each
of the audio recording and type it, then re- listened
and re-typed it several times until the researcher
was satisfied with accuracy of the transcription.
The process allowed the author to familiarize with
the data and understand the context of the conver-
sations in preparation for the coding process.

1.2. Coding process. Coding is a qualitative data anal-

ysis strategy in which some aspect of the data

is assigned a descriptive label that allows the
researcher to identify related content across the
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data®). Coding qualitative data is a critical part
of the analytical process of analyzing qualitative
research as it allows the researcher to interpret,
organize, and structure the observations and in-
terpretations into meaningful theories. Coding
in qualitative research allows one to be reflexive,

critical, and rigorous with your findings [461.

2. Interpretation, Analysis and Reflective Process. Com-
parative case study involves the analysis of similarities
and differences across cases. The process of interpre-
tation, analysis, and reflection in comparative case
study involves various methods and techniques. Ac-
cording to Walsham[#7], the interpretation, analysis
and reflection process are very subjective and depends
largely on the perspective of the researcher. In this
study, the gathered data were analyzed and used to
answer the research questions. Overall, the analysis
and interpretation of the data involved defining the
research question, selecting cases, collecting data, an-
alyzing data, reflecting on findings, and writing up the

5. Results and Discussion

This section presents a thematic analysis of the teaching
approaches and pedagogical strategies employed by Kinder-
garten to Grade 3 (K—G3) teachers in implementing the
Mother Tongue-Based Multilingual Education (MTB-MLE)
program in Naval, Biliran. Drawing on qualitative data from
interviews and classroom observations, the findings reveal
how teachers navigate between prescribed Department of
Education (DepEd) guidelines and localized instructional

practices.

5.1. Teaching Approaches of MTB-MLE in K-
Grade 3 Classrooms in Naval, Biliran

This section presents the teaching approaches em-
ployed by Kindergarten to Grade 3 (K—G3) teachers in im-
plementing the Mother Tongue-Based Multilingual Educa-
tion (MTB-MLE) curriculum in Naval, Biliran. These ap-
proaches include the structured approach, flipped classroom,

drill and practice, explicit vocabulary instruction, and con-

report. textual learning, as outlined in Table 1.
Table 1. Summary of MTB-MLE Approaches in K-G3 Classroom.
Kinder Grade 1 Grade 2 Grade 3

Structured approach
Flipped classroom
Explicit vocabulary

Structured approach
Flipped classroom
Drill and practice

Structured approach
Flipped classroom
Contextual learning

Structured approach

5.1.1. Kindergarten

As indicated in Table 1, Kindergarten teachers primar-
ily follow a structured approach, guided by the Department of
Education’s (DepEd) Curriculum Guide and Most Essential
Learning Competencies (MELCs). Teachers are expected to
strictly adhere to the prescribed sequence of lessons, with
provided worksheets and lesson plans dictating daily instruc-
tion. While this reduces flexibility, teachers still apply their

interpretation and creativity in implementing lessons.

“Naa nay mga kuan gikan sa first grad-
ing hangtud sa fourth quarter kung unsaon
pag-teach sa letter names ug sa mga letters
and numbers...” [Lesson plans are already pro-
vided from the first grading to the fourth quar-

ter on how to teach letter names and numbers. ]

-T1

Kindergarten teachers also employ the flipped class-
room approach, using instructional videos or pre-prepared
materials at home, allowing classroom time to focus on inter-
action and reinforcement 3], This strategy has been shown
to enhance learner motivation and engagement across lev-
el [49:50]

Additionally, the drill and practice approach is em-
ployed to reinforce vocabulary mastery through repetitive
exercises, flashcards, chants, and familiar routines. This

repetitive exposure helps develop foundational literacy skills.

“Daily routine sir, hangtud nga maka
kuan sila, maka-master na sila.” [Our daily
routine continues until the learners master the

content.] — T1
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5.1.2. Grade 1

Grade 1 teachers likewise adhere to the structured ap-
proach, following MELCs and curriculum-aligned lesson
plans. During the pandemic, teachers utilized modular dis-
tance learning materials developed by DepEd, maintaining

alignment with learning competencies.

“Kami na ang mag kuan unsay kuan sa
mga bata nga mu fit sa ilaha sa ilang pag
kuan understand.” [We determine what in-
structional materials are suited to the learners’

understanding.] — T1

The flipped classroom approach remains relevant, with
visual materials aiding comprehension—particularly for
learners with limited vocabulary. Teachers customize in-
structional materials to match learners’ proficiency levels, a
form of differentiated instruction 1,

Moreover, explicit vocabulary instruction is applied in
teaching local terms that are either unfamiliar or rarely used
in the community®?!. Teachers contextualize these terms

using visual aids or real-life examples.

“Kami na ang mag discuss... kay naa
baya uban terms pud nga mother tongue pero
dili man na atong ginagamit...” [We dis-
cuss how learners will understand unfamil-
iar mother tongue terms not typically used lo-
cally.] - T3

5.1.3. Grade 2

Grade 2 teachers also consistently apply a structured
approach, closely following DepEd-provided textbooks and
curriculum schedules.

“Naa naman na syay guidelines kung un-
saon namo ang step-by-step sa pagtudlo.” [We
are given step-by-step teaching guidelines.] —
T1

“Mao may gi kuan sa DepEd, so mu-
adapt nalang gyud ta sir.” [That’s what DepEd

provides, so we follow it.] — T2

This approach ensures clear instructional design, se-
quential learning, and accountability, particularly beneficial

for struggling learners>3]. However, as noted by Darling-

Hammond et al. 3], its rigidity may limit creativity and adapt-
ability.

Although Table 1 does not indicate a second approach
for Grade 2, teachers reported occasionally integrating dig-
ital tools and blended methods!>>], particularly in vo-
cabulary lessons for low-proficiency learners. Structured
approaches—Ilike syntactic tree structures—can aid vocabu-

lary retention 7],

5.1.4. Grade 3

Grade 3 teachers continue to follow a structured ap-
proach, consistently aligning lesson delivery with MELCs

and sequence plans, similar to lower grade levels.

“Follow lang kung unsay naa sa MELC,
mao lang among i-focus.” [We simply follow
what’s in the MELCs and focus on those.] —
T1

They also utilize the flipped classroom approach,
preparing learners at home with visual materials, short read-
ings, or recorded explanations, so that class time can be
dedicated to interactive tasks such as storytelling and inquiry-

based activities.

“...through story-telling and then after sa
storytelling, inquiry-based nami.” [We use sto-
rytelling, then shift to inquiry-based activities. ]
- T4

An additional method at this level is contextual learn-
ing, which connects classroom lessons to real-world applica-
tions 8], Teachers use pictographs, printed images, videos,
and localized PowerPoint presentations to relate vocabulary

to students’ daily experiences.

“Interpret nila sa pictograph... mag print

5

mi ug mga pictures.” [They interpret pic-

tographs, so we print visual materials.] — T1

In some cases, contextual learning is combined with per-
formance tasks—for example, having learners role-play real-
life scenarios or create simple projects reflecting local culture.

According to Wismanto and Samsi [*”]

, contextual learning
promotes deeper understanding by encouraging learners to
apply academic content to everyday situations, which Grade

3 teachers in this study demonstrated effectively.
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5.2. Pedagogical Strategies or Techniques Used
in Teaching MTB-MLE

Pedagogical strategies refer to the innovative methods,
approaches, and techniques utilized by teachers to foster

601, These strategies go

meaningful learning experiences!
beyond the prescribed curriculum of the Department of Edu-

cation (DepEd), introducing context-driven, inclusive, and

adaptive practices that cater to diverse learner needs. The
goal is to create an engaging environment that enhances un-
derstanding, retention, and application of knowledge and
skills, particularly in Mother Tongue-Based Multilingual
Education (MTB-MLE).

Table 2 presents the range of pedagogical strategies
employed by K—Grade 3 teachers in implementing MTB-
MLE.

Table 2. Summary of Pedagogical Strategies in Teaching MTB-MLE in K-G3 Classrooms.

Kinder Grade 1

Grade 2 Grade 3

Contextualized learning
Inclusive learning
Explicit teaching approach

Contextualized learning
Inclusive learning
Explicit teaching approach
Differentiated instruction

Explicit teaching approach
Differentiated instruction

Inductive method of teaching

Contextualized learning
Cooperative learning
Explicit teaching approach
Differentiated instruction
Bridging strategy
Code switching
Audio-based instruction

Peer learning
Inclusive learning

Marungko

5.2.1. Kindergarten

Kinder teachers utilize four main strategies: contextu-
alized learning, inclusive teaching, differentiated instruction,
and explicit teaching. Contextualized Learning involves the
integration of local terms and experiences. Teachers encour-
age learners to share weekend stories or sing local songs
in their mother tongue. This increases learners’ linguistic
familiarity and cultural identity.

A teacher shared: “During sharing time, I ask them to
use Bisaya to tell their weekend stories or when singing local
songs. They relate easily because they hear those songs at
home.”

Inclusive Teaching is practiced by ensuring equal par-
ticipation among students, allowing no one to be left behind.
Cooperative learning, group sharing, and reflective activities

support learners with varying needs[®!.

“Murag makageneralize ka ba nga ma-
kasabot jud ba, di ka makaingun nga naay
mabehind.” [ You would generalize teaching
until they understand and you can say that no
one is left behind.] — T1

Differentiated Instruction is used to address learners
who struggle with content. Teachers provide one-on-one
sessions or assign these learners to front seats for closer

interaction[02!,

“Kanang mga luya luya gipanganhi la sa

atubangan para maka kuan kay dili man maka
follow pud sa instruction.” [1 would transfer
those who are slower to the front because they
cannot follow instructions.] — T2

Explicit Teaching ensures step-by-step instruction until
mastery is achieved. Lessons are repeated, and progression

only occurs once all learners demonstrate understanding.

“Mu explain hangtod nga maka grasp ra-
man sya.” [1 will explain until they are able to

grasp the lesson.] — T1
5.2.2. Grade 1

Grade 1 teachers adopt contextualized learning, ex-
plicit instruction, and inclusive teaching. Visual aids, such as
flashcards and tarpapel, are extensively used. Teachers pro-
vide direct translation of unfamiliar terms and use real-world

examples to facilitate understanding.

“Maghatag ug examples para mas
maintindihan gyud nila.” [I would give ex-
amples for learners to really understand.] —
T1

“Using gyud ug pictures kay naa man sad
term pud sa Bisaya nga di pud kasabot ang
bata bisag Bisaya na siya di gihapon maintindi-
han so need gyud talaga ug pictures.” [Using
pictures, really, because there are terms that
even if they are Bisaya, the pupils would still
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not understand, so we really need pictures.] —
Tl

Teachers use groupings for collaborative work, story-
telling, songs, and reporting:

“Kanang groupings... murag naay report-
ing.” [Groupings help in collaborative work
and allow them to report their answers.] — T2

5.2.3. Grade 2

In addition to strategies used in earlier grades, Grade 2
teachers employ peer learning, Marungko approach, and the
inductive method.

Peer Learning involves assigning group leaders who

assist struggling peers, thereby fostering collaboration and
leadership(63].,

“Ang mga dili makamao, tabangan sa
leader... ang leader na nilay mu tudlo.”
[Those who are having difficulty learning are

assisted by their leader.] — T2

Marungko Approach is a phonics-based reading method
effective in early literacy acquisition 4],

“Pag tudlo halimbawa atong kuan
‘Marungko'... kadali lang sila ato nakamao.”
[It’s easier for them to understand reading
through the Marungko approach.] — T2

Inductive Teaching allows learners to derive gen-
eral concepts from specific examples, reinforcing problem-

solving and analytical skills[®*.

“Mugamit pud mig mga lain pud nga mga
strategies nga mag role playing nga makakuha
Jjud sila ba.” [We also use role playing so they
really understand.] — T2

Spelling activities combine English and mother tongue:

“We pick a word, then ask them to spell it
in English and Bisaya. This builds vocabulary
and understanding.” — T3

5.2.4. Grade3

Grade 3 teachers demonstrate a broader range of strate-
gies, including code-switching, bridging, cooperative learn-
ing, audio-based instruction, and continued use of differenti-

ated, contextualized, and explicit teaching.
Code-Switching allows for seamless communication
by alternating between mother tongue, Filipino, and English,

enhancing concept retention and cognitive flexibility (6.

“Mag translate ko sa Bisaya ngadto ko sa
Tagalog.” [1 would translate words in Bisaya
and then I would translate it in Tagalog.] — T1

“Mag inenglish usa ko sir sa gin gi-
nahubad ko nalang sir.”” [1 would use the En-
glish term first, sir, then I would translate it.]
Y

Bridging Strategy facilitates understanding by transi-
tioning from familiar to unfamiliar languages, making com-

plex concepts more accessible[®7].

“Hubaron jud from sa atong pinulungan
then to language 2 and 3...” [Translate from
local dialect to other languages until they un-
derstand.] — T3

Cooperative Learning promotes active participation
through group tasks such as storytelling, poem reading, and
classroom reporting. Socialization and teacher encourage-

ment foster a positive learning environment (681,

“Naay ginhatag nga usa ka pulong and
then imong ipa identify kung naa ba sa pali-
bot...” [I give them a word and ask them to

identify it around them.] — T3

Audio-Based Instruction is employed to teach pronun-
ciation and improve listening skills using audio materials
and recorded lessons.

Grade 3 teachers also strengthen contextual learning
by integrating local examples and real-world scenarios:

“Kung unsay naa sa community mao toy
imong pilion...” [Choose examples they are

familiar with in their environment.] — T1

Multilingual approaches, real-world problems, and
community resources are utilized to make learning relatable
and engaging. Teachers from Kinder to Grade 3 employ a va-
riety of adaptive pedagogical strategies to deliver MTB-MLE
effectively. These include contextualization, differentiated
instruction, explicit teaching, and the integration of cultur-

ally relevant materials. Despite challenges such as dialectal
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variation in textbooks, teachers innovate and customize in-

struction to support learner success.

5.3. Reasons Why These Pedagogic Strategies
are Different from Standard MTB-MLE
Approaches

Mother Tongue-Based Multilingual Education (MTB-
MLE) is a program sanctioned by the Department of Ed-
ucation. The Department endorses specific approaches in
implementing the program and how it should be delivered in

Kinder to Grade 3 classrooms. DepEd provides curriculum

guides and Most Essential Learning Competencies (MELC)
from where the lesson plans are obtained and followed by
the teachers. On the other hand, there are the pedagogic
strategies that teachers utilize to implement and enhance
the standard approaches provided by DepEd. These strate-
gies are the emerging pedagogies that this study intended to
identify.

The third objective of this study is to determine what
separates the standard approaches from the pedagogical
strategies utilized by the teachers. Table 3 presents the ideas
gathered by the study.

Table 3. Summary of Differences Between Standard Approaches and Pedagogical Strategies in Teaching MTB-MLE in K-G3 Classrooms.

Kinder Grade 1

Grade 2 Grade 3

Contextualized IMs

Application of concepts Showcases teachers creativity

Highlights teachers’ flexibility and strategies

Translated
Relatable and experiential

Contextualized IMs

5.3.1. Kinder
For the Kinder teachers, they find their strategies dif-

ferent mainly because their instructional materials are con-
textualized. The instructions in the textbooks are for general
classroom implementation, such as Sinugbuanong Binisaya
or Cebuano, without considering that there are different other
variations of the Binisaya dialect and in every variation, the
words and meaning can vary. Some words may not be used
in other forms of Binisaya and when found in the Sinug-
buanong Binisaya textbooks, the teachers and learners are
not unfamiliar with the term. In such cases, the teachers
would search for the words on the internet and determine its
meaning so they can translate and explain the meaning of the
word in class. Thus, the instructional materials are localized

or contextualized to ensure learning.

“I-localized nalang siguro para sayon
ra.”’[1 just localize the lessons to make it eas-
ier.] -T2

Contextualized materials are instructional resources
that are designed to be relevant and meaningful to learn-
ers based on their background, experiences, and environ-
ment®®], These materials are tailored to meet the specific
needs of learners in a particular context, and they draw on
local knowledge, culture, and language. The goal of con-
textualized materials is to make learning more engaging,
accessible, and effective by connecting it to the learners’

lives and experiences.

Moreover, textbooks provided by DepEd only provides
concepts. In MTB-MLE classrooms, they apply the concepts
and make it relatable to learners. The actual application of
concepts makes the pedagogical strategies different from the

standard approaches.
5.3.2. Grade 1

The case of Grade 1 learners, the teachers shared that
they view emerging pedagogic strategies different from the
structured instructions of DepEd in a way that the teachers’
strategies highlight their flexibility to adapt and perform well
given the limitations of DepEd and the MTB-MLE program.

“Standard man jud na sya ang sa DEPED
tapos pag abot diri sa classroom is reality man
gyud sya so lahi man gud ang expectation sa
DEPED between the reality.” [DepEd pro-
vides standard curriculum guide, but inside the
classroom, it is reality. There’s a difference
between DepEd expectation and reality.] -T2

The Grade 1 teachers shared that their flexibility allows
them to tailor their lessons to the level of knowledge and un-
derstanding of their pupils. Strategies, such as differentiated
approach where teachers tailor lessons to meet each students’
individual interests, needs, and strengths!’’l, underpins their
capacity to be flexible and consider the differences of each
and every learning, including their mental development and
capability to learn.
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The pedagogic strategies of Grade 1 teachers offer op-
portunities for them to showcase their creativity and innova-
tion to enhance the learning capacity of their pupils. Below

is a sample text from a teacher respondent in Grade 1.

“ICT ug tarpapel, laminated flash
cards...Kami napud naghimo ug reading ma-
terials.” [ICT and tarpapel, laminated flash
cards...We are the ones who create contextu-

alized materials.] -T2

The creation of contextualized learning materials is an
example how the teachers creativity and innovation promotes
learning among the learners. Accordingly, when children
learn in their MT, they are more likely to understand what
they are learning and to retain the information®*. This is
because they are already familiar with the language and con-
cepts, and can make connections between new information
and what they already know. This can lead to improved
comprehension, which in turn can lead to better performance
in other subjects. Furthermore, the use of mother tongue is
known to enhance cognitive development because when chil-
dren learn in their MT, they develop cognitive skills that can
be transferred to other areas of learning. For example, they
learn to think critically, solve problems, and make connec-
tions between ideas. This can help to enhance their overall
cognitive development, which can improve their academic

performance in other subjects.

“Nag collect ko ug stories gipanghimuan
ug pictures gi himu ug libro. Then kahuman
mao na siya akong gigamit para mapractice
ang bata sa reading comprehension.” [I would
collect stories and would ask them to make pic-
tures and turn them into books. Then after that,
I would use the books to practice the learners’
reading comprehension.] - T2

The use of mother tongue in Grade 1 and in K-G3,
in general, is also found to enhance learning as it pro-
motes bilingualism and multilingualism. By learning in their
mother tongue and gradually adding other languages, chil-
dren can become bilingual or multilingual ’!1. This can have
many benefits, including improved communication skills,
enhanced cultural awareness and understanding, and better
job prospects in the future. Moreover, mother tongue is

proven to strengthen cultural identity. When children learn

in their MT, they learn about their own culture and traditions.
This can help to strengthen their cultural identity and sense
of belonging, which can lead to improved self-esteem and
motivation.

The findings of this study are supported by the study
of Walter and Dekker!”? in Lubuagan, a rural community in
the Cordillera Mountains. After three years of the study, con-
sistent advantages were noted for the children in the mother
tongue schools. They scored significantly higher than stu-
dents in the control schools in Math, Reading, Filipino, and
English.

5.3.3. Grade 2

The Grade 2 teachers find the pedagogic strategies they
use to be different from the standard DepEd teaching ap-
proaches because the instruction materials they utilize are
contextualized. Also, while the standardized instructions
of DepEd are generalized, their strategies are done in steps,
using examples and materials relatable to the learners.

Contextualized materials can take many forms, such
as textbooks, workbooks, multimedia resources, games, and
activities. They may include examples, stories, and prob-
lems that are relevant to the learners’ cultural, social, and
economic context. In this study, the teacher respondents
shared how they use contextualized materials in teaching
MTB-MLE in various forms.

Contextualized materials are particularly important in
mother tongue-based multilingual education (MTB-MLE),
where learners’ mother tongue and culture are used as a foun-
dation for learning. By incorporating local languages and
cultural content into instructional materials, contextualized
materials can help learners connect with the subject matter
and develop a stronger sense of identity and belonging. In
essence, contextualized materials are an essential component
of effective and culturally responsive instruction. They help
to bridge the gap between learners’ prior knowledge and ex-
periences and the new concepts and skills they are learning,

making learning more meaningful and relevant to their lives.

5.3.4. Grade 3

The Grade 3 teachers emphasized that the difference
between the standard instruction from DepEd and the peda-
gogic strategies that they use is the translation. In addition,
their pedagogic strategies are relatable and experiential. Be-

low are sample texts from the interview.
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“MTB bridging, ang sa other subjects dili
naman ka mag bridging kay understandable
na nila so this is unique kay imo pang hubaron
kada pulong arun masabtan nila ang tanan ni-
mong lesson.” [MTB bridging, and other sub-
jects, you don’t need bridging because they are
already understandable, but this is unique be-
cause you have totranslate every word in order
for the learners to understand all the lessons.]
-T3

According to the teacher-paricipants, the instructional
materials provided by DepEd are generalized and has lim-
ited number of languages with each of the 19 languages
has variations of their own and this variation may not be
the same or even similar to the language being imposed
on a particular region or area, such as in the case of Naval,
Biliran whose binisaya is not entirely the same with that of
Sinugbuanong Binisaya used in textbook of DepEd. The
beauty in the pedagogic strategies is the unfamiliar words
are translated to the actual terms used locally by the learners,
as well as the teachers. Thus, translation makes it easier for
young learners to understand the meaning and interpreta-
tion of local or foreign words, thereby promoting enhanced
learning experience.

The findings of the study on translation and the use
of different languages supports as aspects that separate the
structured teaching approach of MTB-MLE and pedagogic
strategies are supported by the findings of similar studies,
such as the study of Burton[®! which presents the benefit of
translation resulting to increased understanding of learners
in content areas, such as Math and Science. Furthermore, the
teachers of Grade 3 emphasized that the pedagogic strategies
that they use are relatable and experiential or as lived by the

learners. Below is a sample text from the interview.

“Imong kaugalingon way jud of teaching
no in MTB kanang ila jung ma experience sa
adlaw adlaw nila nga activities so ithink that
would make it unique.” [It’s your way of teach-
ing in MTB, those that the learners experience
in their everyday activities, so I think that’s
what makes MTB unique.] — T3

This approach is different from the standard teaching

approaches of MTB-MLE in a way that they are contextual-

ized and with real-life application and examples. Since the
learners can relate to the lessons, the pedagogic approaches
of Grade 3 teachers promote the confidence and social skills
of the learners. These important skills and abilities can be de-
veloped in-school with the right pedagogic strategies, such as
incorporating cooperative learning, socialization with others,
and other student-centered approaches.

Thus, given the right pedagogic approaches, MTB-
MLE can make pupils more confident and socialize with
others by providing a learning environment that is support-
ive, culturally relevant, and conducive to active participation
and collaboration. MTB-MLE recognizes the value of pupils’
mother tongue and uses it as a bridge to learning additional
languages. By using the mother tongue as the medium of
instruction in the early years of schooling, pupils are more
likely to understand what they are learning and feel more
confident in expressing themselves. This can help to im-
prove their overall academic performance and build their
confidence.

6. Conclusions and Recommendation

This study concludes that K—Grade 3 teachers in Naval,
Biliran fully comply with the Department of Education’s
MTB-MLE policy through the creative use of pedagogical
strategies responsive to the linguistic and cognitive needs
of young learners. Techniques such as contextualized teach-
ing, differentiated instruction, code-switching, and bridging
enhance literacy and comprehension in the mother tongue.
As grade levels progress, teachers demonstrate increased
innovation, integrating culturally relevant content that com-
plements DepEd’s standardized frameworks. This highlights
the critical role of teacher agency in shaping effective and
inclusive classrooms.

To sustain and improve MTB-MLE implementation, it
is recommended that the Department of Education institution-
alize continuous professional development, strengthen the
production of localized instructional materials, and invest in
language research. Implementing structured language transi-
tion frameworks and conducting regular impact evaluations
will further support evidence-based policy refinements. A na-
tional strategy that scales best practices, fosters inter-school
collaboration, and aligns policy with grassroots classroom

realities is essential for long-term success.
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