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ABSTRACT

Effective communication in the classroom profoundly influences educational performance, particularly in language
acquisition settings. This study investigates the employment of directive (commanding) and requestive (requesting) speech
acts by English educators in Indonesian vocational high schools, a subject that remains under-examined. This research
utilizes a qualitative case study design to examine the utilization of speech actions by teachers and their perceptions
by students. Data were gathered by classroom observations, audio recordings, and semi-structured interviews with five
English educators and five students from a vocational institution in Samarinda, Indonesia. The results indicate that directed
speech acts are predominantly employed to uphold discipline and deliver explicit instructions, hence enhancing classroom
management and concentration. In contrast, requestive speech acts foster a polite environment that promotes active student
engagement and collaboration. Furthermore, educators deliberately integrate the Indonesian language to augment students’
understanding and involvement. The study highlights the necessity of a judicious application of both commanding and
requesting speech acts to facilitate effective teaching practices that integrate authority with mutual respect. These discoveries
have considerable significance for teacher training programs, indicating that professional development should prioritize
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the incorporation of communication tactics that adjust to classroom dynamics and promote a good learning atmosphere.

Utilizing multilingual methodologies and contextually relevant communication can enhance teacher-student interactions,

hence improving student engagement and educational results.

Keywords: Commanding; Requesting; Speech Act; Vocational School

1. Introduction

Teachers’ use of speech acts plays a crucial role in class-
room engagement, as it influences the learning atmosphere
and promotes efficient communication. The effective utiliza-
tion of speech acts such as commands and requests plays
a vital role in language teaching, particularly in vocational
high schools. This is essential for effectively controlling
classroom activities and catering to the varied cultural back-
grounds of pupils{!'=3l. These verbal expressions are crucial
for upholding discipline, conveying directives, and guaran-

4141 Teachers

teeing the achievement of educational goals
in vocational English schools must possess a thorough com-
prehension and proficient utilization of these speech acts to
maximize the learning process.

Command and request speech acts are crucial in improv-
ing students’ pragmatic competence, which pertains to their
proficiency in using language effectively in different social

15,161 These speech acts are not solely instruments

situations!
for managing the classroom but rather play a vital role in
developing students’ language skills. Commands, such as
those used to help pupils enhance their capacity to adhere
to instructions precisely, are crucial skills in both academic
and practical environments. On the contrary, requests foster
a classroom environment that is courteous and collaborative,
promoting active engagement and participation!’~1%),
Effectively conveying instructions and requests is of
utmost importance in vocational high schools, where the pri-
mary emphasis is equipping students with the necessary skills
for certain careers. Teachers must provide clear and concise
instructions that students can easily understand while foster-
ing an environment of cooperation and mutual respect. The
effective use of speech acts, such as directives and requests,
plays a crucial role in managing classroom dynamics and en-
hancing students’ linguistic abilities, preparing them for pro-
fessional settings. Research has shown that teacher behaviors
like confirmation, credibility, and immediacy significantly

impact student engagement and willingness to communicate

(WTC) in educational settings. For example, teacher confir-
mation and credibility have been strongly linked to increased
academic engagement among EFL students?°. Addition-
ally, verbal and nonverbal immediacy behaviors are found
to predict a significant portion of students’ WTC and en-
gagement '], Furthermore, teacher appreciation and care
are critical in fostering students’ willingness to approach
communication, with notable cultural differences observed

across contexts 22

1. These findings underscore the impor-
tance of teacher-student interactions in shaping educational
outcomes, particularly in vocational education, where the
balance between authority and respect is essential.

Cultural awareness plays a pivotal role in determining
the success of speech acts, as teachers need to modify their
communication to accommodate the varied backgrounds of
their pupils>>23]. Cultural subtleties can substantially im-
pact how classroom instructions and appeals are interpreted
and acted upon. For instance, certain cultures may perceive
direct directives as authoritarian, while others regard them
as a form of clear and effective communication. Similarly,
the level of formality in requests might differ, as cultural
standards determine what is considered courteous. Compre-
hending these cultural components is essential for educators,
particularly in occupational environments where students
originate from varied backgrounds.

Although the significance of speech acts in classroom
communication is acknowledged, there is a noticeable lack
of research on how English teachers in vocational schools
specifically utilize them. Previous studies often examine
educational environments in general or particular language
and cultural scenarios. For instance, research has been con-
ducted on Arabic instructions and the utilization of politeness
methods by EFL teachers 2281 Nevertheless, these studies
fail to sufficiently consider vocational education’s distinctive
difficulties and requirements, where instructional objectives
and student demographics may vary dramatically from those
in other educational environments.

In addition, although research emphasizes the signif-
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icance of pragmatic competence, there has been a lack of
investigation into the precise impact of commanding and
asking speech actions on student learning outcomes in voca-
tional English courses. While it is known that teachers utilize
commands to manage classrooms and provide clear direc-
tions effectively, there is a notable lack of research exploring
the effects of these speech actions on students’ academic
achievement and vocational readiness. Additional investi-
gation is required to examine how request techniques might
be enhanced in English language teaching, specifically in

vocational environments.

This study aims to fill these knowledge gaps by investi-
gating the utilization of commanding and requesting speech
acts by English teachers in vocational schools and analyzing
their impact on student learning outcomes. The study investi-
gates methods to enhance these communication mechanisms
to facilitate the teaching-learning process. More precisely,
the study addresses three specific inquiries: (1) How can
teachers employ authoritative and soliciting speech acts in
the context of English language acquisition for vocational
students? (2) What motivations drive teachers’ utilization of
these verbal expressions? (3) What is the vocational students’

response to using these speech acts?

This study enhances language instruction by providing
a more comprehensive insight into the use of commanding
and requesting speech acts by teachers in vocational English
schools. This resource provides valuable information on how
to manage a classroom effectively, assists in creating specific
professional development programs, and helps policymak-
ers and researchers improve teaching methods to enhance

educational results in vocational settings.

2. Materials and Methods

2.1. Research Design

This study employs a qualitative research design utiliz-
ing a case study approach. The research aims to explore and
deeply examine English teachers’ use of commanding and
requesting speech acts in a vocational school setting. The
qualitative case study approach is suitable as it allows for a
comprehensive understanding of the phenomena within their

real-life context.

2.2. Research Setting and Participants

The study was conducted at SMKN 6 Samarinda, In-
donesia, a vocational high school specializing in engineer-
ing majors. The participants included five English teachers,
referred to as Teacher 1 to Teacher 5, and five students se-
lected randomly from different positions within the class-
room (front, middle, and back). The school predominantly
consists of male students, which presents unique communi-
cation challenges in the classroom. The five teachers were
recruited based on their experience and active role in teach-
ing English at the school. Teachers 1, 2, and 3 have over
10 years of experience, while Teachers 4 and 5 have 7 years
of teaching experience. These teachers are responsible for
teaching English to first-year students. The five students
were recruited to provide insights into the reception of the
speech acts used by the teachers, with their seating positions
chosen to capture diverse perspectives within the classroom
dynamics. In conducting the research, ethical considerations
were rigorously upheld. All participants were fully informed
about the study’s purpose, scope, and nature through an in-
formed consent process. This included a detailed explanation
of the study’s objectives, the procedures involved, potential
risks, and the rights of the participants, including their right
to withdraw at any point without any consequence. All par-
ticipants provided and signed consent forms, ensuring that
their participation was voluntary and based on a clear un-
derstanding of the research. Confidentiality was maintained
by anonymizing the identities of both teachers and students,
with all data handled securely to protect the privacy of the
participants.

Despite the limited number of participants, consisting
of five teachers and five students, the study offers a com-
prehensive qualitative examination of the communication
patterns at SMKN 6 Samarinda, a vocational high school

that emphasizes engineering education. The selection of this
particular context was based on its distinctive educational

setting, which facilitates a thorough examination of the ap-
plication of speech actions in vocational environments. The
objective was to acquire detailed and subtle understandings
of classroom interactions and communication difficulties
specific to this school, rather than making broad conclusions
applicable to all vocational institutions. Although the study’s
findings are limited to this particular context, they provide
useful insights for comprehending speech acts in vocational
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education. Subsequent investigations could expand upon
these findings by incorporating a more extensive and varied
selection of educational institutions to improve the overall
relevance of the outcomes.

2.3. Data Collection

Data were collected through classroom observations,
audio recordings, and semi-structured interviews. Classroom
observations were conducted over five separate teaching ses-
sions for each teacher. The observations focused on the
speech acts employed by the teachers, specifically analyzing
the instances of commanding and requesting speech acts. Au-
dio recordings of the teaching sessions were made to capture
the exact phrasing and tone of the speech acts used by the
teachers. These recordings were essential for a detailed lin-
guistic analysis. Semi-structured interviews were conducted
with five teachers and five recruited students. The interviews
with the teachers focused on their rationale behind using
specific speech acts, while the student interviews aimed to
understand their perception and response to these speech
acts.

2.4. Data Analysis

The data were examined utilizingSpeech Act Theory
and proposed thematic analysis methodology >, The speech
acts observed in the classroom were initially classified into
commanding and requesting. Every speech act was meticu-
lously examined to ascertain its precise role within the ed-
ucational setting, emphasizing how these actions impacted
classroom administration and student involvement.

A four-step process was utilized for the thematic analy-
sis. The initial phase, domain analysis, entailed discerning
the extent and setting of the speech acts employed in the
classroom, thus facilitating comprehension of the teachers’
overarching communicative objectives. Subsequently, a tax-
onomic analysis was conducted to systematically categorize
the speech acts according to their purposes, resulting in a
precise classification of the observed speech act types.

Subsequently, the componential analysis assessed the
discrete elements of each speech act, including the tone,
phrasing, and the particular context in which they were uti-
lized. This stage was essential in discerning nuanced dispar-

ities in the delivery and perception of the speech acts. The

purpose of the cultural theme identification was to reveal the
fundamental cultural themes that could impact the utilization
of speech actions in this specific educational environment.
The thematic analysis provided a more profound comprehen-
sion of the cultural and contextual influences that shape the
teachers’ utilization of commanding and requesting speech

acts.

3. Findings

This study reveals the use of teachers’ commanding
and requesting speech acts in English language learning in
the classroom to vocational students. Then, the researcher
shows the reasons for using these speech acts by conducting
interviews with five teachers. Finally, the researcher con-
firmed with the five students regarding their responses to the

use of speech acts.

3.1. The Use of Commanding and Requesting
Speech Acts by Teachers

The data presented in Table 1 illustrate the frequency of
commanding and requesting utterances used by five English
teachers over three classroom sessions. Notably, command-
ing speech acts were more prevalent, with each teacher using
over 30 commands per session, compared to more than 20
requests. This initial observation points to a dominance of
commanding speech acts, which can be linked to the teach-
ers’ need to maintain classroom control and direct student

behavior.

Table 1. Teachers’ use of commanding and requesting speech acts.

Teacher Commanding Requesting
Teacher 1 33 23
Teacher 2 35 21
Teacher 3 31 25
Teacher 4 32 22
Teacher 5 37 23

According to Searle’s Speech Act Theory, commands
and requests are both directive speech acts intended to influ-
ence the actions of others. Commands typically imply author-
ity and expectation of compliance, while requests, though
similar in intent, are often framed with politeness strategies
and leave room for non-compliance. Understanding this

distinction is crucial when analyzing how these speech acts
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function in the classroom.

When examining the use of these speech acts across the
three stages of classroom interaction—opening, delivering
materials, and closing, it becomes evident that the context in
which they are employed significantly influences their form
and function.

(1) Opening Stage:

e Commanding: Teachers often begin with commands
to establish order, such as “Sit down”, “Take out your
books”, or “Listen carefully”. These commands tran-
sition students from a state of potential distraction to
one of readiness for learning.

e Requesting: Requests at this stage might include
“Could you please take out your notebooks?”” or “Can
someone close the door?” These are often softened
commands intended to encourage cooperation without
imposing authority too strongly.

(2) Delivering Materials:

e Commanding: During the main instructional phase,
commands such as “Pay attention to the board” or
“Write this down” are frequent. These utterances are
direct and aim to ensure students engage with the
lesson content actively.

e Requesting: Requests during this phase might include
“Could you try this exercise?” or “Would anyone
like to answer this question?” These serve to invite
participation, encouraging a collaborative learning
environment.

(3) Closing Stage:

e Commanding: In this stage, commands such as “Hand
in your work” or “Review this at home” are used to
wrap up the lesson and set expectations for after-class
activities.

e Requesting: Requests like “Please remember to re-
view this for next time” soften the session’s closure,
often aiming to maintain a positive rapport with stu-
dents.

While commanding and requesting are treated as dis-
tinct categories, their usage often overlaps. For instance, a
teacher might issue a command framed as a request to soften
its impact, such as “Can you please focus on the task at
hand?” This blurring of categories highlights the complexity
of teacher-student interactions, where the power dynamics,
context, and desired outcomes shape the choice of speech

act. Moreover, the thematic analysis reveals that the choice
between commanding and requesting is not solely about the
teacher’s authority but also reflects pedagogical strategies.
For example, frequent use of commands during material de-
livery may indicate a teacher-centered approach. In contrast,
a higher proportion of requests might suggest an attempt to
foster a more student-centered environment.
Opening with commanding

The analysis of interview data reveals that English
teachers at vocational schools in Samarinda, Indonesia, strate-
gically employ commanding speech acts during the opening
stage of classroom interactions. These speech acts are care-
fully tailored to their students’ specific conditions and needs,
reflecting a high degree of pedagogical adaptability and con-
text awareness. The nuanced application of these commands
indicates that they are not merely tools for asserting authority
but are integral to establishing a conducive learning envi-
ronment. This section delves into the varied strategies the
teachers employ, illustrating how commanding speech acts
serve multiple educational purposes, from managing class-
room dynamics to fostering positive student engagement.

e Personalization and Leadership Development
Teacher 1 exemplifies a personalized approach to com-
manding by addressing students by name, as in the
directive, “Dimas, lead your friends to pray!” This
command does more than just initiate a routine ac-
tivity; it strategically assigns a leadership role to a
specific student, promoting a sense of responsibil-
ity and ownership within the classroom. The per-
sonalized nature of this command also aligns with
student-centered teaching philosophies, which em-
phasize the importance of recognizing and nurturing
individual student identities within the learning pro-
cess. By calling upon Dimas to lead his peers, the
teacher reinforces the command’s clarity and culti-
vates leadership qualities and a collaborative spirit
among students. This approach underscores the po-
tential of commanding speech acts to contribute to
developing soft skills, which are increasingly recog-
nized as essential in educational settings.

e Environmental Considerations and Cognitive Focus
Teacher 2’s command, “Turn on the light”, though
seemingly straightforward, reflects a deeper pedagog-
ical consideration of the physical learning environ-
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ment’s impact on cognitive focus. This command
ensures that the classroom is adequately lit, mini-
mizing distractions and optimizing students’ ability
to concentrate on the lesson. The simplicity of this
directive belies its importance; effective learning is
contingent upon an environment that supports cogni-
tive processes, and proper lighting is a fundamental
component of this. By addressing environmental fac-
tors through commanding speech acts, the teacher
demonstrates an acute awareness of how physical
conditions affect student engagement and learning
outcomes. This practice aligns with educational re-
search emphasizing the importance of environmental
factors in facilitating effective teaching and learning
experiences.

Politeness Strategies and Relationship Building
Teacher 3’s use of the command “Please take your
seats” exemplifies the integration of politeness strate-
gies within commanding speech acts. While the pri-
mary function of this directive is to establish class-
room order, including “please” softens the command,
making it less authoritarian and more relational. This
approach indicates a pedagogical philosophy that val-
ues positive teacher-student relationships as founda-
tional to a conducive learning environment. Using
politeness in commands reflects a balance between
maintaining authority and fostering a respectful and
collaborative classroom atmosphere. Educational lit-
erature increasingly recognizes the importance of such
relational dynamics, with research suggesting that
positive teacher-student interactions can enhance stu-
dent motivation, engagement, and overall academic
success. Teacher 3’s strategy thus exemplifies how
commanding speech acts can be employed to support
discipline and relationship building.

Preparedness and Routine Reinforcement

Teacher 4’s directive, “Take out your book”, is essen-
tial for reinforcing classroom routines and ensuring
student preparedness. This command is not merely a
procedural utterance but integral to establishing a dis-
ciplined and organized classroom environment where
students are consistently ready to engage with the
lesson content. The routine nature of this command

reinforces the importance of preparedness, instilling

a sense of responsibility and discipline in students.
This approach is supported by educational theories
that advocate for establishing clear routines and expec-
tations to promote effective classroom management.
By consistently using such commands, the teacher
helps students internalize the importance of organiza-
tion and preparedness, which are critical for academic
success.
e Continuity and Cognitive Structuring

Lastly, Teacher 5’s command, “Open your textbooks
to page 707, indicates a strategy to maintain continu-
ity and cognitive structuring within the lesson. This
directive ensures that students are focused on specific
content, facilitating a seamless transition from previ-
ous lessons and reinforcing the continuity of the learn-
ing process. Commands like this play a crucial role
in helping students structure their learning, enabling
them to make connections between new information
and prior knowledge. The emphasis on continuity is
particularly important in educational contexts where
the retention and application of knowledge are key
objectives. By directing students to specific pages
or content areas, the teacher helps to scaffold their
learning, making the process more coherent and man-
ageable.

The varied use of commanding speech acts by these
teachers highlights the complexity and multifunctionality of
such directives in the classroom. Far from mere instruments
of control, commands are strategically employed to address
diverse pedagogical goals, including fostering leadership,
managing the learning environment, building relationships,
reinforcing routines, and structuring cognitive processes.
This analysis challenges the simplistic view of commanding
speech acts as purely authoritarian, revealing their poten-
tial to support a positive and effective learning environment.
The findings underscore the importance of context-sensitive
teaching practices, where a deep understanding of both the
educational goals and the specific needs of students informs
the choice of speech acts. Future research could further ex-
plore how these dynamics vary across different educational
settings and student populations, providing a richer under-
standing of the role of speech acts in classroom interaction.
Opening with requesting

Teachers’ strategic use of requestive speech acts re-
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flects a deliberate approach to classroom management that
prioritizes politeness and collaboration, thereby fostering
a respectful and cooperative learning environment. These
speech acts are not merely functional directives but are care-
fully crafted to elicit compliance while maintaining positive
interpersonal dynamics within the classroom. The follow-
ing analysis explores how teachers at vocational schools in
Samarinda, Indonesia, employ requesting speech acts during
the opening stage of lessons, highlighting the pedagogical
implications of these choices.

e Encouraging Participation and Cooperation
Teacher 1’s use of the requestive speech act “Count
from you, please” during roll call illustrates a nuanced
approach to managing classroom procedures. The in-
clusion of “please” transforms the command into a
polite request, thereby setting a tone of mutual respect
and cooperation. This polite request not only accom-
plishes the practical goal of identifying the number
of students present but also actively engages students
in the process, encouraging them to take ownership
of their participation. By framing the request in this
manner, the teacher subtly fosters an environment
where students feel valued and respected, increasing
their willingness to comply with classroom norms
and expectations. This approach is consistent with
educational theories that emphasize the importance of
creating a positive classroom climate, where students
are more likely to be engaged and motivated when
they perceive their interactions with the teacher as
respectful and supportive.

e Promoting Teamwork and Shared Responsibility
Similarly, Teacher 2’s directive, “Please share this
book”, can be interpreted as an effort to promote team-
work and a sense of shared responsibility among stu-
dents. By framing the task of distributing materials
as a polite request, the teacher may facilitate the lo-
gistical process and encourage students to collaborate
and support one another. While this speech act could
potentially transform a routine classroom activity into
an opportunity for cooperative behavior, it’s impor-
tant to note that this interpretation requires further
empirical support.

The politeness of the request might also signal the
teacher’s respect for students as active participants in

684

the learning process, which is important for building a
classroom culture that values cooperation and mutual
support. Although research in educational psychol-
ogy suggests that fostering a sense of community and
shared responsibility in the classroom can enhance
students’ social skills and contribute to a more cohe-
sive and effective learning environment, additional
evidence would be necessary to substantiate the spe-
cific claims made here.

Facilitating Smooth Transitions and Maintaining Fo-
cus

Teacher 3’s instruction, “Please open your books”, is
another example of how requesting speech acts can
facilitate smooth transitions and maintain student fo-
cus. The polite request directs students to the task at
hand and helps create a respectful and orderly atmo-
sphere conducive to learning. By employing “please”,
the teacher softens the directive, reducing the poten-
tial for resistance and encouraging a more positive
response from students. This approach is particularly
effective in transitioning students from one activity to
another, as it signals a shift in focus while maintaining
the established norms of politeness and respect. In
this context, the use of requesting speech acts aligns
with classroom management strategies that advocate
for using positive language to guide student behavior
and maintain a productive learning environment. It
also reflects an understanding of the importance of
smooth transitions in sustaining student engagement
and minimizing disruptions.

Implications for Classroom Interaction

The analysis of requesting speech acts in the open-
ing stage of classroom interaction reveals that these
speech acts serve multiple functions beyond simply
issuing directives. By integrating politeness and re-
spect into their requests, teachers at vocational schools
in Samarinda manage classroom procedures and pro-
mote a collaborative and respectful classroom culture.
This approach aligns with contemporary educational
practices that emphasize the importance of creating a
positive and supportive learning environment where
students feel respected and valued as active partici-
pants in their education.

Furthermore, the use of requesting speech acts high-
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lights the role of language in shaping classroom dynamics.
Polite requests are more likely to be met with compliance and
cooperation, contributing to a more harmonious and produc-
tive learning environment. The findings suggest that teachers
who effectively use requesting speech acts are managing their
classrooms and fostering an atmosphere of mutual respect
and collaboration, which is essential for student engagement
and academic success.
Learning process with commanding

Teachers employ carefully crafted directive strategies
to enhance student engagement and facilitate effective learn-
ing in the instructional process. Each command issued by
the teacher is not merely instructional but is also designed
to fulfill specific pedagogical objectives that support the de-
velopment of students’ academic and cognitive skills. For
example, Teacher 2 uses the command “Look at your book”
to redirect the attention of students who may be distracted.
This directive is important to maintain discipline and ensure
that students remain focused on the lesson content. By direct-
ing students’ attention back to their books, the teacher ensures
that they stay engaged with the educational material and that
the learning environment remains productive. This illustrates
how a simple command can be crucial in maintaining order
and engagement in the classroom. Moreover, Teacher 4,
through the directive “Practice these sentences”, emphasizes
the importance of repetition and application in language ac-
quisition. The teacher asks students to practice the sentences
in their books to reinforce language skills through repeated
practice. This strategy highlights the importance of attention
to detail and the practical use of language, which are key
to mastering new linguistic concepts. By practicing these
sentences, students are encouraged to actively participate in
the language learning process, which strengthens their skills
through direct experience.
Learning process with requesting

The data illustrates how teachers at Samarinda, Indone-
sia, utilize polite directives to engage students, promote inter-
action, and maintain discipline within the classroom. Each
teacher employs these strategies with a clear pedagogical
intent, ensuring students remain actively involved in the
learning process. For example, Teacher 2 argues “Please feel
free to ask.” Following the explanation of new material, the
teacher uses this directive to invite students to interact and
clarify their doubts. The polite tone of “please” encourages

students to engage with the teacher, creating an open and sup-
portive environment where students feel comfortable asking
questions and participating in discussions. Teacher 5 says,
“Doni, answer the question, please.” Directed at a specific
student who may not be focused on the lesson, this utterance
serves as a gentle but firm reminder to stay engaged. By ad-
dressing the student by name and adding “please”, the teacher
combines authority with politeness to correct the student’s be-
havior without causing embarrassment. This strategy helps
maintain discipline while encouraging students to take the
lesson seriously and participate actively.

Closing with commanding

The closing commands used by teachers in Samarinda,
Indonesia, serve as important tools for reinforcing learning,
ensuring student accountability, and preparing for future
lessons. Each directive is strategically designed to wrap up
the lesson effectively while setting clear student expectations.
For instance, Teacher 4 states, “Prepare your questions for
the next meeting.”

This command encourages students to engage with the
material at home in preparation for the next class. By in-
structing students to come up with questions, the teacher
fosters a proactive learning environment where students are
motivated to delve deeper into the subject matter. This ap-
proach promotes continuous learning and ensures students
are prepared to contribute to future discussions. Furthermore,
Teacher 5 says, “Review our notes for today.” This directive
reminds students to revisit the day’s material, ensuring they
reinforce their understanding through review. By asking stu-
dents to review their notes, the teacher encourages a habit of
consistent study, which is crucial for the long-term retention
of information. This command highlights the importance of
reflection and consolidation in the learning process.
Closing with requesting

During the instructional process, teachers employ care-
fully crafted directive strategies that are not only instructional
but also serve specific pedagogical objectives to enhance stu-
dent engagement and facilitate effective learning. These
commanding speech acts are integral to the classroom dy-
namic, as they help maintain discipline, direct attention, and
promote active participation, thereby supporting the devel-
opment of students’ academic and cognitive skills. The fol-
lowing analysis examines how teachers at vocational schools

in Samarinda, Indonesia, utilize commanding speech acts to

685



Forum for Linguistic Studies | Volume 06 | Issue 05 | November 2024

achieve these objectives, emphasizing their role in learning.

e Maintaining Focus and Discipline
Teacher 2’s command, “Look at your book”, is a criti-
cal intervention designed to redirect students’ atten-
tion, particularly those who may be distracted or dis-
engaged from the lesson. This directive is not merely
a reminder but a strategic tool to reestablish focus
and maintain a disciplined learning environment. By
directing students’ attention back to their books, the
teacher reinforces the importance of staying engaged
with the educational material, which is essential for
effective learning. This practice aligns with class-
room management theories that emphasize the need
for clear, concise commands to guide student behav-
ior and ensure the instructional flow is not disrupted.
The effectiveness of this command lies in its ability to
quickly and efficiently refocus students, thereby pre-
serving the continuity of the lesson and minimizing
potential distractions.

e Enhancing Cognitive Engagement through Practice
Teacher 4’s directive, “Practice these sentences”, ex-
emplifies commanding speech acts to enhance cogni-
tive engagement and reinforce language acquisition.
This command underscores the pedagogical impor-
tance of repetition and active practice in mastering
new linguistic concepts. By instructing students to
practice the sentences in their books, the teacher en-
courages them to engage in deliberate practice, a pro-
cess crucial for consolidating new knowledge and
skills. This directive is particularly significant in lan-
guage learning, where repeated exposure and practice
are key to developing fluency and accuracy. The com-
mand directs students to a specific task and implicitly
communicates the value of persistence and attention
to detail in the learning process. Educational research
supports the notion that deliberate practice, guided
by clear and purposeful commands, can significantly
enhance student outcomes by promoting deeper un-
derstanding and retention of material.

e Facilitating Active Participation and Skill Develop-

ment

Commands such as “Practice these sentences” also
play a pivotal role in fostering active participation

in the classroom. By directing students to engage

with the material through practice, the teacher trans-
forms a passive learning experience into an interactive
one. This approach aligns with constructivist theories
of education, which advocate for learning environ-
ments where students actively construct knowledge
through hands-on experiences and direct engagement
with content. Commanding speech acts in this con-
text are not merely about compliance; they are about
creating opportunities for students to apply what they
have learned, thereby deepening their understanding
and enhancing their skill development. This active
participation is particularly important in vocational
education settings, where applying knowledge to real-
world contexts is a key component of the curriculum.
e Implications for Classroom Instruction
The analysis of commanding speech acts during the
learning process reveals their multifaceted role in
classroom instruction. These directives are not just
about maintaining order; they are carefully designed
to support specific learning objectives, such as main-
taining focus, enhancing cognitive engagement, and
facilitating active participation. The strategic use of
commanding speech acts by teachers in Samarinda
demonstrates a deep understanding of how language
can be used to guide and shape the learning expe-
rience. By employing clear, purposeful commands,
teachers can create structured and supportive learning

environments that promote student success.

3.2. The Rationale for Employing Speech Acts

The findings of this study reveal that teachers employ
commanding and requesting speech acts with their students
for five main reasons: teaching effectiveness, discipline and
focus formation, creating a conducive learning environment,
teaching politeness and ethics, and language use in a multi-
lingual context.

Teaching effectiveness

Teaching effectiveness is a critical theme that emerges
from the analysis of classroom interactions, particularly in
how teachers manage their instructional practices. In the con-
text of vocational schools in Samarinda, Indonesia, where
most students are male, teachers strategically employ com-
manding speech acts to enhance the clarity and precision
of their instructions. These directives are not merely oper-
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ational commands but vital tools for ensuring that students
clearly understand and accurately follow the instructions
provided. This clarity is especially important in vocational
education settings, where the practical application of skills
requires students to follow directions meticulously.

e Ensuring Clarity and Reducing Confusion
One of the key aspects of teaching effectiveness is the
ability to deliver instructions in a manner that is both
clear and unambiguous. Teachers, such as Teacher 1
and Teacher 5, exemplify this practice by using direct
and specific commands like “Budi, look at activity
13” or “Dani, answer question number 5”. These
commands are not merely about directing student be-
havior; they are carefully crafted to ensure that each
student remains engaged and focused on the task at
hand. The specificity of these commands helps reduce
potential confusion, enabling students to understand
exactly what is expected of them. In a vocational
school context, where students often engage in hands-
on activities that require precise execution, the clarity
provided by commanding speech acts is crucial for
maintaining the flow and effectiveness of the lesson.

e Accelerating the Learning Process
In addition to enhancing clarity, commanding speech
significantly accelerates learning. Teachers can min-
imize potential disruptions by issuing specific and
targeted directives and ensuring that classroom time
is utilized efficiently. For example, when a student
appears to lose focus, a well-timed command such as
“Look at your book” or “Focus on the task” serves
as an immediate intervention that redirects the stu-
dent’s attention to the material being studied. This
prompt redirection not only prevents disruptions but
also maintains the momentum of the lesson, allowing
the teaching and learning process to proceed with-
out interruption. Therefore, commanding speech acts
play a critical role in optimizing classroom time and
ensuring that educational objectives are met within
the allotted instructional period.

e Maintaining Discipline and Promoting Understanding
The effectiveness of commanding speech acts is fur-
ther reflected in their ability to maintain classroom dis-
cipline while promoting a deeper understanding of the

material. By issuing clear and assertive commands,

teachers can uphold a structured and orderly learning
environment essential for student success. Commands
such as “Practice these sentences” or “Answer ques-
tion number 5” not only guide student behavior but
also reinforce the lesson’s learning objectives. These
commands encourage active participation and ensure
students consistently engage with the content, foster-
ing a deeper understanding of the material. In this
way, commanding speech serves as a dual-purpose
tool: it maintains discipline and order in the classroom
while supporting students’ cognitive and academic de-
velopment.
e Implications for Instructional Practices
The strategic use of commanding speech acts in voca-
tional schools highlights their significance in achiev-
ing teaching effectiveness. These speech acts are in-
tegral to creating a productive and focused learning
environment where instructions are communicated,
and students are guided toward achieving specific ed-
ucational outcomes. The findings suggest that the
effectiveness of commanding speech acts lies in their
ability to provide clarity, reduce confusion, and accel-
erate the learning process, all of which are essential
for maintaining a high standard of teaching and learn-
ing.
Discipline and focus f ormation
The findings underscore the critical role that discipline
and focus formation play in the application of commanding
speech acts by teachers, particularly in vocational school set-
tings with predominantly male students. These students often
exhibit high energy levels and may be more prone to distrac-
tion, necessitating a more assertive and structured approach
to classroom management. Teachers, including Teacher 1,
Teacher 4, and Teacher 5, recognize that maintaining student
focus during lessons is essential to the success of the teach-
ing and learning process. As such, they consistently employ
firm and clear commands to direct classroom dynamics and
reinforce behavioral expectations.
e Maintaining Classroom Order through Firm Com-
mands
The strategic use of commanding speech acts is central
to maintaining order within the classroom. For exam-
ple, Teacher 5’s frequent use of phrases like “Silent

please” is an immediate intervention to quell noise
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and refocus students’ attention on the lesson material.
This command is not merely a request for quiet but
a clear directive that reinforces the teacher’s author-
ity and the expectation of a focused learning envi-
ronment. By promptly addressing disruptions, the
teacher can prevent potential escalation of noise or
off-task behavior, ensuring that the instructional flow
is maintained. This practice aligns with classroom
management theories that emphasize the importance
of assertive communication in establishing and main-
taining a conducive learning environment.

Ensuring Student Readiness and Engagement
Similarly, Teacher 2’s direct instructions, such as
“Open your book”, ensure that students are ready and
focused on the learning activities. This command
functions on multiple levels: it directs students to pre-
pare for the lesson, signals the transition into the in-
structional phase, and establishes a routine that fosters
a sense of order and predictability in the classroom.
The effectiveness of such commands lies in their abil-
ity to create a structured environment where students
understand the expectations and are prepared to en-
gage with the content. In educational contexts where
maintaining student attention is challenging, these
clear and direct commands are essential for minimiz-
ing distractions and maximizing instructional time.
Instilling Discipline through Commanding Speech
Acts

Beyond maintaining immediate classroom order, com-
manding speech acts are instrumental in instilling
long-term discipline in students. The consistent use
of firm commands helps students internalize the im-
portance of listening to and following the teacher’s in-
structions. This internalization process is particularly
significant in vocational education settings, where
the development of discipline is crucial for students’
future professional success. Commands like “Silent,
please” or “Focus on your task™ are not just about
controlling behavior; they teach students the value
of discipline, attention to detail, and respect for the
learning process. Over time, these repeated directives
contribute to forming disciplined habits that students
carry beyond the classroom.

e Creating a Conducive Learning Atmosphere

The disciplined atmosphere created through the strate-
gic use of commanding speech acts contributes to a
more structured and effective learning environment.
In classrooms where students are active and easily
distracted, the ability to quickly and effectively com-
mand attention is crucial. The findings suggest that
firm commands effectively ensure that lessons pro-
ceed smoothly, with minimal interruptions and maxi-
mum student engagement. This structured approach
to classroom management supports the immediate
educational objectives and fosters a learning culture
where discipline and focus are valued and practiced.
Creating a conducive learning environment
Creating a conducive learning environment is a fun-
damental priority for teachers, particularly in vocational
schools in Samarinda, Indonesia, where the need to balance
structure and student engagement is paramount. The findings
from this study highlight that teachers strategically utilize
a combination of commanding and requesting speech acts
to cultivate an atmosphere that supports both discipline and
active student participation. This dual approach is crucial in
establishing a classroom environment where students feel
both guided and respected, which fosters better educational
outcomes.
e Balancing Authority and Politeness
Teachers such as Teacher 1 exemplify the delicate bal-
ance between maintaining authority and fostering a
positive classroom atmosphere. Through the integra-
tion of firm commands and polite requests, Teacher
1 can guide students effectively while also acknowl-
edging their efforts. For instance, clear directives
like “Open your book to page 50” are complemented
by more polite requests such as “Please identify the
subject”.
While this approach may help ensure that students
follow instructions and could convey a sense of ap-
preciation for their contributions, the impact of such
polite requests on promoting a sense of belonging and
nurturing relationships is suggested rather than defini-
tively asserted. The combination of commanding and
requesting speech acts might support the teacher’s au-
thority while creating an environment where students
feel respected and motivated to participate actively

in the learning process. However, further evidence
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would be needed to fully substantiate the claim that
these speech acts directly contribute to a positive class-
room culture and foster a sense of belonging.
Fostering Positive Teacher-Student Relationships
The use of requesting speech acts can play a signifi-
cant role in building positive relationships between
teachers and students. By incorporating politeness
into their directives, teachers may signal respect for
their students, which could help create a more am-
icable classroom atmosphere. While this respect is
crucial for fostering a sense of belonging and self-
worth among students, particularly in vocational set-
tings where students prepare for professional roles,
these outcomes are suggested rather than definitively
established. Teacher 1’s approach demonstrates that
while commands are necessary for maintaining order,
the inclusion of polite requests has the potential to
enhance student engagement by making them feel
more comfortable and appreciated. However, further
research is needed to fully substantiate the impact
of polite requests on creating this positive dynamic.
Such a dynamic between teachers and students is es-
sential for creating a learning environment that is both
structured and supportive of personal and academic
growth.

Maintaining Order and Encouraging Participation
Teacher 2 highlights the importance of balancing firm
commands with polite requests to maintain the flow
of classroom activities. In this context, command-
ing speech acts are employed to establish and uphold
classroom order, while requesting speech acts are used
to encourage student participation. This balance is
essential for creating an environment where students
feel both secure and empowered to contribute to class-
room discussions and activities. The combination of
these speech acts ensures that the classroom remains
orderly while providing students with the autonomy
to engage in the learning process. This dynamic is
particularly important in vocational education, where
the development of practical skills often requires ac-
tive student involvement. By fostering a conducive
learning environment, teachers can enhance student
participation, a critical factor in achieving better learn-

ing outcomes.

Teaching politeness and ethics

The findings underscore the significance of teaching
politeness and ethics as a key pedagogical objective among
vocational school teachers, particularly in the context of
their use of requesting speech acts. This approach reflects
a broader educational philosophy where the cultivation of
moral and social values is integrated into everyday class-
room interactions. Teachers such as Teacher 1, Teacher 3,
and Teacher 4 recognize that their role extends beyond the
mere transmission of academic knowledge; they are also
instrumental in shaping students’ character and instilling
principles of polite and ethical communication.

e Integrating Politeness into Classroom Communica-
tion
Teachers like Teacher 1 use requesting speech not
only as a means of managing classroom activities but
also as a deliberate strategy to create a respectful and
inclusive atmosphere. By regularly incorporating ex-
pressions such as “please” and “could you please”
into their interactions, these teachers model the kind
of polite communication they wish to see reflected in
their students’ behavior. This consistent use of polite
language reinforces the importance of respect and con-
sideration in interpersonal interactions, setting a tone
that encourages students to adopt similar practices in
their communication. These speech acts thus become
a subtle but powerful tool in cultivating a classroom
environment where mutual respect is practiced and
expected.

o Ethical Education through Polite Speech Acts
Teacher 3 extends requesting speech acts into ethical
education, where the emphasis is on teaching students
the value of etiquette and the broader implications of
their communication choices. Through phrases such
as “Would you mind” or “please”, Teacher 3 guides
students in their academic tasks and teaches them the
importance of respecting others in everyday interac-
tions. This approach highlights the role of language
in shaping social norms and ethical behavior, demon-
strating to students that polite communication is an
integral part of ethical conduct. By embedding these
values into routine classroom activities, teachers help
students internalize the importance of ethical commu-

nication, which they can carry into their lives beyond
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the classroom.

e Fostering Respectful and Inclusive Communication
Teacher 4 emphasizes the dual role of requesting
speech acts in building positive teacher-student re-
lationships and teaching students how to engage in re-
spectful and inclusive communication. This approach
aligns with the broader educational goal of developing
students who are not only academically proficient but
also socially conscious and capable of engaging with
others in a respectful and considerate manner. By
modeling respectful communication, teachers help
students understand the importance of inclusion and
respect in their interactions, thereby contributing to a
classroom environment that supports academic and
social development. The consistent use of polite re-
quests by teachers serves to reinforce the idea that
respect for others is a fundamental aspect of effective
communication and ethical behavior.

e Implications for Holistic Student Development
The strategic use of requesting speech acts to teach po-
liteness and ethics has significant implications for the
holistic development of students. This approach not
only enhances the quality of classroom interactions
but also prepares students to navigate the complexities
of social and professional relationships with a strong
foundation in ethical communication. By integrating
these values into the fabric of everyday classroom
discourse, teachers contribute to the development of
students who are capable of achieving academic suc-
cess and equipped with the social and ethical skills
necessary for responsible citizenship. Future research
could further explore the long-term impact of this
pedagogical approach on students’ behavior and its
potential to influence broader societal norms around
politeness and ethical communication.

Language use in a multilingual context

The use of language in a multilingual classroom
presents a significant pedagogical challenge, particularly
in contexts where students exhibit varying levels of English
proficiency. In vocational schools, where the student body
is often linguistically diverse, teachers are tasked with navi-
gating these complexities to ensure effective communication
and understanding. Teachers such as Teacher 3, Teacher 4,
and Teacher 5 demonstrate a nuanced approach to this chal-

lenge by strategically employing code-switching between
English and Indonesian. This bilingual strategy is not merely
a concession to students’ language limitations but a deliber-
ate instructional choice to foster an inclusive and supportive
learning environment.

e Adapting Instructional Language to Student Needs
Teacher 3 highlights the necessity of adapting instruc-
tional language to meet the diverse linguistic needs of
students. For example, in instances where commands
like “attention please” are not fully understood by stu-
dents, Teacher 3 opts to translate such directives into
Indonesian. This practice ensures that all students,
regardless of their proficiency in English, can grasp
the essential content of the instructions. By making
this adjustment, the teacher prioritizes comprehension
and inclusivity, thereby maintaining the flow of the
lesson and preventing potential misunderstandings
that could hinder the learning process.

e Flexibility in Bilingual Instruction
Teacher 4 and Teacher 5 further exemplify this adap-
tive approach by regularly switching between English
and Indonesian in their instructional language. This
flexibility is particularly evident when it becomes
clear that students struggle to follow commands de-
livered in English. By shifting to Indonesian, these
teachers ensure that no student is left behind due to
language barriers. This bilingual approach is a practi-
cal response to the linguistic diversity in the classroom
and a reflection of the teachers’ commitment to equity
in education. It allows them to maintain the integrity
of their lessons while accommodating their students’
varied language skills.

e Overcoming Language Barriers to Facilitate Learning
The strategic use of bilingualism in the classroom
plays a crucial role in overcoming the language barri-
ers that could impede the teaching and learning pro-
cess. By switching between languages, teachers can
provide clarity and support, ensuring that all students,
regardless of their language proficiency, can engage
with the material being taught. This approach is partic-
ularly important in a vocational school setting, where
practical understanding and application of the material
are essential for students’ future professional success.
The ability to adjust language use dynamically within
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the classroom facilitates comprehension and fosters
an environment where students feel confident and
supported in their learning journey.
e Implications for Equitable Learning Outcomes

The use of bilingual strategies in multilingual class-
rooms has significant implications for achieving equi-
table learning outcomes. By tailoring their language
use to the linguistic needs of their students, teachers
demonstrate a deep understanding of the challenges
posed by language diversity and a commitment to
overcoming these challenges in a way that benefits
all learners. This approach underscores the impor-
tance of flexibility and responsiveness in teaching,
particularly in settings where students come from di-
verse linguistic backgrounds. It also highlights the
role of language as a tool not only for instruction but
also for inclusion, ensuring that every student has
the opportunity to succeed academically. Future re-
search could explore the long-term effects of bilingual
instructional strategies on students’ language devel-
opment and academic achievement, particularly in

multilingual educational settings.

3.3. Students’ Perceptions of the Use of Speech
Acts

The findings of this study report that students’ percep-
tions of the use of commanding and requesting speech acts
by teachers reflect the diverse experiences of students, which
are greatly influenced by their English proficiency and un-
derstanding of the learning context. Three major themes
were identified in this study: Understanding and Positive
Response to Directive Speech Acts, Challenges in Under-
standing Speech Acts in English, and Recognition of the
Importance of Politeness in Communication.
Understanding and positive response to directive speech
acts

The findings reveal a significant alignment between stu-
dents’ perceptions and the effectiveness of directive speech
acts used by teachers in maintaining classroom discipline and
focus. Directive speech acts, such as commands and instruc-
tions, are broadly perceived by students as effective tools for
creating an organized and conducive learning environment.
This effectiveness is reflected in the feedback provided by

students, highlighting how these directives contribute to a

structured and efficient classroom dynamic.

e Perceived Effectiveness of Firm Commands
Students, including those represented by Student 2
and Student 5, consistently report a positive recep-
tion to firm commands issued by their teachers. For
instance, commands such as “Hasby, finish your as-
signment” and “silent pleas” are recognized for their
role in reinforcing classroom order and ensuring that
students adhere to the expected behavior. These di-
rect and unambiguous instructions are seen as pivotal
in reducing ambiguity and confusion, thus facilitat-
ing a clearer understanding of the tasks at hand. The
straightforward nature of these commands helps in
setting clear expectations, which in turn enhances stu-
dents’ ability to follow instructions and engage more
effectively with the lesson content.

e Impact on Classroom Discipline and Focus
The positive response to directive speech acts un-
derscores their importance in maintaining classroom
discipline and focus. Students appreciate the clar-
ity and authority inherent in firm commands, which
contribute to a well-structured learning environment.
The direct approach taken by teachers in issuing these
commands is effective in directing students’ attention
and minimizing distractions, thus supporting a more
disciplined and focused classroom atmosphere. This
alignment between students’ perceptions and the in-
tended outcomes of directive speech acts highlights
their role in achieving educational objectives and fos-
tering a productive learning environment.

e Facilitating Learning Objectives
The feedback from students suggests that directive
speech acts are instrumental in facilitating the achieve-
ment of learning objectives. By providing clear and
precise instructions, teachers help to streamline the
learning process, making it easier for students to un-
derstand and execute the tasks required of them. The
reduction in confusion and the enhancement of fo-
cus that result from effective directive speech acts
contribute significantly to the overall success of the
instructional process. This alignment between stu-
dents’ understanding and the instructional strategies
employed by teachers illustrates the critical role of

directive speech acts in achieving educational goals
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and promoting an efficient learning experience.
Challenges in understanding speech acts in English
The study highlights significant challenges faced by
students with limited English proficiency in distinguishing
between commands and requests when instructions are de-
livered in English. These challenges are particularly pro-
nounced in contexts where English is used rapidly or without
accompanying contextual clues, which can impede students’
comprehension and hinder their ability to follow instructions
effectively.

e Difficulty in Distinguishing Commands and Requests
Students with varying levels of English proficiency,
such as Student 3 and Student 5, frequently encounter
difficulties in discerning the nature of speech acts
when instructions are provided solely in English. This
challenge is exacerbated when commands and re-
quests are delivered quickly, reducing the time avail-
able for students to process and interpret the language.
In such scenarios, the students often struggle to differ-
entiate between the intent of commands and requests,
leading to potential misunderstandings and confusion
about the expected actions. This difficulty under-
scores the need for additional strategies to support
comprehension, especially in linguistically diverse
classrooms where students’ language skills may vary
widely.

e Reliance on Non-Verbal Cues
In the absence of clear verbal understanding, students
increasingly rely on non-verbal cues to interpret the
intent of speech acts. Observations from Student 3
and Student 5 reveal that the facial expressions, tone
of voice, and body language of the teacher become
critical elements in understanding instructions. These
non-verbal indicators help students infer the mean-
ing behind verbal commands and requests, providing
contextual clues that facilitate comprehension. How-
ever, this reliance on non-verbal cues also highlights
the limitations of this approach, as it may not always
fully convey the intended message, especially if the
non-verbal cues are ambiguous or inconsistent.

e Benefits of Bilingual Instruction
The use of Indonesian by teachers, as noted by Stu-
dent 2 and Student 3, emerges as a significant strategy

for overcoming language barriers and enhancing un-

derstanding. When teachers switch to Indonesian,
they provide a crucial support mechanism that helps
bridge the gap in comprehension for students with
limited English proficiency. This bilingual approach
allows for clearer communication and ensures that
students can follow instructions more effectively. The
flexibility demonstrated by teachers in adapting their
language use not only facilitates better understanding
but also reflects a commitment to creating an inclusive
learning environment that accommodates the diverse
linguistic needs of students.

o Implications for Instructional Strategies
The challenges identified in understanding English
speech acts underscore the need for instructional
strategies that address language proficiency limita-
tions. Teachers must be cognizant of the varying lev-
els of English proficiency among students and con-
sider incorporating bilingual instruction or supplemen-
tary non-verbal cues to aid comprehension. By rec-
ognizing and addressing these challenges, educators
can enhance the effectiveness of their communication
and support students in navigating the complexities
of language learning.

Recognition of the importance of politeness in
communication

The study highlights a crucial aspect of classroom com-
munication: students’ recognition of the positive impact of
politeness in requesting speech acts. This recognition under-
scores the role of politeness in enhancing the overall class-
room environment and fostering constructive teacher-student
interactions.

e Impact of Politeness on Classroom Atmosphere
Students’ feedback reveals that the use of polite re-
questing speech acts, such as incorporating the word
“please”, significantly contributes to a more positive
and respectful classroom atmosphere. For example,
Student 4 observes that teachers who consistently
use polite requests are perceived as more effective
in managing the classroom and building rapport with
students. This use of politeness in communication
not only helps in maintaining authority but also pro-
motes a respectful and collaborative learning environ-
ment. The integration of courteous language creates
a classroom climate where students feel valued and
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respected, which in turn encourages more engaged
and cooperative behavior.

e Balancing Assertiveness and Politeness
The findings also emphasize the importance of bal-
ancing assertiveness with politeness in teacher com-
munication. While assertive commands are necessary
for maintaining discipline and focus, the addition of
politeness through requesting speech acts helps in mit-
igating potential resistance and fostering a more ami-
cable relationship between teachers and students. This
balance is essential in creating an effective teaching
environment where authority is maintained without
undermining student morale. Politeness, therefore,
serves as a strategic tool in enhancing both the effec-
tiveness of classroom management and the quality of
teacher-student interactions.

e Teacher-Student Interaction and Classroom Control
Teachers’ success in controlling the classroom and
managing student behavior is notably influenced by
their use of polite requesting speech acts. Polite re-
quests are often perceived as less confrontational and
more engaging, which can lead to improved student
cooperation and compliance. This approach supports
a positive dynamic in teacher-student interactions,
where students are more likely to respond favorably
to requests made with politeness. The ability of teach-
ers to employ politeness effectively contributes to the
overall management of the classroom and the achieve-

ment of educational goals.

4. Discussion

This study investigates the use of commanding and re-
questing speech acts by teachers in a vocational high school
setting, particularly within a mining engineering class com-
posed mostly of male students. The findings provide valuable
empirical evidence on how teachers utilize these speech acts
to manage classroom activities, maintain order, and provide
clear instructions. This aligns with existing research on the

strategic use of language in educational settings 3% 311,

Commanding speech acts, such as “Open your book”
or “Turn to page 45”, are vital for maintaining discipline and
clarity in vocational classrooms, where precise instructions

are crucial. These authoritative directives, when combined

with teacher behaviors like credibility, confirmation, and
immediacy, significantly enhance student engagement and
willingness to communicate. Effective teacher behavior, bal-
ancing authority with care, not only ensures order but also
fosters a supportive environment that positively impacts stu-
dent outcomes.

In contrast, requesting speech acts are more collabora-
tive and polite, designed to invite student participation and
foster a cooperative classroom atmosphere. Unlike com-
mands, which demand compliance, requests are phrased in
a way that allows for student autonomy and choice. For
example, a teacher might say, “Please take out your book,”
which softens the directive and promotes a sense of respect
and mutual understanding between the teacher and students.
This distinction is important because it reflects the teacher’s
intention to engage students in a manner that is less authori-
tative and more inclusive, thereby enhancing the classroom’s
social dynamics. Research suggests that the use of requests
can positively influence students’ perceptions of the teacher
and promote a more engaged and cooperative learning envi-
ronment.

The choice between using commands or requests is
often influenced by the teacher’s goals, the classroom con-
text, and cultural considerations. Commands are typically
used when immediate action is required or when the teacher
needs to assert authority, particularly in situations where
students might be distracted or disengaged. On the other
hand, requests are more appropriate in settings where the
teacher aims to build rapport with students and encourage
active participation. The strategic use of requests, especially
in culturally diverse classrooms, underscores the importance
of cultural sensitivity in communication, as it shows respect
for students’ autonomy and fosters a positive learning envi-
ronment 32, Thus, understanding the distinction between
these two types of speech acts is crucial for teachers as they
navigate the complex dynamics of classroom management
and student interaction.

The study’s findings underscore the importance of us-
ing both commanding and requesting speech acts, with class-
room observations and teacher interviews providing com-
plementary insights. Observations revealed that commands
were predominantly used to manage classroom activities and
maintain order. This aligns with teacher interviews, where

both educators emphasized the utility of commands in direct-
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ing student behavior, particularly in situations where students
appeared distracted or unfocused. For example, one teacher
highlighted the strategic use of commands like “Look at ac-
tivity 12” to regain student attention, reflecting a balance
between maintaining authority and fostering a conducive
learning environment.

Moreover, the interviews revealed that teachers are
mindful of cultural considerations when using commands,
ensuring that their directives are firm yet respectful. This
culturally sensitive approach is consistent with findings from
other studies, which emphasize the importance of respecting
students as interlocutors while asserting authority (331,

On the other hand, requesting speech acts were ob-
served to promote active participation and collaborative
learning. Teachers used requests to encourage students to en-
gage more deeply with the material and with each other,
thereby developing their pragmatic competence. For in-
stance, requests like “Please share this book” were observed
to foster teamwork and a sense of shared responsibility
among students, which was also confirmed by the teach-
ers during interviews3*3%. This finding highlights the dual
role of requests in promoting both academic engagement
and social interaction, particularly in settings that emphasize
interactive learning methods such as discussions and group
work 371,

The study also explored how students perceive and
respond to these speech acts. Interviews with students in-
dicated that they rely on both verbal cues and non-verbal
signals, such as tone of voice and facial expressions, to dis-
tinguish between commands and requests. This reliance on
paralinguistic cues underscores the importance of teachers’
delivery methods in ensuring that their intentions are clearly
understood, which is consistent with the findings of previous
research 3% 391,

For example, one student noted that he found it easier to
follow commands delivered in a firmer tone, especially when
the classroom environment was less conducive to learning,
such as during late afternoon sessions when concentration
levels typically decline. This observation aligns with studies
that highlight the role of context—such as the time of day
and classroom composition—in shaping the effectiveness
of speech acts“>*l. Conversely, another student, who was
less engaged in English lessons, admitted difficulty in rec-
ognizing and understanding both commands and requests,

particularly when his interest in the subject was low. This
highlights the need for teachers to adapt their language and
instructional methods to meet students’ varying levels of
engagement and comprehension.

The findings of this study offer valuable practical im-
plications for enhancing teaching practices, particularly in
vocational settings. Teachers’ use of commanding and re-
questing speech acts significantly influences student behav-
ior and learning outcomes. Commanding speech acts are
vital for maintaining discipline and clarity, particularly in
male-dominated classrooms where assertive direction is of-
ten necessary. This approach aligns with literature emphasiz-
ing the role of authoritative directives in enhancing student
engagement and learning efficiency. However, balancing
these commands with polite requests can foster a more col-
laborative and respectful classroom environment, promoting
student participation and positive teacher-student relation-
ships. Research supports that incorporating polite requests in
classroom management can enhance students’ perceptions of
their teachers, encouraging a more engaged and cooperative
learning atmosphere. Therefore, educators should strate-
gically use both commands and requests, tailored to their
classroom context, to maximize educational effectiveness

and student cooperation.

5. Conclusions

The findings of this study highlight the critical role of
teachers’ use of commanding and requesting speech acts in
English language learning within vocational classes, espe-
cially in predominantly male settings. Commanding speech
acts are key for classroom management and ensuring stu-
dents clearly understand instructions while requesting speech
acts help foster a respectful atmosphere and encourage active
participation. The use of Indonesian by teachers to clarify
instructions further aids in students’ comprehension. How-
ever, the study is limited by its focus on only these two types
of speech acts, the context-specific nature of its findings,
and the teacher-centered approach, which may not fully cap-
ture students’ perspectives. Future research could expand
on this work by exploring other speech acts, considering

cultural differences in student understanding, and integrat-

ing technology to enhance the effectiveness of speech act
teaching, thereby broadening the applicability and impact of
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these findings.
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