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ABSTRACT

This study investigates the preferences of Omani EFL learners for isolated (ISO) and integrated (INT) form-focused

instruction (FFI) through a partial replication of Spada and Lima’s study. A total of 150 university students (125 females

and 25 males) participated in the study. The participants were asked to complete a validated self-reported questionnaire that

assessed their preferences for ISO and INT FFI. The results indicate that a statistically significant preference was observed

for INT FFI although learners exhibited a balanced interest in both instructional approaches. Furthermore, the analysis

reveals that the variables of gender and proficiency level significantly influenced these preferences. Specifically, female

and beginner learners tended to favor INT FFI, whereas male and advanced learners showed a preference for ISO FFI. The

findings of the study show that the participants viewed grammar as a communicative resource and expressed preferences

for practicing language forms with other language skills and/ or communicative activities. The implications of the study

are: (i) the reliability and generalizability of the study conducted by Spada and Lima are confirmed, and (ii) learners’

preferences in the methodology and pedagogy of second and foreign language learning must be considered when designing

instructional materials, (iii) the importance of timing of presenting language forms to learners in a communicative language

classroom is highlighted.
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Studies in SLA

1. Introduction: Replication Re-

search in Second Language Acqui-

sition

The present study replicates Spada and Lima [1]. By

doing so, it responds to the call for more replication research

in the field of second language acquisition (SLA) (see e.g.,

Marsden et al. [2], McManus [3,4]). In this paper, a replication

study is defined as a research method that, according to Mc-

Manus [5] (p. 1300), is “used to confirm, consolidate, and

extend knowledge and understanding in empirical fields of

study.”

Despite the importance of replication studies for the

development of SLA theory and practice, the rate of repli-

cation research in SLA is extremely low compared to other

disciplines, such as psychology and education. For example,

Marsden et al. [2] report that during the period from 1973 to

2017, only one out of 400 research articles is self-labeled as

a replication article in those SLA publications that published

replication research. According to McManus [3,4], Spada et

al. [6], the low rate and speed with which replication studies

are implemented can be partly attributed to the incorrect and

misleading assumption that replication studies lack original-

ity, innovation and creativity. For example, McManus [3]

points out that understanding the concepts of innovation and

originality is sometimes misguided. Replication studies are

conducted to advance knowledge and explore the problems

and limitations of initial studies. Viewed from this perspec-

tive, replication studies should not be considered lacking in

originality. McManus [3] further states that innovation should

not be interpreted as something entirely radical or new in

research, as knowledge is cumulative and always built upon

previous work. Since replication studies are grounded in ear-

lier research, they cannot be deemed devoid of innovation.

Despite the special issue dedicated to replication research in

Studies in Second Language Acquisition [7], there is still a

need for more replication studies in the field of SLA.

Following Marsden et al. [2] and McManus [3,4], the

present study is classified as an approximate replication,

where two major variables (i.e. the context of the study and

the study participants) have been intentionally modified. The

initial study by Spada and Lima [1] focuses on the preferences

of the ESL and EFL teachers and their learners for isolated

(ISO) and integrated (INT) form-focused instruction (FFI).

The replication study has been conducted within the context

of EFL instruction in the Sultanate of Oman and it limits

itself to the preferences of EFL learners for ISO FFI and INT

FFI.

2. Rationale: Why it is Important to

Replicate Spada and Lima’s 2015

Research

Following Marsden et al. [2], the following 3 criteria of

replicability is used in this paper to answer the question of

why the study by Spada and Lima [1] needs to be replicated.

These criteria are:

(i) high potential impact of the study and its theoretical

and methodological significance.

Spada and Lima [1] holds significant potential for ad-

vancing the theory and methodology of teaching ESL or EFL,

as the study conceptualizes FFI as 2 types of instruction, i.e.

ISO FFI and INT FFI. The study examines the preferences

of ESL and EFL teachers and their learners for these 2 types

of instructions.

(ii) the importance of the study for informing the practice

of L2 teaching and learning.

The study assists ESL and EFL teachers in understand-

ing how FFI can be operationalized in the classroom as well

as the preferences of their students for one type of instruc-

tion over the other. It also identifies the variables (e.g., the

teaching context, level of language proficiency) that affect

the preferences for ISO FFI and INT FFI.

(iii) methodological transparency of the study and accessi-

bility of study materials.

The study uses a questionnaire that is validated in Spada

et al. [8], which is easily accessible for future research.

It is important to note here that the term FFI, as concep-

tualized in Spada et al. [6], does not refer to a type of instruc-

tion where the focus on language forms (e.g., sounds, vocab-

1507



Forum for Linguistic Studies | Volume 07 | Issue 12 | December 2025

ulary, and grammatical structures) is implemented solely as

a manipulation of those forms for their own sake, without

developing learners' ability to use them effectively in commu-

nication. Instead, FFI is understood as a type of instruction

that assists in developing linguistic competence as an inte-

gral part of communicative competence, the latter is defined

as the ability to use language effectively in various commu-

nicative contexts. Over the years, several theoretical models

which inform the pedagogy and methodology of the L2 teach-

ing approach known as Communicative Language Teaching

(CLT) (Richards & Rodgers [9]) have been proposed (see e.g.,

Canale and Swain [10]; Celce-Murcia [11]). The goal of CLT is

the acquisition of communicative competence. What unites

thesemodels is the presence of linguistic or grammatical com-

petence as an integral part of communicative competence.

Thus, it has been recognized that knowledge of language

forms and the ability to use them is essential for effective

communication. These models serve as a foundation for

developing frameworks of reference for language teaching

and assessment (e.g., Center for Canadian Language Bench-

marks [12]; Council of Europe [13]), which aim to establish

independent standards that inform pedagogical practices in

teaching and assessment. These frameworks emphasize the

importance of FFI in developing the communicative abilities

of ESL and EFL learners. Consequently, the present study

has important implications for investigating the preferences

of EFL learners for FFI, thus contributing to a better under-

standing and development of FFI. In fact, developing this

type of instruction is found to be essential not only for ESL

and EFL learners, but also for heritage language learners

(HLL), who, according to the HLL literature (Kisselev et

al. [14]) often struggle with grammatical accuracy while they

attempt to communicate meaning.

3. The Initial Study: Spada and

Lima’s 2015 Research

Spada and Lima [1] investigates the preferences of ESL

and EFL teachers and learners for ISO FFI and INT FFI. Both

INT FFI and ISO FFI are defined as two types of instruction

aimed at drawing learners’ attention to language forms when

communicating meaning. As conceptualized in Nassaji [15],

Spada and Lima [1], Spada et al. [6,16], the goal of FFI as a

type of instruction is to draw learners’ attention to form either

pre-emptively or spontaneously while practicing language

skills or taking part in communicative activities. FFI can be

implemented by providing learners with metalinguistic in-

formation, highlighting a target language form or providing

learners with corrective feedback. The rationale behind FFI

is to assist learners in developing accuracy when they try to

communicate meaning.

Conceptually, FFI is divided into two types of instruc-

tion: ISO FFI and INT FFI. The difference between these

two types of instruction is the time of drawing learners’ at-

tention to form, that is before, after or during communicative

practice. ISO FFI involves isolating a language form from

its communicative context, presenting it to the students, and

then practicing it in multiple communicative activities. ISO

FFI also implies that drawing learners’ attention to the target

language form can take place after a communicative activ-

ity. In contrast, INT FFI does not separate the form from its

communicative context while presenting it to the students.

The study by Spada and Lima [1] investigates whether or

not (i) ESL and EFL teachers show any preference for ISO

FFI or INT FFI, and (ii) the feedback the participants pro-

vided following a lesson that included ISO FFI and INT FFI

matched their ratings of the statements in the self-reported

questionnaire.

To answer these questions, self-reported questionnaires

validated in Spada et al. [8] were distributed to 100 ESL and

EFL teachers, and 469 ESL and EFL learners, respectively.

The ESL learners were enrolled in credit and non-credit adult

ESL courses designed for newcomers to Canada (e.g., im-

migrants and convention refugees), as well as international

students, who were studying in Canada. EFL learners were

enrolled in university credit programs in Brazil. The ESL

and EFL teachers, who took part in the study, taught in these

language programs. In the self-reported questionnaire, the

statements were distributed equally to tap into teachers’ and

students’ preferences for INT FFI and ISO FFI. A five-point

Likert scale was used to show the participants’ preferences

for ISO FFI and INT FFI. For example, some participants

strongly agreed with the statements that showed their prefer-

ences for teaching and learning language forms when they

are integrated with communicative activities and/or other

skills, i.e. INT FFI. In contrast, some strongly agreed with

the statement that taps into their preferences for teaching

and learning language forms in isolation from their commu-
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nicative context, i.e., ISO FFI. Other statements included

in the self-reported questionnaire were designed to assess

learners’ preferences for corrective feedback, which is also

covered under FFI. The study participants were asked to

indicate the degree to which they agreed or disagreed with

the statements regarding the timing of corrective feedback,

such as immediate (while being engaged in a communicative

activity) or delayed (after a communicative activity), as well

as their overall preferences for corrective feedback provided

by teachers. The questionnaire also included background in-

formation questions about gender and language proficiency

level. Additionally, a comment section was included in a

self-reported questionnaire for participants to add any further

information they wished to elaborate on.

The feedback study included 13 ESL and EFL teachers

and 165 students that were asked to (i) provide feedback on

a lesson that included ISO FFI and INT FFI and (ii) identify

the participants’ preferences for the ISO FFI or INT FFI part

of this lesson.

The findings of the study by Spada and Lima [1] indicate

a preference among ESL and EFL teachers and their learners

for INT FFI. However, the results also show that teachers

and learners value ISO FFI, particularly within the ESL con-

text. This is attributed to differences in the learning context.

ESL learners have more opportunities to use the language

communicatively outside the classroom and therefore, they

believe they can use class time to improve their accuracy by

isolating language forms. In contrast, EFL learners tend to

prefer INT FFI due to their limited opportunities for using

language forms in communicative contexts outside the class-

room. Additionally, both teachers and learners noted that

their preference for one type of instruction over the other

depends on several factors: proficiency level, type of course

(e.g., English for Academic Purposes or a community-based

classroom), complexity of the grammatical form, learning

style preferences, and specific learning goals and needs.

In the comment section of the questionnaire, ESL and

EFL teachers and their students emphasized the importance

of both types of instruction, which is in line with the theoret-

ical conceptualization of FFI proposed in Spada and Light-

bown [17]. Both types of FFI (ISO and INT) hold educational

value in developing language proficiency, as they tap into

different types of knowledge: explicit for ISO and implicit

for INT, as shown in Spada et al. [16]. Therefore, ISO FFI and

INT FFI are complementary rather than mutually exclusive.

The pedagogical choice between ISO FFI and INT FFI may

depend on the type of knowledge being targeted (explicit or

implicit), as well as variables such as educational context,

language proficiency, and complexity of the target language

form, to name just a few.

4. Literature Review

As stated in section 2 of this paper, grammatical or

linguistic competence is included in many models of com-

municative competence. This means that the acquisition of

communicative competence as a pre-requisite for effective

communication is not possible without grammatical accu-

racy. There is an agreement among researchers and language

teachers that there is a considerable difference between what

students know about the grammar of a target language (i.e.

explicit knowledge) and their ability to produce grammati-

cally accurate sentences when they communicate meaning

(i.e. implicit knowledge). According to Pawlak [18], appli-

cation of explicit grammatical knowledge in spontaneous,

real-time communication constitutes a great challenge for

L2 learners. The challenge arises because the successful ac-

quisition of the L2 grammatical system involves more than

just the explicit learning of grammatical rules. In addition to

acquiring explicit knowledge, learners should demonstrate

the ability to apply this knowledge for effective communica-

tion in their target language. Following Larsen-Freeman's

approach (Larsen-Freeman [19]) where grammar is viewed as

an additional language skill and is referred to as “grammar-

ing”, the process of learning grammatical structures should

include learning the form (i.e. the grammatical rules and their

morphological realization), their meaning and use. There-

fore, instruction should incorporate this form-meaning-use

concept when teaching L2 grammatical systems.

Some of the studies on FFI explore the correlation be-

tween FFI and two types of knowledge, namely explicit

knowledge and implicit knowledge. One of the empirical

studies that investigates the relationship between explicit

and implicit knowledge and their contribution to the develop-

ment of communicative competences is Spada et al. [16]. The

position that is taken in this quasi-experimental study is that

under some conditions, explicit knowledge about language

can become implicit (See also DeKeyser [20]; DeKeyser and
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Suzuki [21], where the term ‘declarative knowledge’ is used

for explicit knowledge, and the term ‘procedural knowledge’

is used for implicit knowledge). The uniqueness of Spada

et al.’s study [16] is that it investigates the timing of FFI. The

study raises the question: What is the optimal time to focus

learners’ attention to form within a communicative lesson?

To answer this question, two types of instruction, i.e. ISO

FFI and INT FFI were proposed (see also Spada and Light-

bown [17]) and their contribution to the explicit and implicit

knowledge was investigated. In ISO FFI, focus on form

takes place when a language form is isolated from a commu-

nicative activity that can take place in teacher-led instruction,

corrective feedback or enhanced input. In INF FFI, a lan-

guage form is integrated into communicative activities or

tasks and learners’ attention is not explicitly drawn to a tar-

geted language form. 4 teachers and 109 intermediate adult

L2 learners enrolled in a non-credit language program in

Canada participated in the study. The experiment included

providing instructions to 4 classes with 2 classes receiving

ISO FFI and 2 other classes receiving INT FFI. The ISO FFI

and INT FFI lessons shared the communicative theme of

health; however, they were different in the timing of intro-

ducing the English passive to the learners. For the ISO FFI

lesson, the English passive was separated from the theme-

based, communicative activities, and for the INT FFI lesson,

the form was integrated with the communicative context.

An error correction task and an oral production task were

used to investigate the effect of ISO FFI and INT FFI on

the acquisition of the English passive and on the ability of

the participants to effectively use the structure in the oral

production task.

The findings of the study showed the effect of both

types of instruction on the acquisition of the English pas-

sive with some different effects for ISO FFI and INT FFI.

Specifically, the participants who received ISO FFI improved

more on the decontextualized error correction task, while the

participants who received INT FFI improved more on the

oral production task. The findings showed that ISO FFI and

INT FFI are not mutually exclusive, as both types of instruc-

tion contributed to 2 different types of knowledge. ISO FFI

contributed to explicit knowledge about the English passive,

and INT FFI to implicit knowledge, the latter is realized as

the ability of successfully using the English passive in the

oral production task. Spada et al. [16] concluded that future

research is needed to investigate the effectiveness of ISO FFI

and INT FFI, and their contribution to explicit and implicit

knowledge. However, the initial step in this research lies in

understanding learners’ preferences for learning grammar.

Do learners prefer to learn grammar by itself, in isolation

from the communicative context, or do they prefer to learn

grammatical forms while they are working on the develop-

ment of language skills and /or communicative tasks?

One such study that investigated learners’ preferences

in learning grammar is the study conducted by Brown [22].

In this study, the researcher examined the preferences of L2

teachers for teaching grammar and compared these with the

preferences of ESL and EFL learners. ESL and EFL students

were asked to rate 24 items on a Likert-scale questionnaire re-

garding their perceptions of effective strategies used by their

teachers when teaching L2 grammar. The findings reveal

a disparity between teachers' and learners' preferences for

teaching and learning L2 grammar. L2 students show a pref-

erence for formal grammar instruction over communicative

activities and value immediate error correction in speaking

tasks. In contrast, their teachers show a preference for the

communicative approach in teaching grammar. Based on the

findings of this study, Brown argues that L2 teachers should

actively seek the perspectives of L2 learners on their prefer-

ences for learning grammar and discuss the rationale behind

communicative activities, emphasizing how these activities

can benefit their language learning. This highlights the need

for L2 teachers to engage their students in discussions about

the instructional strategies being used in the classroom.

Another study investigating perceptions is that of

Loewen et al. [23], who investigated the beliefs of L2 learners

regarding grammar instruction and error correction. A total

of 754 L2 students enrolled in an American university com-

pleted a questionnaire consisting of 37 Likert-scale items

and 4 open-ended prompts. Among learners, who studied

English as a second language, and those, who studied an addi-

tional language as a foreign language (e.g., Chinese, Arabic,

Spanish), varied beliefs about grammar instruction and error

correction emerged. Several themes were identified in the

qualitative part of the study. Many participants felt that learn-

ing grammar was central to mastering L2 and that learning

grammar serves as a foundation for developing language

proficiency. The participants of the study believed that gram-

mar helps in language skill development (e.g., writing), and
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it contributes to overall academic success. While many ac-

knowledged that studying grammar is challenging, they also

found the process of discovering patterns and understand-

ing how a language works enjoyable. In terms of pedagogy,

many learners expressed a preference for an instructional

strategy that connects grammar to real-life tasks and creates

a communicative context for presenting and practicing gram-

matical forms. Regarding error correction, learners preferred

to be corrected. They also expressed a preference not to be

left on their own when studying grammar, emphasizing the

important role of the teacher and structured learning in their

discovery of grammatical rules and how the rules can be

applied to communicate meaning. Some participants pro-

vided negative feedback, describing learning grammar as

confusing, boring, and monotonous.

Based on the discussed literature, L2 learners generally

showed a preference for grammar instruction and valued its

importance. They also expressed a preference for grammar

instruction that is integrated into communicative tasks and

activities. However, there is a need for more empirical stud-

ies that investigate the preferences of ESL and EFL learners

in different educational settings. The present study aims to

address this gap in the literature.

5. The Context of the Replication

Study

This section discusses the context of the replication

study and explains the importance of replicating the initial

research conducted by Spada and Lima [1] within the Omani

EFL classroom.

Oman, one of the Gulf Cooperation Council (GCC)

countries, recognizes English as an official foreign language,

making it a mandatory subject in schools (on the status of

English and other languages in Oman, see Al-Issa [24]. Sim-

ilar to the educational policies and practices of other GCC

countries (Botha [25]; Nasser [26], English serves as a medium

of instruction at the tertiary level in Oman. Additionally,

with approximately 43% of the population being expatriates,

English functions as a lingua franca for many diverse com-

munities that reside in Oman (National Center for Statistics

and Information [27]). Therefore, high proficiency in English

is essential for academic and professional success.

Despite the importance of English in Oman's socio-

economic landscape and ongoing educational reforms, the

level of English proficiency among students remains low

(Al-Issa and Al-Bulushi [28]). The low proficiency in English

is attributed to several issues related to teaching methods.

Primarily, there is a heavy emphasis on memorization and

simple information retrieval, which limits students' ability

to engage with the language in a meaningful way. Addition-

ally, there are insufficient efforts to promote communicative

and task-based approaches to EFL learning. (Denman and

Al-Mahrooqi [29]).

Moreover, the teaching of language forms, such as

grammar and vocabulary, often occurs in isolation from their

communicative contexts. For example, a grammatical form

is presented to the students not for the purpose of using it

to communicate meaning, but rather for its own sake, as

reflected in both teaching methods and assessment practices.

To illustrate, multiple-choice questions (MCQs) are com-

monly used to assess grammatical knowledge without creat-

ing any opportunities for the students to show their ability to

use language forms in communicative contexts. An exam-

ple of one MCQ that assesses the knowledge of the simple

present passive is illustrated in Table 1.

Table 1. MCQ sample to assess linguistic competence.

MCQ Prompt He receives some information.

MCQ Options

A) Some information are received by him.

B) Some information are being received by him.

C) Some information is received by him.

D) Some information have received.

Correct Answer C) Some information is received by him.

The example in Table 1 illustrates that the grammatical

form is separated from its communicative context. In this

case, EFL learners are assessed not on their ability to commu-

nicate meaning while using the English passive, but rather

on their ability to manipulate the form for its own sake.

One reason EFL instructors may refrain from using

communicative language teaching as a methodology is the

assumption that students, who have previously been trained

to manipulate language forms in the school system, may

undervalue more communicative approaches to learning lan-

guage forms. In this context, a replication study that investi-

gates learners' preferences for specific types of instruction

is essential. The findings of the study can provide evidence

to support an instructional method that aligns with students'

needs and preferences. Therefore, the research question the
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replication study aims to investigate is whether Omani EFL

learners prefer ISO FFI or INT FFI, as measured by a self-

reported questionnaire.

6. Method: The Study Participants

and the Self-Reported Question-

naire

The present study took place as part of the project titled

Balancing act: The effect of task design on foreign language

learners’ fluency and accuracy that was funded by The Re-

search Council of the Sultanate of Oman (TRC). The required

ethical approval to recruit the participants for this project

and carry on the proposed research was conducted within the

framework of the TRC Project ID BFP/RGP/HER/19/131.

150 EFL students aged 18–22 were recruited for the study

that took place in one university located in the Sultanate of

Oman. Of these participants, 125 were female and 25 were

male. The participants were asked to complete a self-reported

questionnaire adapted from Spada and Lima [1]. The ques-

tionnaire includes 20 items that target learners’ preferences

for ISO FFI and INT FFI, respectively. The questionnaire

was validated in Spada et al. [8], as well as in the replication

study (see the Results section) and therefore, it is considered

to be a reliable measure of learners’ preferences. The data

obtained through the self-reported questionnaire were ana-

lyzed, and the results of the analysis are reported in the next

section.

7. Results

Cronbach's Alpha was used to validate the statements

included in the questionnaire, ensuring that they accurately

measure the constructs underlying ISO FFI and INT FFI. The

statistical measure of reliability was applied twice: first, to

assess the reliability of the ISO and INT constructs separately,

and second, to evaluate the reliability of all 20 statements

included in the questionnaire.

As shown in Table 2, the reliability percentage of Test

1 and Test 2 exceeds 90%. This means that all items included

in the questionnaire are considered valid. Consequently, the

results obtained from the questionnaire are reliable as well.

Table 2. Cronbach’s Alpha results.

Tests Number of Items Reliability

Test 1 2 (ISO and INT) 0.926

Test 2 20 (All statements included in the questionnaire) 0.924

The paired-sample t-test used in Spada and Lima [1]

was employed to analyze the findings, aiming to compare

the means of the two dependent variables: learners’ pref-

erences for ISO FFI and INT FFI. As indicated in Table 3

below, the learners showed a preference for INT FFI (M =

4.10) over ISO FFI (M = 3.72). The results demonstrate a

statistically significant difference in students’ preferences for

INT FFI over ISO FFI, with t(74) = 3.09, p = 0.000. Since

the p-value is less than 0.05, the difference in preferences

is considered to be statistically significant. A repeated mea-

sures ANOVA also confirmed students’ preference for INT

FFI over ISO FFI, yielding F(1.74) ≈ 9.50, p = 0.000, d =

0.38.

Table 3. Paired Samples Statistics.

Mean N Std. Deviation Std. Error Mean

Pair 1 ISO FFI 3.72 75 0.74681 0.08623

INT FFI 4.10 75 0.76164 0.08795

The mean comparison tests were conducted to examine

the effects of other variables, such as gender and level of

English proficiency, on the dependent variables of ISO FFI

and INT FFI. The results are summarized in Tables 4 and 5,

respectively.
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Table 4. Gender Preferences for ISO FFI and INT FFI.

Gender ISO FFI INT FFI

Male

Mean 3.4250 3.4583

N 10 15

Std. Deviation 0.65629 0.92781

Female

Mean 3.6814 3.8148

N 61 64

Std. Deviation 0.72266 0.75185

Table 5. Language proficiency and learners’ preferences for ISO

FFI and INT FFI.

Level of English Proficiency ISO FFI INT FFI

Beginner

Mean 3.8083 3.8833

N 12 12

Std. Deviation 0.92879 0.77087

Intermediate

Mean 3.6625 3.8657

N 32 35

Std. Deviation 0.52471 0.67951

Advanced

Mean 3.5188 3.3842

N 16 19

Std. Deviation 0.76089 0.92692

Note: Please note that the total number of participants in Table 5 is 126 rather than

150. This is because 24 out of 150 participants did not identify their level of English

proficiency.

The findings in Table 4 indicate that both genders pre-

fer INT FFI over ISO FFI; however, female participants show

a stronger preference for INT FFI compared to male partic-

ipants. Table 5, which presents learners’ preferences for

ISO FFI and INT FFI taking into consideration their level of

English proficiency, reveals that both beginners and interme-

diate learners favor INT FFI. In contrast, advanced students

demonstrate a preference for ISO FFI over INT FFI, high-

lighting a divergence in preferences based on proficiency

level.

8. Discussion

The present study is a partial replication of Spada and

Lima [1] that investigates the preferences of Omani EFL learn-

ers for ISO FFI and INT FFI, as measured through a self-

reported questionnaire. The findings of the study are pre-

sented in the following table (Table 6):

Consistent with the findings of the initial study, this

replication study found that

(a) Omani EFL learners showed an overall preference

for INT FFI.

(b) With regards to gender and proficiency level, male

and advanced learners showed a slight preference for ISO

FFI, suggesting that they value pedagogical materials where

language forms are first isolated from their communicative

contexts, discussed with the students and then practiced in

communicative activities.

(c) Female and beginner learners showed a preference

for INT FFI, indicating a preference to learn language forms

that are consistently embedded within their communicative

contexts and practiced with language skills, such as reading,

writing, listening and speaking.

Table 6. Study participants and their preferences.

Participants Preferences for ISO FFI Preferences for INT FFI

Participants: Omani EFL learners

Gender: Males

Gender: Females

Proficiency level: Beginner learners

Proficiency level: Advanced learners

The results of the present replication study are signifi-

cant in several crucial ways. First, they reveal that the find-

ings of Spada and Lima [1] are valid in that learners truly

appreciate the learning of target language forms as an inte-

gral component of the ability to interact meaningfully in the

target language. Second, the results lend further support to

the generalizability of the findings in Spada and Lima [1] in

that EFL learners in Oman value the learning of language

forms in the same way that EFL learners in Brazil or ESL

learners in Canada do. Third, and perhaps the single most

significant finding of the present study is that it uncovers

previously unreported correlations between EFL learners’

preferences for ISO FFI and INT FFI and other variables,

such as gender and language proficiency. In other words,

the findings of the present study reveal that learners’ prefer-

ences for ISO FFI and INT FFI do not only correlate with

the type of learner (ESL vs. EFL), as was reported in Spada

and Lima [1], but also with gender and language proficiency
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in the context of EFL learning in Oman. In the words of Mc-

Manus [5], the present replication study extends knowledge

and understanding of the original study conducted in Spada

and Lima [1].

To interpret the correlation found in the present study

between gender and language proficiency on the one hand,

and learners’ preference for ISO FFI and INT FFI on the

other hand, one possible explanation of the differences in

preferences for ISO FFI and INT FFI regarding gender is that

males in Oman may have more opportunities for communica-

tive practice outside the classroom in many different settings

where English is used as a lingua franca (e.g., restaurants,

coffee shops, airports). In contrast, females in Oman may

face cultural and religious restrictions that limit their oppor-

tunities for communication in English. As a result, females

might view the EFL classroom as a safe space to express

themselves and share ideas freely, whereas males, who have

greater access to communication outside the classroom, may

prioritize developing their accuracy in language use. With

regards to the language proficiency, beginners tend to seek

tasks and activities where they can start developing their com-

munication skills in English, hence their preference for INT

FFI, whereas advanced learners are more concerned with the

development of their accuracy, and less concerned with their

ability to express themselves in real life meaningful encoun-

ters, hence their preference for ISO FFI. The implication of

these findings is that lesson plans and instructional materials

developed in the learning context of EFL should take into

consideration these two variables.

Another significant finding of the present study is that

EFL learners in Oman, similar to the L2 learners in the study

conducted by Brown [22], show a preference for immediate

corrective feedback. Where the present study differs from

that of Brown [22], however, is in the finding that unlike the

L2 learners in Brown [22], EFL learners in Oman clearly show

a preference for grammar instruction that is integrated with

communicative activities or other language skills. In this

respect, the findings of the present study are in line with

those reported in Loewen et al. [23].

On a local scale, the findings reported in the present

replication study should inform the EFL instructors in Oman

that the regrettably continuing practice of the teaching of

language forms in isolation from their communicative con-

texts both in the secondary and in the tertiary education (see

Al-Issa and Al-Balushi [28]; Denman and Mahrooqi [29]) is

supported neither by current SLA research nor by their own

EFL learners.

On a broader scale, a significant finding of the present

replication study is that it reveals an alignment between the

literature on SLA , where grammatical competence is an

integral part of a learner’s communicative competence and

EFL learners’ awareness of the significance of grammatical

competence in their learning experience.

This study has some limitations because it treats EFL

learners’ preferences as static. Learners’ responses to the

questionnaire represent a snapshot of their preferences at a

specific moment of their learning process. To address this

limitation, a future study may supplement questionnaire re-

sponses with observations of learners’ actual behavior in

class. The future study may examine whether learners’ en-

gagement with ISO FFI and INT FFI lessons is aligned with

their questionnaire answers. According to Loewen et al. [23],

learners’ judgements of the questionnaire statements might

be different if the statements included the learning context

or students’ personal experiences with grammar instruction

and corrective feedback. Future research is needed that can

potentially integrate classroom observations and focus on

change in learners’ preferences and perceptions under spe-

cific learning conditions.

Another limitation of the present study is that it investi-

gates EFL learners’ preferences for ISO FFI and INT FFI to

the exclusion of EFL instructors. An extension of the present

study would therefore investigate whether the preferences

of the two stakeholders (i.e., the learners and the instructors)

align or not.

9. Conclusion

The replication study confirms learners’ preferences

for FFI, specifically INT FFI. The findings suggest the need

for more contextually relevant instructional practices used

in the Omani EFL classroom, encouraging a shift to commu-

nicative approaches to teaching language forms. Contrary to

the beliefs held by their teachers, EFL learners recognize the

importance of grammar as a communicative resource with

a preference given to the type of instruction that does not

separate language forms from their communicative contexts.

The study has important implications, as it advocates for the
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changes in the methodology of teaching with more emphasis

on integrating language forms within multiple communica-

tive activities. Future research can focus on conducting a

full replication of Spada and Lima [1] to support the evidence

obtained from the self-reported questionnaire with the feed-

back data on a lesson that integrates both types of FFI, as

well as teachers’ preferences for ISO FFI and INT FFI.
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