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Abstract: The primary aim of this article is to examine the existing findings of flipped classroom 
(FC) pedagogy in higher education institutions (HEIs) for teaching English as a foreign language 
(EFL) context. Relevant studies have been scrutinised based on keywords, such as higher education, 
online learning, blended or hybrid teaching, flipped classrooms, and English language instruction 
in EFL environment. A total of 54 out of the selected 162 articles were analysed using the critical 
review process as the research methodology, and data were analysed using the content analysis tech-

nique. The findings revealed that flipped classroom (FC) had been applied in different parts of the 
world over many years. But, most of the studies are in science and engineering. Flipped classroom 
(FC) in the English as foreign language context has remained untapped. Most of the studies con-

clude that flipped classroom (FC) has more benefits compared to its drawbacks. This review makes 
several recommendations for further study. 
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1. Introduction 

In connection with recent developments in teaching English as a foreign language (TEFL) meth-

odology in higher education institutions (HEIs), different types of blended learning have been used 
in English as a foreign language (EFL) classroom in different countries. Flipped classroom (FC) 
pedagogy is one of them and has become popular among EFL practitioners (Jiang et al., 2021; Lee 
and Wallace, 2018; Su Ping et al., 2020; Tomas et al., 2019; Van Tran et al., 2022). Most of the 
works on FC pedagogy have been conducted in Europe and America in the areas of health sciences 
and engineering (Ito et al., 2022; Lindeiner-Strasky et al., 2022; Lombardini et al., 2018; Muril-
lo-Zamorano et al., 2019; Rodríguez et al., 2019; Stöhr et al., 2020). Although it is common in Eu-

rope and America, the issue of FC pedagogy has been discussed in Asia, Southeast Asia, Africa, and 
the Middle East in EFL contexts (Elfeky et al., 2020; Hermansen and Saltkjel, 2022; Lee and Mar-
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tin, 2020; Rawas et al., 2020). The wave of FC practice has reached up to Asia, but only two coun-

tries, Japan and Indonesia, may claim a considerable stake in FC practice. Therefore, there is room 
for a review of the current FC pedagogy within HEIs in EFL contexts. 

English language teaching has been given priority worldwide, but the EFL approach has not 
been constantly updated with the shifting demands of learners (Jovanović et al., 2017; Korkmaz 
and Mirici, 2021). English language teaching within EFL contexts in the Global South still follows 
traditional classroom arrangements. Innovative educationalists (e.g., Bergmann and Sams, 2021; 
Nash, 2013) seek suitable teaching methods that enrich the existing learning environment and moti-
vate learners to learn actively. FC pedagogy is one of the best options in recent times that provides 
an active learning environment by combining both face-to-face and online learning where teachers 
can nourish students’ creativity in the subject matter (Evseeva and Solozhenko, 2015; Jdaitawi, 
2020). Therefore, FC has emerged as an exclusive pedagogy that reverses traditional classroom 
practices. Although FC has been practiced in various fields, particularly in science and technology, 
the practice of FC pedagogy in the EFL context still gets very little attention from researchers. One 
emerging issue of FC pedagogy is that it can develop learners’ higher-order thinking skills and their 
cooperative learning skills (Long et al., 2017). So, the present study provides a critical review of FC 
pedagogy as a blended learning strategy. Thus, the article aims to review the relevant peer reviewed 
articles to evaluate the current teaching practices using FC pedagogy. The study also attempts to as-

certain the benefits and drawbacks of FC compared to other learning strategies, and critically studies 
why teachers use it and what gaps are filled by this pedagogy that are not filled by traditional face-
to-face classroom teaching.

2. Objectives and significance of the study

Research into online learning, especially flipped classrooms, is essential given the expansion of 
e-learning in the age of globalization when mastery of EdTech strategies is tied to individual mo-

bility and personal development. E-learning has been included in curricula more frequently and 
earlier than ever before, showing that policymakers are aware of this role of technology-supported 
education. The challenge we have is finding a new and effective balance between online education 
and face-to-face teaching, where FC pedagogy may be the ideal choice, especially after our return 
to campus after the pandemic, teaching and learning, and with improved EdTech abilities. In light 
of this context, the principal objective of this review is to investigate the existing researches of FC 
pedagogy and its implications, especially in the post-COVID-19 situations. This article explores the 
most frequent issues investigated in studies on FC pedagogy in settings of higher education in EFL. 
The review addresses the research questions mentioned below:

1) What are the most recurring topics explored in the studies on FC pedagogy within higher edu-

cation institutions in EFL contexts?

2) What do questions need in further studies concerning FC pedagogy and EFL classroom prac-

tices?

3. Theoretical underpinnings

Researchers and academic scholars in HEIs have always been searching for innovative teach-
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ing-learning pedagogies which are learner-orientated and more adoptable in different teaching-learn-

ing situations (Dutta, 2022; Islam et al., 2023; Nicolaides, 2012; Marie, 2021). FC pedagogy can be 
defined as an instructional method to blended learning in which traditional classroom practice fol-
lowed by homework/assignment techniques are reversed by pre-supplied or EdTech integrated mate-

rials with instructional videos (Hung, 2017; Djamàa, 2020). In principle, FC pedagogy is grounded 
in theoretical understandings of active learning. However, though most of the recent studies pointed 
that “flipped classroom” first introduced by Bergmann and Sams (2012), the initial recognized use 
of the phrase “flipped classroom” to define the instructional technique was in 1997 by Baker (Talbert, 
2017), who defined it in 2000 as his revelation for FC pedagogy. Finally, FC pedagogy converts 
the face-to-face class period that traditionalists use to provide on fundamental understandings with 
the Out-of-School-Hours (e.g., Islam et al., 2021) hat students used to ensure homework or apply 
understanding through active learning accomplishments, such as group discussions. In essence, FC 
pedagogy emphasizes learner preparation prior to class and learner engagement during and after the 
class. 

Even though FC pedagogy can accommodate various teaching-learning strategies, it is one kind 
of blended learning versions (Fisher et al., 2020; Mayer et al., 2022). This pedagogy is broad, per-
mitting inconsistency in the application of activities in indoor and outdoor settings. It deals with 
leaners’ needs and supports independent learning (Hadwin et al., 2019). The key component in FC 
pedagogy is to motivate learners to utilise class time to develop their knowledge and escalate their 
capabilities by applying the new understanding independently. Consequently, according to Bloom’s 
revised taxonomy (Darwazeh, 2017), FC pedagogy assists students to earn fundamental knowledge 
before the class time, and then helps to apply and analyse it during and after the class time. Studies 
show that FC instruction improves students’ learning outputs, intellectual skills and assists to in-

volve learners with learning materials and peer activities (Burford and Chan, 2017; Hung, 2017;). 
To conclude, it supports to engage students for their learning with improved motivation and active 
attention in classroom learning.

4. The design 

This study uses critical review as the method to answer the research questions. For instance, ac-

cording to Gough et al. (2017), critical review can be outlined as an assessment of current studies 
applying explicit, answerable effective research methods. As the study is based on existing arti-
cles, relevant literature has been examined, together with searches for peer-reviewed studies from 
Scopus, ERIC, Science Direct, EBSCO, IGI Global, Web of Science (WoS), Wiley Online Library 
and Google Scholar based on keywords, e.g., flipped classroom, online learning, blended learning, 
English language teaching in EFL contexts, content analysis, ELT materials design, and higher ed-

ucation. Following searches added selections of FC pedagogy with “tertiary level education” with 
abstract read for relevance and then only studies appropriate to EFL contexts with higher educa-

tion were chosen for inclusion. The review was conducted during the period from June 10, 2016 
to December 31, 2022 to attain a comprehensive understanding of the use of FC pedagogy in EFL 
contexts. The findings are revealed in the study, first from descriptive viewpoint and then using the 
content analysis method as an analytical tool. All data from various sources are acknowledged. 



94 Forum for Linguistic Studies (2023) Volume 5, Issue 1

Flipped classroom pedagogy in higher education in EFL contexts: Findings and implications for further research

5. Inclusion and exclusion of articles

Articles were purposively identified based on their central focus on FC pedagogy at EFL contexts 
in the higher education level. Studies that engaged with FC pedagogy directly using qualitative or 
quantitative or mixed mood methods were included. Studies of online blended learning using educa-

tional technologies were also included. Articles that did not focus on FC pedagogy in EFL contexts 
of HEIs were excluded. Results from database searches were analyzed for inclusion according to 
several criteria, including a focus on existing practices of FC pedagogy, teachers’ and students’ per-
ceptions and experiences, comments on teachers’ work with reference to current technology-based 
teaching-learning environment, and the presentation of empirical data. The original literature set 
from 2016–2022 comprised 48 articles, with another 6 added more recently covering January 2022 
to December 2022.

6. Analysis

The compiled literature was analysed to develop descriptions of the predominant themes in the 
data set (Braun and Clarke, 2006). Intersections between studies of EFL contexts FC pedagogy 
through technology supported pedagogies were enthusiastically recognized, including relationships 
with educational technology, higher education, EFL teachers’ perception, technology supported 
teaching-learning, the purpose of FC teaching-learning, individualism and the effects of educational 
change. Each article was then re-analyzed for statements and ideas related to the key themes. These 
ideas were consolidated, with elements and contradictions identified and described. 

7. Findings from FC practices

A review of literature on FC pedagogy shows that studies have been conducted on medical cours-
es, health science and basic sciences (Demir et al., 2023; Feudel and Fehlinger, 2021; Rawas et al., 
2020; Rodríguez et al., 2019; Sezer and Esenay, 2022). For example, the study of Rawas et al., (2020) 
employed a true experimental study design and found that the group based on in-person class activi-
ties performed better than the other group based on individual indoor class activities. Another study 
of Zhu et al. (2020) included dental, nursing, and higher vocational medical students in their study, 
and they employed a quasi-experimental design. The results of their study showed that overall, clin-

ical medical students opined that FC influenced and improved their learning ability positively. In 
addition, the study of Rodríguez et al. (2019) employed a blend of quantitative statistical procedures 
and qualitative content study to examine the ways to implement FC and foster the improvement of 
critical thinking and creativity skills of health science students. The result of the study revealed that 
FC produced better learning results than traditional methods. Similarly, another study (i.e., Cotta 
et al., 2016) was conducted on FC in the context of second language acquisition among pharmacy 
course students. Cotta et al. (2016) employed quasi-experimental investigation to examine the use-

fulness of FC pedagogy, whether FC helps to improve academic performance of the students and 
students’ learning in pharmacy course. In a recent study, Sezer and Esenay (2022) also applied qua-

si-experimental methods to nursing students to look for the effectiveness of FC pedagogy and other 
online learning approaches. This study did not find any significant differences and concluded that 
the students were highly satisfied with FC pedagogy. Thus, the findings of these studies demonstrate 
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that the students’ satisfaction is significantly better with FC pedagogy than traditional classroom in-

struction. 

Some other studies have been conducted on Applied Physics (i.e., Kuo et al., 2022; Stöhr et al., 
2020), engineering (Lin and Hwang, 2018), and Science background students (Lai, 2021; Nja et al., 
2022). For example, the study of Stöhr et al. (2020) investigated the efficacy of online flipped class-

room. Their study found that the online flipped format revealed significant polarization in the perfor-
mance of the students. Lin and Hwang (2018) conducted study on flipped classroom learning among 
software engineering students and developed a smart learning diagnostic system, employing an ex-

perimental research design. The result of the findings revealed that the use of FC pedagogy assisted 
the students to develop their learning motivation, learning achievement, problem solving ability, and 
learning attitude. In addition, Nja et al. (2022) employed a quasi-non-equivalent, non-randomized 
factorial research design among Chemistry second-year undergraduate students to understand their 
attitude and academic achievement in a flipped classroom. This study used two groups of students, 
among which one group was taught applying the conventional teaching approach while the other 
was taught using FC pedagogy. The result of the study showed that students’ attitudes towards and 
academic achievement in Chemistry lessons were significantly higher in FC group students than in 
the conventional group.

Employing FC pedagogy and an experimental research design, Elfeky et al. (2020) conducted 
one study on the students of Home Economics, and the results of the investigation showed that stu-

dents who learnt course content under FC learning had better achievement and performance than 
the other group. The study of Lombardini et al. (2018) used a quasi-experimental research design 
among microeconomics course students. The results of the study showed that students felt that they 
had higher level of performance and achievement in their flipped classroom learning courses. More-

over, Murillo et al. (2019) employed FC learning among business and economics faculty students, 
using structural equation modelling. The results of their study highlighted that FC pedagogy would 
require instructional methods for generation in the 21st century.    

8. Findings from EFL contexts 

In contexts of an EFL classroom, Fathi and Rahimi (2022) conducted quasi-experimental re-

search to explore the impact of FC pedagogy among writing class students. They involved two 
groups of students: control and experimental groups with 24 and 27 EFL students. The findings 
concluded that FC students significantly developed and outperformed the non-flipped classroom. In 
addition, FC pedagogy is applied to Bhutanese undergraduate students to understand their percep-

tions and attitudes in learning grammar (Singay, 2020). Findings from the survey data demonstrated 
that FC pedagogy supported learners to learn grammar. Students also showed positive attitudes and 
perceptions towards the better relationship and collaborative learning approach. Similarly, according 
to Liu et al. (2019), FC has proven beneficial to students’ learning achievement and motivation in 
English grammar learning classes in the EFL context. Finally, Lee and Wallace (2018) employed an 
action research method to understand students’ perceptions and outcomes regarding FC pedagogy. 
They enrolled 79 undergraduate students and divided them into two groups. Out of them, 39 were 
taught English using communicative language teaching approach whereas 40 learned English using 
FC pedagogy. Findings posited students using FC achieved higher average scores in their final tasks. 
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Moreover, the study demonstrated that most of the students enjoyed FC and became more engaged 
in the learning process than those in the non-flipped classes. 

In term of English lecturers’ perception and involvement in FC pedagogy, Gok et al. (2021) 
undertook a study to understand the effects of FC pedagogy among group pre-service teachers in 
advanced reading and writing courses. The study involved two groups: a flipped classroom group 
and a non-flipped classroom group. The results revealed a significant decrease in foreign language 
classroom anxiety and foreign language reading anxiety levels in the flipped classroom group com-

pared to the non-flipped group. Similarly, Basal (2015) employed FC pedagogy under a qualitative 
research design and investigated the insights into the perceptions of the potential English language 
teachers in Turkey. The result of the investigation revealed that English language lecturers showed 
positive observations towards FC pedagogy. In addition, in the context of foreign language class-

rooms, Jiang et al. (2021) conducted a study using purposive sampling to understand Chinese Eng-

lish language teachers’ perception of, with or without flipped teaching experience. The findings of 
the study showed that lecturers had positive attitude to use FC pedagogy with individual variations 
across gender, prior experience and the type of courses. Finally, like skills development in other 
disciplines, FC pedagogy assists students to develop their English language proficiency too. Wang 
et al. (2018) claimed that the use of FC in foreign language classrooms is important for improving 
the oral competence abilities of learners both more effectively and more quickly. The flipped group 
in the study progressed through the curriculum at a faster rate and used 25% less face-to-face time. 
Whereas these two criteria did not significantly correlate with the competence assessments, learn-

ers in the flipped group also showed greater (outside of class) time investment in their learning and 
more positive opinions regarding the course.

9. Benefits and drawbacks of FC pedagogy 

The findings from different studies reveal that FC pedagogy has both affirmative and adverse 
effects. Recent researches have exposed that FC has numerous benefits in enhancing pupils’ in-

teractive and collaborative learning environment (Adhami and Taghizadeh, 2022; Docherty et al., 
2022; Hwang and Chen, 2019). For instance, according to Berrett (2012), one of the benefits of FC 
pedagogy is that pupils in the FC class get many chances to improve their critical thinking skills 
under class teachers’ direct support and to do more peer activities than in the traditional classroom 
settings. In addition, Alsowat (2016) had taken another study applying a mixed-method research 
design. The study investigated the effectiveness of FC on graduate students’ English higher-order 
thinking skills, engagement and satisfaction. The study revealed statistically significant differences 
between the two groups and concluded that FC pedagogy assisted in improving the effectiveness 
of students’ English higher-order thinking skills, engagement and satisfaction. That is why, it has 
been defined by several student-centred learning approaches that FC motivates students to engage in 
learning and improve their learning outcomes (Lee and Wallace, 2018). By moving traditional lec-

ture-based classroom teaching to virtual classroom settings, the basic objective of FC pedagogy is 
to focus on pupils’ knowledge and recollection that support students’ knowledge building for devel-
oping their higher-order skills (Zou et al., 2020). To sum up, FC can provide several benefits: first of 
all, it provides free classroom time; secondly, it gives students opportunities for personalized learn-

ing; thirdly, it is one of the best student-centred learning approaches; fourthly, it assists to build a 
continuous connection between students and teachers; and finally, it increases pupils’ inspiration for 



97Forum for Linguistic Studies (2023) Volume 5, Issue 1

Hoque, et al.

a learning environment. Thus, in a study, He (2020) concluded that FC teaching motivates students’ 
interest in learning English, cultivates autonomous and cooperative learning abilities and enhances 
their English learning proficiency. 

However, despite various positive aspects of FC pedagogy, literature reveals that several draw-

backs come along the way. According to Fisher et al. (2020), while FC classroom can be supportive 
and contribute to better learning outcomes at the group level, it may not be the same supportive and 
better learning experience for all students at the individual level. In recent studies, it has demon-

strated that FC teaching characterizes an instructional challenge to teachers, especially those who 
follow teacher-centred classroom practices. For instance, Su Ping et al. (2020) identified some 
shortcomings of FC pedagogy that included the feeling of boredom because it was time-consuming. 
Moreover, like teachers’ difficulty to use FC pedagogy, pupils’ reluctance to watch the video lec-

tures, students’ being accustomed to passive learning, and students’ inadequate technology literacy 
or availability may question the adequacy of flipped classroom teaching. Thus, Cai et al. (2019) 
rightly concluded that there are several issues that may take inexcusable intention of teachers’ use of 
FC pedagogy. 

10. Discussion, implications, and conclusion

The most significant implication of FC pedagogy is that it improves learner-centered learning 
environment. Flipped classroom increases bonding between teachers and students. Most of previous 
studies concluded that FC assists to build conducive learning environment (e.g., Steen-Utheim and 
Foldnes, 2018). Teachers with FC strategies perform like a counselor and help to develop coop-

eration and collaboration in class. According to Marzano (2017: 98), “Arguably, keeping students 
engaged is one of the most important considerations for the classroom teacher.” FC pedagogy is 
didactically rigorous because it builds autonomous learning environment. It enhances learner-cen-

tred instruction and advocates constructivism. FC pedagogy offers flexibility for both teaching and 
learning. According to Bergmann and Sams (2012), teachers can apply various techniques in flip 
classroom. In fact, FC focuses on active learning and students cannot get away with being passive 
learners (Gough et al., 2017).

But there are areas that FC needs to develop itself to be a new approach to EFL methods ac-

knowledged worldwide. The policy needs to incorporate evidence-based research on development 
of FC pedagogy, create a blended education accelerator to improve current educational practices. 
Application of Artificial Intelligence (AI) and Machine Learning to accelerate higher education, 
customizing learning to a learner needs and interests, and modernizing the process is another neces-

sity for such a policy. EdTech integration is for pace and quality; instructional design components 
to enhance interest of learners, and bringing in enjoyment and “fun” in teaching-learning are some 
other requirements.

To support students-centred teaching-learning environment, FC pedagogy is helpful in merging 
both online and face-to-face classroom learning. In fact, it is one of the best methods or pedagogical 
strategies that support students to continue learning using their own environment, skills and choic-

es. COVID-19 situations got the education system stuck for some time. Now to regain its previous 
position, the curriculum makers should consider FC pedagogy as a new gateway not only for an 
improvement on current educational scenario but also empower it to face any unforeseen obstacles 
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like the recent pandemic. Further research will need to focus on aspects like how to develop FC 
pedagogy as an acknowledged approach in an EFL context; how strategies for learner empowerment 
through a variety of activities combining to create a tangible method to support the proposed FC ap-

proach and on what ground this new FC pedagogy can evolve into a new approach with suggestions 
for designing corresponding methods and probable strategies to go along with the proposed method 
supporting the new approach/theory of FC. As the FC pedagogy is an offshoot of the hybrid method, 
blended and distance learning, this proposition of framing a novel approach of FC pedagogy may 
immensely benefit from a group of avid researchers coming from backgrounds like TEFL, TESOL, 
teacher training or the pedagogical field. 

11. Limitations and recommendations for further research  

The present study shares the same limitations as earlier studies in this regard. We are aware that 
just 48 international journals published between 2016 and 2022 are covered by this critical assess-

ment. As a result, our discussions should be regarded with caution. We also emphasize the necessity 
of keeping track of FC pedagogical development as reported in relevant international journals. We 
intend to carry out additional evaluations as required in the future and provide the chosen articles’ 
bibliographies as an appendix to this review.

We have already summarized the potential contributions that research on FC pedagogy could 
bring after reviewing relevant journal articles. More importantly, we have pinpointed the gaps that 
need to be filled by FC pedagogy research in the future. We would like to suggest more analysis 
of FC pedagogy in EFL settings. We also acknowledge how difficult it is to execute any e-learning 
or technology embedded EFL curriculum due to the wide variety of students and learning envi-
ronments. We also urge coordinated study into a wide range of topics linked to English language 
instruction in EFL environments, such as, language policies for minority learners, their implemen-

tation, and their learning experiences, special provisions for physically or emotionally challenged 
learners of EFL. Despite these encouraging results, additional research is required to determine 
whether FC pedagogy is more effective than traditional classroom methods for teaching English. We 
would also like to encourage academicians to consider how FC pedagogy is used in EFL settings to 
support interactive and cooperative learning for teachers.

12. Conclusion

The present study investigated the existing findings of FC pedagogy in higher education to teach 
English as a foreign language (EFL) in various circumstances, which have both advantages and 
disadvantages. According to the findings of the study, FC should use both synchronous and asyn-

chronous teaching and learning techniques. Our analysis concludes that different language learning 
activities were commonly used in the FC classroom setting, and students’ perceptions of their inter-
actions with teachers were positive. Moreover, the findings of the present study indicate that FC is 
becoming increasingly popular among teachers and students. In addition to providing extra time and 
shortening distances, flipped classroom pedagogy has created a relaxed environment for students 
to freely converse and share their thoughts without fear of humiliation or lack of self-confidence. 
Consequently, such platforms can assist learners in overcoming numerous speaking challenges like 
FLA, and improving their speaking skills. Finally, teaching-learning approach in FC pedagogy is 
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also considered by users as an efficient concept. Academicians are always ready to welcome any 
innovation in teaching-learning pedagogy. In this list, FC is one of the best options for modernizing 
the traditional classroom to a smarter one. Therefore, academics believe that FC pedagogy facilitates 
systematic and unified arrangement of online and face-to-face classroom teaching-learning accom-

plishments, ensuring teacher empowerment, student engagement, enjoyment and accomplishment. 
Whether students watch video lessons before the classroom teaching or after attending the class lec-

ture may not end up in trouble at all; the significant matter is that students are intensely and actively 
involved in the actual problem-solving activities. 
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