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ABSTRACT

Cooperative learning plays a vital role in enhancing students’ writing performance. A multitude of studies have
demonstrated that collaborative strategies not only strengthen students’ writing abilities but also enrich their social skills
and teamwork attitude. This study aims to design an innovative model for writing instruction that harnesses the power
of cooperative learning to elevate students’ writing skills, particularly in crafting compelling academic essays. Dick and
Carey’s model was used as the instruction design model, which includes several steps such as needs analysis, product design
and development, feasibility testing by experts, formative evaluation, product revision, and final product. The subjects
of this study included lecturers and students of the English Education Department. The research instruments consisted
of questionnaires, interviews, and writing tests. Based on the feasibility test by the experts and formative evaluation, the
product was declared feasible for use in Essay Writing courses. The writing test results showed an improvement in the
student’s scores before and after the implementation of the model. It can be concluded that this new model of instruction
has the potential to enhance students’ academic writing skills significantly. To enhance its effectiveness, it is recommended
that educators integrate this model into their curricula and provide continuous support and feedback to students throughout
the writing process.
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1. Introduction

The success of writing instruction can be influenced
by several aspects such as the selection of process-oriented
learning approaches, a balanced learning focus between the
writing process and writing products, authentic writing ac-
tivities, and the role of lecturers as facilitators!'!. Brown
& Leel!l mentioned that one of the important aspects of
writing instruction is the selection of teaching approaches
that are interactive and student-centered. This interactive
teaching approach can be found in the writing process with
student-centered learning, where students can work together
in groups to share and develop writing ideas together. In
ideal practice, writing is a complex and integrated process
that is interactive and recursive. In practice, writing in En-
glish as a foreign language, in terms of process, refers to
activities such as multidrafting, reflection, revision, and self
and peer assessment 2],

However, writing in a foreign language is viewed as
the most challenging skill to teach among the three other lan-
guage skills'> 4!, The difficulties commonly experienced by
foreign language learners in mastering writing skills are at-
tributed to a limited understanding of grammatical structures
and vocabulary elements™], along with low motivation and
writing anxiety, which are influenced by ineffective teaching
strategies and instructional styles that do not align with the
changes of the times[®). In addition, writing activities require
a wide range of highly complex skills. Language learners
in writing must navigate a range of higher-order skills, in-
cluding planning and organization, alongside essential lower-
order skills such as spelling, punctuation, and word choice [,
Moreover, teaching writing skills demands a considerable
investment of time, encompassing everything from preparing
materials and resources to the essential processes of read-
ing, editing, and offering personalized feedback on students’
work!7). Most lecturers rarely have enough time to attend to
this process. This is due to the reality of dealing with large
class sizes, which consequently reduces the time available
for planning and implementing the learning process!®!. In
larger class sizes, lecturers often resort to traditional teaching
strategies that limit opportunities for interaction, reducing en-
gagement between instructors and students, as well as among
the students themselves*.

The process approach to writing is one of instructional
approaches to teaching writing, which has been widely used

in writing instruction for a long time. The initial idea is not
to completely separate writing from its product by simply
directing students to follow the various stages of the writing
process but rather to build process-based writing lessons that
will affect students’ writing skills'%). In classroom practice,
the writing process incorporates the four most basic writing
stages such as planning, drafting, revising, and editing. There
are three additional stages carried out by teachers on students’
writing, namely responding, evaluating, and post-writing[4].

The writing process stages are presented in Figure 1.

Selection of topic: by teacher and/or students

Prewriting: brainstorming, collecting data, note taking, outlining, etc.

Composing: getting ideas down on paper

Response to draft: teacher/peers respond to ideas, organization,
and style

Revising: reorganizing, style, adjusting to readers, refining ideas

Response to revisions: teacher/peers respond to ideas, organization,
and style

Proofreading and editing: checking and correcting form, layout,
evidence, etc.

Evaluation: teacher evaluates progress over the process

Publishing: by class circulation or presentation, noticeboards,
Website, etc.

Follow-up tasks: to address weaknesses v

Figure 1. The writing process stages !

Writing with a process approach is one way to create
collaboration and cooperation between students. Collab-
orative writing is one of the important learning activities
for writing classes because of its emphasis on writing as
a process!'?!. This activity enables lecturers to cultivate a
classroom environment that mirrors the professional writing
process. Students engage in collaborative groups to enhance
the quality of their writing while taking ownership of their
work, a practice that has been widely used in writing instruc-
tion!?]. Adopting a process-oriented approach to writing
fosters a conducive, supportive, and collaborative learning
environment!'3]. Learning to write with a process approach
allows for cooperation and collaboration between fellow stu-
dents during the writing process which consists of several
stages such as pre-writing, drafting, editing, and proofread-
ing['¥. In their study, Benlaghrissi et al.['] also highlighted
that employing the writing process—encompassing planning,
drafting, editing, revising, and publishing—could signifi-
cantly enhance students’ paragraph writing skills.

Meanwhile, one highly effective learning model that
fosters collaboration among students is the cooperative learn-
ing model. This method is widely recognized as one of
the most effective approaches for teaching foreign language
writing, particularly in English. Cooperative learning has be-
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come indispensable in the classroom because it supports the

(1], Writing lessons

achievement of higher learning goals
in general do not or have not provided opportunities for
students to learn actively and establish meaningful communi-
cation between fellow students because the focus of learning
is more on individual achievement that is oriented towards
grades!'”!. The cooperative learning model, one of which
was popularized by Spenser Kagan, is a learning model ap-
plied to small groups of heterogeneous students who work
together to achieve a common goal['®].

The cooperative learning method is a structured and
systematic instructional strategy that can be used at all lev-

191 Meanwhile, Johnson &

els of education and subjects
Johnson?%! describe that in cooperative learning there is co-
operation to achieve a common goal. In cooperative learning,
individuals seek outcomes that are beneficial to themselves
and all other group members. It can be concluded that coop-
erative learning is a learning model that uses small groups so
that students can work together to maximize their learning
and that of their peers[>"). Overall, the foundational defini-
tions and descriptions of cooperative learning underscore the
critical role of collaborative engagement among students in
small groups. This interaction fosters a mutually supportive
environment that not only enhances the acquisition of aca-
demic content but, in certain interpretations, also empowers
students to actively construct their own knowledge. In ad-
dition, cooperative learning can improve students’ thinking
skills and help develop knowledge and strategies to improve

2] suggests that

writing?!l. In writing activities, Slavin!
cooperative learning can increase individual commitment
to working in groups and can influence individual skill im-
provement. Student interaction and involvement in group
discussions can help students develop arguments about more
complex issues and reflect on the results of writing. In line
with the above opinion, cooperative learning can improve stu-
dents’ thinking skills and help students develop knowledge
and strategies to improve their writing ability[?!].

It has been explained earlier that the basis of cooper-
ative learning is the collaboration among students within
groups to achieve both individual and collective learning
objectives. In cooperative learning, group work is distinctly
characterized by five essential attributes, which define its spe-
cific structure and objectives; (1) positive interdependence,

(2) individual accountability, (3) group processing, (4) pro-

motive interaction, and (5) the development of interpersonal
and small-group skills??!. Figure 2 presents an illustration
of cooperative learning, accompanied by a detailed depiction
of the essential skills that underpin this model.

Cooperative learning

Positive interdependence + Individual accountability

A\
LY m a, If_ s\g\\

2
Gr""“P and interpe"5°“

[23]

Figure 2. The cooperative learning social skills

Studies related to the use of cooperative models in
learning English writing at the university level generally
show significant results in improving student learning out-
comes as well as improving aspects of communicative skills.
Some studies focus on the effectiveness of using coopera-
tive models to improve students’ academic writing skills,
including!'”- 2421, Meanwhile, research on the application
of cooperative learning models in writing based on online
media was conducted by[1¢-3%31],

Previous studies on cooperative models in writing learn-
ing mentioned above generally aim to see the effects of learn-
ing models on students’ writing performance as well as on
improving students’ writing skills and learning motivation
with various approaches and strategies. Studies that focus on
developing a writing instructional model using a cooperative
learning approach are still unexplored. In an intriguing ex-
ploration of writing activities, Leonard 3?! conducted a study
centered on cooperative learning. However, his approach
was limited to the pre-writing phase, leaving critical stages
of the writing process unaddressed. This gap underscores
the pressing need to develop a comprehensive cooperative
learning model that spans all stages of writing. Thus, the pur-
pose of this study is to create an innovative teaching model
for academic writing that incorporates a process-oriented ap-
proach through cooperative learning—ultimately enhancing

students’ academic writing skills.
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2. Methods

The present study employed the Research and Develop-

1331 The steps consisted of

ment from Dick & Carey’s study
preliminary studies and needs analysis, product design and
development, feasibility testing by two subject matter ex-
perts (SMEs), formative evaluation (one-to-one, small group,
and field trial), product revision, and final product. There
were three universities in Banten province participated in the
preliminary study, while only one university was used for
formative evaluation and filed trial. For the purpose of the
field trial, the study involved a total of 30 students and one
lecturer, as it was designed to be a small-scale trial. The data
were collected from three instruments which were question-
naires, interviews, and writing tests to measure the students’
writing skills improvement before and after using the model.

The research workflow is shown in Figure 3.

Needs Design and Feasibility Formative

= One-to-one
Prelimenary ) evaluation
ii i Final product
Small group
Product evaluation

-F'leld trial

Figure 3. Research workflow.

Following the stage of design and development, the
product then was validated by external subject matter experts
(SMEs). The validation was conducted by two experts in
the field of English teaching and instructional design from
two universities in Banten province. The feasibility of the
product then was validated by using a five-point Likert-scale
instrument. The purpose of the validation testing was to
gather feedback to enhance the developed product and make

it more suitable for use, along with some suggestions for im-
provement. After the feasibility testing was completed and
some improvements were made, the formative evaluation pro-
ceeded. The formative evaluation consisted of three stages;
one-to-one evaluation, small group evaluation, and field trial.
The purpose of the one-to-one evaluation stage is to identify
and rectify the most evident errors in the product, as well as
to gather initial performance feedback and reactions from
learners regarding the content. Three representative students
were chosen as the respondents to participate in filling out
the questionnaire. They were from beginner, intermediate,
and advanced level. A five-point Likert-scale instrument was
used in the one-to-one evaluation.

After some information was collected and some im-
provements were made, then it was continued with the small
group evaluation. This evaluation involved more respondents
as many as eight respondents. The main purpose of small
group evaluation was to assess the impact of modifications
implemented after the one-to-one evaluation and pinpoint
any additional learning challenges that learners might still

face 33l

Once the small group evaluation was completed
and some revisions were made, the developed model was
tried out in the field trial stage. Field trial is the final stage
of the formative evaluation. One purpose of the field trial
is to evaluate the effectiveness of the instructional changes
made after the small-group stage. Another purpose is to as-
sess the suitability of the instruction for its intended context.
As many as 30 students and one lecturer participated in the
field trial. Along with the field trial, there were pretest and
posttest before and after the implementation of the model to
evaluate the students’ writing skill progress. A questionnaire
was given to the participants to collect data for making final
adjustments. Changes were implemented in the developed
model after analyzing the data obtained from identifying is-
sues during the trial period. The instrument details are shown
in Table 1.

Table 1. Data collection instruments.

Research Stages Data Collection Techniques

Research Instruments Data Sources

Preliminary study & Needs Observgtlon Ot.)servatlon s.heet Students
. Interview List of questions Lecturer
analysis . .
Survey Questionnaire
Design and Development
Expert judgment Survey Questionnaire Experts in the field of English

Teaching and Instructional Design
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Table 1. Cont.

Design and Development

Survey
Test

Formative evaluation (one-to-one,
small group, field trial)

Questionnaire Students

Test sheet

3. Findings and Discussion
3.1. Findings

Based on a preliminary study that involved observa-
tions and interviews with both lecturers and students concern-
ing the current state of academic essay writing instruction,
it could be concluded that the pedagogical model employed
by lecturers was suboptimal in enhancing students’ essay
writing skills. Consequently, there was a pressing need for
initiatives aimed at refining and optimizing the instructional
model utilized in this context. In light of this, it was essen-
tial to enhance and adapt the instructional model employed
by lecturers to better align with the learning requirements
specific to academic essay writing. This new learning model
aimed to enable students to learn to write academic essays
more optimally following the learning objectives that had
been set. In addition, based on the results of interviews
conducted with lecturers, a learning model was needed that
emphasizes the process or stages in writing by emphasizing
the aspects of cooperation among fellow students in aca-
demic writing. Subsequently, a new instructional model was
developed that employed a cooperative framework aimed
at teaching academic writing by utilizing a process-oriented
approach. Figure 4 presents the components of the writing
instructional model based on the process approach using

cooperative learning.

ok toget
complete the tasks

vy,  guilibor,
canva, readwritethink,
oxford dictionaries

appropriately
cooperative

Figure 4. The components of writing instructional model based on
process approach using cooperative learning.

In general, the learning scenario consists of the follow-
ing stages (as shown in Figure 5):
1) Pre-learning Stage

The pre-learning stage is the initial stage before writing-
learning activities are carried out. At this stage, the lecturer
provides directions and instructions related to the course
of the learning process. There are several activities carried
out by lecturers at this stage including determining learning
objectives, making decisions, communicating tasks, goal
structures, and learning activities.
2) Pre-writing Stage

The pre-writing stage is the initial activity before writ-
ing which aims to explore writing ideas, motivate students
to write, and prepare students with the skills and sub-skills
needed for the main task of writing. There are two main
activities in the pre-writing stage, namely exploring writing
ideas and organizing writing ideas in the form of a writing
outline.
3) The During-Writing Stage

The during-writing stage is an activity where students
develop ideas obtained at the pre-writing stage into writing.
There are three main activities in the writing stage, namely
drafting, revising, and editing.
4) Post-writing Stage

The post-writing stage is a post-writing activity carried
out by lecturers and students on the finished writing. There
are two main activities in the post-writing stage, namely
evaluating writing (evaluating) and presenting writing (pub-
lishing).

«Exploring writing
ideas

Post-writing

*Evaluating
*Publishing

*Determining learning
objectives

*Making decisions
*Communicating tasks,
goal structures, and
learning activities

*Drafting
*Revising
*Editing

During-writing

*Organizing writing
ideas

Figure 5. The syntax of the cooperative model to teaching writing
with process approach.

To find out the needs of students towards the Essay

writing learning model was done through distributing a ques-
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tionnaire. The distribution of the questionnaire was carried
out to know the students’ needs for the Essay Writing learn-
ing model which became the basis for the development of
the Essay Writing learning model. The questions contained
in the questionnaire were arranged based on the components
of the learning model which contained the following aspects:
a) syntax; b) principle of reaction; c) social system, d) sup-
port system, e) instructional impact, and f) nurturing impact.

Figure 6 shows the results of the needs analysis.

Accompanying impact
Instructional impact
Support system

Social system
I 2,7

Reaction Principle
I .7

Syntax
I .6

34 35 3,6 3,7 3,8 38 4 41

Description: 4.2 to 5.0 = urgently needed, 3.4 to 4.2 = needed, 2.6 to 3.4 = moderately needed,
1.8 t0 2.6 = less needed, 1.0 to 1.8 = not needed

Figure 6. Results of the needs analysis.

Based on the data presented in Graphic 1, it is evident
that students require the comprehensive integration of all
components within the academic writing learning model,
particularly when implemented through a cooperative frame-
work. Each item analyzed in the needs assessment question-
naire falls within the “needed” category, indicating a strong
demand for these elements. This conclusion was further
substantiated by the average scores attributed to each com-
ponent of the learning model, which ranged from 3.4 to 4.2,
consistently reflecting a “needed” category. After the needs
analysis was done, the developed model was examined by
the experts. The expert evaluation summary indicated that
the findings were categorized as “very good,” with a few
recommended revisions for improvement. The summary of
the experts’ evaluation is shown in Figure 7.

Following the feedback received from the experts and
some revisions were made, the process of model develop-
ment continued with formative evaluation. The results of the
formative evaluation are shown in Figure 8.

Following the one-to-one evaluation, the results fell
into the “good” and “very good” categories, albeit with a
few necessary revisions. This promising feedback paved the
way for the next phase, which involved a small group evalu-

ation aimed at further refining and enhancing the outcomes.
The summary of the small group evaluation is shown in the
Figure 9.

Expert Il

Expert |

mExpert! mExpertil

Description: 4.2 to 5.0 = very good, 3.4 to 4.2 = good, 2.6 to 3.4 = fair,
1.8 to 2.6 = not good, 1.0 to 1.8 = not very good

Figure 7. Summary of expert evaluation.

Very good

m Student il

Very good

Good

&

W Student |

m Student |l

Description: 4.2 to 5.0 = very good, 3.4 to 4.2 = good, 2.6 to 3.4 = fair,
1.8 to 2.6 = not good, 1.0 to 1.8 = not very good

Figure 8. Summary of one-to-one evaluation.

4,6 Very good
45 Very good

44 Very goodVery good
a3 Very good Very good
42
41
Good

4
39
38
3,7

mStudent 1 m Student 2 m Student 3 m Student 4

Very good

m Student 5 m Student 6 m Student 7 m Student 8

Description: 4.2 to 5.0 = very good, 3.4 to 4.2 = good, 2.6 to 3.4 = fair,
1.8 to 2.6 = not good, 1.0 to 1.8 = not very good

Figure 9. Summary of small group evaluation.

The results of the small group evaluation indicated that
the model being developed was in the “very good” category.
Seven out of eight students stated that the model was in the
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“very good” category and could be used in the field trial stage.
Then, the last stage of formative evaluation is field trial. A
total of 30 students and one lecturer participated in the field
trial, which was conducted for four sessions, each adhering
to the stages of the process writing approach. Each session
lasted for three periods of 50 minutes each. Upon conclusion
of the field trial, students were administered a questionnaire
designed to evaluate the efficacy of the model’s implementa-
tion. The summary of field trial evaluation results is shown
in Figure 10.

The learning model fosters collaboration skills among...
Learning models make the learning process more...

I 4,15

The learning model fosters student motivation 42

The learning model attracts students' interest in learing 42
The learning model is fun and not boring

The learning model can be applied to Essay Writing... EE — 1,15

The learning model meets students' exp 1S N, 4,11

The learning model is in accordance with the... 4,03
I 1,15
Learning model improves students’ ing and... 4,26
Learning model improves students’ and... 4,15

Learning model in accordance with course learning...

Teaching materials and evaluation materials can be... EEE———————— 4,11

The learning steps and time allocation required can be... 43
The use of vocabulary, sentence complexity, and... EE———————————— 4,11

Overall the learning model is easy to understand and... EEE———— 4,03
39 395 4 405 41 415 42 425 43

mScores average

Description: 4.2 to 5.0 = strongly agree, 3.4 to 4.2 = agree, 2.6 to 3.4 = disagree,
1.8 to 2.6 = disagree, 1.0 to 1.8 = strongly disagree

Figure 10. Summary of the field trial evaluation.

According to the findings presented in Graphic 5, the
majority of students expressed positive responses regarding
the implementation of the model. The predominant responses
fell within the categories of “agree” and “strongly agree,”
demonstrating a favorable perception among participants.
This outcome suggested that students held a positive percep-
tion of the model under development, believing it had the
potential to enhance their academic writing skills. To evalu-
ate the extent of improvement in these skills, both a pretest
and a posttest were administered before and following the
field trial. The summarized results of these assessments are
presented in Table 2, illustrating the measurable progress
achieved throughout the study.

Based on the information presented in Table 2, there is
a noticeable rise in the average scores from the pretest to the
posttest, indicating improved learning outcomes following the
implementation of the learning model. The average score for
the pretest was 80.73, compared to a posttest average of 93.83.
These findings suggest that the cooperative teaching model
using a process approach is effective for teaching academic
writing. Each stage of the process contributes significantly

to the enhancement of students’ writing performance.

Table 2. Summary of pretest and posttest results.

N Minimum Maximum Mean Std. Deviation
Pretest scores 30 58 94 80.73 8.200
Postest scores 30 84 98 93.83 3.563
Valid N (listwise) 30

3.2. Discussion

The cooperative learning model of English essay writ-
ing based on the process approach that was developed re-
sulted from several revisions in the previous stages to obtain
the desired final model. In general, the model consists of
six main components of learning model, namely: 1) syn-
tax, 2) social system, 3) principle of reaction, 4) support
system, 5) instructional impact; and 6) nurturing impact 34!,
The final product of this research and development is a co-
operative learning model of English essay writing with a
process approach. The model consists of two products: (1)
The semester learning plan, consisting of a syllabus and a
unit of lecture program, and (2) the design of a learning sce-
nario. The instructional model development based on these

six components is in line with the study conducted by Hafina

et al.[33], who developed the Character Education Model.
The model consisted of several components such as focus
(model objectives), syntax (instructional and process), prin-
ciples of reaction (teachers’ reactions to student responses),
social systems (activities), support systems (teaching ma-
terials), and applications. This study also supports another
study conducted by Usman & Anwar3®! who designed and
developed a teaching material using Borg and Gall’s design
model of instruction. The development followed several
stages such as (1) preliminary studies and needs analysis,
(2) product design and development, (3) evaluation, field
test, and product revision, (4) and product refinement and
dissemination.

The learning framework established in this model is
informed by a thorough analysis of the situational context
and conditions, as well as an assessment of student needs
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related to academic essay writing. The instructional design
for developing academic writing skills, specifically in the
context of crafting academic essays, comprises six funda-
mental stages, namely: 1) planning, 2) drafting, 3) revis-
ing, 4) editing, 5) evaluating, and 6) publishing> . These
six fundamental stages are systematically integrated into
three key activities of the writing process: pre-writing ac-
tivities, during-writing activities, and post-writing activities.
This confirms the California State University, Stanislaus in

Celce-Murcia et al.[?7]

states that there are three stages of
activities in writing, namely pre-writing, while-writing, and
post-writing.

This study supports previous research which stated that
before writing, student writers use strategies by preparing
writing materials and organizing writing ideas, planning a
writing framework, and setting writing goals[*®/. Another
study also supports the current findings, which was con-
ducted by Chien3%). Upon completing the first draft, student
writers engage in a thorough review of their work, taking into
account feedback received from lecturers and peers. They
then make necessary revisions to ensure their writing meets
the established criteria for quality and correctness, while also
aligning with the intended purpose of the writing task >, In
line with this study, research conducted by Albesher*’! on
writing with the process and cooperative approach showed
that students who wrote essays cooperatively produced better-
written texts (in the aspects of development, cohesion, and
organization) than students who wrote essays alone. Another
study on the process approach was also discussed by Auliyah
& Arrasyid "), who stated that the process-based stages play
a significant role in essay writing, with over half of the ef-
forts involved in creating an essay being attributed to these
stages, indicating that they are highly beneficial for students,
as highlighted by the author.

Besides learning achievement, this learning model also
has a positive effect on students’ attitudes towards writing.
Because the principle of cooperative learning is to work to-
gether so that individual and group goals are achieved, it
requires considerable interaction between fellow students.
This makes this learning model student-centered. As men-
tioned by Jacobs & Renandya[’], that one of the elements
of student-centered learning is student-student interaction.
According to Jacobs & Renandya ], interaction allows stu-
dents to learn from fellow students and develop the skills

needed to learn together. In this case, learning by working
together is the main key in this cooperative learning model.
Through cooperative learning, students create strong friend-
ships and mutual respect through group interaction which
causes the classroom environment and students’ positive at-
titudes toward learning to improve 3. While the results of
research from Tran[*Yl proved that collaborative interactions
that occur among students in groups strengthen cooperation
which can increase learning motivation for the better.
Based on the results of the current study, cooperative
learning also has a positive impact on students’ learning
achievement. This is indicated by the improvement of the
writing test scores before and after the implementation of the
model. A meta-analysis study conducted by OZTURK 4] on
the effect of cooperative learning models between 20102021
on student learning outcomes showed that cooperative teach-
ing has a positive impact on student learning outcomes. The
impact of employing a cooperative learning model in writing
can be further elucidated by the findings of a study con-
ducted by Khan!'71, which highlighted how collaborative ap-
proaches in writing not only enhance students’ engagement
but also improve their writing skills and overall academic per-
formance. A systematic review analysis research on writing
approaches employed in ESL classrooms done by Selvaraj
& Aziz!*l showed that the process approach has predomi-
nantly been utilized in teaching writing in ESL contexts at
both secondary and tertiary levels. The results demonstrated
that scaffolding cooperative learning, along with feedback
from teachers and peers, contributes to enhancing the writing
skills of ESL students. Based on this explanation, it can be
concluded that cooperative learning serves as an effective
technique for teaching essay-writing skills to students. This
approach fosters collaboration, encourages peer feedback,
and ultimately enhances students’ writing abilities.
Escalante*’] mentioned in her study that students en-
hanced their writing skills by implementing process-based
approach strategies. The findings showed that most of the
students gained improvements in the organization and con-
tent of their written work. This reflected a more effective
communication of ideas in the foreign language. In the cur-
rent study, it is shown that the developed model of instruction
can lead to students understanding of the academic content
as well as motivation to learn. This aligns with the research
conducted by Alexon et al.[*®], which highlighted the criti-
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cal importance of developing teaching materials. Research
showed that the developed teaching materials could foster a
supportive environment for both students and teachers, as it
significantly motivated students to engage with and master
the English language. Another study conducted by Caux
& Pretorius[*” showed that collaborating with one another
promoted trust, collegiality, and group learning. Collabo-
rative peer feedback was seen by participants as a means
of enhancing academic writing skills, boosting confidence,
and boosting self-esteem. However, a study on cooperative
learning conducted by Tamimy et al.’% found that teach-
ers’ knowledge, beliefs, and implementation issues prevent
cooperative learning from being widely and consistently im-
plemented in the classroom, despite the positive perceptions
of its advantages.

The development of a cooperative learning model for
academic essay writing is expected to have a nurturing impact
on students. Among the nurturing impacts are interpersonal
and intrapersonal skills such as leadership, decision-making,
building trust, communication, and conflict management
skills 1. In addition, students are expected to have good so-
cial skills such as problem-solving, openness to suggestions
and criticism, and creative and critical thinking[??]. In this
study, the nurturing impact of the learning model includes
social skills which consist of exchanging ideas and thoughts,
exchanging information, reference sources, and learning ma-
terials, giving and receiving constructive feedback, taking
turns talking with their partner in the group, working together
with their partner in the group in completing the writing task,
providing constructive support in completing the writing
task, showing a positive attitude while working together in
the group, being a good listener to their group mates/partners,
and respecting the different opinions of their group mates.

The results of this current study are in line with the
research conducted by Leonard*?!, who used social network-
ing applications in cooperative writing learning. The social
networking application makes writing activities, especially
pre-writing activities, more interactive, interesting, and trans-
parent and motivates students. Wiboolyasarin et al.[?] also
discussed the role of Al tools in the writing process, not-
ing their positive impact on specific aspects of collaborative
writing interventions that are enhanced by Al-generated feed-
back. This study has important implications for both research

and teaching practices, providing valuable insights into en-

hancing second language writing skills through targeted Al
feedback and structured collaborative efforts. Meanwhile,
research conducted by Hung 3] showed that students gained
additional skills in working in groups, including problem-
solving skills and increasing self-confidence. Meanwhile, a
study conducted by Bashiri & Shahrokhi** showed that the
process-based approach had a beneficial impact on learners’
writing skills, critical thinking abilities, and their sense of

autonomy.

4. Conclusions

This research aims to design and develop an instruc-
tional model for academic writing with a process approach
that utilizes a cooperative learning approach. This innova-
tive model seeks to integrate the process approach to writing,
which emphasizes the stages of writing development, with
cooperative learning methodologies as a pedagogical strat-
egy. This synthesis represents a significant advancement in
writing instruction, offering a novel framework for enhancing
student engagement and collaborative skill development in
the writing process. The model consists of several structured
stages such as pre-learning, pre-writing, during-writing, and
post-writing. These stages are aligned with the principles of
cooperative learning, which include setting goals, making
decisions, communicating tasks, establishing goal structures,
engaging in learning activities, monitoring progress, interven-
ing when necessary, and conducting evaluations. To assess
the effectiveness of the developed model, feasibility testing
is conducted involving expert evaluations and it is followed
by formative evaluation. Both the evaluation results show
that the developed model is feasible and effective to use in
academic writing classes. These steps are crucial and are
undertaken in subsequent phases of the research to ensure
that the model meets the educational needs and improves
the learning outcomes for students in academic writing. The
developed model shows that cooperative learning together
with the process approach in writing can improve writing
skills so that this model can be applied to writing learning
contexts in general. It is recommended that further research
be conducted to assess the effectiveness of this model across
a broader spectrum, encompassing a diverse range of partici-
pants, research focuses, and sub-focuses, as well as various

research contexts.
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