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ABSTRACT

Teaching Kazakh as a second language for academic purposes presents various challenges, including a lack of suitable
teaching materials. There are currently no textbooks or syllabi that provide authentic and academic specific language for
learners of Kazakh. One way to address this gap is through corpus-based studies, which help identify frequently used
lexical bundles. Lexical bundles are recurrent word combinations that appear frequently in academic discourse, playing a
crucial role in achieving fluency and mastering academic language conventions. Understanding these bundles can help
learners develop language skills in academic Kazakh. This study identifies and analyzes the 100 most frequent three-word
lexical bundles in academic Kazakh, focusing on their functional roles. The research is based on a corpus of 600 academic
texts written by native speakers of Kazakh across six disciplines: ‘Archeology and Ethnology’, ‘Translation Studies’,
‘Theology’, ‘Philology’, ‘Philosophy’, and ‘Oriental Studies’. The obtained lexical bundles are categorized into three main
functional types: referential expressions, stance expressions, and discourse organizers. The findings reveal distinct patterns
in the use of lexical bundles in academic Kazakh, highlighting how authors structure arguments, establish textual cohesion,

and express their stance. This study contributes to the understanding of main lexical bundles in academic Kazakh, offering
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valuable insights for language instructors, curriculum developers, and researchers. The results can inform the development

of academic writing resources, support syllabus design, and enhance instructional approaches in teaching Kazakh as a

second language for academic purposes.

Keywords: Lexical Bundles; Academic Kazakh; Second Language; Language Teaching; Functional Category; Structural

Type

1. Introduction

Numerous linguistic studies have focused on formu-
laic expressions since the second half of the 20th century,
and this interest continues today['#l. Formulaic expressions
have distinctive features in describing language registers.
Among the range of formulaic expressions, lexical bundles
have emerged as a prominent concept frequently utilised to
characterise academic registers'. Lexical bundles distin-
guish between novice and expert use in both spoken and
written contexts. They are a crucial aspect of fluency and
ubiquitous in academic language use. It is widely asserted
that experienced writers frequently use lexical bundles to
convey specific meanings, whereas novice writers use them
less frequently[*®). Lexical bundles are statistically the most
common recurrent word sequences in academic texts com-
pared to other registersl”). These become apparent using
corpus analysis software that extracts multi-word units with
specified frequency and distribution criteria.

Corpus linguistic studies have contributed to the un-
derstanding of the distinctive linguistic characteristics of
academic discourses. One of the central focus of the corpus
linguistics is the notion ‘lexical bundle’. The term ‘lexical
bundle’ was first introduced in the Longman Grammar of
Spoken and Written English!). Nevertheless, the notion
of a lexical bundle can be traced back to Salem!'"). He
conducted research on the analysis of a corpus of French
government documents and texts. Altenberg was the first to
examine recurrent word combinations in English using the
London-Lund Corpus!!!l. He developed a methodology for
identifying recurrent word combinations that are specified
by frequency and used both functional and grammatical anal-
ysis to classify them. Later Biber, Johansson, Leech, Conrad
and Finegan extended the research that employs the corpus-
based approach for the study of recurrent word sequences
by comparing the most prevalent multi-word combinations

in spoken and written English registers based on the data

of the Longman Spoken and Written English Corpus (the
LSWE Corpus)[®). This approach has since been applied in
subsequent studies that investigate lexical bundles in various
registers in different languages !>,

Despite advancements in research of lexical bundles in
English and other languages, there remains a lack of corpus-
based studies in the Kazakh language, especially academic
Kazakh. This study is pioneering work in the investigation
of lexical bundles in Kazakh. No scientific research has been
done on lexical bundles in Kazakh in any register or genre.

The field of academic Kazakh being a part of teaching
Kazakh as a second language is not yet sufficiently developed
as an independent discipline. Language for academic pur-
poses is mostly a specific vocabulary which consists of words
and phrases frequently used in academic texts. For the pur-
pose of defining and creating the scope of necessary words
and phrases to learn and teach language for academic pur-
poses gains most tools and methods from corpora. According
to Cotos, teaching language for academic purposes can ben-
efit from specialized academic corpora as they contain the
language of registers and genres which are of interest to the
learners of the language for specific purposes?%l. Biber[!°]
and Hyland !l implementing a corpus-based approach point
out that academic language mostly consists of multi-word
expressions or lexical bundles with an invariable set of their
components.

In this research we aim to address the following re-

search questions:

1. What are 100 most frequent three-word lexical bundles
of the academic Kazakh language?

2. What are functional features of three-word lexical bun-
dles in the academic Kazakh language?

3. What are structural types of three-word lexical bundles
in the academic Kazakh?

Our study introduces a corpus-based approach for defin-
ing the most frequent three-word lexical bundles of academic
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Kazakh and analyzing their functional categorization and
structural composition in academic discourse. This method-
ology helps to determine the most frequent lexical bundles
with maximum possible accuracy. Therefore, using the most
frequent lexical bundles provided by the corpus we can be
sure that we as teachers and educators teach a useful and
relatable language to our learners. Furthermore, functional
categorisation of the lexical bundles enables identification

of their roles in academic discourse.

2. Literature Review

2.1. Definition and Classification of Lexical
Bundles

The term ‘lexical bundle’ is defined in the Longman
Grammar of Spoken and Written English as ‘recurrent ex-
pressions, regardless of their idiomaticity, and regardless
of their structural status’[°]. Lexical bundles are groups of
three or more words that frequently recur in each register
or genre. Cortes describes them as ‘formulaic sequences
strings of continuous or discontinuous words’ or ‘formulaic
expressions’ 221, According to Vespignani et al., multiword
expressions that frequently recurred in everyday language
are defined as lexical chunks or lexical bundles and have a
fixed nature[?*], Lexical bundles consist of three and more
words. Some shorter bundles can be included into longer
ones. It should also be mentioned that lexical bundles in aca-
demic texts do not represent a complete structural unit and
are mostly used as important building blocks in a discourse.

There are different opinions concerning the classifica-
tion of the lexical bundles. Commonly there are functional
and structural classifications of the lexical bundles. Sidtis
points out the problem of ambiguity for classifying some
lexical bundles[?*!. In terms of the function Biber, Conrad
and Cortes define three main categories of the lexical bun-
dles: 1. stance bundles that express attitude or assessment,
2. discourse organizers show connections between prior and
coming discourse, 3. referential bundles indicate direct ref-
erence to physical or abstract entities >3], This classification
was applied in research by Adel and Erman 2 and Wright 7],
However, Hyland refers to more research-focused genres,
noting that Biber’s taxonomy is a much broader corpus of
spoken and written texts and, along with academic texts,

covers a broader context?!l. According to Hyland’s taxon-

omy, lexical bundles are classified into three main categories:
research-oriented, text-oriented and participant-oriented. Hy-
land’s functional classification was implemented in the study
of Yin and Li[?}]. Chen and Baker[?! also distinguish three
major categories of the lexical bundles based on the tax-

onomy of Biber[!®]

. They are referential bundles, stance
bundles, and discourse organizers. In this study we iden-
tify lexical bundles and analyse their functional features
using categories clarified by Chen and Baker[?). The sub-
categories of Chen and Baker are more complete and have

finer distinctions (2],

2.2. Why are Lexical Bundles Important and
Useful in Teaching a Second Language for
Academic Purposes?

Lexical bundles are of great interest and importance in

30311 They can help

the field of second language learning!
the learners in gaining mastery of the language3%. Ana-
lyzing second language acquisition studies, we notice that
native speakers make extensive use of lexical bundles and

collocations 2],

In addition, the degree of the second lan-
guage proficiency significantly depends on the proportion
of the lexical bundles used in speech. Fillmore, Kempler
and Wang note that formulaic expressions that are lexical
bundles are ‘memorized’ rather than ‘generated’ 3%). Biber et
al. claim that lexical bundles serve as a tool for developing
fluency in spoken and written language. Therefore, we see
the extreme necessity to teach and learn lexical bundles in
second language[*!.

Proficiency in academic language also includes the
capacity to use lexical bundles. There are applications of lex-
ical bundles as pedagogical tools for teaching articles to L2
English learners of different proficiencies**). Studies high-
light that second language learners benefit from using lexical
bundles in writing essays thus obtaining higher grades[?4).
Lexical bundles have significant discourse functions, as they
help structure ideas, establish temporal and spatial refer-
ences, quantify information at multiple levels, express the
speaker’s stance, and convey implicit assumptions about the
interlocutor (%],

Also it should be noted that learning and using lexi-
cal bundles (multiword phrases and chunks) are helpful in
terms of memory and cognitive load. Highlighting the im-

portance of multi-word phrases in second language learning
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in a series of studies, Arnon and Snider conclude that more
frequent phrases are processed faster*4l. Using and process-
ing chunks reduce the load on working memory through the
process of retrieving from long-term memory as a whole
rather than individual elements of the chunk. Ellis states that
our perceptional system is just tailored to percieve higher-

frequency words and word combinations 331,

2.3. Three-Word Bundles in Kazakh

Kazakh belongs to the northwestern, or Kipchak,
branch of the Turkic language family. Kazakh is an aggluti-

native language with suffixing morphology, sound harmony,

all the characteristics of Turkic languages, including synhar-
monism, affix systems, and sentence structure.

In Kazakh, sentences are structured with a head-final,
subject—object—verb order. Personal pronouns that indicate
the subject do not always appear in a sentence. Kazakh
allows pro-drop, which is a feature that allows subjects to
be dropped when they are pragmatically or grammatically

inferable 7]

. If the subject is omitted, the verb suffix can
be used to infer the person. For example, in the sentence
bananapmen oiinan omvipmotn ‘Balalarmen oinap otyrmyn’
(‘I am playing with children’), the subject is omitted and
identified by the verb suffix -mein ‘myn’, which indicates the

first-person singular form.

and a head-final constituent order(*. A variety of endings Example: Bananapmen oitnan oteipmera. (I am play-
and suffixes are used in the Kazakh language. Kazakh shares ing with children.)
in Latin scripts Balalarmen oinap otyrmyn.
Literal translation with children I am playing
Grammatical function object verb

This syntactic feature is evident in the formation of lex-
ical bundles in the Kazakh language. Many epistemic stance
bundles in English are formed using personal pronouns, such
as I was going, I thought that, and if you want to'*]. This
type of structure is rarely found in Kazakh. Stance bundles
in Kazakh are formed primarily from verb forms, without
the involvement of personal pronouns. For example, aman
emxkim kenedi ‘atap otkim keledi’ (‘I would like to point out’),
epekuie Hazap ayoapmamvl3 ‘erekshe nazar audartamyz’(‘we
would like to draw special attention to’), ycvinvic peminde
aumamvlz ‘usynys retinde aitamyz’ (‘we would like to make
a suggestion’), etc. This language-specific feature is demon-
strated by the fact that, of the 100 lexical bundles analysed
in our study, only one includes the personal pronoun in its
structure.

Another characteristic of the Kazakh language is the
active involvement of verbs and auxiliary verbs in the for-
mation of lexical bundles. Verb groups play an important
role in the creation of lexical bundles in the Kazakh lan-
guage (see the following tables). In Kazakh, lexical bundles
that correspond to the English bundles structure ‘that’ are
mostly formed using different verb forms. Lexical bundles
are often formed using participles (1), auxiliary verbs (2),
and infinitives (3). For instance: (1) Condvixkman onapoviy

CAnvLICMbIPMAnbl mypoe cupex Kez0ecemini manyKaiapivly

emec. — It is thus no surprise that these are relatively
rare. (2) Men 6yn [onviy] conevl Onumnuadacet emec 0en
ounaswim keneoi. — I would like to think that this is not [his]
last Olympics. (3) Axknapammulx MaKcammapwvin eckepe
OMbIPBIN, HCAHAILIKMAP MEH AKAOEMUSLIBIK, RPO3AHbIY 6ACKa
peaucmpiepee Kapaganoa eCenmix canoapowvl Hcui Koa0aHybl
mankanapivlk emec. — Given their informational purposes, it
is not surprising that news and academic prose use cardinals
more frequently than the other registers.

Of the auxiliary verbs, de ‘de’ (‘say’) was the most
frequently encountered in the formation of lexical bundles in
Kazakh academic texts. ‘De’ is an auxiliary verb used with
various forms, such as dedi ‘dedi’ (‘have said’), Oezen ‘de-
gen’(‘said’), dece ‘dese’(‘if say’), demex ‘demek’ (‘will say’)
etc., in academic texts. They perform a connecting function
in the discourse. In academic discourse, lexical bundles that
include auxiliary verbs form one type of structure. For ex-
ample, oecen amnen beneini ‘degen atpen belgili‘ (‘known
as’), oezen cypax Kosaowl ‘degen suraq qoiady’ (‘asks the
question’), dezen KopbimbiHObI2A Kenedi ‘degen qorytyndyga
keledi’ (‘comes to the conclusion’), deyee de 6onaowt ‘deuge
de bolady’ (it can be said’).

Although previous studies of lexical bundles in En-
glish have provided valuable insights into their structural
and functional features, the question of whether these fea-
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tures are universal across languages and contexts still re-
quires in-depth investigation. Given that Kazakh belongs to
a completely separate language family with different gram-
matical patterns and functional priorities, we assume that
there may be more distinctive patterns of lexical bundles
in Kazakh than those covered in the study. These patterns
will be thoroughly studied in future research. The purpose
of this study was to describe and illustrate the structure and
major functions of lexical bundles in the Kazakh language
and to compare the general patterns of their use in academic
discourse with those found primarily in English. As a result,
the study of lexical bundles in academic discourse in the
Kazakh language will enrich the discourse on the structural
and functional characteristics of lexical bundles in different

languages.

3. Materials and Methods

The material of this study is a newly created corpus of
academic written works of native speakers of Kazakh. The
corpus includes 600 academic texts, 100 from each disci-
pline as ‘Archaeology and Ethnology’, ‘Translation Studies’,
‘Theology’, ‘Philology’, ‘Philosophy’ and ‘Oriental Stud-
ies’. These academic works include dissertations, textbooks,
monographs, articles, abstracts, and conference papers. We
created a corpus of academic written Kazakh. The total
amount of tokens (words) is 3,519,626.

For this study we used the software AntConc (Version
4.3.1)B38. AntConc is a corpus analysis toolkit designed by
Laurence Anthony for classroom use 1. It is a free corpus
analysis program that reads plain text files and allows the
user to find word patterns such as n-grams (3-, 4-, and 5-
word sequences), concordances, and collocations. Because
of its powerful multifunctional corpus-analysis tools and free
use, AntConc is widely used in corpus linguistics, as well as
other areas of linguistics and linguodidactics. In AntConc,
multi-word sequences can be examined in two ways. They
can be studied using the Word Clusters tool. An alternative
way to search for multi-word sequences is to find lexical
bundles, which are equivalent to n-grams where n usually
varies between two and five words. AntConc includes the
option to search for lexical bundles in the Word Clusters
Tool 391,

As a first step we gathered 600 text files and converted

each document into a text format. Then we removed all
non-linguistic parts, such as titles, tables, references, and
figure captions, that were not used for the count. Then we
uploaded all 600 text files to AntConc software and obtained
a target corpus of 600 files containing 3,519,626 tokens and
consisting of different theses, research articles, books and
coursebooks on disciplines mentioned above.

To generate a three-word bundle list using the built-in
function N-Gram size 3 to get 500 hits to be refined and
reduced to a number of 100 lexical bundles. Some research
eliminated narrow discipline-specific bundles[“%). Therefore,
during the process of refinement we also eliminated such
words, as well as proper names and bundles containing some
specific characters as brackets. In addition, there are some
criteria for lexical bundles to be taken into account. These
criteria concern cut-off frequency and dispersion. As noted
by Biber et al. lexical bundles should recur in a register at
least ten times per million words[®1. As well these occurences
must be at least in five different texts of the register. Our
register contains 3.5 million words, so in our study this oc-
crurences should be more than 35 and take place in more
than 18 texts. For this reason we eliminate those bundles
that do not meet set criteria. So, for lexical bundles, the
Clusters/N-grams tool extracted 3-word sequences with min-
imum frequency >35 and dispersion across >18 files. Word
and keyword lists were generated. All settings and exports
are archived for reproducibility. As Kazakh is an agglutina-
tive language, whereby words can have several endings, we
refined the phrases by removing endings that do not affect
the meaning and putting the nouns in their initial form.

The retrieved and refined lexical bundles were manu-
ally categorized by functions implementing the description
used by Chen and Baker!?*! and also used by Adel and Er-
man %], The main categories are:

Referential expressions are characterised by their func-

tions in attribute specification.

o  Framing bundles specify a given attribute or condition:
in the context of, the nature of the

e Quantifying bundles relate to anything potentially mea-
surable, suzh as size, number or amount: a wide range
of, in a number of

e Place/time/text-deictic bundles: are shown in figure, in

the present study
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Stance expressions are frequently employed to articu-
late a writer’s evaluation or attitude, the writer’s judgement

regarding the ability to execute an action.

e  Epistemic: are more likely to, may be due to

e Obligatory/directive: it is necessary to, that need to be,
it has to be

o Ability: it is difficult to, to be able to

Discourse organizers are employed for the purpose of

text structuring.

4. Results

4.1. Most Frequent Lexical Bundles in the Aca-
demic Kazakh

We have identified the most frequent lexical bundles
in academic Kazakh based on the corpus we have created.
Table 1 shows a list of 100 most frequent lexical bundles
refined according the criteria concerning cut-off frequency
and dispersion.

As is seen in Table 1 all the bundles meet the criteria
of cut-off frequency, which is 47 and higher, the dispersion

o Topic introduction: essay is going to, last but not least,
o that is range is 20 and higher.
in this essay
o Topic elaboration: in more detail in, on the other hand,
P ' " 4.2. Functional Categories of the Identified
can be used to .
Lexical Bundles
o [Inferential: as a result of, in view of the, this is due to
e  [dentification/focusing. one of the most, there would be Table 2 shows the list of lexical bundles according to
no, we can see that functional categories and sub-categories.
Table 1. 100 most frequent lexical bundles in the academic Kazakh.
No Type Translation into English Rank Freq Range Norm Norm
Freq Range
1 JKoHE T O and so on/et cetera 1 1671 179 474.928 0.299
2 KaHzait na 6ip any/some 4 464 119 131.877 0.199
3 JKoHe 0acka Ja and others 6 352 119 100.045 0.199
4 631 B.C. (Before Christ) 8 272 39 77.307 0.065
5 oIl KyHTe AeiiH up to the present time 9 253 88 71.907 0.147
6 aran etyre 0oaibl it can be noted 16 178 52 50.591 0.087
7 636 before our era 19 164 18 46.612 0.030
8 YaKpIT OT€ Kelle over time 21 156 83 44338 0.139
9 TCC and so on 23 153 56 43.485 0.093
10 ObUIAM el JKa3abl writes as follows 24 147 49 41.780 0.082
11 JKoHE Tarbl 6acka and so on 25 146 45 41.496 0.075
12 6ipi Goutbin TaObLIABL is one of 27 135 62 38.369 0.104
13 JieTt aiiTyFa Oonaibl it can be said that 30 131 66 37.233 0.110
14 JIerl aifTa ajambl3 we can say that 31 128 42 36.380 0.070
15 HETI3re ajia OThIPHITT on the basis of 32 127 62 36.096 0.104
16 OyriHri KyHre aeiin to this day 35 123 64 34.959 0.107
17 OCBI TYPFBIJIaH allFaH/a from this perspective 36 122 42 34.675 0.070
18 KaiiTa KaJlblHa KeJITipy to restore 39 115 24 32.685 0.040
19 aiiTa KeTy Kepek it should be noted 40 114 45 32.401 0.075
20 o 1e 6onca still 43 113 48 32.117 0.080
21 OCBI YaKbITKa JeiliH up to now 45 111 62 31.548 0.104
22 aTar OTKCH JKOH it is worth noting 47 109 51 30.980 0.085
23 MaHBI3/IbI POIT aTKapaibl plays an important role 49 107 56 30.411 0.093
24 JKBUIBI J)KapBIK KOPTeH was published in (year) 51 105 41 29.843 0.068
25 Gesrini 6ip nopexene to some extent 53 103 49 29.274 0.082
26 KYHI OyriHre neiin to this day 53 103 54 29.274 0.090
27 Y3aK YaKbIT OOUBI for a long time 56 102 59 28.990 0.098
28 60JIybI MYMKIH eMec is impossible 57 101 46 28.706 0.077
29 iIIIKi )KOHE CHIPTKBI internal and external 59 98 52 27.853 0.087
30 613 KapacCTBIPBII OTBIPFaH which we are considering 62 94 26 26.716 0.043
31 XX FaChIPJbIH OachIHIA at the beginning of the 20th century 66 91 39 25.864 0.065
32 MaTepHAIIbIK )KOHE PYyXaHU material and spiritual 68 90 42 25.580 0.070
33 Oy e3 Ke3erinzae this in turn 72 88 56 25.011 0.093
34 Gouteln Kana Geperi continues to be 77 85 51 24.159 0.085
38 60JyBI 1a MYMKiH may also be 85 79 40 22.453 0.067
39 00JIybI MYMKIH JIETCH said it was possible 85 79 26 22.453 0.043
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Table 1. Cont.

No Type Translation into English Rank Freq Range l:;:_?(;l g::;g;
40 JITI atar KepceTe/i points out that 85 79 25 22.453 0.042
41 JIeTeH MiKip aiTaabl states the view that 92 76 23 21.601 0.038
42 COHBIMEH Katap Oy in addition, this 92 76 45 21.601 0.075
38 60JIyBI 1a MYMKiH may also be 85 79 40 22.453 0.067
39 00JIybl MYMKIH JIeTeH said it was possible 85 79 26 22.453 0.043
40 eI aTar KepceTeni points out that 85 79 25 22.453 0.042
41 JIeTeH MiKip aiTaibl states the view that 92 76 23 21.601 0.038
42 COHBIMEH Kartap Oy in addition, this 92 76 45 21.601 0.075
43 aJFalIKbUIapAbIH 0ipi 0OJIBIT being among the first 98 74 41 21.032 0.068
44 JIaMBIIT KeJle KaTKaH developing 98 74 46 21.032 0.077
45 FachIpyIap OONBI KAJIBINITACKaH formed over centuries 98 74 33 21.032 0.055
46 JIeTeH MaFbIHAaHBI OLTIipeni conveys the meaning that 101 73 45 20.748 0.075
47 eMip Cypill )KaTKaH currently living 101 73 43 20.748 0.072
48 OCBI KYHT€ JIeHiH up to this day 106 72 46 20.464 0.077
49 Geutiri 0OJIBIN TaObLIA bl is a part of 109 71 44 20.179 0.073
50 KaMTaMachl3 €Ty YILIiH in order to ensure 109 71 41 20.179 0.068
51 KOJI JKETKI3y YIIiH in order to achieve 109 71 46 20.179 0.077
52 Y3aK Kbuiap 0oHbl for many years 115 68 34 19.327 0.057
53 TEOPHSUIBIK XKoHe MpakTukanblK  theoretical and practical 116 67 40 19.043 0.067
54 FaCBIP/IBIH eKiHII JkapThickiHAa  in the second half of the century 116 67 39 19.043 0.065
55 Ka3aK XaJKbl YIIH for the Kazakh people 116 67 29 19.043 0.048
56 CasiCH JKOHE SKOHOMHKAJIBIK political and economic 122 66 34 18.758 0.057
57 FachklpJia OMip Cyprex lived in the (century) 125 65 32 18.474 0.053
58 QJIEYMETTIK JKOHE MOJICHH social and cultural 129 64 35 18.190 0.058
59 eMip MeH eJiM life and death 129 64 26 18.190 0.043
60 apKbLIIbI KY3€re acabl is carried out through 132 63 32 17.906 0.053
61 Obl1all fem sxa3pl wrote as follows 135 62 26 17.622 0.043
62 0ip ce30cH aliTKaHza in a word 135 62 40 17.622 0.067
63 TOYEJNCI3iK alFaHHaH KeliH after gaining independence 135 62 31 17.622 0.052
64 aHBIKTAayFa MYMKIHIIK Oepeni allows to determine 140 61 35 17.337 0.058
65 €pPEKILIe OPBIH aJIaJIbl plays a special role 140 61 37 17.337 0.062
66 JKY3€re achIpy YIIiH in order to implement 140 61 35 17.337 0.058
67 cox cebenri e for this reason 140 61 33 17.337 0.055
68 XX FacChIPJbIH OaChIHAAFbI after beginning of the 20™ century 140 61 24 17.337 0.040
69 KQJIBIIITACYBl MEH JAMYbI formation and development 149 60 33 17.053 0.055
70 naien 0oma anaabl can serve as evidence 152 59 35 16.769 0.058
71 Jien aTayra 6oJia bl can be referred to as 159 58 40 16.485 0.067
72 JiepeKTepre CyleHe OThIPhII based on the data 162 57 19 16.200 0.032
73 MakcaTbl MeH MiHZeTTepi objectives and tasks 164 56 44 15.916 0.073
74 MaHBI3/IbI OOJIBIN TaObLIAIbI is of importance 164 56 42 15.916 0.070
75 Ta¥rbl 1a Oip another 164 56 29 15.916 0.048
76 3aMaH TanabblHa caid in accordance with the demands of the time 169 55 35 15.632 0.058
77 Heri3i 00bIn TaObLIaIBI is the basis of 169 55 32 15.632 0.053
78 MAKCBUIBIK MEH JKaMaHIbIK good and evil 172 54 25 15.348 0.042
79 OypBIH COHZIBI OONIMaraH unprecedented 177 53 32 15.064 0.053
80 OyKapalbIK aKmapar Kypaiaapsl — mass media 177 53 28 15.064 0.047
81 KOPBITBIH/IbI XKacayFra 001abl it can be concluded 177 53 41 15.064 0.068
82 JIeT T€ aTai bl is also referred to as 184 52 37 14.779 0.062
83 KEeHICTIK MeH yaKbIT space and time 184 52 20 14.779 0.033
84 MBIHJIaFaH JXbUIIap 00 for thousands of years 184 52 29 14.779 0.048
85 o1 Genrini 6ip it is a certain 184 52 37 14.779 0.062
86 0J1 ©3 Ke3€TiHje this in turn 184 52 26 14.779 0.043
87 o3iHe FaHa TOH peculiar only to it 184 52 34 14.779 0.057
88 JKOHE O3T¢ e as well as others 197 51 30 14.495 0.050
89 Ke3 KEJIreH afiaMm any person 197 51 33 14.495 0.055
90 9KOHOMHKAIIBIK JKIHE CAsICH economic and political 197 51 29 14.495 0.048
91 JKacayra MYMKIHIIK Oepeni makes it possible to 210 50 34 14.211 0.057
92 KepiHici GOJIbIN TaOBUI B! is a manifestation of 210 50 32 14.211 0.053
93 T O CUAKTBI like et cetera 210 50 35 14.211 0.058
94 JIeT aTar eTexi notes that 223 49 20 13.927 0.033
95 IIBIFBIC TIEH 6aThIC East and West 223 49 21 13.927 0.035
96 aJlaM MEH KOFaMHBIH of the human and society 232 48 24 13.642 0.040
97 TYCiHyre MyMKiHIiK Oepeni enables to understand 232 48 23 13.642 0.038
98 KaJaii Oonranma ga in any case 232 48 33 13.642 0.055
99 6iJ1iM >KOHE FBUIBIM education and science 245 47 31 13.358 0.052
100 OyJI eH aJIbIMEeH this is first of all 245 47 26 13.358 0.043
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Table 2. Lexical bundles according to functional categories and sub-categories.

No Type Translation into English Function Category Function Sub-Category

1 JKoHE T O and so on/et cetera referential framing

2 KaHaii 1a Gip any/some referential framing

3 JKoHe 0acka Ja and others referential framing

4 63n1 B.C. (Before Christ) referential time

5 oIl KyHre JeiiH up to the present time referential time

6 aran etyre 0oabl it can be noted stance epistemic

7 636 before our era referential time

8 YaKbIT OT€ Kele over time referential time

9 Tcce and so on referential framing

10 ObUIAM €M JKa3azbl writes as follows discourse organizer identification/focusing
11 JKOHE Tarbl Oacka and so on referential framing

12 6ipi OOMBII TAOBLITABI is one of discourse organizer identification/focusing
13 et aiTyFa Ooaibl it can be said that stance epistemic

14 nen ajita anambI3 we can say that stance epistemic

15 HETI3re aja OThIPHIT on the basis of discourse organizer inferential

16 OYTiHri KYHre Aciin to this day referential framing

17 OCBI TYPFbIJIAH aliFaH/a from this perspective discourse organizer inferential

18 KaiiTa KaJIblHa KeNTipy to restore discourse organizer identification/focusing
19 ajita KeTy Kepek it should be noted stance obligatory/directive
20 aui ie Gonca still discourse organizer topic elaboration
21 OCBI YaKbITKa JeiliH up to now referential framing

22 aTar OTKEH JKeH it is worth noting stance obligatory/directive
23 MaHBI3/IbI POJI aTKAPaIbl plays an important role discourse organizer identification/focusing
24 JKBUIBI J)KapBIK KOPTeH was published in (year) referential framing

25 Geurini 6ip mopexene to some extent referential quantifying

26 KYHI OyTiHre neiin to this day referential time

27 Y3aK yaKbIT OOHbI for a long time referential time

28 60JTyBI MYMKIH eMec is impossible stance epistemic

29 iIIIKi )KOHE CHIPTKBI internal and external referential framing

30 613 KapacTBIPBII OTBIPFaH which we are considering discourse organizer identification/focusing
31 XX FacChIPJbIH OachIHIA at the beginning of the 20th century referential time

32 MaTepHaJIbIK KOHE PyXaHU material and spiritual referential framing

33 Oyt e3 Ke3erinae this in turn discourse organizer topic elaboration
34 GonbIn Kana 6epeni continues to be discourse organizer identification/focusing
35 Geurini 6ip nexreiine to some level referential quantifying
36 nece ae donaubl it can also be said stance epistemic
37 eMip cypin OThIpFaH living at present discourse organizer identification/focusing
38 0O0JTYBI 1a MYMKIH may also be stance epistemic
39 00JIybl MYMKIH JIETCH said it was possible discourse organizer identification/focusing
40 JIeTI aTarl KepceTesi points out that discourse organizer identification/focusing
41 JIeTeH MiKip aifTajsl states the view that discourse organizer identification/focusing
42 COHBIMEH Katap Oy in addition, this referential framing
43 aJFAIKBUIAPABIH Oipi OOMIBIT being among the first discourse organizer identification/focusing
44 JIAMBIIT KeJle )KaTKaH developing discourse organizer identification/focusing
45 FachIpiIap OOUBI KAIBIITACKAH formed over centuries discourse organizer identification/focusing
46 JlereH MarbIHaHbl Olngipeni conveys the meaning that discourse organizer identification/focusing
47 OMip Cypin KaTKaH currently living discourse organizer identification/focusing
48 OCBI KYHTe IeifiH up to this day referential time
49 Oeutiri 00JIbIN TaObLIA B! is a part of discourse organizer identification/focusing
50 KaMTaMachI3 Ty YIIiH in order to ensure discourse organizer topic elaboration

51 KOJI JKETKI3y YILiH in order to achieve discourse organizer topic elaboration
52 y3aK Kbuiap O0ubl for many years referential time

53 TEOPUSIIBIK JKOHE NMPAKTUKAJIBIK theoretical and practical referential framing

54 FACBHIPJBIH EKIHIIII )KapThICBIH/A in the second half of the century referential time

55 Ka3aK XaJIKbl YIIiH for the Kazakh people discourse organizer topic elaboration
56 CasiCH YKOHE HIKOHOMHKAJIBIK political and economic referential framing

57 FackIpJia eMip Cyprex lived in the (century) discourse organizer identification/focusing
58 QIIEYMETTIK JKIHE MOJCHH social and cultural referential framing

59 oMip MeH oM life and death discourse organizer topic elaboration
60 ApKBUIBI XKY3€re acabl is carried out through discourse organizer topic elaboration
61 OBLIAM eIl JKa3Ibl wrote as follows discourse organizer identification/focusing
62 6ip ce30eH aliTKaHIa in a word discourse organizer inferential
63 TOYENCI3IK anfaHHaH KeiliH after gaining independence referential framing
64 aHBIKTayFa MYMKIHJIIK Oepeni allows to determine stance epistemic
65 €peKILE OpPBIH aJla bl plays a special role discourse organizer identification/focusing
66 JKy3ere achlpy YIIiH in order to implement discourse organizer topic elaboration
67 cou cebenrti ae for this reason discourse organizer inferential
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Table 2. Cont.

No Type Translation into English Function Category Function Sub-Category
68 XX FaChIPABIH OaChIH/IAFbI after beginning of the 20™ century referential time

69 KAJIBIIITACYBl MEH JAMYbI formation and development discourse organizer topic elaboration
70 Torent 6olta anasl can serve as evidence stance epistemic

71 Jien atayra Goa bl can be referred to as stance epistemic

72 JiepeKTepre CydeHe OTBIPHII based on the data discourse organizer inferential

73 Makcarbl MeH MiHZeTTepi objectives and tasks discourse organizer topic elaboration
74 MaHBI3/IbI OOJTBIT TaOBLIAIBI is of importance discourse organizer identification/focusing
75 Tarsl 1a 0ip another referential framing

76 3aMaH TajabbIHa cait in accordance with the demands of the time referential framing

77 HeT131 OOJBII TaObLIAIBI is the basis of discourse organizer identification/focusing
78 JKaKCBUIBIK MEH )KaMaHIBbIK good and evil discourse organizer topic elaboration
79 OYpBIH COHMIBI OONIMaraH unprecedented referential framing

80 OyKapaJIbIK aKmapar Kypanaapsl — mass media discourse organizer topic elaboration

81 KOPBITBIHIBI XKacayra 001abl it can be concluded stance epistemic

82 JIeTl Te aTaii(bl is also referred to as discourse organizer identification/focusing
83 KEHICTIK [eH YaKbIT space and time discourse organizer topic elaboration
84 MBIHJIaFaH JXbUIIap 00 for thousands of years referential time

85 o1 Genrini 6ip it is a certain referential framing

86 01 03 Ke3eTinze this in turn discourse organizer identification/focusing
87 ©3iHE FaHa TOH peculiar only to it referential framing

88 JKOHE O3T¢ 1€ as well as others referential framing

89 KE3 KEeJreH ajaM any person referential framing

90 SKOHOMHKAJIBIK KSHE CasiCH economic and political referential framing

91 JKacayra MYMKIHJIIK Gepei makes it possible to stance epistemic

92 KepiHici 0B TabbLIa bl is a manifestation of discourse organizer identification/focusing
93 T 6 CHSIKTHI like et cetera referential framing

94 eI aTar eTexl notes that discourse organizer identification/focusing
95 LIBIFBIC TICH OaThIC East and West discourse organizer topic elaboration
96 ajzlaM MeH KOFaM of the human and society discourse organizer topic elaboration
97 TYCiHyre MYMKIiHIIK Oepeni enables to understand stance epistemic

98 KaJiaii Goyrranza 1a in any case discourse organizer inferential

99 O1J1iM JK9HE FBUIBIM education and science discourse organizer topic elaboration
100 OyJI eH angbIMeH this is first of all discourse organizer topic elaboration

lexical bundles are of discourse organizers being 48% and only 14%.

In Figure 1 it is clearly shown that majority of the

60%
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40%

30%
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10%

O%

Referential expressions Stance expressions Discourse organizers

Referential

Figure 1. Functional distribution of lexical bundles by categories.
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Here are the examples for functional types of lexical
bundles from the corpus:

Referential expressions:

byn wmoceneni KE3IHIE,  OCBI

3eprrey
TaparnTaH Cermup-Yopd TEOPUSIChIHA,
B. ¢on TI'ymOompareiH — (uiocodusIIbIK-
JIMHTBUCTHUKANIBIK TeopusichiHa, .. ["'amamepain
OU-TYKBIPRIMIaMAaChIHa, aMEPUKAITBIK (PUIOCO]
V. KyaiiHHBIH Ke3KapacblHa oicoHe m.O.

XKYTIHEMI3.
Translation into English:

In studying this issue, we will turn to the Sapir-
Whorf’s theory, the philosophical and linguis-
tic theory of B. von Humboldt, the thought
of G.G. Gadamer, the views of the American
philosopher W. Quine, efc.

Tasy IlIeIFpIcTaFbl COMBUTBIK MeKTenTepi Eypomnara
OypBIHIApBI eHe OacTaraH jkoHe OYJ1 KYOBUIBIC KyHi Oyeinee
Oetlin )anracyja.

Translation into English:

Sufi schools from the Middle East began to pen-
etrate Europe long ago, and this phenomenon

continues to this day.
Stance expressions:

O3

aHbIKTaMaJIapJibl CbIHU Tajlgady OJdaH Qpl

Ke3eriHne, FampIMAap  KOJJaHFaH
MOHAPAJIBIK 3ePTTEYJICP YIIiH KaXKETTI Heri3ri
JKYMBIC amlIapaTblH aHbIKMAY2a MYMKIHOIK

bepedi.
Translation into English:

In turn, a critical analysis of the definitions
used by scientists allows us to identify the ba-
sic working apparatus necessary for further

interdisciplinary research.

Kaii Tin OolMachlH ©3iHIH JKaJIFBI3UTIKTLTINIHIE
arpodusiFa YIIbIpalpl, SIFHU CEMIll Kalafbl Oen aumyed
bonaokvl.

Translation into English:

It can be said that any language suffers from
atrophy, that is, it withers away, in its solitude.

Discourse organizers:

FoutbiMU  LIBIFAPMAIIBUIBIKTBIH  ATHKAITBIK
ACIEKTICI 3epTTeyLIJIepAiH MiHe3-KYJIKbIH
PETTEHTIH JKOHE FBUIBIMH )KYMBICTBIH GapIIbIK
Ke3CH/IepiHe Ocep €TEeTiH HopMaiap MeH
OPUHLIUNTEPAl aHBIKTAy ApKbUIBI FHUIBIMH

IIBIFAPMAIITBIIBIKTA MAHBI30bL PO AMKAPAObL.
Translation into English:

The ethical aspect of scientific creativity plays
an important role in scientific creativity by
defining norms and principles that regulate the
behavior of researchers and affect all stages of

scientific work.

AZaM oJIeMMEH jXkoHe 0acKa agaMJapMEH KapbIM-
KaTblHacKa Tyce OacTaraH >eple alxaM ce3cCi3, CyBIK,
YKaHCHI3, 6J1i OOBEKTUBTIIIKKE Tarl O0JaIbl, OJ1 «CBIPTKBI»
HOPCEHI CYOBEKTUBTLUTIKTIH «OKaybIHAY alfHAIIBIPAIBL, OYi
03 Ke3e2inoe OHBIH OOTEH/ICHYIHE OKeJe/.

Translation into English:

Where a person begins to enter into relations
with the world and other people, a person in-
evitably encounters a cold, lifeless, dead objec-
tivity that turns the ‘external’ into the ‘enemy’
of subjectivity, which in turn leads to its alien-

ation.

In the present study we identified three major structural
types of lexical bundles, shown in Table 3. Type 1 bundles
incorporate verb phrase fragments. For example, Types 1a
and 1b begin with a noun or adjective followed by a verb
phrase (e.g., Kopsimeinowt scacayea boradwl ‘conclusion can
be made’, necizee ana omeipwein ‘the basis can be taken’,
Heei3i bonvin mabviiaovl ‘the basis is’, maywizovl 60aBIN
mabvinader ‘important is’). Type 1c begins with a noun in
the dative case followed by the verb phrase mymxinoix 6epeoi
‘allow’ (e.g., mycinyee mymkinoix 6epedi ‘to undestanding
allow’, aorcacayea mymxindik bepeodi ‘to... allow’). Type 1d
begins with the auxiliary verb oe followed by a verb phrase
(e.g., 0en aman emeoi ‘is called’, Oece 0e 6onadwr ‘can be
said’). Type le begins with a verb followed by a verb frag-
ment with modality (e.g., aiima kemy xepex ‘noted it should
be’, aman emyze bonadwvr ‘noted it can be’). Type 1f begins

with an adjective followed by a phrasal compound verb (e.g.,
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Manwi30bl pon amkapaowsl ‘important plays role’, epexue
opuin anaowl ‘special place occupies’).

Type 2 bundles incorporate noun phrase fragments. For
example, Type 2a begins with a pronoun followed by noun
phrase components (e.g., 6yn 03 kezezinde ‘this in turn’, ocul
mypevioan aneanoa ‘this from perspective’). Type 2b be-
gins with the phrase 6enreini 6ip ‘certain’ followed by a noun
(e.g., benzini Oip deneetide ‘certain to an extent’, beneini Oip
Oapedrcede ‘certain to an extent’). Type 2c¢ bundles consist
of nouns of temporality such as xyr ‘day’, yakeim ‘time’,
arculn ‘year’, 2acuvlp ‘century’(e.g., KyHi Oyeinee Oetiin ‘day

to this day’, yakeim eme Kene ‘time over’, eacblpOvly eKiHuLi

arcapmuiceinoa ‘of the century in the second half’, eacvipnap
boubl Kanvinmackan ‘over centuries formed’, 2acvipoa emip
cypeen ‘in the century lived’).

Type 3 bundles incorporate conjunction fragments.
Type 3a begins with a verb phrase followed by the conjunc-
tion ywin (e.g., KaMTaMachl3 €Ty YLIiH ‘to provide’, Kon
XKeTki3y ymriH ‘to achieve’). Type 3b begins with a conjunc-
tion orcone followed by post-modifier fragments (e.g., orcone
m. 0. and so on, xcane backa da ‘and so on’). Type 3¢ begins
with a conjunction followed by a verb phrase (e.g., apkbLIbI
XKy3ere acanbl ‘through carried out’, apxuinvl viknan emeoi
‘Dy influenced’).

Table 3. Structural types of lexical bundles.

1 Lexical bundles with verb phrase fragments

la Noun + verb phrase fragment

Example bundles: xopsimuinowr orcacayea 6onaovl, 0anen 6ona anadvl, depekmepee cylieHe omvlpuvin

Noun + verb phrase fragment 601ein mabwinadw: ‘is’

1b
Example bundles: xepinici 6onvin mabuiiaosi, 6enici 6onvin mabwuliadel, macene 6oabin mabwuliadsl
le Noun + verb phrase with passive verb
Example bundles: mycinyee mymxinoix bepeoi, scacayza Mymkinoix 6epedi, mabyea MymKinOik 6epedi
14 Auxiliary verb oe + verb phrase fragment
Example bundles: den aman emeoi, dece de 6onaovt, den amayea 601advl
le Verb + verb phrase with modal verb
Example bundles: aiima xemy xepex, aman emxen scon, aman emyee 601aodvl, 601N Kaia bepedi
If Adjective + verb phrase fragment
Example bundles: manwi3061 pon amxapaowi, epexuie opvli anadvl, Maybl30bl 601611 MAOLIIAObL
2 Lexical bundles with noun phrase fragments
2a Pronoun + noun phrase fragments
Example bundles: 6yn 63 kezecinoe, ocbl mypevioan anzanoa, on 63 Keszezinoe
o Noun phrase of dimensions
Example bundles: 6ereini 6ip oeneetioe, 6eneini 6ip dapesicede
Nouns phrase of temporality
2¢ Example bundles: xywui 6yeinee Oeilin, yaksim ome Keie, ani KyHee OeliiH, Y3aK yaxkolm 60ubl, Y3aK Hcblioap 60tivl,
2aculpOblH eKiHUI JHCAPMBICLIHOA, 2ACbIPAap OOlibl KANbINMACKAH
3 Lexical bundles with conjunction phrase fragments
3a Noun phrase + conjunction
Example bundles: xavmamacwiz emy yuwin, Kon scemxisy yutin
Conjunctions with other post-modifier fragments
3b
Example bundles: orcone 6acka oa, sicone masvl 6acka, sicane o32e e
3c Conjunctions with verb phrase fragments

Example bundles: apxuiivt orcyzece acaovl, apkviavl viknan emedi

5. Discussion

In this study we aimed to define the most frequent one

hundred three-word lexical bundles of the academic Kazakh

language. Also, we tried to meet the criteria set for lexical
bundles noted by Biber et al.’]. As a result, we obtained
a cut-off frequency of 47 and higher and the dispersion or

range of 20 and higher.
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To address the second research question, we made at-
tempt to specify functional categories and sub-categories
of the obtained lexical bundles. We have defined the func-
tions, but the distribution turned out to be very complex and
ambiguous. This is due to the difference in the structure of
lexical bundles of the Kazakh and English languages. In
the Kazakh language there are significant number of lexical
bundles containing a verb, adjective, participial expressions,
and nouns, which was quite interesting and surprising to us.
Lexical bundles in English, based on the definitions of cate-
gories and sub-categories, and the lexical bundles of Kazakh,
appear very different in structure. This fact made the pro-
cess of functional categorization and sub-categorization quite
difficult. Adel and Erman 2] implementing the functional
categorization of Chen and Baker[?”), also state that there
is some vagueness of criteria to decide which (sub)category
a given bundle should belong to, which has led to some
inconsistencies in previous studies.

Using the definitions of categories and sub-categories
proposed by Chen and Baker[?”! and our speculations we
categorized lexical bundles containing verbs as discourse
organizers, and further to identification. Obtained lexical
bundles consisting of adjectives and conjunctions were iden-
tified by us as referential category and framing sub-category
due to characteristics of attribute specification. However,
the lexical bundles containing participial expressions were
identified by us as discourse organizers category and identi-
fication sub-category because they provide a more complete
focus and identification rather than in case of adjectives in
referential category and framing sub-category. Those lexical
bundles consisting of nouns and conjunctions were attributed
by us to discourse organizers categories and topic elaboration
sub-category as we reflect that the next information in the dis-
course will be elaborated around these nouns. We categorized
lexical bundles containing adverbial participial expressions
as discourse organizers with inferential sub-category as they
implement some conclusion or reasoning. We identified the
referential categories with time and quantifying sub-category
and stance categories with epistemic and obligatory/directive
sub-category since these signs are obvious. Despite consider-
able difficulty we have defined the functions of the obtained
lexical bundles with distributions 48%, 38% and 14% for
discourse organizers, referential bundles and stance bundles,

respectively.

To address the third research question, we have looked
at the structural composition of lexical bundles in the aca-
demic Kazakh discourse. Verbs, including auxiliary verbs
and participles, play a significant part in the construction of
lexical bundles in Kazakh. The majority of lexical bundles
are formed with verb phrase fragments. The stance bun-
dles beginning with a personal pronoun followed by a verb
phrase are rarely seen in the academic discourse in Kazakh.
In Kazakh academic discourse, it is quite uncommon to find
a lexical bundle that combines a pronoun and a verb phrase
to convey the author’s position. As an illustration, among the
100 lexical bundles we found, just one—06i3 xapacmuoipoin
omvipean ‘we are considering’—contains the pronoun 6iz
‘we’. It can be explained by the Kazakh language’s grammat-
ical characteristics. A pronoun is not required in a sentence
in Kazakh since verbs are the primary means of expressing
personality; the personal endings that are appended to the
verb identify the speaker or writer. The stance bundle den
aiima anamuiz ‘we can say’ (Nel4 in Table 1), for instance,
identifies the author of the text by using the verb (aima
anamwiz where -mbI3 indicates personality) without the pro-
noun (‘6i3’). It is also worth noting that the pronoun 6i3 ‘we’
is used more frequently than mewn ‘I’ in Kazakh academic
discourse and that the pronoun ‘I’ is hardly ever employed
in academic writing. In the Kazakh academic setting, using
the pronoun ‘we’ to convey an author’s position has become
standard writing practice. Even when a single individual is
the text’s author, scholarly writing in Kazakh tends to use
the pronoun “we”. This is one of the main characteristics of
Kazakh stance bundles. In contrast, the pronoun “I” forms a
large number of lexical bundles in English[®].

There is a strong relationship between structural types
and functional categories for lexical bundles. This is also

(231, Most stance

mentioned by Biber, Conrad and Cortes
bundles are composed of verb phrase fragments, while most
referential bundles are composed of noun phrase fragments
in Kazakh too. Discourse organizers are the only functional
category used in all three structural types.

As we noted in the introduction, there are no studies
on lexical bundles in Kazakh. As well, there are not many
recent studies concerning lexical bundles of a certain lan-
guage except English. Gong, Le and Buckingham investigate
the cross-sectional distribution of four-word lexical bundles

across IMRD sections of articles in medicine in English and
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conclude that sets of lexical bundles and their functions vary
significantly across sections[*!l. Samraj investigates lexical
bundles in different disciplines written in English and shows
that lexical bundles depend on the discipline and method-
ological settings of extraction (length, frequency, variance),
which is why research results may diverge between disci-
plines and corpora 2. A study similar to ours in its objectives
is research provided by Shirazizadeh and Amirfazlian on the

[43] They in-

basis of a large corpus of =5.7 million words
vestigate forms and functions of 4-word bundles and discuss
previous pedagogical applications of lexical bundle research
in academic discourse.

Most of the studies on lexical bundles are devoted to
their usage by learners of English as a second language. Ap-
pel presents a corpus study of L2 essays containing 3—5-word
bundles used by students and how this relates to holistic as-
sessment of writing quality; also, statistical relationships be-
tween bundle profile and writing scores are shown[*4). Shin
and Won investigate parallel corpora of written essays and
oral presentations by the same second language authors and
state that genre significantly influences the choice of bundles,
while oral and written products demonstrate different sets
of lexical bundles*). Li and Lei compare master’s theses
by native English and L1 Chinese authors and reveal simi-
larities and differences in bundle frequencies/types and their
genre functions in academic writing[®. In our research we
analysed the three most frequent three-word lexical bundles
peculiar to the Kazakh language.

In this research we also highlight the necessity of inves-
tigating forms and functions of lexical bundles of different
length, frequency and variance, and their subsequent appli-
cation for the learning and teaching of a second language for
academic purposes. Puimége emphasises that knowing lexi-
cal bundles, i.e., formulaic sequences, helps learners to fulfil
a wide range of discourse functions and proposes to acquire
them through meaning-focused activities[*’). Different stud-
ies have demonstrated a strong association between second
language proficiency and fluency and lexical bundle knowl-
edge. Learners who use lexical bundles more frequently in
their second language speech tend to be perceived as more
proficient and fluent®8. As well as texts written by the sec-
ond language learners that incorporate a greater density of
lexical bundles tend to earn higher evaluations'*°!. All these

results indicate that formulaic language, i.e., lexical bundles,

is a core component of second language proficiency.

6. Conclusions

This study contributing the necessity of defining lexical
bundles in teaching purposes, especially in teaching second
language in academic purposes, has identified 100 most fre-
quent three-word lexical bundles of the academic Kazakh
language and their functions using software AntConc on the
basis of corpus compiled of 600 academic written texts from
disciplines as ‘Archaeology and Ethnology’, ‘Translation
Studies’, ‘Theology’, ‘Philology’, ‘Philosophy’ and ‘Orien-
tal studies’. The total amount of tokens is 3,519,626. As
demonstrated in this study, 100 most frequent lexical bundles
of academic Kazakh language primarily serve as discourse or-
ganizers and of referential expressions. These categories are
employed to structure ideas and texts, and are characterised
by their functions in attribute specification.

We consider that the results presented in this study are
of high value. Pedagogically it would be useful in gaining
mastery in learning Kazakh for academic purposes. Teachers
of Kazakh for academic purposes can include these lexical
bundles in teaching syllabuses and materials as a language
input. Functional categorization will help the learners use
the lexical bundles appropriately for academic purposes for
organizing ideas, structuring texts, specifying information
and giving the author’s stance.

As it was mentioned before academic Kazakh for non-
natives as a new field needed development of different mate-
rials, textbooks, and syllabi in large quantities in a short time.
As well we suggest future research for identifying the most
frequent four and five-word lexical bundles based on the
methods implemented in this study. In addition, it is essen-
tial to deeper examine lexical bundles with respect to their
structures specifically in the Kazakh language. Therefore,
this study is an early step in the development of academic

Kazakh teaching and learning.
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