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ABSTRACT: Input flood and input enhancement are two prominent
techniques to develop learners’ writing competence. While the former
refers to offering multiple sources to increase students’ gains, the latter
implies highlighting certain linguistic items to attract attention. A
plethora of studies have been conducted to measure the effectiveness
of both techniques. However, a gap in the literature has been noticed in
comparing input flood with input enhancement technique in terms of
writing improvement in Iraq. Thus, the present study was conducted to
measure the impacts of the input flood technique to teach collocations
on 48 EFL learners who joined an intensive language learning program
at the Language Preparatory School of Tishk International University in
Erbil, Iraq. Participants, chosen by convenience sampling method, were
exposed to input flood or input enhancement techniques to expand their
colloquial expression knowledge within six weeks in the 2022-2023
academic year spring semester. Data were collected via writing exams
and interviews as a part of the explanatory sequential research design.
The findings, analyzed by SPSS 27 and MAXQDA, revealed that
experimental group students who received the instruction via input
flood increased their writing marks more significantly than control
group students whose instruction was via input enhancement. Likewise,
students who received the instruction with input flood had more positive
views than students receiving input enhancement. The findings of the
study may have several implications for educators who think about
teaching collocations via input flood and input enhancement techniques

professionally.

KEYWORDS: academic writing; input flood; input enhancement;
vocabulary breadth

1. Introduction

English is a global language with immense importance in various aspects of life. It serves as a

lingua franca with 1.5 billion native speakers to communicate with people from other nationalities, so
language barriers can be eliminated mostly thanks to establishing two-way communication successfully
(Celik, 2023a). Its reflections can be overtly seen in various contexts. To name a few, the English

learning and teaching process starts at kindergarten in many countries. Likewise, a growing number of
educational institutions offer English medium instruction to pave the way for a brilliant career for the

graduates of such institutions. Similarly, students who seek some opportunities to improve their English
virtually can have decent opportunities to contact native speakers via countless platforms. In addition,

English is used commonly in international trade and business because the percentage of websites in
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English has exceeded 70% (Daskan and Yildiz, 2020). Proficient speakers of English can commence
and finalize business deals efficiently, so their chance to climb the career ladder increases significantly
when compared to other colleagues who have difficulty in conveying messages in English in the same
workplace. In addition, English is used extensively in media because the gap between media
corporations and clients has reduced considerably thanks to the advancements in technology. Thus,
users can access English news and videos from various countries within seconds. Moreover, English
facilitates the completion of tasks in tourism, so knowing English has been regarded as the key to
moving to different countries to work or visit tourist attractions. Subsequently, English helps close the
cultural gaps, so cross-cultural understanding has been fostered to establish harmony and tolerance
between the nationals of different countries. Afterwards, English plays an integral role in the
dissemination of academic publications, which have been released in English by more than 90% (Rao,
2019). Thus, readers and authors can get information, cross-check validity, foster critical thinking, offer
sensible solutions, and get inspired to put theory into practice via published articles, proceedings, or
books, thereby being exposed to intellectual development incessantly. As it is obvious, learning English
is multifaceted, uncovering many reflections in people’s lives at different stages.

Language is not a set of rigid rules based on grammatical conventions. In contrast, it should be
accompanied to convey the meaning creatively, either in a spoken or written form. In this regard,
academic writing is activated to convey the meaning eloquently in written contexts. It offers several
advantages in academic, social, and professional life because it guides the learners to define, exemplify,
categorize, compare, contrast, connect, synthesize, and summarize the concepts academically (Yucedal
et al., 2022). Academic writing skills are required while writing essays, official e-mails or petitions,
conference papers, articles, dissertations, and theses, so it has an irreplaceable place in individuals’ lives
throughout their lifespans. There are four types of academic writing which are descriptive, analytical,
persuasive, and critical (Strobl et al., 2019). Descriptive writing is designed to provide facts and
information, which can be exemplified by writing the summary of an article or the results of an
experiment. Conversely, analytical writing is initiated to reorganize the facts and information in an
analysis or comparison mode, which can be exemplified with movie or novel analysis. On the other
hand, persuasive writing urges the authors to go one step further by embedding their points of view into
essays to convince the readers, which can be exemplified by writing on controversial topics such as
mobile phone addiction or global warming. The last academic writing type is critical, which requires
comparing different points of view, which can be exemplified by the effects of web-enhanced tools in
English classes as an academic article. It can be assumed that someone who takes academic writing
classes can internalize the given instruction to be successful in life, whereas others who underestimate
the importance of academic writing may have some drawbacks in their lives. Thus, academic writing
has played an essential role in English classes to seize the opportunity in several domains of life.

Collocations are at the forefront of representing formulaic sequences in language learning and
teaching process, along with phrasal verbs, idioms, transitions, and proverbs. Formulaic sequences
support learners in articulating lexical bundles, which paves the way for increased proficiency in English
(Khatami et al., 2023). In the same vein, collocations fulfill vitally important functions in written and
spoken English as lexical partnership contributes to learners’ English levels significantly on different
occasions. To name a few, integrating collocations into the conversation helps close the gap between
native and non-native speakers. Additionally, they ensure semantic precision, thereby eliminating the
barriers to conveying the meaning in conversations accurately. Subsequently, they push the learners to
figure out the differences between literal and figurative language. Likewise, collocations guide the
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learners to form grammatically correct sentences because learners get the instruction to use colloquial
expressions in a sequence precisely. Similarly, collocations unlock the learners’ potential in writing
because they can add collocations into sentences to write more creatively (Bui, 2021; Kara and
Abdulrahman, 2022). It is unambiguous that learners can seize numerous opportunities in written and
spoken English once they grasp essential collocations. Thus, renowned publishing companies release
their collocation dictionaries, embed sections in English course books, and insert some collocations into
videos, audio tracks, reading passages, and sample writing excerpts in English textbooks to reap the
benefits of colloquial expressions and capture readers’ attention instantly.

Providing comprehensible input for the learners is an indispensable necessity in English classes, so
the cycle to gain additional information continues. Richards and Renandya (2002) point out that inputs
are valuable sources to internalize and initiate the language learning process. Designing classes with the
aim of increasing comprehensible input has several other benefits, such as decoding language patterns
automatically, reducing anxiety, building a firm foundation, and figuring out details in context
incidentally. Although there are various techniques to offer input, two techniques, input flood and input
enhancement, stand out with their distinguishing features. The former suggests that target language
items will be flooded frequently in different contexts and at different times, whereas the latter means
emphasizing the language item via highlighted, bold, italicized, or underlined forms. Szudarski and
Carter (2016) elucidate that highlighting the target linguistic items captures the attention of the learners
as visual stimuli, thereby multiplying the chance of retention rate. Likewise, Pigada and Schmitt (2006)
attest that encountering unknown items several times sharpens learners’ minds considerably, thereby
contributing positively to their language learning journeys. It is obvious that both techniques have their
own merits.

Research significance

The focus of this study is two-fold which is exploring the ways to integrate collocations into the
Academic Writing course and comparing two prominent collocation teaching techniques with each
other by emphasizing the strengths and weaknesses. Although input flood and input enhancement
techniques have been explored in a plethora of studies to develop writing skills, no research has been
conducted to compare input flood with input enhancement in terms of sharpening writing skills in Iraq.
Thus, this research is an attempt to fill the void in the Iraq context. In addition, writing skills have been
regarded as one of the most challenging ones for many students (Pineteh, 2014). Thus, this study will
seek opportunities to expand students’ vocabulary knowledge in a stress-free environment where
English is taught with the means of the latest technological tools such as smart boards, CALL, and
MALL. The underlying reason is to raise the awareness of participants in writing classes, thereby
increasing their motivation to develop their writing skills substantially with a well-established plan.

2. Literature review

English language education has witnessed a paradigm shift, with a growing emphasis on
communicative competence and natural language use since Hyme’s (1967) pioneering attempts. He
emphasized communicative competence, in contrast to Chomsky’s Grammatical Competence. Likewise,
his model highlighted goal-oriented functional English to meet the needs in daily life and academic
circles simultaneously. His model also formed the basis for the Common European Framework (CEFR)
in 1991 when the influence of communicative competence spanned many countries in increasing
numbers. Since then, native-like fluency has been the common goal to be realized in English classes.
Correspondingly, combining words harmoniously through collocations has gained prominence in
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sharpening learners’ communicative competence naturally and accurately in written and spoken
English. A growing number of scholars have postulated the positive impacts of covering collocations in
English classes. To name a few, Hill (2000) and Web (2013) state that collocations help learners
combine words precisely and convey the meaning in various forms, such as making an appointment,
doing business, and coming to a decision. Similarly, they can be formed by combining verbs with
adverbs, such as apologizing publicly or smiling proudly. Figuring out collocations can close the gap
between native and non-native speakers because they can find more common grounds to communicate
abruptly without having barriers (Deveci, 2007; Mangubhai, 2001; Winke, 2013). Book floods and
comprehensible input floods: Providing ideal conditions for second language acquisition. Granger and
Bestgen (2014) assert that using collocations effectively can increase the motivation of English speakers
so that they can express their ideas more confidently. In the same vein, Gablasova et al. (2017) contend
that learners can put the theory into practice once they command collocations thoroughly because
collocations are used frequently in daily life. Similarly, Bui (2021) states that integrating collocations
into English classes inspires students to learn by inquiry because they are inclined to expand the breadth
of collocations through websites as they use them in their lives regularly.

Input flood and input enhancement are two well-known techniques coined by Sharwood Smith in
1993 to teach collocations. Since then, their popularity has increased exponentially thanks to ensuring
gains linguistically. For instance, input flood urges educators to provide comprehensible input in various
formats frequently. On the other hand, input enhancement drives educators to highlight linguistic items
to be noticed starkly by the learners within bolded, italicized, or underlined forms. Several studies have
investigated the role of input flood and input enhancement techniques on students’ language learning
competencies with varying findings and implications for future studies. To illustrate, Szudarski and
Carter (2016) conducted a study in Poland on Polish EFL learners at a secondary school which
culminated in a considerable gain in terms of teaching collocations by employing the input
enhancement technique. Conversely, students whose lessons were enriched with the input flooding
technique did not progress significantly. Subsequently, Webb et al.’s (2013) study revealed that
Taiwanese students at the tertiary level outperformed their peers once they were exposed to input
flooding. A notable study was conducted by Dastjerdi and Farshid (2011) on Iranian EFL learners at a
university which revealed that input flooding was more effective than input enhancement in terms of
teaching collocations in daily English. In other words, highlighting words to foster students’ learning
via input enhancement was not as effective as input flooding which prioritizes repetition to teach
linguistic items in sets consecutively. Additionally, Oztuna (2012) carried out a study on Turkish EFL
learners to measure the effects of input flooding and input enhancement techniques which displayed
that input flooding helped learners to figure out collocations more instantly than input enhancement. In
a similar vein, Sanchez (2015) found that incidental instruction to teach collocations via input flooding
was more beneficial than input enhancement on EFL and ESL learners studying at a university in the
UK.

However, some studies unearthed conflicting results. For instance, Peters (2012) investigated the
effects of input enhancement on German EFL learners which uncovered that directing attention to
specific forms to teach collocations did not yield satisfactory results in terms of colloquial expansion.
Similarly, Jabbarpoor and Tajeddin (2013) found that input enhancement may not yield satisfactory
results if not implemented in cooperation. Their studies hint that some students may lose their
concentration for the highlighted items, but their chance to figure out the meaning increases
collaboratively.
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Research aims and research questions

To meet the objectives of this study, the following research questions were formulated:

RQ1. Do students’ writing marks differ significantly in terms of receiving instruction with input
flood or input enhancement technique to learn collocations?

RQ2. Do students’ opinions change about learning collocations through input flood and input
enhancement techniques?

3. Materials and methods
3.1. The study

The principles of a mixed methods research design were adopted in this study to address research
questions. According to Fetters et al. (2013), there are several advantages of employing a mixed
methods research design, such as gathering both qualitative and quantitative data to come to more
accurate interpretations and complementing the weaknesses of a single research design with strong
points of the other one. More specifically, collected data were cross-verified to ensure robustness and
accuracy via explanatory sequential mixed-method design in which qualitative data succeeded
quantitative data. With this respect, descriptive study procedures were adopted to gather quantitative
data through pre-test and post-test writing exams, whereas the interviews were held to collect qualitative
data. In the final phase, a t-test was employed to measure the difference between groups statistically
based on writing exam results, while content analysis was the primary method to classify common
themes and interpret participants’ inclinations in the interviews.

3.2. Sample selection

Participants were 48 (24 female and 24 male) students who were studying English intensively at the
language preparatory school of Tishk International University in Iraq spanning two semesters in the
2022-2023 academic year spring semester. The students were placed at this level after taking a
professionally conducted standardized proficiency exam run by the university and inspected by testing
experts to ensure content validity. All macro-skills and micro-skills including reading, listening,
speaking, writing, grammar, vocabulary, and pronunciation were included in the proficiency exam to
determine participants’ levels precisely. The university offers English-only instruction in all departments,
so a common language has far-fetched effects to remove the communication barriers between members
of the various nationals, including British, German, Kurdish, Arab, Turkmen, and Assyrian. Students
studying in language preparatory schools take English lessons with proven techniques in a blended
learning environment. In other words, students are expected to go through Al, A2, Bl and B2 levels
consecutively. The convenience sampling method was preferred to distinguish 48 participants from the
population, amounting to 100 students. It has been used in social sciences to narrow the population and
reach the participants conveniently. Once they were chosen, students were informed about the sequence
of the study with some possible reflections. Accordingly, all students joined the study voluntarily except
three students whose excuses were valid to be excluded. Students who were hesitant to join the study
were replaced with new participants.

3.3. Instruments and procedures

Prior to the treatment period, the students took a preliminary test on their writing competence. The
topics were chosen based on Oxford Longman Academic Writing Series 3 by the exam committee
members. The committee determined ten topics, one of which was directed to students commonly, so
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they could compose their ideas. Meanwhile, the topics were piloted on students who had similar
characteristics and levels with the participants. Cronbach Alpha index was 0.87 which was adequate to
meet internal consistency criteria in the piloting period. The committee also created a rubric to grade
students’ writing performance fairly. Two raters graded students’ essays blindly, which were finalized by
the chair of the committee in order not to make a grave mistake by trusting only one rater. Thus,
inter-rater reliability was assured with the contributions of experts to remove the weaknesses of the item
and increase the intelligibility of the writing prompts.

Control group and experimental group students underwent a period to join a common workshop to
figure out the basics of each technique and have some opinions to weigh the pros and cons of each
technique, so they were able to convey their sincere opinions about the distinguishing qualities of each
technique. The conduct of lessons changed considerably in the subsequent phases. Control group
students were exposed to input enhancement, whereas input flood was the primary technique to
develop students’ writing skills via collocations. To illustrate, control group students read the sample
essays with highlighted forms of the collocations, while experimental group students read the sample
essay by focusing on the colloquial expressions. The difference lay in the repetition of the colloquial
expressions which was once in the control group and multiplied in the experimental group. In other
words, the collocations were highlighted for the control group students, while the same collocations
were exploited in the sample, video, contextualized or illustrated form, and other reading excerpts for
the experimental group. The way of instruction is illustrated starkly below in Table 1.

Table 1. Common writing topics.

Weeks Topic Control Experimental

1 Online versus traditional shopping Highlighted collocations Repetition of collocations

Living abroad versus home country Highlighted collocations Repetition of collocations

N b W

The best movie of your life
Reasons to read books

Life in the 2050s

Tips to lead a healthy lifestyle

Highlighted collocations
Highlighted collocations
Highlighted collocations
Highlighted collocations

Repetition of collocations
Repetition of collocations
Repetition of collocations

Repetition of collocations

According to Table 1, writing topics were varied and up to date to capture their attention and
increase their motivation to write correspondingly. To name a few, doing online or traditional shopping
is a controversial topic that was included in the study. In addition, seeking opportunities abroad or
staying in the home country is a tough decision in individuals’ lives which was integrated into the study.
After that, movies and books are at the heart of our lives, which urged the researcher to cover this topic
in the study. Afterwards, forecasting has been frequently used in writing classes to foster students’
imagination and creativity which was realized with the writing topic on life in the 2050s. The final topic
was adopting some strategies to lead a trouble-free lifestyle in terms of health. Meanwhile, all the
regulations of input flood and input enhancement were applied according to the pre-defined plan. In
the final phase, the participants took a post-test and responded to the prompts in the interview which
was in line with the sequence of explanatory sequential mixed-method design.

Collocations in the sample essays

Some collocations were covered in the sample essays and other learning materials which were
repeated several times or highlighted based on the technique, adopted in their groups. More specifically,
doing shopping, being entitled to a massive discount, getting a refund, seeking new career opportunities,
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overseas jobs, serving the home country, watching a blockbuster movie, shooting a big-budget film,
being immersed in a remarkable novel, stimulating imagination, making an accurate prediction, a
misleading forecast, staying fairly healthy were expanded through collocations.

3.4. Data analysis

SPSS 27 (Statistical Package for the Social Sciences) and MAXQDA were the primary tools to
insert data and come to reliable interpretations. Kuckartz (2010) asserts that SPSS and MAXQDA
have been widely used in social sciences to analyze quantitative and qualitative data with top-notch
features. In this respect, students’ writing exam results were compared to determine whether the
differences were significant statistically through independent samples and paired samples -test, whereas
MAXQDA was used to transcribe the recordings, classify common themes, and depict reflections of
students’ opinions on each instruction technique meticulously. In the final phase, quantitative and
qualitative data were cross-checked to notice whether they were in harmony.

4. Results

4.1. Descriptive results

Independent samples #test was run to compare students’ writing scores in terms of pre-treatment
and post-treatment periods. The analysis is depicted in Table 2.

Table 2. Independent samples #test analysis.

Variables Groups N M SD t df P
Pre-test Control 24 53.57 8.644 - - -
Pre-test Experimental 24 53.93 8.128 0.113 26 0.911
Post-test Control 24 57.29 11.579 - - -
Post-test Experimental 24 77.50 4.27 4.006 266 0.001

Note: p < 0.05.

In Table 2, the descriptive statistics of both groups are described meticulously. When mean scores
were analyzed in the pre-test, they were homogenous because their mean scores were almost the same
with 53.57 and 53.93 in the control and experimental group, respectively. On the other hand, the gap
between the control and experimental groups became wider in the post-test. More specifically, control
group students increased their marks by only 3.72 points with a 57.29 mean score, whereas
experimental group students’ rise was 23.57 points with a 77.50 mean score. These findings were in line
with p-values as well. The p-value was recorded as 0.911, so the difference between the control and
experimental groups was not noticeable in the pre-test. However, the p-value was 0.001 which was less
than the significance level, so a considerable difference was found between the control and experimental
group in the post-test. It can be concluded that experimental group students who learned the
collocations with input flood performed better than control group students whose writing lessons were
enriched with input enhancement. The stark difference between control and experimental group
students can also be observed in Figure 1.
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Figure 1. Writing scores of students in terms of pre-test and post-test.

Figure 1 also visualizes the difference between each group unambiguously. Experimental group
students took advantage of the input flood technique to figure out collocations thoroughly, while
control group students could not progress as much as their peers.

Paired samples r-test was activated to measure the differences in each group separately. Paired
samples z-test analysis in the control group is illustrated in Table 3.

Table 3. Paired samples #test analysis in the control group.

Paired samples test

Paired differences

Mean Std. Std. 95% confidence interval of t df  Sig. (2-tailed)
deviation  error the difference
mean Lower Upper
Control -0.714  13.281 3.549 -8.382 6.954 -0.201 13 0.844
Pre-test
Post-test

According to the collected data from the control group in two measurements, the p-value obtained
was reported as 0.844, indicating a value greater than the significance level in Figure 1. Consequently,
no significant difference was noticed. Furthermore, the mean score, standard deviation, standard error
of the mean, computed test statistic, and degrees of freedom were documented as —0.714, 13.281, 3.549,
—8.382, 6.954,-0.201, and 13, respectively. The statistics presented in this study were consistent with the
findings of the independent samples t-test, indicating that input enhancement was not as successful as
input flood in improving students’ writing scores. Paired samples #test analysis in the experimental
group is described in Table 4.

Table 4. Paired samples #test analysis in the experimental group.

Paired samples test

Paired differences

Mean Std. Std. 95% confidence interval of t df  Sig. (2-tailed)
deviation  error the difference
mean Lower Upper
Experimental Pre-test —13.571 10.818 2.891 -19.818 -7.325 -4.694 13 0.000

post-test
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Table 4 illustrates two measurements for the experimental group clearly. The calculated p-value
was found to be 0.000, indicating statistical significance at a significance level. The data collected
indicates a notable difference between the pre-test and post-test scores of the experimental group.
Furthermore, the following statistical measures were documented: the mean score was observed to be
—13.571, the standard deviation was calculated as 10.818, the mean was determined to be 2.891, the
standard error was computed as —19.818, the test statistic was found to be —7.325, the computed test
statistic was —4.694, and the degrees of freedom were recorded as 13. Furthermore, the aforementioned
figures provide additional support for the findings obtained from the independent samples t-test, which
demonstrated a statistically significant difference between the experimental and control groups.

4.2. Perceptions towards input flood and input enhancement techniques

Semi-structured interview questions were also proofread by the committee to clear up any
ambiguity. Details of the interview are given as follows:

*  Are you in favor of input flood or input enhancement techniques to learn collocations?
*  How did this study affect your attitude towards improving writing skills by collocations?

Content analysis of the interview is reflected in Table 5 to present stronger and weaker points of
each technique.

Table 5. Advantages and disadvantages of each technique.

Type of instruction Advantages Disadvantages
Facilitating recalling information Time consuming
Sharpening memory Overwhelming

Input flood Increasing self-confidence Distracting

Breaking monotony -

Offering self-study tips -

Input enhancement Visually stimulating Monotonous

Intelligible Uniform

Transcripts of the interview uncovered essential points to be considered through content analysis
which included themes, categories, and codes to display the positive sides and drawbacks of both
techniques. To illustrate, the positive impacts of input flood were given under five points in Table 5.
More than half of the participants held the opinion that being exposed to input flood facilitated
recalling information:

It was so tough to recall information previously. However, learning the same collocations from different
materials helped me a lot to remember what I had learned through the input flood technique. 1 wish I had
Jjoined such a game-changer activity earlier. My English level would have been far better. (St 2)

It hints that repetition increases the chance of learning to store in long-term memory, so any
information can be recalled upon request.

Additionally, most of the participants postulated that they sharpened their memory to learn more
effectively and shoot their responses instantly once the need arose:

We watched and read in increasing numbers to learn certain collocations. Each means was informative to get
some lessons about learning more effectively because tutors used various techniques to attract our attention.
When we increased our knowledge and stored it to be used practically, this gain encouraged us to respond more
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sensibly in written and spoken tasks. (St 3)

This finding shows that receiving comprehensible input from various stimuli yields better results in
using memory more efficiently.

Subsequently, most participants stated that their self-confidence increased exponentially as
they became more knowledgeable via input flood:

The more we expanded our colloquial expression breadth, the better we spoke. When we enriched our skills in
the conversations, we were driven to be more proactive in classes thanks to figuring out given collocations via
input flood. (St 4)

It unleashes that there is a positive correlation between boosted self-confidence and receiving
instruction through the input flood technique.

Furthermore, all participants reiterated that input flood paved the way for breaking the monotony
in classes thanks to being exposed to the same collocations in different forms such as videos,
articles, blogs, podcasts, or e-dictionaries:

Reading the text and instilling a sense of discipline through drills are traditional methods which lost their
popularity. However, embarking on new language learning journeys via web-enhanced tools, such as videos,
games, quizzes, and puzzles can have positive influences in English classes which was realized in this study with
input flood technique to teach collocations. (St 5)

It is safe the conclude that using various means to enrich the lessons increases the motivation and
enthusiasm of the learners considerably.

The final code that emerged to illustrate the advantages of input flood was offering self-study tips.
Approximately all participants pointed out that being directed to various learning materials inspired
them to develop more effective self-study tips:

We were directed to multiple sources to increase our knowledge and use collocations more frequently and
accurately. During those endeavors, we saw different techniques to develop our skills gradually. I imitated some
of them to learn easily, which worked excellently. For example, I looked up the dictionary to know the exact
meaning of a collocation, used it in my daily conversation with my pen-pal on Facebook, and integrated it into
my essays if relevant. This cycle urged me to repeat and reap the benefits of collocations in my daily life with
various examples. (St 6)

It can be argued that activating different learning channels via multiple materials can drive the
learners to equip them with self-study habits because they can expand their learning with various
materials and apply them to their personal lives:

On the other hand, some drawbacks of input flood were expressed by participants. To name a few,
consuming much time, being exposed to many materials consecutively, and unable to track the sequence
of the materials were postulated by a few participants:

I was unable to track the activities after a while because the number of activities was bountiful which
demotivated me. I would rather have seen fewer materials. Thus, it does not take much time for me to learn.
Additionally, I could focus on other tasks which were more appealing and urgent. (St 8)

It can be assumed that balancing the time, intensity, and degree of difficulty matters to increase
positive feedback of the participants.

The advantages and disadvantages of the input enhancement technique were unleashed in the interview. To
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illustrate, the majority of the participants pointed out that visually stimulating forms by italicizing, bolding, or
underlining the collocations captured their attention, so they focused on collocations more than other items that
were written in an ordinary way.

1 prefer learning intentionally to incidental learning, so this study was beneficial to focus on highlighted items
in the sample essays and do further activities to figure out. In addition, we understood how to use them in
context. In short, emphasizing target collocations paid off substantially in this study. (St 17)

It hints that highlighting target items via suitable features can appeal to more learning styles,
thereby increasing their concentration.

They also attested that highlighting the collocations increased the intelligibility of the collocations,
so learners were able to figure out form, function, and meaning without having much difficulty:

Learning the text and understanding the concepts subconsciously are tough for me. Instead, I would rather
concentrate on target collocations and use them in a meaningful context. In addition, we can channel our
energy into learning the same collocation in various settings, so they can be applied to various situations
conveniently. (St 20)

It unearths that raising awareness through highlighted words can encourage the learners to grasp
details more instantly.

However, some disadvantages of input enhancement were expressed, such as being limited,
monotonous, and uniform. They held the opinion that emphasizing the collocations needed to be more
adequate for understanding the meaning and internalization. They also postulated that learning from a
single source was monotonous, which discouraged them from exploring further:

Highlighting certain collocations seemed sufficient at first. However, it became a tiring and monotonous activity
for us after a_few weeks because we wanted to learn the same collocations with the help of some presentations,
podcasts, movie scenes, or picture dictionaries. (St 25)

It can be claimed that the drawbacks of input enhancement should be taken seriously to solve
rationally.

Once all perspectives are weighed fairly, it can be noticed starkly that input flood receives more
compliments from the participants, whereas the rate of compliment was far from being noticeable in the
input enhancement category.

5. Discussion

This study sought the effects of input flood on students’ writing competence through exams and an
interview. In other words, a wide-scale comparison was made between input flood and input
enhancement techniques while teaching collocations in an Academic Writing course at the tertiary level
in Iraq. Quantitative and qualitative findings revealed that input flood ensured far better results in
academic writing classes, whereas the effects of input enhancement were less than significant levels. To
name a few, writing exams uncovered that input flood was a more effective tool to increase students’
writing performance which is consistent with Safdari’s (2019) study. He postulates that input flood
offers several advantages for learners, so they can seize tremendous opportunities to develop their
writing competence markedly. In addition, participants reiterated that the learning cycle was sustainable
during the instruction with the input flood because they focused on various means to learn the same
collocations. This finding was in line with Mahvelati and Mukundan’s (2012) study which revealed that
repetition paid off to increase the performance of learners once various relevant materials were
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presented with a well-established plan. In the same vein, participants held the opinion that participants’
self-confidence was boosted as they grasped the meaning, function, and usage of the collocations with
engaging activities on different platforms. Kara (2023) asserts that combining traditional lessons with
web-enhanced tools increases students’ motivation to learn and express their ideas more confidently.
After that, participants elucidated that text-based learning without switching to additional materials
was boring which was broken with this study via learning collocations from multiple sources as input
flood technique implies. Mahvelati and Mukundan (2012) point out that students’ boredom in classes
can be handled easily by integrating technology into English classes, particularly in writing tasks.
Subsequently, participants expressed that having the privilege to learn English from different sources
under the guidance of the lecturer urged them to develop more effective self-study habits. They stated
that it was an unprecedented experience to examine learning tools and get some precious ideas to study
in a more disciplined and effective way. According to Rabia et al. (2017), being exposed to various
teaching methods can grant the freedom for learners to choose the most suitable one for them and set
their study habits correspondingly. On the other hand, some negative aspects of input flood were
uncovered which were consuming a lot of time, spending so much effort, and losing enthusiasm. This
finding is harmonious with Mkhelif (2021) and Yucedal’s (2023) studies which hint that the number of
extra materials should be balanced in English classes, otherwise, some adverse effects of supplementary
materials can be inevitable. Apart from input flood, input enhancement was also explored in detail with
appealing and negative qualities. To illustrate, input enhancement was at the forefront to reach visually
stimulating items in an easily understandable format which is consistent with Celik’s (2021b) study.
Conversely, the uniform style of the highlighted version was cited as the drawback of input
enhancement which fed the monotonous cycle based on the genuine opinions of the participants in the
interview. Izumi (2002) and Kiiciik (2023) attest that following writing activities monotonously
discourages the learners from joining the lessons ambitiously. Varied web-enhanced activities to attract
the learners’ attention and break the monotony can yield better results in improving writing
competence.

6. Conclusions

In this study, it was aimed to measure the effects of the input flood technique on improving
learners’ writing competence through a mixed-method research design. Accordingly, pre-defined
collocations were inserted into sample essays in an academic writing course. Subsequently, they were
repeated with other means, such as definitions, videos, presentations, articles, and podcasts. Revealed
data showed that the input flood technique increased students’ motivation to figure out the meaning
and usage of collocations significantly. They regarded the input flood technique as an essential tool for
sharpening memory, gaining self-confidence, breaking the monotony, and deriving inspiration to
develop effective self-study habits, albeit citing some negative aspects, such as taking up much time
and being exposed to excessive materials.

7. Pedagogical implications

The findings of this study may have certain implications for promoting the use of collocations via
input flood in academic writing courses globally. Considering the perspectives of the participants, the
input flood technique can be seized in all phases of writing classes. Additionally, enriching classes with
web-enhanced materials can be considered increasingly to reap the benefits of repetition via online
sources. Moreover, input flood paves the way for stimulating different learning channels in an
embedded way thanks to reading, watching, listening, and writing simultaneously, so integrated writing
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instruction can be examined more professionally to promote learners’ proficiency holistically. After that,
the input flood technique can be used more commonly to break the monotony and write more creatively.
Furthermore, guiding the students to write more eloquently via colloquial expressions can be adopted as
a standard universally, so learners’ awareness to write more effectively can be increased, thereby
affecting their overall attitudes towards learning English positively. Subsequently, pre-service teachers
can be trained more systematically to integrate collocations with the assistance of input flood technique
into writing classes on a global scale.

Some recommendations can be made for future studies. This study’s population was limited to a
university in Iraq, which can be extended to other universities. In addition, only 28 students joined the
study which can be enlarged to represent the opinions of students more reliably. Afterwards, only input
flood and input enhancement techniques were included in the study which can be extended with hybrid
techniques. Finally, only writing exams and interviews were employed to gather data which can be
enriched with the questionnaire to get a more in-depth analysis.
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