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ABSTRACT

This study examines the interplay between teachers’ self-efficacy and professional development needs of 15 EMI

(English Medium Instruction) economics lecturers at a university in Vietnam. Using Nvivo 12 software for qualitative data

analysis, the research identifies the divergent needs of experienced and novice lecturers in the EMI context. Experienced

lecturers, who typically possess higher level of self-efficacy, prioritize professional development that enhances their teaching

practices, adapts to emerging challenges, and fosters inclusive and dynamic learning environments. These lecturers focus on

enhancing their pedagogical skills to meet the evolving demands of their students and to incorporate innovative teaching

methods and a more student-centered approach. In contrast, less experienced lecturers focus on building language confidence

and addressing pedagogical challenges. For these lecturers, professional development primarily revolves around improving

their language proficiency and developing effective instructional strategies to handle classroom dynamics, communication

barriers, and student engagement issues in an EMI setting. The findings emphasize the importance of tailored professional

development programs to meet these distinct needs. Additionally, the study highlights the role of vicarious experiences, such

as peer observation, in promoting reflective practices and facilitating the exchange of successful teaching strategies. Positive

feedback and emotions are also found to contribute to increased self-confidence and engagement in professional development.

Ultimately, the research suggests that a balanced approach addressing both emotional and professional development needs is

essential for enhancing teacher self-efficacy, thereby fostering effective, inclusive teaching practices in the EMI context.

Keywords: Teacher Self-Efficacy; Professional Development; Emi; Lecturers; University

*CORRESPONDINGAUTHOR:

Thi To Loan Pham, Faculty of English, Thuongmai University, Hanoi 100000, Vietnam; Email: loanptt@tmu.edu.vn

ARTICLE INFO

Received: 1 December 2024 | Revised: 13 December 2024 | Accepted: 15 January 2025 | Published Online: 21 January 2025

DOI: https://doi.org/10.30564/fls.v7i2.8171

CITATION

Pham, T.T.L., 2025. The Interplay between Emi Lecturers’ Self-Efficacy and Their Professional Development Needs: A Case Study at a Vietnamese

University. Forum for Linguistic Studies. 7(2): 217–230. DOI: https://doi.org/10.30564/fls.v7i2.8171

COPYRIGHT

Copyright © 2025 by the author(s). Published by Bilingual Publishing Co. This is an open access article under the Creative Commons Attribution-

NonCommercial 4.0 International (CC BY-NC 4.0) License (https://creativecommons.org/licenses/by-nc/4.0/).

217

https://orcid.org/0000-0001-8588-7277


Forum for Linguistic Studies | Volume 07 | Issue 02 | February 2025

1. Introduction

The increasing adoption of English medium instruc-

tion (EMI) worldwide is driven by various factors including

globalization, the dominance of English as a lingua franca

in academic and professional fields, and the desire of in-

stitutions to attract international and domestic students [1].

Extant literature indicates that EMI facilitates students’ En-

glish proficiency, accommodates access to global knowledge,

enhances employability [2], and promotes the international

visibility and competitiveness in higher education [3]. While

EMI offers opportunities for students and institutions to par-

ticipate in global academic discourse, it also poses consider-

able challenges, particularly for lecturers who are required to

teach complex subject matter in a language that is not their

native one [4]. One major concern is students’ insufficient

command of English leading to their struggle with subject

content delivered in English [5]. Additionally, lecturers con-

tend with obstacles pertaining to English proficiency and

elevated workload [6]. Therefore, a number of studies have

conducted to tackle the challenges to promote the effective-

ness of EMI programs. As teachers play the role of active

agent in advancing the successful implementation of EMI,

their attributes need to be examined in order to enhance the

overall quality of the programs. An effective approach to

enhancing teaching quality involves continuous professional

development for EMI educators. Ref. [7] postulates that teach-

ers engage in professional development to acquire and imple-

ment new knowledge and skills, ultimately improving their

job performance. Professional development encompasses a

variety of activities namely collaborative discussions among

colleagues [8], attending conferences and workshops [9], peer

classroom observation [10], journal publications [11], conduct-

ing research, and engaging in professional literature such

as books and articles [12, 13]. Studies reveal that a range of

internal and external factors significantly influence teachers’

engagement in professional development activities [14, 15]. In-

ternal determinants comprise teachers’ attitudes and their

self-efficacy, while external factors extend to time availabil-

ity, financial resources, the impact of school leadership, peer

influence, and the prevailing school culture [16–18]. Among

these factors, teacher self efficacy is considered a strong

predictor of their participation in professional development

as it is “teachers’ judgment of their capabilities to organize

and execute courses of actions required to attain designated

types of performance.” [19]. In the context of EMI, lecturer

self-efficacy refers to the confidence in their ability to deliver

subject matter in English effectively. Several studies have

highlighted that the self-efficacy of EMI lecturers is a pivotal

determinant of their teaching effectiveness [20, 21]. Ref. [21]

discovered that lecturers with higher self-efficacy were more

successful in engaging students and overcoming linguistic

barriers. Conversely, low self-efficacy frequently results

in reduced motivation, anxiety, and less effective teaching

practices [4].

In the Vietnamese context, ref. [22] emphasizes that lec-

turers’ self-efficacy in EMI programs is influenced by their

language proficiency and prior exposure to EMI teaching

environments. A lack of confidence in their English abili-

ties often correlates with lower self-efficacy and a higher

demand for professional development. Although a relation-

ship between EMI lecturers’ self-efficacy and professional

development has been established, there is limited research

that explores this connection in depth. Consequently, further

investigation is required to examine the dynamic interplay

between these two constructs.

2. Literature Review

2.1. EMI Teacher Self-Efficacy

Teacher self-efficacy is defined as the belief in one’s ca-

pability to effectively teach and positively influence student

learning outcomes [23]. In education context, self-efficacy

refers to teacher’s confidence in managing classroom be-

havior, delivering instructional content, engaging students,

and fostering a productive learning environment. Teachers

with high self-efficacy possess a strong belief in their ability

to manage classroom tasks, engage students, and cultivate

meaningful learning experiences. They are likely to imple-

ment innovative teaching methods and adapt to student’s

needs, demonstrate perseverance in overcoming challenges,

such as managing disruptive behavior or accommodating di-

verse learning needs. Additionally, teachers exhibit resilience

by engaging in experimentation, adopting new pedagogical

approaches as well as maintaining positive classroom atmo-

sphere which eventually enhance student motivation and

learning outcomes [24]. On the contrary, low self-efficacy is

characterized by teachers’ lack of confidence in their teach-

ing ability; resulting in higher level of stress when confronted
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with challenges. As such, they are less inclined to explore

new instructional strategies and tend to depend on traditional,

less engaging methods. Consequently, they have to struggle

with classroommanagement and may perceive themselves as

less competent in inspiring or motivating their students [25].

In the context of EMI, self-efficacy plays a pivotal role

because it affects how confident lecturers feel when deliv-

ering content in a language that is not their mother tongue.

It also influences their resilience in overcoming challenges,

their classroom management, and their interaction with stu-

dents [1].

Importantly, high self-efficacy in EMI lecturers not

only influences their ability to communicate effectively in

English but also affects their resilience in overcoming linguis-

tic and cultural barriers. Teachers with strong self-efficacy

are better equipped to manage classrooms where language

proficiency varies widely, adapt instructional techniques to

meet the needs of multilingual students, and foster meaning-

ful interactions. Additionally, they are more likely to create

a supportive environment that encourages student participa-

tion and learning, despite the challenges of teaching in a non-

native language. Conversely, lecturers with low self-efficacy

in EMI settings may feel inhibited by language barriers, re-

sulting in reduced confidence in classroom management and

limited use of dynamic teaching approaches. These chal-

lenges can impact their ability to effectively engage students

and promote deeper understanding of the subject matter [4].

Therefore, fostering self-efficacy among EMI lecturers is crit-

ical for ensuring successful teaching and learning outcomes

in educational contexts.

2.2. Four Sources of EMI Teacher Self-Efficacy

Rooted in [23] social cognitive theory, the four sources

of EMI teacher self-efficacy comprise mastery experiences,

vicarious experiences, verbal persuasion, and physiological

and affective states.

2.2.1. Mastery Experiences

Mastery experiences refering to personal success in

teaching activity are considered the most significant source

of self-efficacy [26]. Noticeably, when people gain success

in an activity and perceive it as the outcome of their own

efforts, there is a likelihood that self-efficacy increase [27],

leading to further success in the furture if the task is repeated.

In contrast, failure to achieve success can lower self-efficacy,

resulting in an expectation of future failure, irrespective of

actual abilities or available resources [28]. For EMI teachers,

successful teaching experiences implies effective communi-

cation in delivering content in English, overcoming language

barriers, or actively engaging students, enhancing their confi-

dence in their teaching abilities. Consistent successes boost

self-efficacy while repeated failures can undermine it.

2.2.2. Vicarious Experiences

This source involves observing others, for example col-

leagues in successfully managing classrooms or executing

new teaching strategies [23]. Studies indicated that vicarious

experiences are most effective for early-career teachers or

those who are not familiar with a new teaching context [24].

By witnessing successful teaching practices, inexperienced

teachers are likely to build stronger belief in their own ability.

Additionaly, vicarious learning also facilitates collaboration

between teachers as they can share and observe effective

teaching techniques from others. Ref. [29] claimed that by

engaging in professional learning communities through ob-

servation and discussion about teaching practices, teachers

experience higher levels of self-efficacy. These vicarious

experiences offer teachers exemplars of effective teaching

methods, which accommodate their modification and and

integration into their own classroom practices. In EMI con-

text, vicarious source plays the vital role in allowing peers

to observe and learn from others’ successes. As such, less

experienced EMI teachers can strengthen beliefs in their own

ability by observing their colleagues navigate challenges and

deliver effective EMI lessons.

2.2.3. Verbal Persuasion

Verbal persuasion refers to positive feedback, encour-

agement, or advice from others including colleagues, admin-

istrators, mentors or even students [23, 30]. This source plays a

crucial role in shaping a person’s self-efficacy as it reinforces

teachers’ belief in their competences and motivates them to

confront challenges. By enhancing a positive belief in their

own capabilites, verbal persuasion encourages teachers to set

higher goals and take advantage of opportunities they might

have otherwise overlooked [24, 31]. With EMI teachers, this

source fosters their confidence and concurrently amplifies

their readiness to embrace new challenges, which ultimately

boosts professional development [23, 30] also highlight the sig-
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nificance of verbal persuasion in professional development

settings for EMI teachers. Specifically, teachers who en-

gage actively in collaborative learning communities, where

verbal encouragement and supportive dialogues are promi-

nent, demonstrate a higher level of self-efficacy and develop

their belief that they can deliver successful English-content

lessons.

2.2.4. Physiological and Affective States

Physiological and affective states encompass a range

of physical conditions and emotional responses that promi-

nently influence teachers’ performance. Factors such as

stress, fatigue and overall health are associated with physical

symptoms which impact how teachers interact with students

and the way they manage classroom. Affective states pertain

to the emotional conditions comprising the feelings of enthu-

siasm, frustration, joy or burnout. Ref. [32] state that teachers

who experience positive affective feeling such as enthusi-

asm and optimism, tend to foster supportive and engaging

classroom atmosphere. Conversely, negative feelings such

as anxiety and burnout are the main causes of disengage-

ment and diminished effectiveness in teaching [33]. For EMI

teachers, unpleasant emotion such as stress, anxiety, stress or

nervousness about teaching in English can lower their self-

efficacy, leading to increased mental fatigue and decreased

classroom management [34, 35]. In contrast, positive emotions

facilitate the enhancement of self-efficacy which eventually

maintain a stronger belief in their capability in EMI setting.

2.3. EMI Teacher Self-Efficacy and Teacher

Professional Development

Ref. [36] postulates that the dual demands of teaching

content and mastering English places a substantial cognitive

burden on lecturers. As a result, focused professional devel-

opment programs are essential in assisting EMI teachers to

overcome these challenges. As professional development

provides important resources for supporting effective EMI

implementation, it is fundamental to improving the skills and

boosting the confidence of EMI teachers. Literature indicates

that English proficiency, pedagogical competence, commu-

nicative competence, and cultural competence are among

the professional development activities [37–39]. English pro-

ficiency is one of the major concerns of EMI teachers as

language skills play the prominent role in delivering effec-

tive lessons and engaging with students [4]. A solid comand of

English makes it possible to handle the complexities of aca-

demic content, ensuring clear communication and facilitating

students in understanding lessons in the second language.

Moreover, pedagogical competence is critical for EMI teach-

ers as it allows them to tailor their teaching methods to ac-

commodate students’ diverse language proficiency while

delivering content. A strong grasp of pedagogical strategies

can create an engaging and inclusive learning environment.

Ultimately, good pedagogical implementation fosters the

overall educational experience for students in EMI contexts.

Communicative competence involves the capability to ef-

fectively convey information and promote understanding in

the second language. It facilitates meaningful interactions

in the classroom and ensures that students grasp complex

concepts. This skill accommodates an engaging learning

environment that encourages active student participation. Fi-

nally, cultural competence enables EMI teachers to grasp

understanding about diverse cultural backgrounds of their

students which create an inclusive classroom environment

where all students feel valued and engaged. Moreover, this

competence ensures teachers’adaptation in teaching methods

to cater various learning styles and expectations of students

from different cultural settings.

Ref. [20] argues that effective professional development

is iterative process that provides opportunities for teachers to

reflect on their practices, experiment with innovative strate-

gies, and receive constructive feedback. For EMI teachers,

professional development programs that address language

proficiency, instructional methods, and cross-cultural com-

munication are particularly beneficial [4]. Components of

professional development supporting teachers’ self-efficacy

encompass language proficiency traning [21], pedogogical

skill development [12, 40], collaborative learning [10, 12], cul-

tural competence training [41], feedback and reflection [42].

Being informed about the interplay between self-efficacy

and professional development, institutions may prioritize

tailored programs that address the specific needs of EMI

teachers.

In the context of English medium instruction, lecturers

with varying levels of experience exhibit distinct differences

in their pedagogical appoaches, classroom management and

preferences for professional development activities. Novice

teachers are those with less than less than three years of
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teaching experience, whereas experienced teachers typically

possess at least five years of teaching experience, during

which they have the opportunities to hone their skills [43].

In this study, experienced teachers are identified as those

who have five years or more of teaching EMI, whereas less

experience teachers are those with fewer than five years of

experience.

The present study addresses the following research

questions:

1. In what ways are four sources of self-efficacy interrelated

to EMI lecturers’ professional development needs?

2. How do self-efficacy levels of EMI lecturers influence

their preferences for professional development activities?

3. Methodology

3.1. Participants

This study adopted a multiple case study to investigate

the interplay between EMI lecturers’ self-efficacy and their

professional development needs in a Vietnamese higher ed-

ucation context. A total of 15 economics-content lecturers

from a prominent Economic University in Vietnam were re-

cruited as participants for this investigation. Data collection

was conducted through semi-structured interviews, which al-

lowed for an in-depth understanding of their perspectives and

experiences. The participants possessed varying levels of

EMI teaching experience, ranging from three to fifteen years

of EMI teaching and were responsible for delivering content

in courses namely: Start-up, Human Resource Mangement,

Accounting, Financial Management, and Corporate Finance.

Among these 15 lecturers, five had obtained their doctoral

degrees abroad, equipping them with significant exposure to

international academic environments and practices. Mean-

while, those who completed their PhD qualifications in Viet-

nam were mandated to meet a minimum English proficiency

standard, specifically achieving an IELTS score of 7.0 or

higher, to qualify for teaching EMI courses. This criterion

reflects the university’s commitment to ensuring that EMI

lecturers possess the necessary language competence to de-

liver effective instruction in English. Ethical approval for

this study was obtained from the university. Prior to partici-

pation, all lecturers were fully informed about the purpose of

the study, the process, and their right to withdraw at anytime

without repercussions. Furthermore, the participants were

guaranteed that their involvement was entirely voluntary

and that their personal information would remain confiden-

tial. Accordingly, written consent form was obtained from

each participant and pseudonyms were assigned, including:

Linh, Nghia, Lien, Minh, Nga, Hung, Huy, Huong, Tuan,

Ly, Luyen, Tam, Thanh, Vinh, Chung. This approach not

only protect their anonymity but also facilitated systematic

analysis and interpretation of the collected data.

3.2. Data Collection

Data were collected from semi-structured interviews.

Each interview was conducted in Vietnamese and lasted

between 45 and 60 minutes. The conversations were

audio-recorded, transcribed, and then translated into En-

glish for analysis. Drawing on literature about teacher self-

efficacy [23] and EMI professional development needs [4],

the interview questions were developed, centering on four

sources of teacher self-efficacy including Mastery experi-

ences, Vicarious experiences, Verbal Persuasion, Physiolog-

ical and Affective states and how these components relate

to their professional development needs. For example, the

interplay between mastery experiences and PD was mea-

sured by the following questions to identify how mastery

experiences influence their confidence and motivation to en-

gage in professional development: What are your self-rated

opinions about your EMI teaching experiences? Refering to

your experiences, what are your professional development

needs to refine your teaching experiences? The relationship

between vicarious experiences and PD was assessed by the

questions: How frequent do you observe your colleagues

in EMI lessons? If you did observe your peers, what do

you want to improve in PD after observing successful EMI

lessons? If you had not observed any EMI lesson, what are

your suggestions to promote peer learning? Additionally,

how verbal persuasion and PD are interrelated were eval-

uated through investigation in to the following issues: Do

you often receive feedback from colleagues and/or students?

If yes, what are the impacts of such feedback on your in-

tentions to participate in PD activities? If no, what are the

influences of feedback on your choices to pursue further

professional development? Finally, the connection between

physiological and affective states and PD was examined via

a series of questions: Do you experience any physiological
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states such as stress and fatigue when taking charge of EMI

class? If yes, what PD activities do you suggest to overcome

such unpleasant states? If no, what are your suggestions

to prevent such states? Do you experience any feeling of

anxiety or burnout during EMI implementation? If yes, what

PD activities should be suggested to conquer such negative

feelings? If no, what are your suggestions to avoid such

feelings?

To ensure translation accuracy and fidelity to the par-

ticipants’ orignal meaning and intent, a rigorous process

was ulitilized during the transcription and translation stages.

Each interview was thoroughly transcribed verbatim in Viet-

namese, capturing both words and nuances of the partici-

pants’ expressions. Subsequently, the transcripts were trans-

lated into English and some selected sections of the English

version were translated back into Vietnamese to cross-check

against the original scripts. This process ensured the preser-

vation of the original meaning and avoided any misinterpre-

tations. Additionally, contextual nuances were meticulously

examined to retain the integrity of the participants’ intent.

3.3. Data Analysis

Using NVivo 12, the research conducted a thematic

analysis by coding the data to uncover emerging themes [44]

related to the interplay between EMI lecturers’ self-efficacy

and their professional development needs. The data were

coded using both manual methods and NVivo 12 software.

Codes were generated both deductively from the literature

review and inductively from the data itself. Initially, the

author labled each segment of data with codes of different

colours. This coding technique was utilized to each case

study. Simultaneously, the study coded the transcripts and

field notes stored in the Nvivo 12. The dual manual and

software methods ensured coding the same data twice over a

certain period [45] to compare the results. Through the coding

process, characteristics of the data were continually reflected

so that the author grasped the understanding and interpreta-

tion of codes, leading to the ability to remember, question,

and intepret the meaning of data [46]. The reflective and it-

erative nature of the coding process ensured a rigorous and

comprehensive analysis, contributing to a deeper understand-

ing of the relationship between self-efficacy and professional

development needs in the EMI context.

4. Results

4.1. Mastery Experiences and Professional De-

velopment Needs

Pertaining to mastery experiences, two key themes

emerged from the data, highlighting the differences between

the needs for professional development of experienced and

less experienced lecturers.

4.1.1. Experienced Lecturers and Professional

Development Needs

Participants who perceived themselves as experienced

expressed a desire to refine their teaching skills, adapt to new

challenges, stay updated with educational practices through

research in their field, and create effective learning expe-

riences. In the first place, Lien and Huong admitted fac-

ing challenges in delivering lectures to mix-ability students;

requiring them to tailor lessons to accommodate different

language proficiency levels and learning styles. Lien shared

her thought:

“We really need a workshop that guide us how

to meet the demand of students with various

English levels in the class. When I deliver

lectures in English, high-performing, English-

proficient students understand the lesson very

quickly; however, a number of students with

weaker English skills struggle to follow the

lessons.”

In the same vein, Huong expressed her perspective:

“Using English in mix-ability class is very chal-

lenging. At times, I resort to using Vietnamese

to explain complex terms or new concepts to

make sure that students with limited-English

skills understand the lessons. However, I re-

ally need a training course to learn how to use

only-English effectively and in some cases use

both English and Vietnamese properly.”

Additionally, Tuan, an experienced EMI lecturer with

10 years in this field, noted that, he has adapted to EMI

lessons over time. However, when there are changes in

textbooks or new teaching and assessment requirements, he
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found it challenging to manage. He stated that “Whenever

there are changes in textbooks or assessement approaches,

the university should arrange a training session to address

any uncertainties”. Huong also expressed her desire to up-

date educational practices through empirical research in their

field. She explained:

“I strongly feel the need to attend a seminar in

which we get updated about the current EMI

teaching practices. For example, there are dif-

ferent approaches to teach EMI lessons such

as English-only and English-Vietnamese for-

mats. I wonder whether the method of using

English-only or incorporating both languages

is more appropriate and I need research evi-

dences to support my belief in the chosen ap-

proach.”

Experienced lecturers are more concerned with the tech-

niques needed to create an inclusive and supportive learning

environment. It reflects their emphasis on the quality of the

lessons and the experiences of students. Minh stated: “I am

concerned with how to create the atmosphere that engages

all the students and makes them feel supported”. Similarly,

Huy added: “In EMI classes, students tend to speak less due

to their fear of using English all the time. So, I am focused

on involving them in the lesson in a way that makes them

feel comfortable and supported”.

Generally, participants who perceived themselves as

experienced expressed a strong interest in professional de-

velopment activities such as: enhancing their teaching skills,

adapting to new challenges, keeping abreast of reasearch-

based EMI practices and creating a supportive learning envi-

ronment.

4.1.2. Less Experienced Lecturers and Profes-

sional Development Needs

Lecturers who viewed themselves as less experienced

engage in EMI programs within the past five years. They

expressed their strong interest to enhance their language

proficiency, pedagogical techniques, and classroom man-

agements. Specially, Nga wished to participate in courses

or workshops focusing on improving general English profi-

ciency and pronunciation with the goals of speaking English

more accurately and confidently. She explained: “I am not

quite confident with my English skills, especially pronuncia-

tion, so I hope to participate in English training courses to

enhance my language proficiency.” Nghia shared the same

concern: “Being not proficient in English is a big challenge

for me. I believe that a training course will help me gain

more confidence in presenting content in English.”

Unlike seasoned lecturers, less experienced educators

articulate their needs for training in teaching methods to ef-

fectively address complex terminilogies and contents as well

as techniques for simplifying language to support student

comprehension. Hung said: “I don’t have any problems with

simple terms and concepts. However, when it comes to more

complicated ones, I truely need to equipped with techniques

to simplify them.”

In short, less experienced lecturers in EMI programs

demonstrate a strong desire to enhance their language profi-

ciency and teaching techniques to strengthen their confidence

and effectiveness in the classroom. Since language-related

concerns, especially in pronunciation and general English

proficiency were common, training courses should be con-

ducted to address these challenges. Unlike seasoned educa-

tors, these lecturers highlight the importance of mastering

pedagogical techniques to simplify complex terminologies

and concepts. By addressing these needs, institutions can bet-

ter support their lecturers and ultimately improve the quality

of EMI instruction.

4.2. Vicarious Experience and Professional De-

velopment Needs

4.2.1. Peer Observation Shapes Professional

Development Needs

Peer observation give lecturers the opportunties to

boost their confidence, allowing them to reflect on the areas

for improving and growth, thereby shaping their professional

development needs. Linh opined that:

“I have little chance to observe colleague’s lec-

ture. I attended one experienced lecturer once

and I learned a lot from his teaching style, I

mean, how he manages the class and how to

give feedback to students… I realize that these

are the two areas that I need to improve.”

Huong expressed a similar idea after attending one EMI

class. She observed that her peer’s “excellent pronunciation

and fluency in English made the lecture more engaging and
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effective”. Recognizing that refined pronunciation and En-

glish fluency are crucial for advancing her teaching, she rec-

ommends that professional development initiatives should

prioritize these areas, enabling teachers to deliver content

with success.

Huy, an inexperienced EMI lecturer asserts that obser-

vation sessions are essential for gaining insights into effec-

tive teaching methodologies. Nevertheless, unlike Linh and

Huong, he has not yet had the opportunity to observe his

colleagues’ teaching practice.

4.2.2. Peer Observations Lead to Ongoing

Learning and Professional Growth

Nga and Tuan noted that regular observations inspire

them to engage in self-reflection about their teaching prac-

tices, fostering continuous learning and personal develop-

ment. Furthermore, exposure to various teaching styles en-

ables lecturers to adjust their methods more effectively to

better meet the diverse needs of their students.

Nga shared her perspective:

“Through peer observations, I can recognize

my strengths and weaknesses. More impor-

tantly, inspired by peers’ successful lectures,

I am aware of the importance of continuous

learning for my professional development.”

Similarly, Tuan mentioned that observing experienced

colleagues can identify gaps in his own language proficiency

and teaching methods, direct him toward targeted profes-

sional development opportunities. Thus, vicarious experi-

ence can either reinforce or redefine EMI lecturers’ needs.

Similarly, Tuan mentioned that: “observing experi-

enced colleagues helps me identify gaps in my own language

proficiency and teaching methods, directing me toward

targeted professional development opportunities”. Conse-

quently, vicarious experiences can either reinforce or redefine

the needs of EMI lecturers.

Apparently, observations promote continuous learning

and professional growth through self-reflection and exposure

to diverse teaching styles. This activity enables teachers to

identify personal strengths and weaknesses, which inspires

ongoing professional development. It also pinpoints the gap

in their language proficiency and teaching methods, guiding

them toward targeted improvement.

4.3. Verbal Persuasion and Professional Devel-

opment Needs

4.3.1. Positive Feedback Fosters Self-Efficacy

and Furthers Professional Development

According Nga, Linh, and Nghia and Ly, positive fead-

back from colleagues and students can elevate their confi-

dence in delivering content in English, thereby, motivating

them to pursue further professional development. Nga ex-

plained:

“Receiving positive comments from colleagues

or students reinforces my belief in my teach-

ing ability. Therefore, I am aware of the

need to maintain ongoing learning to maxi-

mize strengths and mitigate weaknesses.”

It is noted that verbal persuasion can influence teachers’

development trajectories by directing them toward specific

growth opportunities. Nghia also expressed the same per-

spective:

“Positive feedback is a source of motivation

and inspiration for me to keep up the good

work.”

Apparently, positive feedback serves as a key driver

in boosting self-efficacy, directing lecturers toward specific

improvement opportunities, thereby promoting professional

growth among lecturers.

4.3.2. Encouragment and Support Boost Col-

laborative Learning

Six out of 15 lecturers stated that there is currently

a weak connection among EMI lecturers at the university.

Minh said that:

“Teaching EMI is a challenging task; thus,

sharing experience and providing encourage-

ment will make teachers more confident and

open to collaboration as well as become will-

ing to adopt new approaches. Unfortunately,

we have few opportunities to connect, listen

and share experience together.”

Hung also shared the same concern about “the need to

create a positive and trusting environment that encourage

teachers to comfortably share ideas and teaching strategies”.
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Nga added that the supportive atmosphere allows teacher

to address challenges, learn from other’s experiences and

develop their skills more effectively. Through this mutual

support, lecturers can collectively improve their language

proficiency and instructional skills which eventually benefit

their students.

It is concluded that postive feedback from colleagues

and students enhances EMI lecturers’ self-efficacy, motivat-

ing them to pursue professional development by reinforcing

in their teaching capabilities and encouraging ongoing learn-

ing. However, the limited connection among lecturers re-

duces opportunities for collaboration and shared experiences.

Thus, a supportive environment is vital in boosting confi-

dence, openess to new approaches through mutual support

which eventually benefit both lecturers and students.

4.4. Physiological and Affective States and Pro-

fessional Development Needs

4.4.1. Positive Affective States Have Beneficial

Influence on Professional Development

The lecturers agreed that positive emotions greatly en-

hance EMI lecturers’ motivation to engage in professional

development. Positive emotions encourage their participa-

tion and involvement; however, the data show that negative

emotions, such as anxiety or self-doubt, do not necessarily

cause resistance or withdrawal from learning opportunities.

Lien, an experienced lecturer, remarked: “When I expe-

rience positive emotions, I undoubtedly feel a strong eager-

ness to engage in professional development activities, both

to assert myself and to gain greater recognition.”

As a novice EMI lecturer, Hung claimed that his pri-

mary weakness lies in his English proficiency, which is his

greatest source of anxiety. He expressed a strong desire to

participate in English training course to improve his language

skill. He said:

“Honestly, I feel insecure when my English is

not strong enough to deliver lessons entirely

in English. Fortunately, my university recently

launched an English training course for lec-

turers. I quickly enrolled the course with the

goal to enhance my confidence in English ca-

pability.”

Unlike emotions, physical health is not considered a

significant factor in relation to professional growth. Most of

the lecturers do not view it as a motivating attribute for en-

gaging in professional development activities. Tuan opined:

“Mental health and emotional well-being are

more important in how teachers perform. For

EMI program, positive emotions, confidence,

and motivation are more directly linked to their

engagement in professional development than

physical health.”

4.4.2. Professional Development Activities for

TeacherWell-Being and Engagement

According to Nga and Minh, professional development

that enhance teachers’ well-being need indentifying unique

challenges related to language proficiency and instructional

methods. She believed that: “Courses centering on ad-

vanced language skills and subject-specific vocabulary can

build confidence in using Engish effectively, thereby reducing

language-related anxiety.”

Huy emphasized the need to conduct workshops on

“simplified language and interactive techniques to help lec-

turers to perform more effectively, ultimately boosting their

confidence and engagement.” He also added that: “EMI

lecturers frequently encouter emotional strain. Therefore,

we need to join stress management workshops to help EMI

teachers cope with stress from language proficiency and

instructional methods.”

Likewise, Vinh suggested forming an EMI community

where lecturers can practice English, share experiences, and

exchange teaching strategies to enhance their confidence. Fur-

thermore, he believed that “workshops focused on the applica-

tion of AI in teaching EMI will enhance teachers’well-being

and foster greater engagement in professional growth.”

In short, programs focusing on advanced language

skills, simplified language techniques, and interactive teach-

ing methods can build confidence and reduce anxiety. In

addition, stress management workshops are essential for

helping lecturers cope with emotional strain. Promoting col-

laborative learning and offering workshops onAI integration

in teaching can further enhance well-being, confidence, and

professional growth which ultimately empowers lecturers to

enhance their instruction.
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5. Discussion

Experienced lecturers in EMI express a desire to refine

teaching skills, adapt to emerging challenges, and stay up-

dated with educational practices through research as part of

their professional development needs. They also highlight

the need for workshops on teaching students with varing

English proficiencies. Additionally, adapting to changes in

textbooks and assessment methods pose difficulities, promt-

ing calls for targeted training sessions. There is also a strong

interest in seminars that share updated EMI practices and

research-backed methods for classroom effectiveness. Lec-

turers are also focused on creating inclusive and engaging

learning environments where students feel supported and

comfortable using English. In general, experienced lecturers

with higher self-efficacy prioritize professional development

that enhances their skills, adapts to educational changes, and

fosters an inclusive atmosphere. These lecturers are com-

mitted to research-informed practices that enhance student

engagement and classroom inclusivity.

On the contrary, less experienced lecturers express a

strong desire to enhance their English language skills, ped-

agogy, and classroom management techniques. They are

particularly interested in training courses to enhance general

English proficiency and pronunciation to increase confidence

and accuracy in speaking. Unlike their more seasoned coun-

terparts, these lecturers are also keen on learning methods

to clarify complex terminology and simplify language for

students’ better understanding. Overall, their professional de-

velopment goals focus on building language confidence and

acquiring practical techniques to overcome English barriers

and facilitate students’ comprehension.

The findings suggest that professional development ac-

tivities for EMI lectures should be tailored to the distinct

needs of both experienced and novice EMI lecturers. These

divergent needs indicate that one-size-fits-all approachs may

be less effective and more targeted programs are necessary

to support the growth of both groups. It is notable that cus-

tomized professional development, addressing specific gaps

in skills and knowledge for each group, leads to better out-

comes in terms of teaching effectiveness and learner engage-

ment [47, 48]. This highlights the importance of differentiating

training to accommodate the varying stages of expertise and

the distinct challenges experienced by each group of teachers,

thereby increasing lecturers’ self-efficacy. This finding is con-

sistent with [49] claim that experts have ability to analyze class-

room situations with deep understanding and well-founded

reasoning. This ability is generated from years of experi-

ence, enabling them to reflect on their teaching practices

with greater insight and clarity. Experienced lecturers with

higher efficacy constantly refine their practices, ensuring that

their strategies and needs for professional development align

with the latest pedagogical standards and evidence. However,

less experienced lecturers, who often have lower efficacy

are context-dependant, thereby seeking professional activi-

ties that directly address their immediate challenges to build

their confidence. These challenges typically involve their

linguistic difficulties and pedagogical techniques.

Pertaining to vicarious experience, it is noted that peer

observation plays a significant role in shaping the profes-

sional development needs of lecturers as it offers opportuni-

ties for reflection, feedback and growth. It also encourages

continuous learning and motivates lecturers to refine their

own teaching methods. Therefore, the vicarious experience

has positive relationship with professional development as

it provides observational knowledge and actively shape the

trajectory of teachers’ advancement. Promoting vicarious

experience for EMI lecturers is essential to encourage profes-

sional growth. This finding goes in line with [50–52] research

in that observation learning allows lecturers to identify areas

for improvement, exchange teaching strategies and refine

their methods through exporsure to more experienced col-

leagues. The research result is also consitent with [53] study

which demonstrates the positive relationship between vicari-

ous experiences and professional development, emphasizing

that peer observations foster teachers’ beliefs in their capa-

bilities, thereby boosting their professional growth through

collaborative learning.

In relation to verbal persuasion, positive feedback from

colleagues and students is crucial in boosting lecturers’ self-

confidence and encourage them to pursue further profes-

sional development. It strengthens their belief in teaching

abilities and motivate them to continue learning to maximize

their capabilities and limitations. This feedback can direct

lecturers towards specific growth opportunities, fostering a

positive development trajectory. A supportive and trusting

environment enables lecturers to address challenges collec-

tively, enhancing both language proficiency and instructional

skills for the benefits of students. When collaborating in such
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an atmosphere, teachers have opportunities to share knowl-

edge and develop their skills which eventually impacts their

teaching quality [50].

Finally, positive emotions play a vital role in enhanc-

ing EMI lecturers’ motivation for professional development,

fostering engagement and participation in development activ-

ities [54]. Negative emotions like anxiety or self-doubt do not

necessarily lead to withdrawal from learning opportunities.

This finding contrasts with previous research that yields di-

vergent result. Ref. [55] postulate that negative emotions can

have negative impact on professional development, leading

to disengagement and demotivation in professional activi-

ties. Likewise, negative feeling can hinder participatin and

engagement in development activities [56]. Unlike emotions,

physical health is considered less influential in boosting pro-

fessional development. Ref. [57] emphasizes that it plays

lesser role in comparison with emotional well-being in fos-

tering development. Thus, workshops addressing emotional

strain and buidling confidence can help to reduce anxiety,

ultimately mitigating the negative effects and contributing to

professional growth [50, 54]. Furthermore, seminars focused

on the application of AI in teaching EMI will enhance lectur-

ers’well-being and foster greater engagement in professional

growth [58].

The self-efficacy of EMI teachers and their professional

development needs are extensively well-documented inWest-

ern literature, whereas research pertaining to non-native con-

texts remain limited. Therefore, these findings concerning

EMI in non-native settings, particulary in Vietnam provide

significant and valuable contributions to the global body of

EMI literature worldwide. High-self efficacy EMI teachers

in Western countries typically focus on enhancing subject-

specific language skills, integrating technology into teach-

ing, and fostering cultural responsive practices to support

increasingly diverse student populations [4]. Thus, the key

distinction between the two contexts lies in the emphasis on

cultural competence and strategies for inclusive teaching to

accommodate students from diverse cultural backgrounds.

In Western countries, where EMI programs attract a large

number of international students, the focus on developing

teachers’ cultural competence is vitally importance to en-

hance their self-efficacy. In contrast, the Vietnamese edu-

cational context with its limited appeal to foreign students

due to its relatively underdeveloped infrastructure and short-

age of qualified teaching staff [59], places less demand on

teachers to cultivate cultural competence. As a result, EMI

teachers in Vietnam tend to focus primarily on pedagogical

and language-related matters to accommodate the needs of

their students.

Given that the findings of this study offer useful insights

for Vietnamese universities in addressing the professional

development needs of EMI lecturers, it is crucial to consider

an additional important issue related to institutional factors.

The facilitation of lecturers’ needs requires strong support

from institution. However, as [60] highlights, there are some

detrimental factors that hinder professional growth in the con-

text of Vietnamese higher education, including insufficient

teaching resources, inadequate research support, and lack of

professional training opportunities. Addressing these issues

thoroughly will better support the fulfillment of lecturers’

professional development needs.

In short, addressing the professional development

needs of EMI lecturers requires a multifaceted approach

including both linguistic and pedagogical challenges, par-

ticularly where lecturers’ English proficiency is limited in

non-native contexts. Tailored programs that focus on en-

hancing language proficiency, refining teaching strategies,

and fostering collaboration through peer observations and

feedback are essential for supporting lecturers at different

stages of their careers. By prioritizing both individual growth

and collective learning, higher education institutions can em-

power EMI lecturers to overcome barriers, adapt to evolving

educational demands, and create inclusive, effective learning

environments for their students. Furthermore, institutional

support plays a pivotal role in effectively addressing the mul-

tifaceted needs of EMI lecturers, as it offers the necessary

resources, training opportunities and policies. Consequently,

higher education institutions in Vietnam should prioritize

the enhancement of their resources and the development of

holistic policies to create more supportive environment for

the professional growth of EMI lecturers.

6. Conclusions

In conclusion, the analysis of the interplay between

teacher self-efficacy and their professional development

needs reveal some important findings. In the first place,

the study highlights the importance of tailoring professional
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development activities to the divergent needs of both experi-

enced and novice EMI lecturers. Experienced lecturers, with

higher efficacy, pursue professional development opportu-

nities that refine their teaching practices, adapt to emerging

challenges, and cultivate inclusive learning environments.

Less experienced lecturers, who are often more concerned

with language confidence, seek practical training to over-

come linguistic and pedagogical difficulties. Therefore, cus-

tomized and targeted professional development programs are

crucial to address these differing needs and boost professional

growth. In addition, the study underscores the significant

role of vicarious experiences, namely peer observation as an

opportunity for reflection, and exchange of teaching strate-

gies. Additionally, positive feedback and emotions foster

further engagement in professional development, enhanc-

ing lecturers’ self-confidence and continuous improvements.

These insights imply that addressing emotional and profes-

sional development needs would lead to more effective and

inclusive teaching practices in EMI context.

The limitation of the study resides in the small size of

15 participants which might restrict the generalizability of the

findings. Although the research provides meaningful perspec-

tives on tailoring professional development to the specific

needs of experienced and novice EMI lecturers, a larger sam-

ple would definitely enhance the robustness and reliability of

the study. Additionally, limited number of sample size also

reduces its capacity to explore nuanced variations within each

group of lecturers. Therefore, expanding the research popula-

tion in the future research would offer a more comprehensive

understanding, thereby providing a richer foundation for de-

signing effective professional programs. Besides, studies

with larger samples across multiple universities and countries

would help validate the results. Moreover, longtitudinal stud-

ies would be beneficial in informing how teacher self-efficacy

and professional development needs change over time, par-

ticularly as novice lecturers acquire more experience or expe-

rienced lecturers face emerging challenges. Further studies

should delve deeper into the role of emotional factors and

the extent to which professional development activities could

help to address emotional needs of EMI lecturers. Research

might also explore how emerging AI technologies could be

effectively incorporated into EMI professional development

programs to cater the differing needs of novice and experi-

enced lecturers. Subsequently, investigations pertaining to

EMI lecturers’ perceptions of their teaching effectiveness and

their possibly enhanced self-efficacy in AI training should

be prioritized. Understanding these perceptions would of-

fer valuable insights into howAI integration could meet the

demands of divergent needs of EMI lecturers for enhancing

their confidence in delivering effective instruction. Expand-

ing the research to incorporate these elements will establish

a stronger foundation for designing holistic, adaptive and

impactful professional development programs that align with

the emerging demands of EMI teaching in the era of AI and

technological advancement context.
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