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1. Introduction

The linguistic landscape in Morocco is complex and
diverse, as it mirrors a rich history and a unique cultural her-
itage. Morocco is a country where several languages coexist,
each playing a specific role in the Moroccan society. The
official language of the country is Classical Arabic, used
primarily in formal and administrative contexts. However,
the most widely spoken language in daily life is Darija, a
Moroccan Arabic dialect that varies slightly by region. More-
over, Morocco is significantly marked by the presence of the
Amazigh language, which was recognized in 2011 as an offi-
cial language. Amazigh is spoken by a substantial portion of
the population, particularly in rural and mountainous areas.

The French language, as a legacy of the colonial period,
also holds a prominent place in the Moroccan linguistic land-
scape. It is widely used in business, diplomacy, media, and
especially in the educational system, notably in higher edu-
cation. French is often perceived as a language of prestige
and economic opportunity.

The Moroccan educational system is bilingual, or even
trilingual in some regions. In primary school, instruction
is mainly in Arabic, with the introduction of French from
the first grade. This situation continues in middle and high
school, where scientific subjects are often taught in Arabic.
However, this creates a significant linguistic divide when stu-
dents succeed at university level. Indeed, Moroccan higher
education is predominantly delivered in French, particularly
in scientific, economic, and technical fields. This abrupt
transition from Arabic to French poses a major challenge for
many students, especially those from disadvantaged back-
grounds or rural areas where exposure to French is limited.

This linguistic divide results in difficulties adapting and
integrating into university life, affecting students’ academic
performance. Students must not only master academic con-
cepts, but also acquire fluency in French to follow courses,
understand educational materials, and produce academic
work. This dual cognitive load can lead to overload and
academic dropout for some. The Moroccan government and
educational institutions have attempted to address this situa-
tion through various initiatives, but these measures remain
insufficient to fully bridge the linguistic gap.

Our experience as French language instructors at the
Faculty of Legal, Economic, and Social Sciences-Souissi in

Rabat has made us aware of the need to study the specifics

of Arabic/French bilingual practice among students pursuing
a bachelor’s degree in private law, both in training and in
professional settings. Our article first aims to present the
linguistic situation in Morocco to understand its complexity
and link it to the various results of this study. Then, through a
semi-structured interview survey, we will study the bilingual
specificities of our samples of interviewed students in the
aforementioned majors at our faculty in training and at the
end of their graduate studies, with the aim of suggesting rec-
ommendations for better adaptation of the language course
to meet the requirements of this professional training.

For this study, sociolinguistic theory is particularly rele-
vant. The theory of linguistic variation underpins the analysis
as it explores how and why individuals vary their language
use based on social factors such as the interlocutor, context,
or geographical location. This theory would help to under-
stand the students’ language choices better, including switch-
ing between French and Arabic, in relation to contextual and
relational factors.

1.1. The Linguistic Situation in Morocco

The linguistic issue in Morocco is one of the most de-
batable topics that continues to ignite debates to this day.
This critical matter is at the heart of the political and socio-
economic stakes. Morocco is a multilingual country where
several languages coexist: Arabic with its two variants (Stan-
dard and Moroccan), Amazigh, French, English, and Span-
ish. However, the only official languages are Arabic and
Amazigh.

Arabic in Morocco exists in two main forms: Classical
Arabic, which is used in formal, administrative, and religious
contexts, and Darija, or Moroccan Arabic, which is the lan-
guage of everyday life. According to Benitez-Fernandéz, de
Ruiter, and Tamer!l, Moroccan Arabic is the natural and
mother tongue of Moroccan Arabic speakers. This claim
highlights the linguistic reality of the country, where Darija
dominates daily interactions, while Standard Arabic remains
limited to specific uses.

Amazigh, which was recognized as an official language
in 2011, is also spoken by a large part of the population. It
exists in several regional variants: Tamazight, Tachelhit, and
Tarifit. This official recognition aims to protect and promote
the Amazigh language and culture, which are an essential

part of the Moroccan identity.
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The French language was introduced in Morocco dur-
ing the French colonization in 1912, and occupies a special
place in the linguistic landscape. It has been present since
that time and enjoys an elite and utilitarian status[?!. The
overwhelming presence of French in education, business,
and media makes it an indispensable language for social
and professional advancement. Youssil*! also asserts that,
in Morocco, French is the only language “spoken, read, and
written” systematically in influential spheres.

Unlike French and Spanish, which are legacies of colo-
nization, English is perceived as a neutral language*. It is
associated with science, technology, and modernity, and fits
into the policy of encouraging foreign languages in Morocco
to open up to the international community. The learning of
English is rapidly growing, especially among the younger
generations, who are seeking better professional opportuni-
ties and global exposure.

3] notes

Despite this linguistic diversity, Aboulkacem!
that Morocco is in a paradoxical situation where “the natu-
ral language of no Moroccan” can fully meet the demands
of modernity and globalization. This situation reflects the
tensions and challenges posed by the coexistence of several
languages in the same geographical and cultural space.

These linguistic issues are at the core of political and
socio-economic debates in Morocco. The question of the
language of instruction, for example, is a major point of con-
tention. While some advocate for strengthening education
in Arabic and Amazigh to preserve national identity, others
emphasize the importance of French and English to ensure

access to knowledge and international opportunities.

1.2. Presentation of the Training Context and
Career Opportunities

The Faculty of Legal, Economic, and Social Sciences -
Souissi was established on August 27, 1993, and began its
missions during the 1994-1995 academic year.

The courses provided at the faculty are as follows: “Pri-
vate Law” course with a focus on “Financial and Business
Law” . The latter aims to offer students an in-depth knowl-
edge of business law, particularly in banking law and pay-
ment instruments, insurance law, and corporate law. It also
introduces students to financial law and corporate account-
ing. The curriculum includes teaching market law, namely

competition law, which will enable students to master market

regulation rules. succeeding each of these courses over three
years and six academic terms, students get their bachelor’s
degree. Graduates of this program can pursue professional
careers in banking, legal consulting for businesses and the fi-
nancial market, and legal professions. This program accepts
students from all majors in high school, whether literary or
scientific majors.

Language courses in this program are taught within
the framework of foreign language modules consisting of
French and English. The course is taught in French.

1.3. Profile of Language Teachers and Students

It should be noted that all the reforms of the education
system that have taken place until today in Morocco have
revolved around language teaching. To this end, Nifaoui
states that “since Morocco’s independence in 1956, the State
has undertaken a series of linguistic reforms to address the
challenges facing the various key areas of society, of which
the education system represents the priority of education of-
ficials.”[®) . Also, Marfouq!”! notes that: “Before arriving at
university, the Moroccan student goes through a long journey
of learning French: from primary to secondary school, he
spends 12 years in the benches of French classrooms. At uni-
versity, the student continues to take French courses as part of
complementary modules such as language, communication,
expression techniques and terminology modules.”

To get the Bachelor’s degree in Private Law, all high
school diplomas are accepted, provided that they have a good
grade in the French language. Final admission is granted
after pre-selection and, if applicable, an oral interview. Stu-
dents applying for this program come from various regions
of Morocco. Most of them started learning French, their first
foreign language, from the 2nd grade of primary school.

A significant heterogeneity is observed among these
students regarding their proficiency level in French. Thus,
students from what is referred to as Biof major: International
Baccalaureate French Option tend to express themselves in
French much better than students with an Arabic-language
baccalaureate, according to students from public as well as
private schools. Students from private schools benefit from
enhanced French language education, and their mastery of
the language is good. Students’ socio-economic background
is also a determining factor in identifying their mastery and

expression in the French language. We notice that students
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from affluent or middle-class families are less susceptible to
what is called “linguistic fracture” compared to students from
disadvantaged families. This linguistic fracture is defined
as the gap between the school system based on Arabic and
written competence, and the university system where scien-
tific and technical training is entirely conducted in French
and where communication and production skills in French
are very important. Thus, students from private schools re-
ceive some support during their schooling to learn foreign
languages, particularly French and English.

Regarding the profile of language teachers at the Fac-
ulty of Legal, Economic, and Social Sciences-Souissi in
Rabat, the institution has 8 adjunct and assistant professors
who are particularly specialized in French literature and dis-
course analysis. It should be noted that Moroccan professors
do not receive any training related to the curriculum to be
taught as in economic French, legal French, etc.[®! . This sit-
uation is due to the recent introduction of language modules
in higher educational institutions in Morocco, which raises
questions about the profile of language trainers. There is a
difficulty in determining whether the legal language course
is primarily a language course and not a specialty course.
Teachers are required to be trained in the specialty course

closely with teachers of major specialty modules.

1.4. Linguistic Specificities of Private Law
Courses

Students who get accepted in Private Law courses,
struggle to acquire certain aspects of the French grammar
and syntax. Technical language and its lexical specificities
are not the only difficulties encountered by students. Indeed,
oral academic communication skills have their own peculiar-
ities. It is characterized by the complexity and interweaving
of different specialized lexical fields — that students find chal-
lenging, proving that these courses are taught in the form of
lectures. Mangiante underscores this point, stating that “the
lecture is a more complex discourse than one might imag-
ine at first glance: it combines disciplinary discourse with
pedagogical support discourse, planned discourse with spon-
taneous discourse, objective data with cultural background,
etc.”’). The density of scientific terms in a lecture and the
speed of the teacher’s oral delivery poses obstacles to stu-
dents’ understanding, especially in the absence of a written
support.

The new reform related to the teaching of foreign lan-
guages in higher education in Morocco, initiated at the be-
ginning of 2023, aims to improve students’ language skills
to better prepare them for academic and professional require-
ments. This reform emphasizes the mastery of French, due
to its predominant role in higher education and professional
sectors.

The main objective of this reform is to enhance stu-
dents’ general French proficiency by offering them intensive
in-person and online language courses throughout their cur-
riculum. However, this focus on general French proficiency
has significant shortcomings, particularly regarding the mas-
tery of specialized language, such as legal terminology.

One of the reform’s objectives is to ensure that all stu-
dents acquire an intermediate level in French, which will
enable them to understand educational materials, and inter-
act in a predominantly francophone academic environment.
The reform also aims to standardize French proficiency levels
among students from various socio-economic backgrounds
and regions, where exposure to French may vary widely.

Although the reform stresses French proficiency, it is
insufficient for disciplines which require an in-depth knowl-
edge of specialized terminology. For example, law students
have to master the legal vocabulary and concepts not cov-
ered by general French courses. French courses in Moroccan
universities focus mainly on general communication skills.
However, they do not include comprehensive training in spe-
cialized language, leaving students unprepared for subject-
specific classes and readings.

Law students are particularly affected by this deficiency
in training. Legal terminology is essential for comprehending
legal texts, jurisprudence, and doctrines. Without adequate
training in legal terminology, students may struggle to follow
classes, understand reading materials, and produce quality
academic work.

This situation results in a partial or incorrect under-
standing of legal concepts because of the inability to fully
grasp the nuances of legal terminology. Drafting legal doc-
uments requires lexical precision and terminological rigor,
which general French courses do not provide. This can lead
to significant errors in assignments, exams, and research
papers. Mastery of specialized terminology is a major asset
in the job market. Graduates who do not possess these skills

may be disadvantaged compared to their peers.
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2. Materials and Methods

In our study, we propose investigating the bilingual
practice of French and Arabic in both academic and profes-
sional contexts among third-year students who are enrolled in
the Private Law program at the Faculty of Legal, Economic,
and Social Sciences - Souissi in Rabat during the academic
year 2023-2024. In the Moroccan academic context, Arabic
is considered as the native language, yet the Private Law
program is entirely conducted in French. Therefore, we ad-
ministered a questionnaire to all third-year students in the
program to identify their French language needs. The ques-
tionnaire was distributed to students at the beginning of the
year. It consisted of 20 multiple-choice questions and fo-
cused on the difficulties encountered by students in courses
taught in French in terms of the four skills: reception and
production of writing, and reception and production of speak-
ing. Other questions focused on their needs to improve their
level in French.

Subsequently, we conducted semi-structured interviews
with the same students after internships to identify the linguis-
tic specificities of their professional practice. Our sample
consists exclusively of students who completed their intern-
ships in banks and the insurance sector. These internships
were primarily in the following Moroccan cities: Casablanca,
Settat, Rabat, Béni Mellal, Kenitra, Benslimane, El Jadida,
Tangier, Errachidia, and Guelmim.

We started with three hypotheses:

- Students encounter difficulties in comprehending and
producing written and oral language due to their vary-
ing levels of French acquisition during their school
years.

- During internships, student interns use code-
switching between French and Arabic to communicate
with colleagues and clients.

- The choice between French and Arabic usage depends
on relationships and location (such as outskirts versus
downtown, or large versus small cities), with French
being especially used for technical terms.

To measure French acquisition and the use of French
and Arabic code-switching among these students, both in
academic and professional settings, we adopted a mixed-
methods approach to enhance the validity of the results. A
total of 64 student interns, representing more than two-thirds
of third-year students (average age: 21), voluntarily partici-

pated in this research. They were selected because they chose
to do their internship in a professional environment, unlike
others who chose to work on reflective topics or a literature
review. These students are all from Morocco and bilingual in
French and Arabic. Some students are also Amazigh speak-
ers, but they all master Arabic because they grew up in big
cities or started learning Arabic in preschool. To minimize
subjectivity in responses, most questions were factual and
rarely solicited the respondent’s opinion.

The proposed semi-structured interview consists of
nine questions, each designed to explore different aspects of
the research hypotheses. The first three questions focus on
the first hypothesis, which posits that students face difficul-
ties understanding and producing written and oral language
in French due to their varying levels of language acquisition.
These questions aim to assess students’ comfort with using
French in a professional context, the specific challenges they
may encounter, and the strategies they adopt to overcome

these obstacles.

The next three questions explore the second hypothe-
sis, which suggests that students engage in code-switching
between French and Arabic to communicate with colleagues
and clients during their internships. These questions seek to
identify the situations in which students choose one language
over the other, the frequency and circumstances of switching
between languages, and the reactions of interlocutors to this
phenomenon.

The final three questions examine the third hypothesis,
which suggests that the choice between French and Arabic
depends on interpersonal relationships and the geographical
location of the workplace. These questions explore how the
context (such as the location of the internship) influences stu-
dents’ language preference, particularly for technical terms
in French, and how relationships with colleagues and super-

visors may affect their language choice.

Each group of questions is directly related to the re-
search hypotheses, allowing for an in-depth exploration of
students’ linguistic practices during their internships, while
providing data to confirm or refute the formulated hypotheses.
The interview guide, although structured, remains flexible
enough to allow students to freely share their experiences
and reflections.

To analyze the data collected from the survey, we opted

for thematic analysis because this method allows us to iden-
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tify, group, and examine recurring patterns in the partici-
pants’ responses, directly related to our research hypotheses.
Thematic analysis provides a clear structure for interpret-
ing qualitative data by highlighting trends and variations
in the students’ linguistic practices. To enhance the rigor
of this analysis, we used the specialized software NVivo,
which facilitates the coding process and extraction of themes
while ensuring systematic and consistent management of the

collected information.

3. Results

3.1. In Terms of Training

Arabic is among the official languages in Morocco, and
Moroccan students master it perfectly, because they have all
learned Arabic since preschool, unlike Amazigh, the teaching
of which has not yet become widespread. No Arabic courses
are provided in the Private Law program. French is the first
foreign language in the curriculum during primary, middle,
and high school cycles, while the language of instruction is in
most scientific and technical university institutions, as well as
in some restricted access programs, such as Public Law and
Private Law in French. As a result, many students encounter
difficulties. To better identify the real needs of students in
the French language, we conducted a questionnaire survey
among the 64 students who represent our study sample. This
survey is part of the empirical-deductive methodological ap-
proach aimed at detecting students’ difficulties in practicing
French in the university environment.

Regarding reading comprehension, more than half of
the respondents felt that they had some difficulty understand-
ing specialty courses. Over 20% of them reported similar
problems with understanding specialty books and articles.
Generally, the difficulty in reading comprehension is related
to long, complex, and intertwined discourses. This is sup-
ported by the fact that only 9% of students reported they do
not understand questions or instructions. Students then un-
derstand short or very short specialized texts or speeches and
have more difficulty understanding long texts or speeches. In
terms of written production, longer and more complex texts,
like dissertations, are problematic for students, with a per-
centage reaching 70%. Students seem to have less difficulty
writing emails, short messages, or reports.

In terms of listening comprehension, we found that

in a lecture, not understanding all the words used in a lec-
ture is the most commonly reported issue, with a percentage
reaching 60%. This difficulty aligns with students’ responses
regarding comprehension of written courses. This is justified
by the characteristics of a lecture, where the discourse is
long, resembling a monologue!'%, and intertwined "1, This
discourse is also characterized by inter-discursive dialogism.
Additionally, the fast pace of professors’ speech, the nov-
elty of the lecture format for first-year students, and the
discursive break between secondary and higher education
exacerbate the situation. It appears that specialty courses are
not very successful among students, especially in the first
year, hence the urgency to study the circumstances of their
implementation.

Regarding oral production, 80% of students feel equally
challenged in giving a presentation and participating in a dis-
cussion. Once again, long and less familiar oral discourses
such as presentations, and interactive ones like discussions,
pose a challenge. University students are therefore “small
speakers” whose oral skills are limited to simple responses
or questions in class. Oral learning and its popularization in
the university environment need to be reviewed. It is also
noteworthy that many written discourses sometimes resem-
ble oral discourses, and the boundary between the two is not
always clear, thus intertwines the teaching of these two skills.

Based on our teaching and mentoring experience with
the students representing our study sample throughout the
three years of the bachelor’s degree program, we have noticed
that linguistic interference between Arabic and French ham-
pers their French language learning. Indeed, the most com-
mon errors in their homework or exam papers are spelling
mistakes, followed by semantic errors. The interlanguage is
evident in their productions through segmentation gaps, es-
pecially involving the amalgamation of two lexical units into
one, a lack of knowledge of correct pronunciation leading to
phonetic errors, and errors related to the mismatch between
graphemes and their phonemes. Additionally, students do
not seem to appreciate the French accents that are absent in
L2 and L3 (Arabic and English).

3.2. In Terms of Practice in the Internship En-
vironment

The analysis of data from the bilingual practices in the

professional environment among students who underwent

788



Forum for Linguistic Studies | Volume 06 | Issue 05 | November 2024

internships led us to draw interesting conclusions. Firstly,
the participants state that their linguistic identity is formed
by dialectal Arabic and Classical Arabic, which are learned
from childhood, followed by French and English, taught
from primary school in private schools and secondary school
in public schools. 60% of the participants completed their
internships in the Casablanca-Settat region. Only 40% were
distributed in other cities across Morocco. It is important
to note a crucial parameter in this study: languages have
evolved a lot in recent years due to globalization, and code-
switching is a manifestation of this transformation!'?]. This
aspect is taken into consideration in our study.

The students report using Arabic and French in their
daily communications in the internship host organization, de-
pending on the interlocutor. These interns use both languages
simultaneously (code-switching) with colleagues and clients.
In oral discussions with administrative staff, they communi-
cate in dialectal Arabic and French, and draft administrative
documents in standard French.

Generally, 80% of the student interns report that French
is the most commonly used language in the professional en-
vironment with colleagues and some clients, but not widely
with all clients. It should be noted that the use of French in
different regions of Morocco depends on the location and
social classes. Thus, companies located in city centers tend to
communicate more in French. Additionally, French usage is
more significant among clients from middle or upper classes.

The student interns state that briefing sessions con-
ducted by departmental supervisors are oral and in French.
Arabic is more commonly used by supervisors and interns
to express impressions, feelings, preferences, and wishes.
French is preferred for technical vocabulary, while Arabic is
used for everyday language.

All students specify that they alternate between French
and Arabic (code-switching) when communicating with
clients. They mention that using French with clients poses
comprehension difficulties. Regarding written communi-
cation, interns report writing administrative documents in
French for internal use or addressed to clients, and in Clas-
sical Arabic for documents intended for public institutions.

4. Discussion

Within the Private Law program at the Faculty of Legal,

Economic, and Social Sciences - Souissi, we observed that

the majority of courses are taught in French, leaving little
room for Arabic. Students exhibit a varying level of French
proficiency, influenced by various factors such as the type of
school attended (public or private), the language of instruc-
tion in secondary school, socioeconomic background, etc.
Furthermore, the complexity of written and oral discourse in
higher education, especially in restricted-access programs,

poses additional challenges.

All students are native Arabic speakers and have a
strong command of the language. However, they encounter
several difficulties with French, their second language (L2).
We identified phonetic and graphical gaps stemming from lin-
guistic interference between French and Arabic, particularly
in spelling. Although their technical vocabulary knowledge
is solid, corrective linguistic support sessions are necessary.

Students who completed their internships often en-
gaged in consistent French/Arabic code-with some consis-
tency depending on the relationship, location, and socioeco-
nomic milieu. We observed that French is more commonly
used in oral communication with superiors and was required
for professional writing, whereas Arabic dialect is predomi-
nant in conversations with clients and in writings addressed
to public institutions. Linguistic capital in Arabic dialect
is significant, particularly among clients who use it in their
daily conversations, partially if they come from wealthy
backgrounds, or totally if they come from working-class or

disadvantaged backgrounds.

The data obtained confirm our initial hypothesis that
the use of French/ Arabic dialect alternates in the professional
environment. Code-switching between French and dialectal
Arabic is a common linguistic practice in the professional
environment, aiding comprehension. Interns emphasize that
perfect oral mastery of French is not required, professional
competence is the primary concern.

Our study identified three types of language practices:
the use of French, the use of Arabic, and alternating between
the two languages within the same sentence or discourse. The
alternation of both languages occurs through switches from
one language to another within the same sentence, utterance,
or by changing the interlocutor. Clients express themselves
using linguistic borrowing and interference to keep Arabic as
the dominant language and adapt French to Arabic through
“lexical, grammatical, and phonemic rearrangements” 3.

The use of French by some interns results from a lack of
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skills to express themselves correctly in French, or because
clients do not understand the conversation sufficiently when
conducted in French. Both generally prefer to use Arabic
because it allows them to express themselves more easily.

The level of French proficiency varies among clients.
Interns report that clients use French depending on their soci-
olinguistic environment. Interns use more Arabic with clients
from disadvantaged or rural backgrounds. On the other hand,
the use of French is favored by clients from middle-class and
urban backgrounds.

Interns have noticed that the level of expertise of the
clients and their seniority are also important factors. They
state that they prefer code-switching with “beginner” level
clients or to explain new or rarely practiced operations or
procedures. With experienced and accustomed clients, there
is a significant increase in the use of French.

Interns interviewed affirm that, cognitively, the use
of Arabic and French allows them to focus the clients’ at-
tention and ensure a good understanding of the discourse.
They found that code-switching enhances the mental rep-
resentations required for comprehension. On an emotional
level, interns argue that code-switching channels clients’
emotions, as they feel particularly authentic when speaking
Arabic, while alternating between Arabic and French alterna-
tion fosters a friendly and trusting atmosphere that facilitates
customer relations.

Recommendations

The analysis of the data from our survey of students
during their education and internship experience regarding
bilingual practice prompts us to propose recommendations to
adapt the course to the professional requirements of the field:
Firstly, the French courses for Private Law students should
not focus on rote memorization of specialized terms, but
rather prioritize lexical, syntactic, discursive, and cultural ap-
proaches. Manufactured materials should be reduced in favor
of authentic course materials and audiovisual aids to immerse
students in real communication situations. During training,
specialty instructors should tolerate “integrated bilingual-
ism” [l by encouraging code-switching in practical activi-
ties. This will help “remedy the linguistic fracture suffered
by a learner who has acquired knowledge in a first language
of schooling (L1=Ar) and help them build knowledge in a

second language (L2=Fr)”['¥] and address the need “to teach

teachers to take into account the strength and power of the
two languages that shape the learning and cultural formation

»[15] " Another study demonstrated the same

of their students
finding. To this end, Alkhudair states that: “the notion that
code-switching is a beneficial strategy that should be used in
classrooms when insurmountable barriers to communication
and/or understanding occur in the exclusive use of the target
language. Also, the findings revealed a range of positive
attitudes toward using code-switching in two-way immer-

»[16] 'We also emphasize the importance of

sion classrooms
integrating literary texts, particularly the realist genre, into
professional training programs. In this regard, E1 Malki and
Belhadj argue that: “The literary text has the specificity of
accumulating multiple layers of hierarchized meaning. It
serves as a vehicular medium conveying the worldview of
a writer belonging to a given culture, but above all, it is a
linguistic medium combining lexical, syntactic, and textual
(discursive) components”!7],

Language teachers should allocate time for general
French, as the opportunities in the field concern the private
sector where graduates may encounter a clientele from dif-

ferent social classes and linguistic identities.

5. Conclusions

We conclude that our study provided an opportunity
to examine the specificities of bilingual Arabic/French prac-
tices in academic and professional settings among third-year
students majoring in Private Law at the Faculty of Legal,
Economic, and Social Sciences of Mohammed V University,
Rabat, Morocco.

Our research, which emphasized the importance of con-
sidering and valuing the bilingual linguistic specificities of
students in higher education in Morocco prompted us to
reflect on the optimal design of course materials and their
adaptation according to the real needs of the profession.

We believe our study on the bilingual practices of in-
terns in banks and insurance companies is necessary, as lan-
guage practices in professional environments in Morocco
remain an overlooked aspect of field studies. However, lan-
guage practices are an essential tool for work, just like ma-
terial and organizational tools. This article aims to be a
starting point in the process of constructing knowledge about

bilingual practices among students and future employees.
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Naturally, this study does not claim to be exhaustive and
should be further explored and periodically conducted to
gain a dynamic understanding of the evolution of linguistic

practices among this population.
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