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ABSTRACT

This study investigates the use of transition words and phrases in the writing samples of premedical EFL learners

enrolled in a preparatory English course at a university in Saudi Arabia. The study employed an empirical research design

and mixed-methods research methodology to investigate the factors behind learners’ perplexity about the semantic contexts

for using transition words in written English. Thirty male premedical EFL learners with B1 proficiency levels participated

as subjects in the study. Learners’ comprehension of the context of the use of transition words was checked using tests. The

test responses were cross-checked through a survey questionnaire. The results show that, in general, these learners are

perplexed about the exact semantic connotations of transition words and the complexity in the transition of ideas from one

sentence or paragraph to another. This may at times result in a loss of meaning, or a mismatch in the transition word and

the context sentence the word is used in. The study’s findings suggest that Saudi pre-university EFL learners use transition

words and phrases incorrectly or unnecessarily, and therefore, need intensive training in the use of transition words focused

on semantic contexts to enhance their writing skills.
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1. Introduction
1.1 Research background

Teaching English as a foreign language holds a special
status in Saudi Arabia and, as noted by Al-Seghayer (2023),
the status ofEnglish will continue to grow in the coming years
as well to keep pace with Saudi Vision 2030. Saudi Vision
2030 has positively affected the English pedagogic strategies
in Saudi Arabia and, as a result, technology has penetrated
Saudi classrooms in a big way (Albiladi, 2022; Alrashidi,
2022) with a significant positive impact. However, the jour-
ney is still quite long and much needs to be done to address a
few gaps in teaching and learner achievement. For instance,
the present researchers noted that the development of writing
skills of premedical English as a Foreign Language (EFL)
learners at their university was quite unsatisfactory, especially
as regards the use of transition words and phrases in their
writings. Premedical students enrolled to learn English in
pre-university programs display a basic proficiency level and
face significant difficulties in the use of English, particularly
writing (Khaleghietal., 2024; Qadeer and Chow, 2023).

Transition words and phrases, also referred to as con-
nectives, are linguistic units used as cohesive devices, es-
pecially in written texts, to add significant information to
writing to help readers follow the logic connecting disparate
sentences (Biber et al., 2021; Kauchak et al., 2020). These
words and phrases help readers comprehend the text in a
better way. Transition words can be single-term expressions,
such as however, thus, so, therefore, furthermore, rather,
meanwhile, and so on, or multi-term expressions, such as
in conclusion, other than, as a result, in addition, in the
meantime, to sum up, to conclude, etc. Transition words
play different roles in a paragraph, and accordingly, they
may initiate atopic, establish a cause-and-effect relationship,
build an argument, present additional comments or ideas,
present alternatives, compare and contrast ideas, emphasize
earlier statements, re-phrase what is already stated, present a
summary or conclusion, and so on.

However, transition words and phrases are polyseman-
tic in nature, and morphologically similar units, for example,
the word “while” may convey dissimilar ideas in separate
contexts. In a similar fashion, morphologically dissimilar
units, i.e., more than one type of expressions, for example,

notwithstanding, however, nonetheless, nevertheless, etc.,

are interchangeable to express the same idea in different con-
texts. This feature of these words and phrases sometimes
poses serious learning challenges to EFL learners learning
English in anon-native environment lacking direct contact
with native speakers.

1.2 Research problem

A preliminary analysis of learners’ sample writings
reveals that many learners do not use transition words strate-
gically in their texts (Alqaedi, 2013). That is, the transition
words or phrases chosen by learners do not reflect the logical
relationship the words must emphasize between the sentences
they connect (Albousaif, 2011; Rass, 2015). The issue may
be associated with L1 transfer as Rass (2015), for example,
states that Palestinian Arab learners at Israeli universities fail

to use discourse markers appropriately. Rass’s (2015) obser-
vation is supported by Sayidina (2010), who says that Arab
learners transfer transition words from L1 to L2. Qadeer and
Chow (2023) report that pre-clinical medical students from
Saudi Arabia face numerous difficulties in writing and that
writing is the most difficult among all the language skills for
them. As regards transition words, the researchers surmise
that the most pertinent issue before learners is that since
almost all the transition words and phrases have different
meanings (though some of them are interchangeable), dif-
ferent connotations in different contexts, and subtle nuances
in semantic shades, if learners are not sure of the exactitude
of the shades of meaning, the word or phrase used by them
may prove a mismatch in the context. The other issue also
observed in Alqaedi (2013) and Sayidina (2010), the pre-
liminary analysis highlights is that a number of learners are
found to be overusing the transition words which results in
overexplaining the connections that are already clear. To sum
up, the situation indicates that the learners have difficulty
grasping the semantic context in which a particular transition
device is to be used.

However, there is a lack of in-depth research on the
topic in Saudi Arabia, particularly the writing difficulties
faced by pre-clinical medical students, especially concerning
the use of transition words and phrases. Therefore, there
exists a huge gap in research literature in this challenging
academic area and the present study is a modest attempt to
fill that gap.
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1.3 Significance of the Study

The present study attempts to identify and discuss a
predominant learning issue concerning vocabulary use in
written English faced by Saudi pre-university EFL learners
to suggest potential solutions to help them improve their
writing skills. The study is highly significant in the given
contexts as pre-university EFL learners are required tomas-
ter the writing skills to achieve higher proficiency in English,
especially as Saudi premedical students need higher profi-
ciency in English to succeed in their further studies.

2. Literature review

2.1 Transition words and phrases: Importance
in English vocabulary

Transition words and phrases play a very significant

role in English vocabulary. Two important factors enhance
their significance in the language. First, transition words and
phrases in English are formulaic sequences as far as learning
the language is concerned, especially for EFL learners. For-
mulaic language means verbal expressions that are fixed in
form, often non-literal in meaning with attitudinal nuances,
and closely related to the communicative-pragmatic context
(Wray, 2002). Therefore, learners must have good compe-
tence in the use of these expressions since formulaic language
is very common in English, especially in written discourse
(Alsharif, 2017; Boers and Lindstromberg, 2012). Second,
transition words and phrases play a very important role in
expressing a writer’s ideas cohesively and coherently. The
function of transition words and phrases is to join ideas, sen-
tences, and paragraphs semantically together. They establish
a semantic relation between sentences, which Halliday and
Hassan (1976) call “cohesion,” and create a well-integrated
text, emphasized in the studies based on the idea of textual in-
tegration and co-functioning of textual components, such as
that of vanDijk and Kintsch (1978) and de Beaugrande and
Dressler (1981). They indicate the direction, order, and flow
of a writer’sideas. Thus, EFL learners aspiring to write well
must master the use of transition words and phrases (Ariyanti,
2021; Dontcheva-Navratilova and Povolná, 2020).

The use of transition word in a sentence largely de-
pends upon the meaning of the sentence just concluded, and
then upon how the writer wants to carry forward this mean-

ing in the next sentence. Texts are materials made up of
interconnected elements where the interpretation of one ele-
ment is based on the interpretation of another. EFL learners
may sometimes be confused either about the meaning of the
transition word to be used at the juncture of two sentences
to connect them logically or about how they should carry
forward the meaning ofthe first sentence in the sentence com-
ing next. Preliminary analysis of writing samples shows that
Saudi EFL students sometimes encounter some challenges
to establish interconnections in their written texts (Alawerdy
and Alalwi, 2022). Arab learners of English commonly use
transition words and phrases less frequently than they are re-
quired in writing as is shown in a research study by Abdulla
(2023). At the same time, they are also prone to overuse
reiteration of the same lexical item, such as and and how-
ever, as cohesive devices while they underuse other lexical
items, cohesive devices, and transition words,e.g. moreover,
also, furthermore, nevertheless, and so on (Khalil, 1989).
Kurdish EFL learners, for instance, make several mistakes
in the use of transition words while writing argumentative or
persuasive essays, as reported by Hama (2021). They also
display the tendency to misrepresent or cliché most of the
transition words and phrases.

2.2 Semantics, transition, and coherence

Coherence is the connectedness of sentences in a para-
graph. To that end, writers have a plan to order sentences
in a particular fashion so that the intended meaning is clear
to the reader. Transition words used accurately, help writ-
ers achieve semantic fidelity as well as coherence in the
paragraph (Alyousef, 2021; Fahnestock, 1983). So, transi-
tion words are not merely another lexical items that stand
as signs for concrete objects or ideas; they are more than
that. Their function is to stand as a sign with a sense, to
facilitate a smooth transition of ideas from one sentence to
the other, and to facilitate connectedness between sentences
creating a coherent paragraph. Thus, if one or the other of
these functions is not fulfilled by the used transition word,
either the sentence meaning is lost or the word stands mean-
ingless or superfluous (Ahmed, 2016, 2019; Alharbi, 2017;
Alqasham et al., 2021). To Halliday and Hassan (1976),
transition words and phrases, from a lexical point of view,
are the superordinate members of major lexical sets. Their
cohesive use in a sentence is an instance of the general prin-
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ciple whereby a superordinate item operates as an anaphoric
reference, as a kind of synonym.

2.3 Research in transition words and phrases

A preliminary review of literature on the subject reveals
that there is a general lack of research on the problems of
usage of transition words and phrases in university students’
writings, and it is particularly visible in Saudi Arabian re-
search contexts. In the Arab world contexts, some research
studies function as good reference literature though. For
instance, Abdulla (2023) has worked on a frequency count
of transition words in Arab learners’ writing and found that
Arab learners underuse these linking devices. Qadeer and
Chow (2023) identify underuse as well as overuse of tran-
sition words as one of the learning difficulties ofArab EFL
learners. According to Alqaedi (2013) and Sayidina (2010),
Saudi/Arab learners’ difficulties in the use of English transi-
tion words and repetition area result of the rhetorical transfer
of L1 devices to L2 learning. Albousaif (2011), however,
considers lexical cohesion devices as yet another vocabulary
item and argues that in the EFL learning process vocabu-
lary learning needs to be prioritized over learning language
structures.

Research studies bordering on the problems of usage
of transition words and phrases in Saudi Arabian EFL sce-
narios are mainly focused on cohesive devices, coherence,
unity, conjunctions, and the like (Ababneh, 2017; Alhaisoni,
2012; Al-Khairy, 2013; Alkhalaf, 2022; Al Mahmud and
Afzal ur Rahman, 2023; Javid et al., 2013). In general, re-
searchers appear to have preference for the investigation of
common errors in the writings of their subjects, that too,
their studies are focused on language as a system, not on the
elements of the system, such as the linking devices (Khatter,
2019; Nuruzzaman et al., 2018; Othman, 2019; Wahid and
Wahid, 2020). From among the three common writing errors
picked by researchers, i.e., coherence, cohesion, and unity,
coherence emerges as a very popular topic among researchers
investigating problems ofEFL learners in writing in their par-
ticularized settings (RahmtAllah, 2020). But the researchers
tend to ignore the fact that textual cohesion essentially pre-
cedes coherence, that connection of ideas (coherence) can
be achieved in a text-only if sentences are appropriately con-
nected through cohesive devices. For instance, Cekiso et al.

(2016) found coherence a challenging issue for their students

in South Africa, yet the researchers ignored the value of co-
hesive devices to bring coherence. Al Shamalat and Ghani
(2020) from Jordanian settings, Amperawaty and Warsono
(2019) and Ariyanti (2021) from Indonesia, and Ding et al.
(2017) from Chinese settings report similar problems in the
writings of their EFL learners, while none of these researchers
pay attention to cohesive devices like transition words and
phrases. Khasawneh’s (2023) study is also focused on the
writing challenges faced by Saudi pre-university EFL learn-
ers, and learners’ difficulties in the use of proper connectives
and transition are just a small part of this study. Khaleghi et
al. (2024) discuss frequently occurring grammar errors in
Saudi premedical EFL learners’ academic writing, but transi-
tion words do not form part of this research. The same trend
has been observed among Saudi researchers as well (Ahmed,
2019; Alawerdy and Alalwi, 2022; Alharbi, 2017; Alqasham
et al., 2021; Alsharif, 2017; Alyousef, 2021; Masadeh, 2019;
Qadeer and Chow, 2022). Research in the area of cohesion
and coherence touches upon the issue of transition words and
phrases; still, there is a lack of research focusing particularly
on transition devices.

On the other hand, there are ample research studies on
phrasal verbs, perhaps the reason being researchers’ percep-
tion of that area of language learning as quite challenging
for EFL learners because of polysemy and complexity in
the use of phrasal verbs (Abdul Rahman and Abid, 2014;
Al-Dukhayel, 2014; Al Nasarat, 2018; Al-Otaibi, 2015; Al-
shayban, 2018; Barekat and Baniasady, 2014; El-Dakhsetal.,
2022; Gandorah, 2015; Gardner and Davies, 2007; Garnier
and Schmitt, 2015; Liu, 2011). However, the semantic com-
plexity of transition words and phrases is equally challenging
to EFL learners in non-native learning environments. Thus,
there is an urgent need for research on EFL learners’ chal-
lenges in the use of transition words and phrases in written
English.

To sum up, the review of existing literature in the se-
lected area of research reveals that there exists a huge gap in
the research literature on the topic, particularly pertaining to
the difficulties of Saudi premedical EF learners in the use of
transition words and phrases in their writing. The existing
literature is extremely limited to provide a comprehensive
view of the academic problem since the research studies re-
viewed here are either focused on other writing difficulties
of these learners or transition words and phrases form only a
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small part of the studies. Moreover, the writing difficulties of
premedical EFL learners are generally ignored in the studies.
The situation provides enough justification for the present
study to be carried out in the Saudi Arabian EFL research
scenario.

3. Research hypotheses and research
questions

3.1 Research hypotheses

Upon a thorough review of existing literature on EFL
learners’ challenges in the use of transition words and phrases
in written English as well as a review of sample writings
of adult Saudi EFL learners, which shows that a number
of subjects under study display logical fallacy in the use of
transition words and phrases in their written English and
they overuse them as well, the researchers’ ideas on the topic
crystallized into the following hypotheses:

• RH 1: If some Saudi EFL learners use transitionwords
and phrases inappropriately or meaninglessly, they
may not be aware of the exact contextual meanings
of the expressions.

• RH 2: Even if the learners can contextually compre-
hend the meanings of a few common transition words
and phrases, they lack confidence in using them in
their own writings.

• RH 3: Some learners maybe perplexed about the use
of transition words and phrases owing to polysemy in
the expressions.

• RH 4: Some learners overuse transition words and
phrases in written English for lack of understanding
of the connection between sentences they just made

using transition words.

3.2 Factors

The researchers surmised that the basic issue for the
university EFL learners was that they were not aware of the
semantic contexts for the use of common transition words
and phrases in English. So, it was a case of semantic non-

contextualization when it comes to the use of transition de-
vices in their sentences, and the issue must be addressed from
a semantic perspective, rather than from a lexical perspective.
Learners were less aware of the what, why, and where of the
transition words. That is, what word should be used at a par-

ticular transition phase in a sentence, why it should be used
at that particular instance (the semantic aspect), and where
such a transition should occur in the paragraph so that the
transition links the meanings of disparate sentences to create
one, overall comprehensive meaning. Therefore, in addition
to investigating the efficacy of the hypotheses stated above,
the study also explores the factors potentially affecting adult
Saudi EFL learners’ knowledge of transition words.

3.3 Research questions

The present study was designed to answer the following
research questions:

• RQ 1: Are adult Saudi EFL learners perplexed about
using transition words correctly in their written En-
glish?

• RQ 2: Do adult Saudi EFL learners find the seman-
tic contexts of the use of transition words in English
complex in nature?

• RQ 3: What factors do potentially affect adult Saudi
EFL learners’ knowledge of transition words and
phrases in English?

3.4 Objectives of the study

The primary objective of the present study was to inves-
tigate the logical fallacy perceptible in the use of transition
words and phrases in the written English of a number of
young adult EFL learners at a Saudi university. The sec-
ondary, and corollary, objective of the study was to identify
the potential factors affecting the use of transition words
and phrases in the written English of these learners. The
secondary objective of the study was tied up to the identifica-
tion ofpossible academic measures to help learners grasp the
semantic contexts for the use of transition words and phrases
in order to enhance their writing. The present research was
specifically focused on premedical university students. Pre-
medical students learn English to communicate effectively in
the target language; therefore, it is required that their written
English is flawless.

3.5 Theoretical framework

Halliday and Hassan’s (1976) ideas on cohesion have
been quite helpful in making sense of anaphoricaswell ascat-
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in written texts. The idea that “cohesion occurs when the

interpretation of one element depends on the other. The one

presupposes the other, in the sense that it cannot be effec-

tively decoded except by recourse to it” (p. 4) has been used

as the basis for semantic analysis of transition devices. Hal-

liday and Hassan’s (1976) overall idea of textual cohesion,

which includes reference, conjunction, and lexical cohesion

is quite appropriate to analyze the difficulties of adult EFL

learners in the use of transition words and phrases. Theoreti-

cal inputs on textual integration and co-functioning of textual

components from de Beaugrande and Dressler (1981) have

also been very helpful. In addition, the guidelines in the text-

book used to teach English to premedical students (Oshima

and Hogue, 2007) have also been taken into consideration.

4. Research methodology

The present study has employed a mixed-methods ap-

proach to investigate the issue at hand. Quantitative method

has been employed to collect numerical data from partici-

pants, and qualitative method has been used to interpret the

numerical data and arrive at value judgments and present the

findings in a narrative format.

4.1 Research design

The study was aimed at finding answers to the research

questions framed with reference to the logical fallacy ob-

served in the written English of the participants and to in-

vestigate the factors affecting the fallacy. To that end, an

empirical research design was prepared involving a class of

thirty premedical university students of a module (ELIH 101)

as part of a year-long training program. The research design

involved data collection using writing samples, tests, ques-

tionnaires and interviews, and interpretation of the numerical

data. The data collection steps consisted of giving the learn-

ers topics to write small essays on medical issues, analyzing

the writing samples, further data collection by administering

tests to participants, and afterward, collecting qualitative

data using questionnaires and interview techniques, and fi-

nally, presenting the research findings in a coherent narrative

format. The participants were specifically instructed to use

suitable transition devices in their essays from the list pro-

vided with the writing topics given to them. The motive

behind the writing samples and tests was to find the answer

to RQ 1 as the writing samples and test-answers would be

good resources to gather information on participants’ level

of perplexity in using transition words. The data collected

through the first questionnaire was to be used to answer RQ 2

(semantic complexity) while to answer RQ 3 (factors affect-

ing learners’ use of transition words and phrases), the data

collected through the survey questionnaire was analyzed.

Learners’ writing samples reveal their perplexity in us-

ing transition words. Semantic complexity leading to learn-

ers’ perplexity will be determined through analysis of the

questionnaire. The tests will only show the extent of the

problem; the questionnaire will pinpoint the origin of the

problem. Suggestions will be given to improve the semantic

aspects of the transition words.

4.2 Participants

Participants in the present study were thirty premed-

ical undergraduate university students who were learning

English as an English for Academic Purposes (EAP) subject

of study, named ELIH 101, at the English Language Insti-

tute (ELI), King Abdulaziz University, Rabigh campus, for

a trimester, as part of a three-trimester program. The total

number of students in a class was thirty, so, it was not a case

of random selection as the whole class participated in the

study. These students join university after learning English

for six, or more, years at senior secondary school level. All

the participants were male students in the age range of 18

to 22 years. The reason for this was the gender-segregated

classroom policy for higher studies in Saudi Arabia. The

participants’ age range reflects the average age of learners

seeking admission into universities in Saudi Arabia. The par-

ticipants’ proficiency level in English was B1 (intermediate)

as they could understand the main points in an English text

on a familiar topic fairly well and could write well on a given

topic. Their spoken English proficiency was also B1.

4.3 Materials

The materials used for data collection and analysis for

the present research were students’ writing samples, partici-

pants’ responses to the survey questionnaire, and participants’

test sheets. The selected transition words and phrases were

additionally, as a consequence, as a result, consequently, de-

116
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spite,finally,for instance,furthermore, however, in addition,
in a nutshell, in conclusion, in spite of, instead, last but not
least, moreover, nevertheless, nonetheless, on the contrary,
otherwise, rather, subsequently, therefore, thus, to summa-
rize, to sum up, and while. The criteria for the selection of
these transition words and phrases was their frequency ofuse
in premedical students’ writing dealing mostly with medical
issues.

4.4 Data collection and analysis

The data were collected in the following manner:

Participants were instructed to write essays (pen-and-
paper method) on topics related to medical issues. They
were provided with a list of transition words and phrases to
be suitably used in their texts. These writing samples were
analyzed for the use of transition words and phrases. Further,
a pen-and-paper test was administered to the participants
to gather information on their depth of knowledge on the
contextual meanings of transition words and phrases. The
data on participants’ understanding of transition words and
phrases, and their responses regarding their own perception
of the factors creating difficulties they encounteringrasping
the contextual meanings of transition words and phrases were
collected using a general questionnaire and a survey ques-
tionnaire. Participants’ consent to collect data was obtained
prior to administering the questionnaires.

The tests were based on gap-filling exercises and guess-
ing the meaning from context (Appendix A). The question-
naire was designed to choose the appropriate response from
the multiple choices (Appendix B). The questionnaire was
meant to collect data on participants’ perceptions of transi-
tion words and phrases as well as to determine what factors
affected their recall, or lack, of the meaning of the expres-
sions.

The survey questionnaire was structured as given be-
low:

Survey Questionnaire

Factors affecting learners’ knowledge of transition
words and phrases

Keeping in mind the difficulties you have faced in using
appropriate transition words and phrases in the test and the
questionnaire, choose the factors potentially affecting your
knowledge of the transition devices listed below. Choose all

that apply to your situation.
(a) Lack of direct exposure to native speech

(b) Low frequency of transition words in everyday En-
glish usage

(c) Polysemy in some transition words

(d) Lack of reading enough English books
(e) Social networking

The data were collected over a period of three months
in Trimester 1 of 2023. Learners were given in-class writing
assignments, while the questionnaires were to betaken home
and returned the next day. Keeping in mind participants’
comparatively low-level proficiency in English, the tests
were deliberately designed to be simple and easy to follow.
However, the researchers got the tests checked by senior
professors in the department who found them satisfactory,
reliable, and relevant to the research purpose.

5. Results

The collected numerical data were analyzed statistically.
Quantitative content analysis method was used for the analy-
sis of collected data. Table 1, below, presents participants’
raw scores obtained in the test (partI and II).

Table 2, given below, presents the number of partic-
ipants responding to the information elicited in the ques-
tionnaire. The transition words used to elicit response were
however, as aresult, while, consequently,furthermore, nev-
ertheless, therefore, instead, subsequently, and otherwise.

A cursory glance at Table 1 above reveals that on av-
erage, participants’ scores were low in parts I and II of the
test administered to them. The highest scores in Part I were
14 (100%), whereas the lowest scores were 8 (57%). The
mean score was 11.6 (82%). Similarly, in Part II of the test,
the highest scores obtained by participants were 15 (93.7%),
whereas the lowest scores were 9 (56.2%). The mean score
was 12.3 (76.8%). The highest total scores (PartI and II) were
29 (96.6%), whereas the lowest total scores obtained were
17 (56.6%). The mean total score was 23.9 (79.6%). As re-
gards the numerical figures obtained from the questionnaire,
the highest number of participants indicating unfamiliarity
with a transition word was 24 (i.e. 80%) for nevertheless, 21
(70%) for subsequently, and 19 (63%) for the word conse-
quently. The transition words familiar (i.e., they know their
meaning and use them in their written English) to the highest
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number of participants were however and otherwise (80%
and 76.6%,respectively.

Table 1. Participants’ test scores.

Participant Part I/14 Part II/16 Total/30

1 12 12 24
2 13 14 27
3 12 14 26
4 9 10 19
5 11 10 21
6 13 13 26
7 14 14 28
8 10 10 20
9 12 12 24
10 8 9 17
11 13 14 27
12 12 15 27
13 9 10 19
14 13 14 27
15 12 13 25
16 9 9 18
17 11 12 23
18 12 12 24
19 13 12 25
20 10 13 23
21 12 12 24
22 12 13 25
23 14 12 26
24 14 15 29
25 10 12 22
26 11 11 22
27 10 13 23
28 12 11 23
29 13 14 27
30 12 14 26

Mean 11.6 12.3 23.9
SD 1.61 1.70 3.088
Variance 2.50 2.81 9.22

N=30.

Writing samples collected from the participants clearly
show logical fallacy in the use of transition words as well
as overuse of transition devices. 27 participants (90%) used
transition signals inappropriately, meaninglessly, or illogi-
cally. Given below is a sample from the participant’swriting.
Examples of lack of comprehension in students’ writing sam-
ples

1. There are no signs or symptoms for hypertension, so
you better have to measure your blood pressure. How-
ever, there are several causes for hypertension.

2. A person who suffers from hypertension undergoes to
many effects that harm his health, and some of effects
could be life-threatening. However, we will see some
cases that affect the body.

3. Hypertension is one of the most common diseases
worldwide. However, many people need to realize
the causes of hypertension to be aware of them.

4. When one has hypertension, he is she suffers from
pain in the head, as a result.

5. Although lack of sleeping due to high blood pressure
it make the sick person be in a bad mood and runs in
the family.

6. Discussion

Now, the question is: what do the numerical figures
stated above indicate? We have to look at the numbers from

a particular perspective. The perspective is learners’ com-
petence in the use of transition words and phrases in their
written English, which, ideally, should be above average,
especially since transition devices are very important vocab-
ulary items to present ideas in written English coherently
and bring cohesion in the text. The test results show that 18
out of 30 participants scored above 80% marks in the test
Part I and II; the rest 12 participants also scored between
60 to 79% marks in the tests, indicating that it is a small
population of participants who used the transition words and
phrases in the tests either inappropriately, or meaninglessly,
or illogically. In Part II of the test, the participants were to
decide the appropriacy of the transition words used in the
given sentences, and their good scores indicate that, on aver-
age, a majority of participants arrived at the right decision.
However, when it comes to actual writing, they make more
mistakes. An analysis of the short essays written by them
reveals that 90% ofthe participants had some incorrect usage.
The results obtained from the questionnaire indicate that to
a large number of participants, a majority of common transi-
tion words and phrases are unfamiliar, and they do not use
them in their writing. Two points are clear from this anomaly.
First, the test scores show that the participants were able to
identify the meanings of these words and phrases used in a
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Table 2. Participants’ responses to information elicited in the questionnaire.

Response Transition words/number of participants

H
o
w
e
v
e
r

A
s
a
re
su
lt

W
h
ile

C
o
n
se
q
u
e
n
tly

F
u
r
th
e
r
m
o
re

N
e
v
e
r
th
e
le
ss

T
h
e
re
fo
re

In
ste

a
d

S
u
b
se
q
u
e
n
tly

O
th
e
r
w
ise

Not familiar with the word and its meaning at all. 3 4 6 19 14 24 2 17 21 6

Kind of familiar with the word and its meaning

but not sure.
3 6 2 3 10 2 3 2 2 2

Familiar with the word and its meaning but I never

use it in my writing.
0 6 9 5 3 2 2 5 3 6

Familiar with the word and its meaning and I use

it in my writing.
24 14 13 3 3 2 23 6 4 16

context. Second, the results obtained from the questionnaire

and the analysis of their writing samples show that a large

number of the same participants were not familiar with sev-

eral transition words and their exact semantic range, and in

their writing, they used incorrectly, overused, and misplaced

even those words and phrases they were familiar with. As re-

gards the factors potentially affecting learners’ knowledge of

transition words and phrases in English, roughly all the par-

ticipants have ticked all the factors listed in the questionnaire,

i.e. lack of direct exposure to native speech, low frequency

of transition words in everyday English usage, polysemy in

some transition words, lack of reading English books, and

lack of social networking, particularly with native speakers

of English.

The findings from the present study could not be re-

viewed from a comparative perspective since the researchers

could not find any previous studies on the difficulties of

premedical EFL learners in the use of transition words and

phrases in their writing in Saudi Arabian contexts. From this

perspective, the present study is quite unique and deals with

a hitherto neglected academic issue. However, the present

research findings are corroborated by findings from research

studies on transition words in other Arab countries where

English is taught as a foreign language, and learners find the

use of transition words difficult to master. For instance, re-

search studies byAbdulla (2023), Hama (2021), Khawasaneh

(2023), and Sayidina (2010) display similar kind of apprehen-

sions among EFL learners as regards perplexity and semantic

complexity in the use of transition words in their writing.

Moreover, from the perspective of EFL learners’ use of lin-

guistic devices to bring coherence, cohesion and unity in

their texts, findings from the present study resonate well

with the findings from previous research studies on the topic.

For instance, researchers, such as Ababneh (2017), Ahmed

(2019), Alhaisoni (2012), Alharbi (2017), Al-Khairy (2013),

and Alkhalaf (2022) report that Saudi EFL learners face dif-

ficulties in bringing coherence and cohesion in their written

English. Some more research studies, such as Al Mahmud

and Afzal ur Rahman (2023), Al Nasarat (2018), Javid et

al. (2013), Khalil (1989), Khatter (2019), Othman (2019),

Wahid and Wahid (2020) also report similar findings and

corroborate the findings from the present study.

7. Conclusions

To sum up, the findings from the present study an-

swer the three research questions satisfactorily. The present

research was designed to answer the following research ques-

tions:

1. Are adult Saudi EFL learners perplexed about using

transition words correctly in their written English?

2. Do adult Saudi EFL learners find the semantic con-

text of the use of transition words in English complex in

nature?

3. What factors do potentially affect adult Saudi EFL

learners’ knowledge of transition words and phrases in En-

glish?

First, the findings suggest that adult Saudi EFL learn-

119



12

Forum for Linguistic Studies | Volume 06 | Issue 04 | October 2024

0

ers are perplexed about using transition words correctly in
their written English. Second, from their responses recorded
in the questionnaire, it may be safely concluded that adult
Saudi EFL learners also find the semantic contexts of the use
of transition words and phrases in English quite complex.
Third, the learners report that the factors potentially affecting
their knowledge of transition devices are lack of direct expo-
sure to native speech, low frequency of transition words in
everyday English usage, polysemy in some transition words,
lack of reading English books, and lack of social networking
with native speakers of English. The findings also suggest
that if Saudi EFL learners are taught transition words and
phrases in proper contexts, their performance will definitely
improve.

The research findings have serious implication for EFL
pedagogy as regards teaching English to adult learners in
Saudi Arabia, particularly those who have achieved a set
level of English proficiency but need further improvement
and fine-tuning. The focus in the teaching of transition words
and phrases needs to be reformulated from lexis-centric
to semantics-centric. The polysemy involved in transition
words needs to be contextualized in teaching. Moreover,
learners need more exposure to native English, which may
be fulfilled by an extensive use of the Internet in teaching,
and possibly, through faculty exchange program in collabo-
ration with universities in English speaking countries.

7.1 Limitations of the study

The present research has its limitations owing to circum-
stances beyond the reach of the researchers. First, because
of gender segregation in education institutes in Saudi Arabia,
the study was conducted only with male participants. Sec-
ond, for the constraints of time and resources, the researchers
could rope in participation only students from a class that
consisted of thirty students in total.

7.2 Further recommendations

The limitations of the present research study may be-
come inspirations for further researchers. So, a similar study
including female participants may come up with different
findings. In the same fashion, a larger number of participants
may show a different trend in the use of transition words and
phrases and different factors affecting their knowledge base.

Author Contributions

AA (Alaa Alahmadi) conceptualized the research, final-
ized the research design and methodology, and prepared the
first draft of the manuscript. MS (Mohammad Saleem) col-
lected data and revised the manuscript. All authors approve
the final version of the article.

Conflict of Interest

The authors declare no conflict of interest.

DataAvailability Statement

Data may be available on request.

Funding

This research received no external funding.

References
Ababneh, I., 2017. Analysis of written English: The case of

female university students in Saudi Arabia.
International Journal of Social Science Studies. 5(4), 1–
5. DOI: https://doi.org/10.11114/ijsss.v5i4.2264

Abdulla, B.I.F., 2023. Frequency analysis of transition
words in students’ paragraphs. AWEJ for Translation
and Literary Studies. 7(4), 105–120. DOI:
https://doi.org/10.24093/awejtls/vol7no4.8

Abdul Rahman, Z.A.A. Abdul Rahman, R.Z., 2014. Rarity
or non-existence of phrasal verbs in the written
discourse of Omani student-teachers of English.
SAGE Open. 4(4). DOI:
https://doi.org/10.1177/2158244014556988

Ahmed, F.E.Y., 2016. An investigation of writing err-
ors of Saudi EFL university students. Internati-
onal Journal of Social Science and Humanities
Research. 4(2), 189-211. Available from: https://-
www.researchpublish.com/pa- pers/an-investigation-
of-writing-errors-of-saudi- efluniversity-students-a-
case-study-of-college-of- science–arts–tanumah-king-
khaliduniversity

Ahmed, F.E.Y., 2019. Errors of unity and coherence in
Saudi Arabian EFL university students’ written
paragraph - A case study of College of Science &Arts,
Tanumah, King Khalid University, Kingdom of Saudi
Arabia. European Journal of English Language
Teaching. 4(3), 125–155. Available from: https://oa-
pub.org/edu/index.php/ejel/article/view/2281

Alawerdy, A.S. Alalwi, F.S., 2022. Enhancing English as



12

Forum for Linguistic Studies | Volume 06 | Issue 04 | October 2024

1

a foreign language university students’ writing
through explicit instruction of conjunctions as
cohesive devices: An experimental study. Frontiers
in Psychology. 13, 1053310. DOI:
https://doi.org/10.3389/fpsyg.2022.1053310

Albiladi, W.S., 2022. English teaching and learning in
Saudi Arabia: Emerging practices and strategies for
achieving the educational objectives of the Saudi
Vision 2030. Journal of Language Teaching and
Research. 13(4), 781–789. DOI:
https://doi.org/10.17507/jltr.1304.11

Albousaif, M.A., 2011. Factors determining Saudi learners’
difficulties in attaining EFL vocabulary [PhD thesis].
University of Newcastle, Australia. Available from:
http://hdl.handle.net/1959.13/930401

Al-Dukhayel, D.M., 2014. The L2 exposure effect on
avoidance of phrasal verbs by Arab ESL learners
[Master’s thesis]. Colorado State University.
Available from: http://hdl.handle.net/10217/82502

Alhaisoni, E., 2012. Language learning strategy use of
Saudi EFL students in an intensive English learning
context. Asian Social Science. 8(13), 115–127. DOI:
https://doi.org/10.5539/ass.v8n13p115

Alharbi, N.S.M., 2017. An investigation into the academic
writing: Difficulties of Saudi postgraduate students
[PhD thesis]. University of Exeter. Available from:
http://hdl.handle.net/10871/33113

Al-Khairy, M.A., 2013. Saudi English-major
undergraduates’ academic writing problems: A
Taif University perspective. English Language
Teaching. 6(6), 1–12. DOI:
https://doi.org/10.5539/elt.v6n6p1

Alkhalaf, S.A.A., 2022. Expressive writing in a Saudi
university English foreign language (EFL)
classroom: Evaluating gains in syntactic complexity.
F1000Research. 11, 723. DOI:
https://doi.org/10.12688/f1000research.121577.1

Al Mahmud, F., Afzal ur Rahman, M., 2023.
Academic writing of Saudi graduate students:
Issues and improvements. Arab World English
Journal. 14(1), 409–427. DOI:
https://doi.org/10.24093/awej/vol14no1.26

Al Nasarat, S.A., 2018. The dilemma of learning phrasal
verbs among EFL learners. Advances in Language
and Literary Studies. 9(2), 119–125. DOI:
https://doi.org/10.7575/aiac.alls.v.9n.2p.119

Al-Otaibi, E.S.R., 2015. Investigating Saudi EFL
learners’ use and teachers’ perception of English
phrasal verbs [Master’s thesis]. AlImam
Muhammad Ibn Saud Islamic University. DOI:
https://doi.org/10.24093/awej/th.218

Alqasham, F., Al-Ahdal, A., Babekir, A.H., 2021.
Coherence and cohesion in Saudi EFL learners’ essay
writing: A study at a tertiary-level institution. Asian
EFL Journal. 28(1.1), 8–25. Available from:

https://www.asian-efl-journal.com/wp-content/up-
loads/AEJ-Volume-28-Issue-1.1-February-2021.pdf

Alqaedi, N., 2013. Rhetorical transfer of L1 repetition and
transition words into English texts: The case of Saudi
students [Master’s thesis]. Gonzaga University,
Spokane, WA.

Alrashidi, O., 2022. Assessing language learning
strategies employed by university English major
students in Saudi Arabia. Cogent Education. 9(1),
2074935. DOI: https://doi.org/10.1080/2331186X.-
2022.2074935

Al-Seghayer, K., 2023. The newfound status of English in
21st-century Saudi Arabia. International Journal of
Linguistics. 15(4), 82–103. DOI:
https://doi.org/10.5296/ijl.v15i4.21262

Al Shamalat, R.Y.S., Ghani, C.A.B.A., 2020. The effect of
using conjunction as cohesive device on the
undergraduates’ quality of writing in argumentative
essays of Jordanian EFL learners. Arab World
English Journal Special Issue on CALL. 6, 290–301.
DOI: https://doi.org/10.24093/awej/call6.19

Alsharif, M., 2017. The frequently used discourse
markers by Saudi EFL learners. Arab World
English Journal. 8(2), 384–397. DOI:
https://doi.org/10.24093/awej/vol8no2.28

Alshayban, A.S., 2018. Avoidance of English phrasal
verbs among Saudi ESL students [PhD thesis].
University of Memphis. Available from:
https://digitalcommons.memphis.edu/etd/2387

Alyousef, H.S., 2021. Text cohesion in English
scientific texts written by Saudi undergraduate
dentistry students: A multimodal discourse analysis
of textual and logical relations in oral biology
texts. SAGE Open. 11(3). DOI:
https://doi.org/10.1177/21582440211032194

Amperawaty, A., Warsono, W., 2019. The use of cohesive
devices to achieve coherence in the background
section of the students’ formal writing. English
Education Journal. 9(1), 34–40. DOI:
https://doi.org/10.15294/eej.v9i1.27325

Ariyanti, A., 2021. EFL students’ use of transition signals
in essay writing. Indonesian Journal of EFL and
Linguistics. 6(1), 285-294. DOI:
https://doi.org/10.21462/ijefl.v6i1.390

Barekat, B., Baniasady, B., 2014. The impact of phrasal
verb avoidance on the writing ability of the
university EFL learners. Procedia - Social and
Behavioral Sciences. 98, 343–352. DOI:
https://doi.org/10.1016/j.sbspro.2014.03.425

Biber, D., Johansson, S., Leech, G., et al., 2021. Grammar of
spoken and written English. John Benjamins. DOI:
https://doi.org/10.1075/z.232

Boers, F., Lindstromberg, S., 2012. Experimental and
intervention studies on formulaic sequences in a
second language. Annual Review of Applied



12

Forum for Linguistic Studies | Volume 06 | Issue 04 | October 2024

2

Linguistics. 32, 83–110. DOI:
https://doi.org/10.1017/S0267190512000050

Cekiso, M., Tshotsho, B., Somniso, M., 2016. Exploring
first-year university students’ challenges with
coherence writing strategies in essay writing in a
South African university. International Journal of
Educational Sciences. 12(3), 241–246. DOI:
https://doi.org/10.1080/09751122.2016.11890431

deBeaugrande, R., Dressler,W., 1981. Introduction to text
linguistics. Routledge.

Ding, J., Liu, W.,Yang,Y., 2017. The influence of concreten-
ess of concepts on the integration of novel words into
the semantic network. Frontiers in Psychology. 8. DOI:
https://doi.org/10.3389/fpsyg.2017.02111

Dontcheva-Navratilova, O., Povolná, R. (Eds.), 2020.
Coherence and cohesion in spoken and written
discourse. Cambridge Scholars Publishing.

El-Dakhs, D.A.S., Sonbul, S., Alwazzan, R., 2022.
Learning phrasal verbs in the EFL classroom: The
effect of prior vocabulary knowledge and opacity.
International Review of Applied Linguistics in
Language Teaching. 60(4), 1253–1291. DOI:
https://doi.org/10.1515/iral-2020-0116

Fahnestock, J., 1983. Semantic and lexical
coherence. College Composition &
Communication. 34(4), 400-416. DOI:
https://doi.org/10.58680/ccc198315260

Gandorah, M.S., 2015. Arabic ELLS’ attitude toward
phrasal verbs [Master’s thesis]. St. Cloud State
University. Available from: https://reposi-
tory.stcloudstate.edu/engl_etds/17

Gardner, D., Davies, M., 2007. Pointing out frequent
phrasal verbs: A corpus-based analysis. TESOL
Quarterly. 41(2), 339-359. DOI:
https://doi.org/10.1002/j.1545-7249.2007.tb00062.x

Garnier, M., Schmitt, N., 2015. The PHaVE list: A
pedagogical list of phrasal verbs and their most
frequent meaning senses. Language Teaching
Research. 19(6), 645–666. DOI:
https://doi.org/10.1177/1362168814559798

Halliday, M.A.K., Hasan, R., 1976. Cohesion in
English. Routledge. DOI: https://doi.org/-
10.4324/9781315836010

Hama, F.M., 2021. An investigation into the difficulties
of using transitional words in Kurdish EFL students’
writing at the university level. UKH Journal of Social
Sciences. 5(1), 107–117. DOI:
https://doi.org/10.25079/ukhjss.v5n1y2021.pp107-117

Javid, C.Z., Farooq, M.U., Umer, M., 2013. An
investigation of Saudi EFL learners’ writing problems:
A case study along gender-lines. Kashmir Journal of
Language Research. 16(1), 179-203.

Kauchak, D., Leroy, G., Pei, M., et al., 2020. Predicting
transition words between sentences for English and
Spanish medical text. In: Proceedings of the AMIA

Annual Symposium. 2019, 523–531. Available from:
https://www.ncbi.nlm.nih.gov/pmc/articles/PMC7153-
060/

Khaleghi, M., Saleem, M., Mansoor, M., et al., 2024. An
appraisal of recurring grammar errors in Saudi
premedical EFL learners’ academic writing. Forum
for Linguistic Studies. 6(2), 2077. DOI:
https://doi.org/10.59400/fls.v6i2.2077

Khalil, A., 1989. A study of cohesion and coherence in Arab
EFL college students’ writing. System. 17(3), 359–
371. DOI: https://doi.org/10.1016/0346251X(89)900-
08-0

Khasawneh, M.A., 2023. Investigating writing challenges
encountered by Saudi EFL learners: Implications for
improvement. Imagens da Educação. 13(1), 1–14.
DOI: https://doi.org/10.4025/imagenseduc.v13i1.62-
335

Khatter, S., 2019. An analysis of the most common
essay writing errors among EFL Saudi female
learners (Majmaah University). Arab World English
Journal. 10(3), 364–381. DOI:
https://doi.org/10.24093/awej/vol10no3.26

Liu, D., 2011. The most frequently used English phrasal
verbs in American and British English: A multi-corpus
examination. TESOLQuarterly. 45(4), 661–688. DOI:
https://doi.org/10.5054/tq.2011.247707

Masadeh, T.S., 2019. Cohesion and coherence in the writin-
gs of Saudi undergraduates majoring in English.
Journal of Social Sciences and Humanities. 5(3), 200–
208. Available from: http://www.ai-
science.org/journal/paperInfo/jssh?paperId=4522

Nuruzzaman, M., Islam, A.S., Shuchi, I.J., 2018. An
analysis of errors committed by Saudi non-English
major students in the English paragraph writing: A
study of comparisons. Advances in Language and
Literary Studies. 9(1), 31–39. DOI:
https://doi.org/10.7575/aiac.alls.v.9n.1p.31

Oshima, A., Hogue, A., 2007. Introduction to academic
writing. Pearson Longman.

Othman, A.K.A., 2019. Investigation of grammatical
cohesive devices errors made by Saudi EFL
students in written paragraphs: A case study of the
University of Tabuk, Saudi Arabia. European
Scientific Journal. 15(2), 1. DOI:
https://doi.org/10.19044/esj.2019.v15n2p1

Qadeer, A., Chow, U.T., 2022. Usage of grammatical
cohesive devices in paragraph writing among
foundation-year medical students at a university in
Saudi Arabia. Arab World English Journal. 13(3), 555–
574. DOI: https://doi.org/10.24093/awej/vol13no3.36

Qadeer, A., Chow, U.T., 2023. English language
difficulties of pre-clinical medical students and
the contributing role of foundation-year English lan-
guage course at a medical college in Saudi Arabia. The-
ory and Practice in Language Studies. 13(6), 1360–



12

Forum for Linguistic Studies | Volume 06 | Issue 04 | October 2024

3

1372. DOI: https://doi.org/10.17507/tpls.1306.04
Rahmt Allah, E.A.E., 2020. EFL students’ coherence

skill in writing: A case study of third year students of
Bachelors in English Language. English Language
Teaching. 13(8), 120–126. DOI:
https://doi.org/10.5539/elt.v13n8p120

Rass, R., 2015. Challenges face Arab students in writing
well-developed paragraphs in English. English
Language Teaching. 8(10), 49–59. DOI:
https://doi.org/10.5539/elt.v8n10p49

Sayidina, A.M., 2010. Transfer of L1 cohesive
devices and transition words into L2 academic
texts: The case of Arab students. RELC
Journal. 41(3), 253–266. DOI:

https://doi.org/10.1177/0033688210380569
van Dijk, T., Kintsch, W., 1978. Cognitive psycholo-

gy and discourse: Recalling and summarizing stories.
In W. Dressler (Ed.), Current trends in textlinguistics.
de Gruyter. pp. 61–80. DOI:
https://doi.org/10.1515/9783110853759.61

Wahid, R., Wahid, A., 2020. A study on cohesion in
the writing of EFL undergraduate students. i-
manager’s Journal on English Language Teaching.
10(1), 57–68. DOI:
https://doi.org/10.26634/jelt.10.1.16591

Wray, A., 2002. Formulaic language and the lexicon.
Cambridge University Press. DOI:
https://doi.org/10.1017/CBO9780511519772

Appendix A

TransitionWords/Phrases Test
I. Fill-in the blanks choosing transition words given from the list below. You can use the words more than once if you

like.
However, As a result, Consequently, Furthermore, Additionally, Nevertheless, Thus, In conclusion, Therefore, To sum

up, Rather, Nonetheless, In spite of, Despite
1. The stirring music acted on the emotions of the audience. , some of them started crying.
2. Harry used to come home and act out the movie for the kids. , he became a good actor.
3. She was messing with the coffee pot, which was acting up again. , she couldn’t brew coffee for

hours.
4. I could hear Jonathan acting up downstairs. , I went to see what he was up to.
5. We’ve added on a couple of rooms to the house. , we’ve constructed an outhouse.
6. Watson claimed he was at home at the time of the murder, but police said his story didn’t add up. ,

he went on trying to convince them.
7. The new measures are aimed at tightening existing sanctions. , there is a fear that inflation may go

up.
8. Your friend was asking about you. , as I had no idea where you were, I couldn’t tell him anything.
9. I had a letter from Jane. She asks after you. , she remembers you fondly.
10. Ask around to see what others living in your area think about their doctors. , you can collect enough

information on the medical system here.
11. You are asking for trouble. , I advise you to be careful.
12. “John’s at the door.” “Oh, I don’t like him to be here. ’ , ask him in.”
13. The girl you want to ask out is really pretty. I would say, she is extremely charming.
14. They have asked us over for drinks on Friday. I am busy, I would join them.

II. Read the following sentences. Decide whether the underlined words in part b are appropriate in the given context.
Tick √ mark the box if appropriate, or use x if not.

Appendix B

Questionnaire: Transition Words/Phrases
Instruction: Look at the underlined transition words in the following sentences. Considering the meaning and usage
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1.
a) “When the weather is nice, I love to get up early.”

b) “Me, too. However, it’s good to enjoy the morning air.”
[ ]

2.
a) “I didn’t expect to see Emily at the party. I thought she had gone on vacation.”

b) “Me neither. Rather, I was surprised when she showed up.”
[ ]

3.
a) “I heard that the company is sending you to Germany again.”

b) “Yes. It’s been a long time since I was there. As a result, I guess it’s time to brush up on my German.”
[ ]

4.
a) “How do you like John?”

b) “He is very nice. Moreover, he is one of those few people who never let down their friends.”
[ ]

5.

a) “Did you hear about the bombing of the embassy in Nairobi?”

b) “That was a disaster. Consequently, there weren’t that many people in the building when the bomb went

off.”

[ ]

6.
a) “Hello, Jan!”

b) “Hi, Susan! Nevertheless, how nice of you to call me!”
[ ]

7.
a) “I want to ask some advice from you.”

b) “No problem. Oh, can you hold on a second? On the contrary, someone is knocking at the door.”
[ ]

8.
a) “Michelle always forgets to put out the fire when she leaves!”

b) “That’s dangerous! Finally, you should talk to her about this.”
[ ]

9.
a) “I was late for my date last night, so I made up a story about a traffic jam.”

b) “But did your girlfriend believe it at all? Therefore, better be frank next time.”
[ ]

10.
a) “I heard Robert and Paul were fighting on the street this morning. Was it serious?”

b) “As a result, they didn’t stop until Paul twisted his ankle and had to give in.”
[ ]

11.

a) “How is your business going?”

b) “Pretty good. Furthermore, though I have to turn down several good offers because I am just short of

time.”

12.
a) “When you think about it, most of your classmates will disappear forever from your life after you graduate.”

b) “Yeah. However, every now and then you will run into one of them on the street.”
[ ]

13.
a) “Do you notice that Marvin likes to show off?”

b) “Yes. Nonetheless, I don’t think that he has anything to be proud of.”
[ ]

14.
a) “I’m sorry I hurt you. I didn’t mean to say those things. I was just angry.”

b) “Just go away. In addition, I don’t want to see you for a while.”
[ ]

15.
a) (in a restaurant): “Miss, could I get a bit more coffee when you’ve got a chance?”

b) “Sure. Additionally, would you like me to take away these plates first?”
[ ]

16.
a) “How do you get in that bar?”

b) “Therefore, you have to come in the back door.”
[ ]

of the words, choose only ONE of the four choices:

1. We can go on like this for the future events too. However, things have got to change.

Not familiar with the word and its meaning at all.

Kind of familiar with the word and its meaning but not sure.

Familiar with the word and its meaning but I never use it in my writing.

Familiar with the word and its meaning and I use it in my writing.

2. He is not all familiar with the work culture here. As a result, he finds it difficult to adjust.

Not familiar with the word and its meaning at all.

Kind of familiar with the word and its meaning but not sure.

Familiar with the word and its meaning but I never use it in my writing.

Familiar with the word and its meaning and I use it in my writing.

3. And while I know that the pediatric surgery program at the university will likely be the second biggest challenge I

will face in my life, I know that I am up for it.

Not familiar with the word and its meaning at all.

Kind of familiar with the word and its meaning but not sure.
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Familiar with the word and its meaning but I never use it in my writing.

Familiar with the word and its meaning and I use it in my writing.

4. Ahmad suffers from high BP, high blood sugar, low Hb, low oxygen level, and iron deficiency. Consequently, he is

highly prone to cardiac arrest.

Not familiar with the word and its meaning at all.

Kind of familiar with the word and its meaning but not sure.

Familiar with the word and its meaning but I never use it in my writing.

Familiar with the word and its meaning and I use it in my writing.

5. Community colleges offer preparation for many jobs. Furthermore, they prepare students to transfer to four-year

colleges.

Not familiar with the word and its meaning at all.

Kind of familiar with the word and its meaning but not sure.

Familiar with the word and its meaning but I never use it in my writing.

Familiar with the word and its meaning and I use it in my writing.

6. Rains continued to pour down even after the floods. Nevertheless, rescue workers tried to pull victims out of the

wreck.

Not familiar with the word and its meaning at all.

Kind of familiar with the word and its meaning but not sure.

Familiar with the word and its meaning but I never use it in my writing.

Familiar with the word and its meaning and I use it in my writing.

7. My grandmother has passed away this morning. Therefore, may I request you to grant me leave for two days?

Not familiar with the word and its meaning at all.

Kind of familiar with the word and its meaning but not sure.

Familiar with the word and its meaning but I never use it in my writing.

Familiar with the word and its meaning and I use it in my writing.

8. The doctors had planned to operate the patient next month; instead, they carried out the operation today.

Not familiar with the word and its meaning at all.

Kind of familiar with the word and its meaning but not sure.

Familiar with the word and its meaning but I never use it in my writing.

Familiar with the word and its meaning and I use it in my writing.

9. The doctors removed two twelve mm stones from gallbladder. Subsequently, they removed one six mm stone from

the kidney.

Not familiar with the word and its meaning at all.

Kind of familiar with the word and its meaning but not sure.

Familiar with the word and its meaning but I never use it in my writing.

Familiar with the word and its meaning and I use it in my writing.

10. You must give up smoking immediately; otherwise, you’ll face lung failure very soon.

Not familiar with the word and its meaning at all.

Kind of familiar with the word and its meaning but not sure.

Familiar with the word and its meaning but I never use it in my writing.

Familiar with the word and its meaning and I use it in my writing.
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