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ABSTRACT

The Philippines is a major English-speaking country with over 14 million English speakers, making it a significant

player in the global market, especially in business process outsourcing. Filipino parents often help their children learn

English from an early age, recognizing its impact on their future goals. However, this focus on English has led to concerns

about declining proficiency and interest in the Filipino language among students. The purpose of this study was to identify

alternative teaching strategies in teaching the Filipino language and determine how to develop motivation among students.

Filipino language teachers were purposively sampled to be interviewed in the study. The primary data was their experiences

in teaching Filipino students with English-dominant households and how they manage their classrooms with their personal

teaching strategies. Findings identified various alternative teaching strategies employed by Filipino teachers to enhance

motivation in learning the Filipino language among students from English-dominant households. These strategies include

the “Filipino Word of the Day,” language gamification, role-playing, and translation exercises. Teachers reported that these
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methods significantly improved students’ engagement, motivation, and proficiency in Filipino. Teachers observed that these

strategies led to increased use of the Filipino language in daily interactions, reading activities, and academic participation,

indicating a positive shift in students’ attitudes and behaviors towards learning the language. The study highlighted the

effectiveness of these alternative teaching strategies in motivating students to learn Filipino despite their English-dominant

backgrounds.

Keywords: Filipino language; Interactive learning; Language learning motivation; Teaching strategies

1. Introduction

English is also prevalent in media, law, and govern-

ment, ensuring that Filipinos are regularly exposed to and

practice the language in various aspects of daily life. This

widespread use of English, supported by a strong educational

foundation, has made Filipinos proficient and competitive

English speakers on the global stage.

In the Philippines, private schools or the highest classes

in public schools favor English as their language; in fact, a lot

of these schools advocate an “English only” policy (Chavez,

2020). Parents choose to give up interacting with their chil-

dren in Filipino language due to a perceived social obligation

to prioritize the use of what they consider to be a more sig-

nificant or prevalent language, especially parents pass on

the idea that English is the “superior language” (Co, 2023).

Consequently, parents are unable to raise bilingual children

due to pressure from teachers, peers, and friends to speak

exclusively using English.

Because of massive patronization of the English lan-

guage, there is a drastic decline on the use of Filipino lan-

guage with students opting on the use of English because

its “words are shorter making them easier to pronounce and

spell” (Montemayor, 2018). Similarly, Fuentes & Limpot

(2022) argued that students lose interest in reading Filipino

literature due to a preference for foreign cultures or colonial

notions. This behavior had detrimental effects on how stu-

dents learn the Filipino language within classrooms as they

often struggle to adequately articulate their ideas utilizing

linguistically advanced vocabulary in oral communications

(Bajenting, 2024).

This study believes that teachers are responsible for

creating a learning environment that fosters interest and

engagement with the language, especially among students

who may predominantly use English at home. The study

of Fuentes & Limpot (2022) indicated that using several

teaching approaches (i.e., expert, formal authority, personal

model, facilitator, and delegator) can increase students’ lan-

guage learning beliefs and reduce anxiety in learning the

Filipino language. Parallel to this, the study of Bernal (2021)

indicated that there is a significant and strong positive re-

lationship between Filipino language anxiety and the class-

room learning environment, as well as between the classroom

learning environment and preparedness strategies. Hence,

this study aimed to fill the gap in existing literature on lan-

guage learning motivation in school-aged learners, focusing

specifically on the Filipino context. By narrowing the analy-

sis to Filipino language teachers working with students from

English-dominant backgrounds, the research highlighted the

impact of creative and student-centered teaching methods on

motivation.

Now, considering how Filipino language anxiety, the

classroom environment, and teaching strategies are con-

nected, it is crucial to create a supportive and engaging learn-

ing atmosphere that reduces anxiety and employs effective

teaching methods to enhance students’ proficiency and confi-

dence in the Filipino language. One major predictor of one’s

interest in language learning might be their motivation and

learning behaviors. In fact, being motivated in the learning

process has been recognized as a catalyst for enhancing stu-

dent engagement, attendance, and overall learning outcomes

(Gulati, 2020; Lo et al., 2022; Pranawengtias, 2022).

Studies on language learning motivation revealed that

motivation is a powerful fuel in extending the linguistic skills

of students (Boo et al., 2015). Research suggests that intrin-

sic motivation is a more reliable indicator of language profi-

ciency compared to extrinsic motivation (Hong et al., 2017;

Sun&Gao, 2020; Xu et al., 2022). Most importantly, sources

of motivation can manifest on student’s learning engagement

(Skinner & Pitzer, 2012). Thus, student’s engagement in

learning the Filipino language, including their behaviors and

actions, could reflect how motivated they are to learn the lan-

guage. Philp and Duchesne (2016) conducted an analysis on
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engagement as a construct with multiple dimensions in task-

based interactions, revealing several levels of involvement

in language classrooms. These contributions have expanded

the scope of the field by incorporating a broader understand-

ing of engagement, which now includes considerations of

classroom environment and overall engagement (Sulis &

Philp, 2021).

2. Literature review

2.1 English-dominant households in the Philip-

pines

The Philippines is recognized as one of the major

English-speaking countries (Santos et al., 2022). More than

14 million Filipinos speak English, which has been an offi-

cial language since its inception (Soliman & Gorospe, 2024).

It is the predominant language used in trade, law, and educa-

tion (Cabigon, 2015). The Philippines’ English proficiency

is widely recognized as a significant advantage in the global

market, particularly as the country endeavors to compete with

India in the profitable business process outsourcing industry,

which generates billions of dollars in revenue (Torreces &

Brillantes, 2022).

Parental involvement in teaching the English language

becomes a phenomenon in the Philippines. Filipino parents

have a high level of role building, indicating that they under-

stand their role in their children’s reading skills (Garcia &

Ancheta, 2022). For example, Melencion andAlferez (2023)

noted that educated parents use their advanced language abil-

ities to help their children develop and grow. Chavez, Adalia

and Alberto (2023) found out that Filipino parents recognize

their role in shaping their children’s language development,

inspired by the impact of English on their children’s goals

and enthusiasm. This explains why Filipino parents exposed

their child in learning the English language at early age.

However, it becomes a concern about the decline of

linguistic skills of students in Filipino language because of

the early introduction of English. Labrador (2017) have

observed a decline in the current state of the Filipino lan-

guage among the new generation as students are displaying

a decreasing interest in the language. Similarly, Ranque

et al. (2024) argued that Filipino students preferred to use

other languages rather than their own. In an online article of

Montemayor (2018) it explained that Filipino words are be-

coming obsolete due to a lack of practical application which

can be attributed to factors such as colonial mentality and

globalization influencing language usage and preference.

2.2 Alternative teaching strategies in education

‘Innovation’ refers to improving or replacing some-

thing with a fresh concept or method (Frolova et al., 2018).

In education, innovation is addressing a real-world issue in

a novel and straightforward manner that promotes equal and

meaningful learning (Karolčík & Marková, 2023). It is most

advantageous to conceptualize pedagogical innovation as a

dynamic process rather than a static outcome developed by

innovative teachers (Gilbert et al., 2021).

Essentially, this study described alternative teaching

strategies as innovative approaches to education differed

from traditional methods, aiming to enhance student engage-

ment and academic achievement by addressing their learning

needs and preferences.

Innovative teachers use revolutionary strategies and ap-

proaches to engage students, improve academic achievement,

and add value to the learning process (Lim et al., 2021; Lin et

al., 2022; Tan et al., 2022; Zhu et al., 2013). The introduction

of a new educational approach enhances teaching effective-

ness by satisfying the needs of students, fostering learning

autonomy, encouraging lifelong learning, developing cre-

ative thinking, and creating a positive learning environment

(Ariaso, 2020; Shermukhammadov, 2022).

Innovative teachers implement alternative teaching

strategies by leveraging creativity and adaptability to meet

student needs (Livingston et al., 2023). These educators

might utilize technology, integrating digital tools and re-

sources to enhance the learning experience and provide stu-

dents with real-world applications of their knowledge (In-

oferio et al., 2024; Uzumcu & Acilmis, 2023). Teaching

strategies have long been recognized as essential to class-

room learning, with variations depending on factors such as

subject matter, target competencies, student level, age, and

learning styles (Santos et al., 2022). Teachers employ vari-

ous strategies, including direct translation, code-switching,

and metalinguistic comparison and contrast, using linguistic

and semiotic resources to facilitate efficient teaching, active

participation, and enhanced learning (Perfecto, 2022). It was

clear that innovative teachers implement student-centered

strategies to develop the linguistic skills of their students.
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Teaching strategies relate to various approaches or

methods employed by teachers to encourage learning and

support students in attaining their educational goals (Esp-

maker & Tedenby, 2020). Effective teaching strategies are

essential for facilitating the teaching and learning process, en-

abling teachers to successfully meet their learning objectives

(Suwartono et al., 2019). Implementing effective teaching

strategies can greatly enhance students’ learning experience,

keeping them engaged and motivated to achieve their aca-

demic goals (Hayati et al., 2021).

Innovative teaching practices are designed to provide

students with a dynamic and collaborative learning envi-

ronment (Serdyukov, 2017). This can be accomplished

through group work, project-based learning, and problem-

based learning, which encourage students to collaborate and

engage in meaningful projects (Paragae, 2023). For exam-

ple, Ulug‘bekovna (2024) believed that online collaboration

tools, such as chat rooms, social media groups, and special-

ist language learning web pages, offer English as foreign

language (EFL) students an online environment to engage,

discuss ideas, and practice their writing in real time. Innova-

tive strategies are extremely helpful in improving students’

language skills because they allow students to use the lan-

guage in real-life circumstances while receiving valuable

feedback from both peers and teachers (Juneau et al., 2022).

Krupko (2022), Tsurkan (2020), and Zinkevych (2019)

highlighted the necessary circumstances for the successful

adoption of innovative strategies. Among these, teachers

might consider use of different techniques, fostering a sense

of motivation in students, incorporating individual, pair, and

group activities, adopting a personalized teaching approach,

considering learners’ cognitive abilities and preparedness for

interactive tasks, and leveraging information and communi-

cation technologies (ICT).

In teaching the Ukrainian language, for example, teach-

ers could utilize creative lesson patterns to use new ap-

proaches because they establish certain requirements for the

instructional structure. Specifically, Kharitonenko (2022)

discovered that innovative lesson in teaching the Ukrainian

language includes a motivational stage, an overview of learn-

ing objectives, a description of new material, hands-on ac-

tivities, assessment, and a conclusion. Similar context was

present in the study of Honeycutt & Sears (2022) among

students in United States learning the Spanish language. Ap-

parently, even in online learning, it remains essential for a

professor to demonstrate social presence and ensure their

availability to students. Their appearance through video

conferencing technology naturally facilitates a personal in-

teraction with students. Consequently, there is an increase

in the level of trust and assurance between the individuals

involved, which leads to the development and expansion of

the student’s ability to act independently and their inclination

towards what they are studying.

However, it came to this analysis that there was lim-

ited understanding on some innovative strategies teachers

employed in teaching the Filipino language, most especially

to Filipino students with strong background on English lan-

guage at early ages. Studies conducted about language learn-

ing in the Philippines emphasized the importance of the En-

glish language, and less focus had been made for Filipino

language. When students attempt to use the Filipino lan-

guage as a means of conveying their own thoughts, they

encounter difficulties in identifying suitable vocabulary op-

tions, as their range of expression is significantly constrained

(Bajenting, 2024). Innovative teachers developed their alter-

native strategies to address student’s challenges. Hence, this

study attempted to explore some important characteristics of

innovative teaching in the context of learning the Filipino

language.

2.3 Motivation in language learning

Dörnyei (2001) presents a comprehensive motivational

teaching framework with four components—(i) creating pri-

mary conditions, (ii) generating initial motivation, (iii) main-

taining and protection, and (iv) encouragement of positive

retrospective self-evaluation. However, Čėglytė et al. (2022)

argued that these are desirable but challenging to implement

in practice and that teachers have the primary responsibil-

ity for enhancing student motivation. Motivating students

involves encouraging them to engage in learning activities,

developing habits and needs to achieve their goals (Wardani

et al., 2020).

Research on language learning motivation in schools

is limited, despite the fact that it is the primary setting for

learning a language (Hennebry-Leung & Lamb, 2024). Re-

search findings indicate that there is a gradual decline in mo-

tivation for language learning as students’ progress through

their school career (Dörnyei & Németh, 2006; Gardner et
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al., 2004). Insufficient knowledge exists regarding the char-

acteristics of language learning motivation in school-aged

learners, including the various factors related to the learner,

institution, and sociocultural context that influence and guide

motivation (Hennebry-Leung & Lamb, 2024). This study

among grade school teachers capitalized on this limitation

about the concept of language learning motivation in schools.

Specifically, narrowing down the analysis among Filipino

language teachers teaching students with English-dominant

household backgrounds.

Past research has predominantly focused on conducting

surveys to gather data on teachers’ perceptions regarding the

effectiveness of various motivational strategies (Hidayati

& Hutami, 2023; Lamb, 2019; Ratinho & Martins, 2023).

Understanding how teachers’ practices intersect with student

motivation is essential for informing teacher education pro-

grams, developing theories on the teacher’s role in fostering

motivation, and deepening knowledge about teachers’ expe-

riences and identities (Filgona et al., 2020; Kubanyiova &

Crookes, 2016).

3. Objectives

The purpose of this study was to explore alternative

teaching strategies employed by Filipino teachers to enhance

the motivation of students from English-dominant house-

holds in learning the Filipino language. Given the Philip-

pines’ significant English proficiency and the prevalent use

of English, many students showed a declining interest and

proficiency in Filipino. Below are the objectives sought to

be answered in this study.

(1) Identify alternative teaching strategies employed by Fil-

ipino teachers to enhance motivation in learning the Fil-

ipino language among students with dominant English

language use at home.

(2) Determine the effects of alternative teaching strategies on

the language learning motivation of students with domi-

nant English language use at home.

4. Methodology

4.1 Research design

This study employed a qualitative research design to

explore the alternative teaching strategies used by Filipino

teachers to enhance motivation in learning the Filipino lan-

guage among students with a dominant use of English at

home. Qualitative research is primarily aimed at collecting

preliminary data, unveiling patterns, and generating ideas

that may pave the way for more detailed and structured future

investigations (Chavez, 2022; Chavez & Del Prado, 2023;

Duhaylungsod & Chavez, 2023).

Specifically, this study employed exploratory design to

uncover essential insights regarding the alternative teaching

strategies that Filipino teachers use to develop motivation of

their students having an English-dominant households. The

goal was to explore new concepts of interest where little infor-

mation exists, generate hypotheses, and determine patterns

and relationships that might not be immediately apparent

(Chavez et al., 2023). This study explored the narratives of

Filipino teachers about how they employed several teaching

strategies that could develop the motivation of students in

learning the Filipino language.

4.2 Population and sampling

The target population for this study comprised Filipino

grade school teachers from Biliran Province and Zamboanga

Peninsula, Philippines, who teach students with dominant

English language use at home. A sample of 20 Filipino teach-

ers was selected through purposive sampling, ensuring that

participants had relevant experience in teaching the Filipino

language to the specified student demographic.

Purposive sampling is a non-probability method where

the researcher deliberately chooses individuals or groups

based on specific traits or qualities. Unlike random sam-

pling, which seeks to represent the entire population, purpo-

sive sampling aims to gather a sample that can offer detailed,

pertinent, and insightful information on the subject (Ceneciro

et al., 2023; Chavez et al., 2023; Chavez & Ceneciro, 2023).

This study used several bases in sampling the partici-

pants (Chavez, 2020; Chavez, 2021). This study identified

sampling characteristics of the Filipino teachers based on

their teaching experience, educational background, school

type, and class size. In this context, an initial survey was con-

ducted to identify the characteristics of the Filipino teachers

along with critical study information including open-ended

questions in Table 1. These questions were used to identify

the participants to be interviewed in the study.
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Table 1. Initial sampling survey.

Teaching Have you taught students with English-dominant households?

Teaching
Have you taught students with English-dominant households?

How does it feel teaching students extensively exposed to the English language in their homes.

Challenges What challenges do you face when teaching students from English-dominant households?

Strategies What strategies have you found effective in teaching students from English-dominant households?

4.3 Instrument

This study developed interview questions based on

the study objectives. In developing the interview questions,

some principles were considered. Cicourel (1964) noted that

in interviewing “we find that continuous situational impu-

tations, strategies, and the like occur which influence how

actors [interviewee/interviewer] treat each other and manage

their presence before each other.” Based on this account,

Rapley (2001) argued that interviewing is a form of social

interaction because it involves reading through interview

writings.

How the researchers interpret the participant’s experi-

ence can undergo changes and be influenced by subsequent

knowledge, which may include the events that take place

during the interview (Roberts, 2020; Rubin & Rubin, 2011).

Roberts (2020) has proposed that the interviewer and inter-

viewee collaborate during the interview process in order to

address the research question at hand.

The development process involved reviewing relevant

literature and previous studies to ensure that the questions

were both comprehensive and specific to the research context.

This approach helped in identifying key areas of interest and

potential challenges that participants might face, ensuring

that the questions were relevant and meaningful. The devel-

opment of interview questions was guided by the study’s ob-

jectives, principles of effective interviewing and a thorough

review of existing literature. This comprehensive approach

ensured that the questions were well-constructed to elicit

rich, informative responses while facilitating a smooth and

interactive interview process. Table 2 presents the output of

critical assessments for interview questions.

4.4 Data gathering procedure

Interviews were carried out to gather the narratives

from the sampled Filipino teachers. Several papers dis-

cussed about how to conduct systematic and organized inter-

views with the study participants. In conducting an interview,

Doody & Noonan (2013) suggested that researchers should

carefully ask suitable questions, prompt participants, exam-

ine their responses, and must actively listen and take note

of any new or interesting information the participants share.

Following this, a preparation of interview questions was

made. Interview questions were developed based on sys-

tematic and conceptual aspects described in the instrument

section.

Participants exhibit a willingness to provide informa-

tion; however, they express a need for explicit instructions

regarding the level of detail expected. Probes or prompts

have been found to be effective in stimulating individuals

to provide more detailed and comprehensive responses by

encouraging them to elaborate or provide further explanation

(Holloway &Wheeler, 2010). During the interview, partic-

ipants were initially asked primary questions designed to

elicit broad, open-ended responses. These primary questions

served as the foundation for the conversation, allowing the

participants to share their experiences, perspectives, and gen-

eral thoughts on the topic. Following their initial responses,

the researcher utilized probes and prompts to discover spe-

cific areas of interest. For example, if a participant mentioned

a particular teaching strategy, the researcher might prompt

them to explain how they implemented it, what challenges

they faced, and how effective it was in their classroom.

To ensure the accuracy and reliability of the data col-

lected, all interviews were audio-recorded with the partic-

ipants’ consent. Recording the interviews allowed the re-

searcher to capture the participants’ entire and accurate re-

sponses, including details that might otherwise be lost when

writing notes. This method also enabled the researchers to

focus fully on the conversation during the interview, rather

than dividing attention between the discussion and taking

notes.
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Table 2. Interview guide questions.

Objectives Interview questions

Identify alternative teaching strategies

employed by Filipino teachers to enhance

motivation in learning the Filipino

language among students with dominant

English language use at home.

a. What alternative strategies have you implemented to boost motivation in

learning the Filipino language among students who primarily

use English at home?

b. Why do you think there is a need to strategize for enhancing motivation in

learning the Filipino language among students with dominant English

language use at home?

c. Can you share any success stories or examples of students who have shown

significant improvement in their motivation and proficiency in the Filipino

language due to the teaching strategies you have employed?

Determine the effects of alternative

teaching strategies on the language

learning motivation of students with dominant

English language use at home.

a. What are some observable effects of your alternative strategies on the

motivation levels of students who predominantly speak English at home?

b. How do you ensure that alternative teaching strategies has effect on the

motivation of students who predominantly speak English at home?

c. How can teachers effectively motivate English-dominant students to learn

Filipino through alternative teaching strategies?

4.5 Data analysis

The primary data in this study were narratives, obtained

through semi-structured interviews with the selected teachers.

The data analysis process involved several steps to ensure

rigor and depth (Chavez et al., 2023; Chavez &Culian, 2023).

Colaizzi’s data analysis method was conducted to analyze

the narrative data collected (Praveena & Sasikumar, 2021).

Figure 1 presents the process conducted in analyzing the

narrative data.

Figure 1. Colaizzi data analysis method.

5. Results

Objective 1: Identify alternative teaching strategies em-

ployed by Filipino teachers to enhance motivation in learning

the Filipino language among students with dominant English

language use at home.

Filipino teachers developed alternative teaching strate-

gies to encourage their students to learn the English language.

Interactive language learning in classrooms has proven to

be significant method for engaging students and enhancing

their Filipino language learning. Aside from the traditional

learning processes (i.e., assessments, discussions), Filipino

teachers considered several strategies that they believe could

greatly encourage their students to learn the Filipino lan-

guage.

In the context of Filipino teachers working with grade

schoolers from English-dominant households, various strate-

gies have been identified to facilitate this interactive learning

environment. They develop simple strategies e.g., Filipino

word of the day, games, and role playing, to induce the moti-

vation of students in learning the language.

5.1 Filipino word of the day

Twelve Filipino teachers emphasized the value of in-

corporating a “Filipino word of the day” strategy to enrich

vocabulary and cultural understanding among students heav-

ily exposed to English language within their households.

They believed that introducing a new Filipino term daily

allows students to expand their vocabulary which slowly

enhances their motivation to learn the language.

“For I have witness the changes of the students

who predominantly speak English at home

starting to learn and talk Filipino at school by

continuously exposing them to Filipino words
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each day.”

“Filipino word of the day. Using this, it can

help them to be more engaged in learning Fil-

ipino Language.”

“I present a Filipino word every single day that

will be translated by them.”

“I give them daily Filipino words which I en-

couraged them to use for the day during their

conversations.”

5.2 Language gamification

Eight Filipino teachers highlighted the importance of

language games, such as vocabulary quizzes or word associa-

tion activities, in creating an engaging learning environment

conducive to language acquisition. These activities not only

reinforce language skills but also encourage active participa-

tion and deeper learning outcomes among students.

“One of my strategies is language game for

them to be exposed in Filipino.”

“Pictionary. In this game, I write a Filipino

word on the board, and students take turns

drawing pictures that represent the word while

their classmates guess what it is. It’s a great

way to reinforce vocabulary and encourage stu-

dents to think creatively.”

“Using language games each day helps bridge

the gap between students’ current knowledge

and new language concepts, enabling them to

better understand and achieve the learning ob-

jectives.”

“Through language games, their motivation has

increased in learning Filipino words than be-

fore.”

5.3 Role playing

Twelve participants endorsed the integration of role-

playing activities into language instruction to develop moti-

vation among students. They highlighted that role-playing

not only makes learning more engaging but also provides

students with the opportunity to apply language skills in real-

life contexts. By acting out various scenarios, students can

practice speaking and listening in a way that feels relevant

and exciting, which significantly boosts their motivation to

learn.

“I’ve noticed that role-playing significantly

boosts my students’ confidence. They’re more

willing to take risks, speak up in class, and even

make mistakes because they see that those mis-

takes are part of the learning process.”

“Story telling or role playing based on expe-

rience but let them deliver using Filipino lan-

guage.”

“I encourage them to speak the Filipino lan-

guage through role playing.”

“In every roleplay project, I strictly encourage

them to use language.”

5.4 Filipino-to-English translation

Eight participants noted the effectiveness of their alter-

native strategies as they observed their English students will-

ingly engaging in learning Filipino through translation into

English for clarity. They highlighted that this approach facili-

tated language comprehension and promoted cross-linguistic

understanding and appreciation.

“Translation. With the strategy I employed, my

students find time to learn Filipino language.

I translate it in English for her to understand

it well. Now, my student is participating the

activities given and she quite understand direc-

tions and situations in Filipino.”

“One of my English proficient students used

to whisper at me every time she heard a word

in Filipino and tries to ask for its meaning in

English.”

“Also, translation. For me, teachers can effec-

tively motivate students by exposing them to

their interest or habits and give a supportive

and interactive learning environment.”

Objective 2. Determine the effects of alternative teaching

strategies on the language learning motivation of students

with dominant English language use at home.

Filipino teachers observed changes on the language

learning patterns of their students. These observations high-

lighted improvements in motivation, engagement, and profi-

ciency in the Filipino language among students who primarily

spoke English at home.
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Teachers have noticed a noticeable increase in students’

willingness and enthusiasm to learn Filipino. This improve-

ment in motivation can be attributed to various factors, such

as the implementation of engaging teaching strategies, the

use of culturally relevant materials, and the creation of a

supportive learning environment. Students are more eager to

participate in activities related to Filipino language and cul-

ture, which indicates a positive shift in their attitude towards

language learning.

5.5 Frequent use of Filipino language

Nine Filipino teachers reported that their strategies led

to significant changes in how students used the Filipino lan-

guage in communication and class recitation. They noticed

that students began incorporating Filipino into their daily

interactions, which facilitated greater language proficiency

and cultural integration.

“During Filipino time and other subjects with

Filipino content, they will use the Filipino lan-

guage in communicating when it comes to ac-

tivities, reporting, sharing ideas and writing

their thoughts in their activity sheets.”

“Students are getting used to talk in Filipino

whenever they are with their friends and class-

mates.”

5.6 Reading Filipino contents

Eight participants emphasized their observations of stu-

dents reading Filipino books, dictionaries, and stories. This

behavior indicated that students were not only motivated

to read but were also taking proactive steps to understand

and internalize new vocabulary and concepts. Their use of

dictionaries and willingness to seek clarification showed a

commitment to learning, driven by intrinsic motivation.

“I’ve noticed that students are starting to read

Filipino stories and books more frequently.

They use dictionaries to look up meanings or

ask me and their classmates for clarification.”

“Sometimes they read Filipino books or stories

then they would enthusiastically ask me the

meaning of it.”

6. Discussion

Objective 1. Identify alternative teaching strategies em-

ployed by Filipino teachers to enhance motivation in learning

the Filipino language among students with dominant English

language use at home.

Several strategies in teaching the Filipino language

among students living in English-dominant households ap-

peared to be effective. Filipino teachers employ alterative

strategies like ‘Filipino Word of the Day,’ language gamifi-

cation, roleplaying, translation, and monitoring. For them,

these strategies might have relevant effect on the motivation

of their students in learning the Filipino language. Previous

studies indicated that these strategies were known to have

long-tern influence on the motivation and learning engage-

ment of the students.

One Filipino teacher explained that “…I have witnessed

the changes of the students who predominantly speak English

at home starting to learn and talk Filipino at school by con-

tinuously exposing them to Filipino words each day.” The

introduction of ‘Filipino word of the day’highlights its impor-

tance in language learning with mastering new vocabulary

and grammar is crucial for understanding Filipino concepts

and ideas (Napil & San Jose, 2020). Regular exposure to

new words enhances linguistic proficiency, aiding in both

comprehension and communication (Kepinska et al., 2017)

as well as motivating students to learn the language (Lee et

al., 2022). Using familiar and contextually appropriate ma-

terials ensures that translation exercises are relevant, which

can enhance understanding and retention (Langga &Alico,

2020). Among those students living with English-dominant

household, this mechanism can be also applicable for them.

For example, this strategy might encourage curiosity and

active participation as students look forward to learning and

using a new word each day. The daily introduction of new

vocabulary also helps students see tangible progress, which

can be particularly motivating and rewarding.

A Filipino teacher suggested that “…using language

games each day helps bridge the gap between students’

current knowledge and new language concepts.” Another

teacher was positive that “through language games, their mo-

tivation has increased in learning Filipino words.” Gamifica-

tion in language education aims to boost students’motivation,

engagement, and familiarity with instructional resources,

which can be perceived as boring by some students (Thu-
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rairasu, 2022). Individuals who engage in regular gameplay

have been observed to exhibit enhanced problem-solving

skills and may even experience improvements in their per-

formance when faced with real-life challenges (Bukit et al.,

2023; Luo, 2023; Thurairasu, 2022). Using language games,

teachers can assist learners in using English effectively in

real-world situations through games, rather than solely fo-

cusing on language structure (Kaur & Aziz, 2020). This

strategy might also work among Filipino students living in

English-dominant households. Filipino teachers noted that

language games create an interactive and dynamic learning

environment that captures students’ interest and keeps them

engaged. By turning language learning into a fun and inter-

active, students are more likely to participate actively and

stay focused.

Roleplaying might also work in catalyzing the motiva-

tion of students in learning the Filipino language. For ex-

ample, one Filipino teacher explained that with roleplaying,

“…[students] are more willing to take risks, speak up in class,

and even make mistakes because they see that those mistakes

are part of the learning process.” Engaging activities like

role-play significantly boost students’ motivation (Lutfi et

al., 2018). Neupane (2019) noted that establishing role plays,

especially scripted ones, can be beneficial for students with

limited language proficiency. Findings of Tamayo (2022)

indicated that role-playing has been found to have a substan-

tial effect on the development of students’ communicative

skills by encouraging cooperative interactions among stu-

dents. Faqih (2017) found out that role plays is a suitable

technique in speaking activities for enhancing students’ mo-

tivation to engage in English conversation. Following this

logic, it can be an opportunity for Filipino teachers to es-

tablish roleplaying activities as a fundamental component

in teaching their students predominantly exposed to English

language at home. Essentially, when students work together

in roleplay activities, they must communicate, negotiate, and

support each other, which enhances their engagement and

motivation. This social aspect of learning through role-play

can make the process more enjoyable and less intimidating.

Some teachers simply translate Filipino words into En-

glish to help students. One teacher said that “I translate

[Filipino words] in English for her to understand it well.

Now, my student is participating the activities given and

she quite understand directions and situations in Filipino.”

Considering students learn English at home, it appears that

they lack basic linguistic skills in the Filipino language. With

translanguaging approach, which involves embracing and en-

couraging learners to utilize their entire linguistic repertoires,

is widely believed to have a positive impact on learners’

motivation and engagement in language learning (Nie et al.,

2022; Rajendram, 2023; Walker, 2018). Translanguaging

is communicating using all semiotic resources, including

multimodality, rather than switching between languages (Li,

2018) that creates meaning through cognitive, and multi-

modal resources (Chaisiri, 2022). Although Filipino teach-

ers perceived their teaching strategy as mere ‘translation,’

there could be more to that. For example, a teacher said that

“[o]ne of my English proficient students used to whisper at

me every time she heard a word in Filipino and tries to ask for

its meaning in English.” This interaction exemplifies how

translanguaging naturally occurs in their classroom, bridging

gaps between students’ linguistic knowledge and the target

language. Students feel more confident and motivated to

engage in learning activities, as they can draw upon their

existing language skills to support their understanding and

learning of Filipino language.

The implementation of various alternative teaching

strategies among students living in English-dominant house-

holds has shown opportunity in enhancing language learning

motivation and engagement. For teachers, these strategies

were observed to have a positive impact on students’ mo-

tivation to learn Filipino. These methods, combined with

continuous monitoring and feedback, create a dynamic and

supportive learning environment that motivates students to

learn the Filipino language despite their English-dominant

backgrounds.

Objective 2. Determine the effects of alternative teaching

strategies on the language learning motivation of students

with dominant English language use at home.

This study observed on the narratives of Filipino teach-

ers that motivation can manifest in different mechanisms.

Motivation can manifest behaviors like improvements in

students’ engagement, willingness to participate, seeking

clarification, among others. It was challenging to decon-

struct these essential components of motivation, especially

in the context of language learning. However, it was still

evident that although motivation manifests in different mech-

anisms, it generally appeared to reflect one’s straightforward
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behavior to something—herein, towards learning the Filipino

language.

One Filipino teacher believed that with alternative

teaching strategies, “[students] will use the Filipino lan-

guage in communicating when it comes to activities, report-

ing, sharing ideas and writing their thoughts.” It seems

that students with English-dominant backgrounds were more

inclined in learning the Filipino language through engaging

in academic activities more often. Lynch et al. (2009) found

a correlation between interpersonal ties and self-perceptions.

Apparently, when important persons in a one’s life support

their autonomy, they are more likely to exhibit their ideal

characteristics. More recently, Oga-Baldwin (2020) demon-

strates the potential of the early teacher-student relationships

in determining students’ persistence in attending classes, ul-

timately leading to higher academic achievement. Davis

(2020) reported that the behaviors exhibited by teachers and

the decision of American university students to persist in

their pursuit of learning foreign languages. The satisfaction

of competence and relatedness needs exhibited a particu-

larly significant correlation with intrinsic motivation and

the determination to persist in the process of language ac-

quisition. The explicit reasons for individuals’ willingness

to continue learning a foreign language include the desire

to communicate with others and establish connections with

different cultures. Similarly, Filipino teachers implementing

their alternative teaching strategies were engaging in pos-

itive classroom interaction such as actively responding to

their students, answering questions, meaning making, etc.

This further established a mechanism that encouraged their

students to take part in the discussion and be motivated to

participate.

Alternatively, with the strategies the Filipino teachers

implemented, they observed subtle changes on their student’s

behaviors towards learning the Filipino language. For ex-

ample, “…they read Filipino books or stories…they would

enthusiastically ask me the meaning,” “use dictionaries to

look up meanings or ask me and their classmates for clarifi-

cation.” For a person to manifest this behavior in language

learning, a change in motivation must come into place. It was

previously established that individuals with higher motiva-

tion tend to invest more effort and show greater persistence

in learning a second language (Ushioda, 2013; Yu et al.,

2023). When students possess a strong desire to learn, it

not only makes the learning process highly engaging but

also has a profound impact on their attitudes and willingness

to actively participate in lectures (Mandasari & Oktaviani,

2018; Pranawengtias, 2022). By introducing activities like

role-playing, language games, and daily vocabulary enrich-

ment, teachers create dynamic learning environments that

stimulate critical thinking and problem-solving skills. For

instance, role-playing exercises encourage students to apply

language skills in practical scenarios, promoting a deeper un-

derstanding of linguistic nuances and cultural contexts. Such

interactive approaches not only enhance comprehension but

also instill confidence in students to use the language actively

and creatively.

7. Conclusion

Exploring the alternative teaching strategies that Fil-

ipino teachers implemented revealed some remarkable in-

sights. Strategies such as ‘Filipino Word of the Day,’ lan-

guage gamification, role-playing, and translation support

might positively influence students’ motivation. Language

games and role-playing activities serve as dynamic tools to

bridge the gap between existing knowledge and new lan-

guage concepts. By integrating these interactive elements,

teachers created engaging learning environments where stu-

dents can apply language skills creatively and collabora-

tively.

The implementation of these strategies resulted in ob-

servable shifts in student behavior towards learning Filipino.

Students have shown increased engagement, initiative in

seeking clarification, and a proactive approach to reading

Filipino texts. These behaviors indicate a transformation

in motivation, where students with heightened interest in

language learning invest more effort and exhibit greater per-

sistence.

These findings emphasized the significance of adaptive

and student-centered approaches in fostering a supportive

and motivating learning environment for language learning.

However, there were notable limitations such as (i) reliance

on narrative data, (ii) the scope of the study, and (iii) short-

term impacts on motivation. Reliance on qualitative data

from teacher observations and self-reported narratives may

introduce subjective biases. Teachers’ perceptions of student

motivation and engagement could be influenced by their own
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expectations and teaching experiences. The scope is limited
to a specific demographic—students from English-dominant
households learning Filipino. This narrow focus may not
capture the linguistic differences and cultural backgrounds
present in other educational settings. Most importantly, lon-
gitudinal studies are needed to assess the sustainability of
these motivational changes over time and their effect on
long-term language proficiency.
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