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ABSTRACT

This paper analyzes the impact of physical action on foreign language vocabulary acquisition. Total Physical Response
(TPR) is a methodology developed half a century ago that was later abandoned, and there is now relatively little research
into its potential for foreign language learning. The researchers aimed to revitalize this methodology and test its impact
on vocabulary acquisition and retention in foreign language learning. The study was conducted at a secondary school in
Iraq with twenty participants aged 14 to 15 years. A physical action game related to vocabulary spelling was integrated
into English as Foreign Language (EFL) classes, after which participants were evaluated on vocabulary acquisition and
retention. Additionally, a questionnaire was administered to assess their subjective satisfaction with the methodology. The
results indicate that this method significantly enhanced vocabulary acquisition and retention among the students, and their
subjective satisfaction was notably high. Given the relatively small sample size, this study serves as a pilot study, to be
validated on a larger scale in the future. The implications are relevant for curriculum designers as well as the development
of psycholinguistic theory. Further research is needed to explore the mechanisms responsible for improved vocabulary
acquisition and retention when using this methodology in the context of emerging cognitive science and psychology.
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1. Introduction

In today’s digital age, where students are increasingly
spending extended periods in front of screens, revisiting
the Total Physical Response (TPR) methodology becomes
essential. The growing concern over the impact of exces-
sive screen time on physical and mental well-being under-
scores the need for incorporating physical activities into
learning. TPR, with its focus on integrating movement into
language learning, offers a refreshing alternative to tradi-
tional, sedentary classroom environments. By encouraging
students to physically engage with the material, TPR not only
reinforces language acquisition but also promotes physical
activity, helping to counterbalance the negative effects of
prolonged screen exposure. This approach aligns with the
broader educational goal of fostering holistic development,
where cognitive and physical growth is intertwined. Rein-
troducing TPR in modern classrooms could provide a dual
benefit: enhancing language learning while simultaneously
addressing the need for more physical activity in students’
daily routines.

The use of physical action in teaching is closely related
to movement games, which are highly recommended in lan-
guage instruction. As Paul!l states, “physically acting out
knowledge to be learned or problems to be solved makes
the conceptual metaphors employed by our brains a literal
reality.” Physical activities in teaching activate and stimulate
learners’ motor activity systems and cognitive skills, bringing
together fun, critical thinking, and knowledge. This approach
aids in explaining concepts through physical response ac-
tivities, aligning with Jean Piaget’s theory of constructing
reality %),

Most movement games are associated with Asher’s To-
tal Physical Response (TPR) method. TPR, developed in the
1960s, was initially widely used in foreign language learn-
ing®). Its impact is well-documented in earlier research ],
and still used in specific areas of the world because of its easy
use. By considering it as one of implicit teaching techniques
that don’t call for specialized equipment or tools, schools can
use fewer resources, which support sustainable development
on both an ecological and economic level. Generally, TPR
is believed to be effective only in the early stages of second
language (L2) acquisition. This research aims to evaluate
how TPR can be applied to secondary school students and
analyze its effectiveness in SLA, particularly in English as a

Foreign Language (EFL).

One movement game used in the EFL context is the
“spell the word in action” game. Although it is not widely
discussed in theoretical literature, it is commonly used to ac-
tivate students’ knowledge across multiple domains. In this
game, students spell out each word through specific actions
related to each letter, with the actions listed on a large banner
in front of the class. This technique serves as a brainstorming
activity at the beginning of each lesson, activating students’
knowledge by introducing new words and physically engag-
ing them through different actions. This physical activity
can also serve as an entertainment factor, increasing student
interest.

Learning new vocabulary effectively requires implicit
methods that help learners acquire the language incidentally
and subconsciously, without focusing on the learning pro-
cess itself). Williams[®! supports this idea, stating, “im-
plicit learning occurs without intention to learn and without
awareness of what has been learned.” Krashen!”! further
emphasizes the importance of implicit teaching, noting that
“language is subconsciously acquired while you are acquir-
ing; you don’t know you are acquiring; your conscious focus
is on the message, not form.” Therefore, teaching should
focus on language acquisition rather than learning!”!. This
innovative approach to vocabulary learning can also enhance
spelling, as Rippel®) notes that learners with good spelling
skills use the most efficient spelling strategies in their daily
tasks.

The use of “spell the word in action” technique high-
lights the need for language instruction that positions the
language user as a partner in environmental discussions and
as someone aware of environmental threats. Thus, when
viewed holistically, foreign language education becomes a
cornerstone of education for sustainable development.

Moreover, there is currently little research on the effec-
tiveness of TPR in applied linguistics, particularly the use of
“spell the word in action” movement game (see Appendix A),
with only a few isolated studies analyzing its efficiency®].
Given the method’s near-obsolescence, this research seeks to
revive it as an effective approach and evaluate its continued
relevance in second language learning. To achieve these
aims, the following research questions were formulated, and

experimental research was conducted:

1. How does the “spell the word in action” technique affect
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EFL students’ spelling performance?

2. How does the “spell the word in action” technique affect
EFL students’ vocabulary acquisition?

3. How does the “spell the word in action” technique affect
EFL students’ vocabulary retention?

4. What are students’ attitudes toward using the “spell the

word in action” technique in learning English?

The last research question focuses on the participants’
subjective satisfaction, which is crucial in assessing how pos-
itively they responded to this technique. High levels of satis-
faction can significantly improve the classroom atmosphere,
enhancing student participation and interest. Conversely,
low satisfaction levels may indicate that students find the
method frustrating, possibly due to shyness or negative peer
pressure. Thus, evaluating both objective and subjective
criteria is essential.

The added value of this research lies in its exploration
of the applicability and effectiveness of the Total Physical
Response (TPR) methodology in secondary school settings,
specifically for English as a Foreign Language (EFL) in-
struction. While TPR has been traditionally associated with
carly stages of language learning and younger learners, this
research extends its scope to older students, investigating
how physical movement can enhance vocabulary acquisition,
retention, and spelling performance at a more advanced level.
By doing so, it challenges the conventional view that TPR
is only effective in early language acquisition and aims to
demonstrate its potential benefits across a broader age range
and language proficiency levels.

The research gap addressed by this study is the limited
examination of TPR’s effectiveness in applied linguistics,
particularly in secondary education contexts. While TPR has
been widely studied and implemented in primary education,
there is a noticeable lack of research on its application with
older students, especially in the context of EFL. Moreover,
the “spell the word in action” technique, despite its practical
use in classrooms, has received minimal theoretical attention
and empirical evaluation. This research seeks to fill this gap
by providing empirical data on the effectiveness of TPR and
movement-based learning strategies in secondary education,
thereby contributing to the broader discourse on innovative
and inclusive language teaching methodologies.

Literature Review

One of the main challenges English teachers face
is maintaining learners’ interest throughout lessons, Halli-
welll'% noted, that due to the diverse skills and sub-skills
learners bring to the classroom, teachers must create a com-
municative environment that allows students to express them-
selves effectively. Incorporating various language games has
proven to be an innovative and effective strategy for teach-
ing English to younger learners. Wright, Betteridge, and
Buckby!'!l observed that games create a classroom envi-
ronment where learners interact before, during, and after
the activity. Bransford, Brown, and Cocking!'?l added that
games can lighten the serious atmosphere of a lesson by intro-
ducing an emotional element. Liu et al.['*! found that most
participating teachers believe that using games in the class-
room serves multiple educational purposes and positively
influences students’ attitudes toward learning English. Addi-
tionally, games significantly impact EFL learners’ willing-
ness to communicate. However, implementing these games
requires significant time and effort to achieve effective re-
sults, as well as an understanding of students’ characteristics
to select appropriate activities 4],

The basic principles of TPR were established by Profes-
sor James Asher, who conducted extensive research into L2
acquisition in the 1960s. In TPR, students physically respond
to commands or instructions in the target language provided
by the instructor. Once students understand the command,
the instructor delays or refrains from providing a model, re-
quiring students to perform independently. This physical re-
sponse reinforces vocabulary retention, integrating physical
activity into the learning process. TPR leverages cognitive
processes involved in learning physical movements, which
psycholinguistics suggests are more easily remembered by
the human brain than verbal signals alone. When combined,
these inputs can lead to improved vocabulary retention.

Recent studies, such as Xie[3!, have explored TPR’s
effectiveness, particularly with younger beginners, and iden-
tified challenges in its practical application. The findings
suggest that TPR is a promising approach when combined
with games, storytelling, role-play, and pair work involving
physical actions. Another study by Dedi¢[*! found that TPR
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positively impacts learners, providing a conducive classroom
environment, while the Natural Approach enhances students’
satisfaction by allowing them to express their opinions and
feelings freely.

Regarding vocabulary learning, it is crucial to note that
foreign learners must expand their vocabulary to construct
new sentences. Harmer[!*] stated, “If language structures
make up the skeleton of language, then it is vocabulary that
provides the vital organs and the flesh” (p. 246). There-
fore, students should focus on expanding their vocabulary
to facilitate communication. Aminudin®!, mentioned that
“the more vocabulary students learn, the more ideas they
should have, allowing them to communicate their ideas more
effectively.” Hounhanou!!”! found that teaching English vo-
cabulary through TPR helps students learn new vocabulary
words more quickly and easily, supported by their surround-
ing environment. This study goes beyond merely practicing
physical action in the classroom; it also examines the implicit
effects of the “spell the word in action” game on students’
spelling, vocabulary acquisition, and retention. The study’s
economic, environmental, and social factors can help teach-
ers maximize available resources in schools to achieve the
best teaching outcomes. Therefore, this study seeks to bridge
a gap in applied linguistics research.

2. Materials and Methods

This study serves as a pilot case study, representing an
initial exploration into the application of the Total Physical
Response (TPR) methodology within a secondary school
EFL context. As a pilot, this research aims to test and refine
the experimental design, data collection methods, and eval-
uation tools before potentially scaling the study to a larger
population or different educational settings. The choice of
a single school and a small, controlled sample allows for a
focused investigation into the feasibility of the TPR approach
and its specific impacts on spelling, vocabulary acquisition,
and retention among secondary school students. The insights
gained from this pilot study are crucial for identifying any
challenges or limitations in the methodology, such as the
effectiveness of the reflection sheet or the students’ engage-
ment levels, which can be addressed in subsequent, more
extensive studies.

Additionally, this pilot case study serves as a valuable

opportunity to assess the practicality of implementing TPR
in a real classroom environment under pandemic-related con-
straints. The unique context of this research, including the
small sample size and the specific focus on female students
at a single school, provides a controlled setting for evaluating
the potential benefits and challenges of TPR. The findings
from this pilot study will contribute to refining the research
instruments, such as the reflection sheet and the student ques-
tionnaire, ensuring they are robust and reliable for broader
application. Moreover, the pilot study’s results will help
establish a foundational understanding of TPR’s impact on
secondary school students’ language learning, offering pre-
liminary data that can guide future research and pedagogical
practices.

This experimental research was conducted at Al-
Rafidian Secondary School in Iraq, a state secondary school
comprising three grades: first, second, and third. The ex-
periment took place during the 2020-2021 academic years.
According to Brown and Rodgers['®], an experimental design
is a strategy that the researcher uses to gather the data they
need, control the variables or factors that could affect that
data, and then conduct the appropriate analysis to test the
research hypotheses within a well-thought-out plan. They
also state that the investigator needs to select an appropriate
experimental design that yields reliable findings regarding
the correlations between independent and dependent vari-
ables and these guidelines were specifically applied by the
present study.

2.1. Participants

The research sample consisted of twenty female stu-
dents in the third grade, aged 14 to 15 years. The sample
consists only of females because the school is for girls only
and no other aim as set for that. The number of partici-
pants was relatively small due to pandemic-related restric-
tions, which limited the number of students allowed in the
classroom. The researchers ensured that all participants had
intermediate-level English competencies depending on their
marks in the previous semester. The textbook used was
English for Iraq by Terry O’Neill and Peter Snow (2016)
English for Iraq!'”). The experiment lasted for six weeks,
with two 45-minute English lessons per week. No additional
teaching tools were used that could impact the classroom
environment. The vocabulary items presented were related
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to the first three units of the textbook, with Unit One titled
“At the Mall.” For example, the words in the first lesson
were: zebra, teacher, police, snake, run, fruit, sell, and store.
The teacher instructed the students to associate each letter of
these words with a physical action, such as “Z” as a zigzag,
“T” as a twisting motion, and so on. In subsequent lessons,
the students were expected to recall the new words, associat-
ing them with the corresponding physical actions. During the
experiment, the instructor divided the students into groups
of five to facilitate dealing with them and to give them a
chance for more communication. The students were then
instructed to form the letter shapes using their hands, and if
more body parts were required, they could stand up and sit
down as needed. If a student performed the action correctly,

the teacher rewarded them with a compliment.

2.2. Data Collection

This research consisted of three parts. First, an experi-
ment was conducted in which students applied a method for
spelling new words through physical activity, guided by a
large banner displaying all the English letters along with cor-

responding actions. This banner was prominently displayed
throughout the experiment during all English classes.

The second part of the research involved assessing the
students’ performance using an evaluation tool. The students’
performance was evaluated by the teacher using a reflection
sheet designed to assess their progress over the course of
the semester. Additionally, a subjective component of the
research aimed to evaluate the students’ satisfaction with the
methodology applied. This reflection sheet, adapted from
Al-Obaydi and Al-Mosawi?], allowed for a comprehensive
evaluation, as students were assessed twice—once in the
middle and once at the end of the experiment—to obtain
comparable results (see Table 1). The advantage of using
the reflection sheet was its ability to evaluate multiple vari-

99 ¢C

ables simultaneously. The division of “poor”, “good” and
“very good” grading depend on the performance presented
by each student. The teacher used the reflection sheet as an
observation tool for each participant individually, with data
collected and analyzed by the researchers to derive the find-
ings. Throughout the experiment, the teacher recorded all
relevant information during each class, and these reflection
sheets were subsequently summarized and analyzed.

Table 1. Daily reflection sheet.

Name
Date
The Title of the Lesson

Spelling Vocabulary Acquisition

Vocabulary Retention

Total number of errors in spelling

Total number of the newly acquired words

Student’s performance in the oral daily exam of vocabulary]

Poor | Good | Very good

Students’ engagement in spelling

Total number of errors in guessing the new word

Student’s performance in the final oral exam of vocabularyj

Poor | Good | Very good

Poor | Good | Very good

The third instrument used in the research was a ques-
tionnaire designed to assess students’ attitudes toward the
applied methodology. It consisted of five questions with
three possible responses on a scale ranging from “Yes,” to
“Partially Agree,” to “No.” The last two questions were open-
ended. The questionnaire items were formulated based on
relevant literature and the study’s variables.

One of the primary limitations of this study is the small
sample size, which consists of only twenty female students
from a single secondary school. This limited sample may not
fully represent the broader population of secondary school
students, particularly across different regions, educational

settings, or gender groups. As a result, the generalizability

of the findings is constrained, and the outcomes observed in
this study may not be applicable to other contexts or student
demographics. Additionally, the research was conducted
during the 2020-2021 academic year, a period marked by
pandemic-related restrictions. These restrictions not only
limited the number of participants but also may have influ-
enced the students’ engagement and the overall classroom
dynamics, potentially affecting the study’s results.

Another limitation is the exclusive focus on female
students in a single-gender school, which precludes the pos-
sibility of comparing the effects of the TPR methodology
across different genders. Furthermore, the study’s reliance

on a specific textbook and vocabulary set means that the
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findings may be contextually bound to the content of English
for Iraq and may not necessarily extend to other curricula
or language learning materials. Lastly, the pilot nature of
this study, while beneficial for refining the methodology,
also means that the findings are preliminary and should be
interpreted with caution until further research with larger and

more diverse samples is conducted.

3. Results

The findings of this pilot study indicate that incorpo-
rating physical activity into a foreign language class can
significantly enhance student motivation and engagement.
Although the research sample was small, there were notable
improvements in specific areas such as spelling, vocabulary
acquisition, and retention. The implementation of total phys-
ical response (TPR) in this experiment proved to be both
effective and efficient, as detailed below. Specific Results
Related to the Research Questions is as follows:

3.1. Results for the First Question: How Much
Will the Technique Affect EFL Students’
Performance in Spelling?

Data from the reflection sheets revealed that during the
first three weeks of the experiment, each participant made
between 2 to 6 spelling errors. In the following three weeks,
the students’ spelling accuracy improved markedly, as they
became more focused and accustomed to the game. As a
result, the average number of errors decreased to between 1
and 3 per participant.

Additionally, the reflection sheets assessed students’
engagement in spelling activities, both chorally and individ-
ually. The results showed a gradual improvement in engage-
ment as described in Figure 1. In the first three weeks, the
ratings were evenly split between “good” and “very good.”
By the second three-week period, the number of “very good”
ratings increased, resulting in 16 “very good” and 4 “good”

ratings, with no “poor” ratings.

Despite the small sample size, the progress was evident,
with students showing marked improvement in their results.
This could be attributed to the fact that students perceived
the activity as a game rather than a learning exercise, which
increased their motivation and subjective engagement. Over
time, students became more comfortable and interested in
the activity, eagerly participating, which in turn motivated
previously inactive classmates who had been shy or initially

uninterested.

Performance in Spelling to Total No. of Errors

Ok N oW R AN

6 5 4 3 2 1

Errors

Figure 1. The Performance in spelling the total number of errors.

3.2. Results for the Second Question: How
Much Will the Technique Affect EFL Stu-
dents’ Vocabulary Acquisition?

The vocabulary introduced during the activity was
aligned with the theme of each unit in the students’ English
textbook. In each lesson, the teacher selected ten key words
deemed most important for students to learn through the
activity. Occasionally, certain words were repeated in sub-
sequent lessons if the teacher felt additional emphasis and
revision were needed to ensure retention.

The process of introducing new vocabulary began with
the words being presented through actions. Next, the par-
ticipants spelled the word aloud individually, followed by
the class repeating the word after the teacher. Finally, the
participant wrote the word on the board for the entire class
to see. These multiple steps enriched the vocabulary acquisi-
tion process, making it more effective than a single activity,
such as merely writing the word in a notebook as shown in

Tables 2 and 3, and Figure 2.

Table 2. Performance in vocabulary acquisition among weeks and weeks/newly acquired words/guessing new words.

Minimum Error in

Maximum Error in

Minimum Newly Maximum Newly

Categories Guessing the New Words Guessing the New Words Acquired Words Acquired Words
Weeks 1-3 3 6 35 45
Weeks 4-6 1 2 45 55
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Table 3. Performance in vocabulary acquisition among weeks and weeks/newly acquired words/guessing new words.

Categories Weeks 1-3 Weeks 4-6
Minimum error in guessing the new words 3 1
Maximum error in guessing the new words 6 2
Minimum newly acquired words 35 45
Maximum newly acquired words 45 55

Performance in vocabulary acquisition among weeks
/newly acquired words/guessing new words
55 o

45 a5 50
35 40
20
20
6
2 13 10
| — 0
. - o o
o o & &
& & & &
N £ S >
B & & &
& & & N
& & K 3
<& R & +
& <
5 & & &
,\0 &O 2 2
< & N N
o o N &
N3 S
& & o &
o & & K8
F & «

W Weeks 1-to-3 M Weeks 4-to-6

Figure 2. Diagram of performance in vocabulary acquisition among
weeks/newly acquired words/guessing new words.

3.3. Results for the Third Question: How Much
Will the Technique Affect EFL Students’
Vocabulary Retention?

Vocabulary retention analysis was conducted by the
researchers to determine the extent to which students mem-
orized the newly acquired words, specifically through the
movement-based game. Two oral tests were used for this pur-
pose. The first test was a daily oral quiz, where the teacher
asked each student individually about the words covered in
previous lessons and recorded the results. The second test
was administered at the end of every three weeks during the
experiment.

Students were rated on a three-point scale—good, very
good, and poor—based on the teacher’s evaluation as shown
in Figure 3. While the evaluation was subjective, the teacher
is an experienced educator, capable of assessing students
accurately, thereby minimizing subjective bias even in the
absence of a committee of evaluators. The results indicated
high levels of retention in both tests, as shown in Figure
3. The repetition of actions and spelling produced excel-
lent results in retaining new vocabulary. Therefore, this
movement-based game can be considered an effective prac-

tice for enhancing both short-term and long-term memory.

3.4. Results for the Fourth Question: What Are
the Attitudes of the Students toward Using
the Technique in Learning the English Lan-
guage?

The subjective opinions of the participants are crucial,
as the introduction of a game in an EFL class should promote
enjoyment and engagement rather than stress or fear. There-
fore, evaluating whether the students felt satisfied, frustrated,
or bored with this activity is essential to assess its effec-
tiveness. If the levels of subjective satisfaction are high, it
suggests that the students enjoyed the activity, found it mo-

tivating, and looked forward to it, as well as their English

class.
Performance in vocabulary retention
16
14
12
10
8
6
4
- | 2
£ £ £ £ £ £
& & o o & &
& & & N » o)
& < <& Q Q Q
< & N & N NS
& & & & S &
] G 7 N @ \7

W Weeks 1to 3 M Weeks 4-to-6

Figure 3. Performance in vocabulary retention.

Overall, the participants’ satisfaction levels were very
high. The vast majority assessed the process and implemen-
tation of this action game as beneficial and efficient in all
three aspects: learning new words, spelling, and retention.
While the participants may not have the expertise to evalu-
ate the benefits systematically and objectively, their positive
responses suggest they were satisfied with and enjoyed the
methodology. The fact that they felt the game could improve
their vocabulary acquisition, retention, and spelling is highly
encouraging, even though it was a subjective evaluation.
Their positive feelings toward the game likely contributed to

enhanced motivation and engagement.
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3.5. Results for the Fifth Question: Do You Pre-
fer Using Action and Movement Games
in Teaching or Other Kinds of Methods?
Why?

The answers to the last two questions revealed that most
students (18 out of 20) responded “yes” to the sixth question,
“Do you prefer using action and movement games in teach-
ing, or other kinds of methods? Why?” Their justifications

varied, with the most common responses being:

1. “I like playing in class.”

2. “I like playing and making movements with my friends.”
3. “I like games.”

4. “This makes me happy and overcomes my shyness.”

5. “I become eager for the English lesson.”

The most frequent suggestions from the students in-
cluded:

1. “T wish to use physical activities in all other subjects.”

2. “I suggest making this activity a part of our lessons’ rou-
tines.”

3. “We no longer like traditional ways of teaching. Please
change them.”

4. “Ask my teacher to use different action games.”

4. Discussion

As mentioned earlier, Total Physical Response (TPR) is
often not considered a modern tool and has been largely aban-
doned by many current textbooks. EFL/ESL teachers do not
frequently use it compared to several decades ago when this
methodology was popular and widely applied. However, our
findings clearly demonstrate that students are generally very
satisfied with this technique, as it introduces entertainment
and physical activity into the classroom, which young learn-
ers often perceive as fun. This supports the general findings
of previous research that TPR is an effective motivational
and engaging tool for language acquisition, and that students
typically appreciate additional activities beyond sitting in
front of a teacher or a book. These results align with those
of Xie?l, Dedi¢™, and Al Harrasi 2!,

The goal of this research was to revisit TPR methodol-

ogy and assess whether it still holds value in foreign language
learning, despite being described and evaluated half a cen-
tury ago, long before the advent of the Internet and social

media, which now dominate as supportive tools in L2 acqui-
sition for both students and teachers. Our research indicates
that TPR can still play a role in certain levels of L2 acquisi-
tion, particularly in secondary school settings. Students are
generally enthusiastic about engaging in activities beyond
what traditional textbooks offer. Given the scarcity of recent
research on TPR, our study aimed to reinvigorate interest in
this method and has shown that even in an era dominated by
global Internet communication and digital media, this sim-
ple tool can bring fresh energy to foreign language classes.
Although TPR may seem outdated in the context of modern
technology, the fact that students spend much of their free
time in front of screens suggests that any activity that reduces
screen time is likely to be welcomed. If that activity is also
physical, it is even more beneficial.

The results show that secondary school student skills
in spelling, vocabulary acquisition, and vocabulary retention
improved significantly when they used TPR. Our findings
do not claim that TPR is superior to other techniques and
methodologies, as teachers understand the importance of
combining various approaches to cater to the diverse person-
alities of students. However, our findings do suggest that
TPR can be a valuable tool in L2 acquisition, particularly
for younger students. The positive changes in performance
between the two parts of the evaluation indicate that gradual
enhancement occurred, possibly due to the repetition of the
game in each lesson and the enjoyment students felt when
participating.

The results also demonstrate that the study participants
held very positive attitudes toward this game, which was
somewhat surprising. One might assume that this activity
would not be sufficiently engaging, given the abundance of
stimuli available to students. However, this finding aligns
with the results of Dedié¢!¥! and Tawafak, Alfarsi, & Jab-
bar[?2]. We can conclude that the students exhibited high lev-
els of engagement, enthusiasm, entertainment, and class in-
teraction, which is a strong endorsement of the TPR method-
ology. Even though the activity was used at the beginning of
each lesson, the students’ positive mood persisted through-
out the class. Although the activity lasted only ten minutes,
it created a productive learning environment and made stu-
dents look forward to each lesson, as they expressed in their
feedback. The role of teachers is crucial in this process, as

they can foster a positive class environment and promote
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emotional intelligence among students 1.

Another important aspect highlighted by this study is
the use of implicit teaching methods to enhance students’
vocabulary acquisition. This approach needs serious con-
sideration by educational institutions as a viable solution
to many challenges, particularly in EFL contexts?*]. The
natural way of learning vocabulary, as opposed to traditional
textbook methods, provided by this game can strike a balance
between learning and entertainment, which is both effective
and productive. The results of this study are consistent with
Hounhanou!!), who recommends using physical action for
learning vocabulary, and with Al-Obaydi[?*], who noted that
implicit learning techniques do “not overload schools and at
the same time increase learners’ motivation and engagement.”
Our research findings also align with those of Doncheva (23],
Derakhshan & Shakki %], and Liu[?"!, who observed positive
outcomes after using various implicit techniques in teaching.
The ideas of Pishghadam et al.[?®] further support different
kinds of activities and relationships that enhance students’

willingness to attend class.

5. Conclusions

This study highlights several benefits of using move-
ment games, particularly in enhancing student engagement.
The lessons became more memorable and engaging, students’
concentration increased, and classroom behavior improved
as the activity involved each student individually. It also fos-
tered an inclusive learning environment where all students
could participate, whether in presenting or guessing, and
helped create a positive classroom atmosphere full of fun
and learning. This, in turn, increased students’ willingness to
actively attend lessons. The results of this study align with

(291 who demonstrated that incorporating phys-

those of Fiore
ical activities into a class environment improved students’
memory skills and created a favourable learning atmosphere,
ultimately motivating students to actively attend and enjoy
their English classes. Additionally, critical pedagogy aspects
could be developed through such activities 3%,

However, there are several limitations to this research.
Primarily, the study was conducted on a relatively small sam-
ple of students, so larger-scale research would be beneficial
to verify the findings and provide more statistically accurate

results. A broader geographical area would also be necessary

to obtain globally comparable data from various countries,
though we believe geographical discrepancies would not
significantly affect the results. Despite these limitations,
the preliminary findings of this pilot study could serve as
an impetus for further research into the implementation of
TPR methodology in L2 acquisition. It is important to note
that teachers should balance the number of words, the type
of game, the time allotted, and the level of effort required
to ensure effectiveness. Moreover, additional research is
needed to explore the implementation of TPR methodology
in foreign language learning at higher levels, such as inter-
mediate and advanced. There is currently a lack of research
in this area, possibly due to the assumption that TPR is only
suitable for lower levels of language competence, but this
assumption needs to be verified. Further psycholinguistic
research should focus on the mechanisms responsible for the
improvement of vocabulary acquisition and retention when
using TPR. Advances in neuroscience and cognitive science
have provided new approaches to understanding memory,

and these topics should be investigated in the context of TPR.
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Appendix A

A 100 high knees

B 20 crunches

C 30 jump squats

D 15 push ups

E 1-minute squat hold .

....................

G 10-20 metre sprint

H 20 squat jumps

| 30 jumping lunges

J 15 crunches

K 10 push ups

L 2-minute squat hold

,,,,,,,,,,,,,,,,,,,,

....................

O 40 jumping lunges

P 10-15 metre sprint

Q 30 crunches

R 15 push ups

....................

T 15 jump squats

U 10-30 metre sprint

V 3-minute squat hold

.....................

X 60 jumping lunges

Y 10 crunches

Z 20 push ups

Figure A1. Spell the Word in Action Game.
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