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ABSTRACT

Between 2021 and 2023, emergency remote education had a significant impact on the development of critical 
reading skills among high school students in Latin America, with a particular focus on Ecuador. The objective was to 
analyze how this educational modality affected the acquisition of critical reading competencies and propose pedagog-
ical strategies adapted to virtual environments. The methodology employed was a discursive textual analysis based on 
a qualitative bibliographic exploration and a hermeneutic study of 233 scientific articles retrieved from databases such 
as Scopus, Web of Science, and Google Scholar. The findings indicate that ERE had a significant impact on the devel-
opment of critical reading, highlighting the need to adapt pedagogical strategies to digital platforms. Challenges were 
identified, including unequal access to technology and insufficient teacher training, which hindered the effective learning 
of critical skills. The conclusions emphasize the urgency of addressing inequalities in access to digital education and the 
need to develop new pedagogical strategies that foster critical reading practices in virtual environments. The importance 
of creating innovative and accessible teaching resources to improve reading comprehension and critical analysis in this 
new educational context is also highlighted.
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1. Introduction
Research on critical reading in the context of Emer-

gency Remote Teaching (ERT) has revealed that, despite 
access to digital platforms, significant barriers exist to 
the development of complex cognitive skills. The lack of 
synchronous interaction, limited immediate feedback, and 
insufficient collaboration between students and instructors 
have impeded the growth of critical thinking abilities [1]. 
Additionally, the absence of a physical learning environ-
ment that encourages deep analysis and collective reflec-
tion has diminished students' opportunities to build a criti-
cal understanding of texts. This gap is further exacerbated 
by the limited availability of teaching strategies tailored 
to the remote learning format that effectively support the 
development of critical reading.

COVID-19 pandemic caused unprecedented disrup-
tions across various sectors, including education, leading 
to a shift toward Emergency Remote Teaching (ERT) [2]. 
This abrupt transition forced teachers to adapt their teach-
ing and learning processes outside traditional classrooms, 
prioritizing essential curricular objectives and selecting 
competencies that could be developed with the support 
of families. However, this alternative distance education 
model presented multiple challenges, particularly in de-
veloping complex skills such as critical reading.

Critical reading is a process that goes beyond decod-
ing words; it involves analyzing, interpreting, and evalu-
ating the underlying ideas and implicit reasoning within 
texts [3]. During ERT, pedagogical constraints prevented 
many students from achieving progressive development 
in this competency, limiting their ability to interpret infor-
mation critically. Consequently, there has been a growing 
interest in studying the effects of ERT on the teaching of 
critical reading, as this skill is fundamental to preparing 
citizens capable of participating in modern democracies.

Currently, several Ibero-American countries have im-
plemented specific initiatives to promote critical reading. 
In Spain, the Language and Literature curricula, along 
with programs like Leer.es, encourage the interpretation 
and evaluation of texts from an early age [4]. Portugal has 
prioritized critical reading through the Plano Nacional de 
Leitura (2024), promoting reflection and collaborative 
debate [5]. In Mexico, the National Reading and Writing 
Program (PNLE) has sought to integrate critical reading 

into all areas of knowledge and facilitate access to digital 
content for communities lacking connectivity [6]. Colom-
bia, meanwhile, implements the “Leer es mi cuento” plan, 
which fosters the development of critical thinking through 
specialized teaching strategies [7].

Stewart and Lowenthal [8] present a comprehensive 
model for crisis-driven remote education, focusing on the 
COVID-19 pandemic. Their analysis examines various 
stages of remote teaching, including ERT and Sustained 
Remote Teaching (SRT), highlighting the adjustments 
needed at each phase. The findings indicate that while 
ERT was initially disorganized–educational institutions 
gradually stabilized their practices. The paper concludes 
by emphasizing the need for proactive, long-term plan-
ning to effectively handle future educational disruptions.

Similarly, Antonova and Tyrkheeva [9] conducted a 
study on the effect of formative assessment on the devel-
opment of critical reading skills in the context of emer-
gency remote teaching at a university in Russia. They ap-
plied this assessment to students from various disciplines, 
including Economics, IT, and Humanities, using tasks and 
interviews. The results showed that formative assessment, 
combined with feedback, had a positive impact on critical 
reading performance compared to traditional methods 
that did not include feedback. However, students faced 
difficulties in identifying patterns and evaluating the cred-
ibility of texts. They concluded that formative assessment 
is crucial for improving critical competencies in distance 
learning environments.

A study conducted in Ecuador highlighted the need 
for a critical reading approach to digital resources and 
pedagogical strategies, not only as tools for content 
transmission but also as essential instruments to promote 
reflection, autonomy, and active student participation in 
their learning process, despite technological and connec-
tivity limitations [10]. The lack of technological resources 
in rural areas and skepticism about the effectiveness of on-
line classes are factors that must be carefully considered 
before assessing the feasibility of implementing long-term 
online education in Ecuador [11].

These efforts demonstrate that fostering critical 
readers not only contributes to academic performance 
but also supports personal and sociocultural development 
[12]. The existing studies on the impact of ERT on critical 
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reading skills vaguely assert the influence of the transition 
to online learning but fail to specify the exact gaps in the 
research. They broadly highlight challenges and advance-
ments in teaching methods, yet they lack a detailed anal-
ysis of how ERT specifically affects the development of 
critical reading competencies. Further, these studies do not 
identify the pedagogical strategies that need to be adapted 
to foster critical reading in virtual environments.

This context led to the following research question: 
How has ERT influenced the development of critical read-
ing skills in secondary school students in Ibero-America, 
especially in Ecuador, with regard to the challenges and 
advances identified in recent research? Thus, this study 
seeks, on the one hand, to understand the influence of ERT 
on the teaching and learning of critical reading among sec-
ondary school students and, on the other, to contribute to 
the creation of didactic strategies for forming readers with 
conscious perspectives and choices that enable them to 
think and act as democratic citizens. A hermeneutic study 
was conducted based on the Discursive Textual Analysis 
(DTA) of selected research articles, highlighting the main 
setbacks, advancements, and challenges of remote educa-

tion.

2. Materials and Methods
This research adopts a qualitative approach aiming 

to understand the advancements, setbacks, and challeng-
es in the teaching and learning of critical reading during 
Emergency Remote Education (ERE) in Latin America 
between 2021 and 2023. The study employed DTA as a 

methodological strategy, following the model proposed 
by Moraes and Galiazzi (2007). This approach facilitates 
a deep and structured understanding of the phenomenon 
through the interpretation of data from a critical and re-
flective perspective [13].

DTA unfolds in three key phases: deconstruction of 
texts, establishment of relationships, and emergent under-
standing. The first phase involved fragmenting and thor-
oughly examining the selected texts, identifying relevant 
statements about the phenomenon under study—in this 
case, critical reading in the context of ERE. Subsequently, 
the categorization phase grouped the analytical units into 
systems of related categories or subcategories, enabling 
the identification of significant connections among the 
analyzed elements. Finally, the integration of these ele-
ments resulted in a renewed understanding, encapsulated 
in a metatext that reflects the new perspectives gained [13]

In addition, the methodology included a documentary and 
bibliographic review aimed at building a state-of-the-art 
on critical reading in ERT. This review covered research 
published over the last 10 years, evaluating both empirical 
and theoretical studies conducted in Ibero-America, es-
pecially in Ecuador. The selected articles were subjected 
to rigorous inclusion and exclusion criteria to ensure their 
relevance, considering only works accessible through 
academic databases, peer-reviewed, and directly focused 
on the topic of study [14]. The review was conducted in 
databases such as Google Scholar, Scopus, and Web of 
Science, ensuring the quality and relevance of the selected 
articles (Figure 1).

Figure 1. Inclusion and exclusion process.
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To ensure the analysis was robust and reliable, a data 
triangulation process was applied, allowing us to validate 
the findings from different perspectives [15]. We compared 
our results with previous studies in education and consult-
ed a group of experts in qualitative and educational re-
search. In total, five specialists with extensive experience 
in their fields were involved.

Additionally, the process included a thorough review 
of the data to identify possible discrepancies in interpre-
tations, ensuring that the results were consistent and truly 
represented the phenomena we were studying. When dis-
agreements arose among the experts, periodic meetings 
were held to discuss and reach a consensus. This approach 
allowed us to resolve any discrepancies constructively, 
always based on evidence and agreement among the par-
ticipants.

Another key aspect of the triangulation was in-
ter-coder reliability. To ensure the coding was accurate 
and consistent, we used a double coding method, where 
two researchers independently coded the data. If signifi-
cant differences in their interpretations occurred, the cases 
were reviewed together until an agreement was reached. 
This allowed us to measure inter-coder reliability, achiev-
ing an agreement index of 92%, which validates the 
strength of our analysis and strengthens confidence in the 
results.

This detailed triangulation approach not only made 
the results more robust but also minimized potential per-
sonal biases, creating a solid foundation for our conclu-
sions. The complete process of selecting and analyzing 
research articles is shown in Figure 2.

Figure 2. Selection and analysis process of research articles.

This review was conducted to evaluate and synthe-
size existing information on critical reading in the context 

of remote education in Latin America. Peer-reviewed arti-
cles and relevant studies from the past ten years were ex-
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amined to understand how crucial reading is approached 
in these educational settings. The review included an eval-
uation of the objectives, methodologies, and results of the 
selected studies.

The corpus review was carried out using the in-
ductive strategy of DTA [16] which focuses on deepening 
the understanding of a central category under investiga-
tion through rigorous and reasoned analysis based on a 
three-level cycle: 1) Deconstruction of the corpus texts: 
This process, referred to as "text dismantling," involves 
a detailed examination of the corpus, fragmenting it into 
statements related to the phenomenon under study to iden-
tify constituent units. 2) Establishment of relationships 
among unitary elements: This process, known as "catego-
rization," involves building relationships between the units 
of analysis, combining and classifying them into sets of 
standard or closely related elements. These sets form sys-
tems of categories or subcategories related to the central 
category. 3) Emergent understanding: The deconstruction 
and combination of the corpus's unitary elements through-
out the previous levels enable the emergence of a renewed 
understanding of the whole. This understanding contains 
the researcher's critical perspective and validation of the 
central phenomenon or category under investigation. The 
findings are communicated through a metatext.

The deconstruction phase involved a meticulous and 
detailed reading of the selected documents [17], identifying 
relevant analytical units related to critical reading and the 
teaching-learning process during ERE. Subsequently, re-
lationships were established among the unitary aspects of 
the corpus. Connections and emerging patterns among the 
various units of analysis were examined to understand the 
underlying relationships and trends present in the corpus.

Finally, an emergent understanding of the themes and 
concepts present in the corpus was achieved. Discussions 
focused on critical reading, teaching-learning strategies 
during ERE, and the challenges faced in this context. The 
aim was to gain a detailed understanding of the experi-
ences, perceptions, and discourses present in the analyzed 
texts. The main categories of analysis were critical read-
ing, teaching and learning during ERE, and the transition 
from confinement to in-person learning in this context. 
Each of these categories was examined in depth, enabling 
a comprehensive understanding of the topics addressed in 

the analyzed texts.
To validate the analysis, data triangulation was con-

ducted by comparing and contrasting the findings with 
those of previous studies and consulting experts in the 
fields of education and qualitative research. This approach 
helped ensure the reliability and validity of the results ob-
tained in the study, thereby strengthening the robustness 
of the methodology used.

3. Results
This section presents the results obtained from an-

alyzing the data collected during the research. The main 
findings are detailed, and an interpretation of the results 
is provided in relation to the study's objectives and the 
reviewed literature. The results are organized around the 
key aspects identified in the research, including the quali-
tative insights that emerged from the analysis.

3.1. Teaching and Learning in Emergency 
Remote Education (ERE)

In recent years, ERE has emerged as an essential 
solution in unforeseen situations, such as public health 
crises or natural disasters. A notable example is the impact 
caused by the COVID-19 pandemic. This modality has 
transformed the interaction between teachers and students 
into a pedagogical and social imperative. Emergency mea-
sures have broken down socioeconomic and geographic 
barriers, requiring the optimization of teaching through 
recorded lessons, organized content, and interactive ac-
tivities. The implementation of these strategies directly 
impacts the learning process, demanding agile adaptation 
and effective use of technology [18–20].

In Latin America, where inequality in access to 
education and technology is a deeply rooted reality, im-
plementing education in emergencies has become both 
indispensable and challenging. The gap in access to these 
resources has widened disparities in learning, particularly 
among students who lack adequate devices or stable in-
ternet connections, significantly affecting disadvantaged 
communities. To address this challenge, concrete mea-
sures are essential, such as equitable distribution of devic-
es, improving internet access in these communities, and 
providing training for both teachers and students in the 
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effective use of Information and Communication Technol-
ogies (ICTs). However, the lack of clear proposals from 
political leaders underscores the urgency of developing 
strategies to close these gaps and ensure equal educational 
opportunities for all students [21, 22].

In countries like Uruguay, where there is a wide 
range of devices, virtual platforms, and a significant num-
ber of teachers with basic knowledge of digital technolo-
gy, the transition to online education has been successful 
[23]. Conversely, in Ecuador, inequality in access to tech-
nology has left many students, particularly in rural and 
low-income areas, excluded from education [24].

Thus, the use of ICTs is crucial for closing existing 
gaps and improving access to ERE for all socioeconomic 
sectors. Recognizing the importance of reading habits for 
students' cognitive and academic development is funda-
mental, as is promoting motivational learning strategies 
that foster a positive attitude toward reading. Developing 
skills such as reading autonomy, text comprehension, and 
note-taking is essential, given the deficiencies in students' 
reading strategies [25, 26].

The urgency of fostering reading habits among stu-
dents becomes evident when considering the lack of in-
depth exploration into the underlying causes of these 
behaviors and the absence of specific strategies to address 
them. Additionally, the limited participation of students 
in scientific readings within their professional fields high-
lights the pressing need to implement actions that promote 
specialized reading and the development of critical skills 
in both   academic and professional contexts. In this re-
gard, the introduction of the Virtual Reading Club emerg-
es as a novel and effective strategy to strengthen essential 
reading using virtual platforms and address the particular 
challenges teachers face when incorporating technology [27, 

28].
In response to the educational crisis triggered by the 

pandemic, emergency remote teaching strategies have 
been implemented to support high school students. In this 
context, platforms like Wix have emerged as fundamen-
tal tools for presenting innovative pedagogical practices. 
Their impact on improving reading instruction in remote 
settings has been significant, facilitating greater interactiv-
ity and adaptability. However, the implementation of the 
"Learn at Home" strategy has highlighted the urgent need 

to address basic and upper secondary education levels ef-
fectively. Moreover, it has underscored the limitations of 
traditional media such as radio and television, which lack 
the updates and adaptability of contemporary technologi-
cal possibilities [29, 30].

The topic of ERE in Latin America at the high school 
level has recently been studied, with a particular focus on 
critical reading and the use of ICTs to close educational 
gaps. It is and it is well known that remote education has 
transformed teacher-student interaction, necessitating ag-
ile adaptation and the effective use of technology. Howev-
er, in Latin America, inequality in access to education and 
technology has widened learning disparities, particularly 
among students who lack adequate devices or stable inter-
net connections.

In relation to the study's objective, a lack of research 
specifically addressing the topic of critical reading in ERE 
in Latin America has been identified, as well as the impact 
of virtual platforms and remote teaching strategies on 
reading comprehension and student participation in scien-
tific readings within their professional fields. Regarding 
the limitations of similar reviews, it has been noted that 
many of them have focused on the use of ICTs without 
specifically addressing the critical reading aspect.

Therefore, this study seeks to fill this gap in the lit-
erature, focusing specifically on critical reading in ERE 
in Latin America and exploring how virtual platforms and 
remote teaching strategies can enhance reading compre-
hension and student engagement in scientific readings.

3.2. Development of Interpretive and Critical 
Comprehension in Emergency Remote Teach-
ing (ERT)

The contrast between geographical and gender dif-
ferences in access to culture and education presents 
significant challenges in promoting reading and critical 
comprehension in the classroom. Studies identify key 
factors influencing the reading habits of secondary school 
students, offering a robust review of the background on 
critical reading comprehension while also highlighting 
significant gaps. The lack of perception of reading as a 
leisure activity underscores the need to investigate further 
students' attitudes toward reading to inform more compre-
hensive and practical educational policies [31, 32].
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Critical reading comprehension in the classroom rep-
resents a significant challenge related to unmet social and 
academic needs. Limitations in pedagogical approaches 
and the scarcity of educational resources negatively im-
pact the development of critical competencies in students. 
It is essential to implement instructional strategies that not 
only promote lexical acquisition but also strengthen read-
ing comprehension and critical thinking skills. However, 
there are still gaps in research, such as the lack of analysis 
regarding socioeconomic inequalities and the impact of 
lexical development on reading performance. Addressing 
these aspects more comprehensively is necessary to im-
prove educational outcomes and close existing gaps [33, 34].

The deficit in critical reading is a global issue that 
affects both students and teachers, evidenced by the ten-
dency of young people to engage in superficial reading 
without delving into text comprehension and evaluation. 
This issue is particularly severe in Latin America and the 
Caribbean, where it is estimated that four out of five chil-
dren cannot understand a simple text [35]. This problem is 
exacerbated by a generation of young people who tend to 
settle for a superficial reading of the realities they study 
and rarely delve into higher levels of comprehension and 
evaluation. This is partly due to the high consumption of 
digital content without critical analysis and a weak prefer-
ence for reading among young people [36–38].

Research indicates that various factors contribute to 
this deficit. Among them are the lack of effective pedagog-
ical strategies that encourage critical reading in the class-
room and the limitations of schooling strategies during the 
pandemic [37–39]. Many students struggle with conducting 
inferential and critical analyses, which restricts their abil-
ity to interpret and evaluate information adequately. This 
neglects the development of reading comprehension, as 
critical reading has lost importance in learning manage-
ment [39]. Furthermore, it has been observed that teachers 
often fail to create suitable environments for developing 
these skills in their students, worsening the situation [40].

To address this challenge, it is essential that linguistic 
competencies support the development of proper habits in 
reading, writing, speaking, and listening among students. 
In this way, disciplinary content should focus on strength-
ening these four skills, promoting a deeper and more 
critical understanding of information, and encouraging 

reflective analysis among young people [41]. Similarly, the 
development of logical-verbal thinking through reading 
will enable students to be critical and reflective in all areas 
of knowledge and to enjoy classes in harmony and active 
participation [37, 38].

3.3. Transit from Confinement to Presence in 
ERE

This category of transition from one state to another 
was a fundamental aspect that shaped teaching and learn-
ing processes in general and critical reading in particular. 
The shift from ERE to in-person schooling represented a 
multifaceted challenge in the educational field. Initially 
devised as an improvised solution to maintain teaching 
continuity during confinement, ERE faced technological, 
pedagogical, and emotional limitations. The lack of ade-
quate infrastructure and training hindered the quality of 
learning, while isolation and workload negatively impact-
ed the mental health of teachers and students. This transi-
tion process highlighted the need for adaptation, self-care, 
and a balance between in-person and virtual education—
challenges that remain relevant in the pursuit of a new 
educational normality [42, 43].

The abrupt transition to remote education during the 
COVID-19 pandemic profoundly transformed how the 
educational community interacts with the school environ-
ment. This shift led to a redistribution of sensitivity, where 
technological tools became mediators of new socialization 
practices. However, upon returning to in-person education 
post-pandemic, difficulties in acquiring basic writing skills 
among middle school students became evident.

The lack of mediating processes by teachers exacer-
bated these difficulties, underscoring the urgent need for 
creative strategies and more detailed pedagogical atten-
tion to strengthen students' cognitive capacity and writing 
skills. Emphasizing mental and emotional health, as well 
as activities that stimulate critical thinking and artistic ex-
pression, is revealed as an essential component to address 
these shortcomings and promote integral development 
during the return to in-person education [44, 45].

In this transitional category, the importance of col-
laborative work is emphasized, as it supports each other 
in building a path toward a more inclusive, equitable, and 
student-centered education that aligns with their needs 
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and realities.
The research revealed a growing difficulty among 

students in interpreting and synthesizing ideas, exacer-
bated by a preference for digital content over traditional 
texts. This change in reading habits negatively affects 
their critical analysis skills. To address this situation, the 
need for teachers to adopt innovative methodologies that 
integrate technology is emphasized, as this motivates stu-
dents and strengthens their comprehension and analytical 
skills. Additionally, the importance of developing reading 
habits is underscored, as these are essential for academic 
performance and students' personal and emotional devel-
opment.

There is also a need to transform students' limited 
perception of new technologies, which are often seen 
merely as entertainment tools. The implementation of 
virtual learning environments has proven effective in 
improving students' communicative and critical skills. 
However, a lack of suitable didactic materials for critical 
reading has been identified, suggesting the design of inter-
active resources as a solution.

The transition to a more dynamic education adapted 
to technologies and home-based didactic methods has 
been fundamental during the COVID-19 pandemic. This 
transformation has allowed the exploration of new strate-
gies to facilitate online learning. However, the ERT model 
has also revealed significant challenges, including digital 
infrastructure gaps, generational divides, and economic 
disparities that impact learning quality, particularly in vul-
nerable sectors. Despite these challenges, opportunities to 
improve the national educational system have been iden-
tified, highlighting the need for inclusive and accessible 
solutions that leverage virtual tools for all participants.

4. Discussion
Undoubtedly, teaching and learning in ERE have 

permeated the current educational field, generating strong 
demands related to the need to prepare children and young 
people to face the transformations brought about by the 
expansion of digital technologies. In this regard, Cas-
sany emphasizes that in the digital age, critical reading 
becomes even more necessary due to the proliferation of 
misleading and false information [46]. Cassany proposes 
that teaching critical reading skills is essential to equip 

students with the tools needed to discern between verified 
information and misinformation, thereby strengthening 
society's democratic capacity.

In this context, the proposal by Cassany to introduce 
the concept of the “reader's laboratory” as an innovative 
approach to teaching critical reading is particularly rel-
evant [47]. It highlights the importance of creating educa-
tional spaces where students can actively and reflectively 
practice and develop these skills. This approach is inno-
vative as it integrates physical and digital resources to 
promote and consolidate these communicative and tech-
nological competencies.

Establishing learning strategies that foster reading 
habits among students and analyzing how these relate to 
current subject objectives is essential. Furthermore, in 
adapting to distance education, it is crucial to provide in-
tellectual tools that enable high school students to contin-
ue their classes remotely, overcoming obstacles such as a 
lack of study habits, low levels of communicative expres-
sion, and digital fatigue.

Therefore, it is essential to broaden students' limited 
perception of new technologies, often viewed as mere 
tools for entertainment or superficial communication, 
without fully exploring their potential. This is especially 
relevant in the context of critical reading comprehension, 
which has been neglected in learning management. How-
ever, the successful implementation of a Virtual Learning 
Environment, utilizing tools such as Microsoft Office 365, 
has strengthened students' communicative competencies 
in critical reading and writing over the past four years, 
both before and after the COVID-19 pandemic.

The development of logical and verbal thinking 
through critical reading is essential for first-year high 
school students, allowing them to acquire meaningful and 
functional knowledge. Although there is a weak prefer-
ence for reading among adolescents, particularly in virtual 
environments, successful strategies have been identified 
during the pandemic, such as the use of digital texts and 
collaborative work with ICTs. These methodologies pro-
mote active participation and reading comprehension, 
preparing students to be critical and reflective in both aca-
demic and everyday contexts [37, 38].  

ERE was the educational approach adopted during 
the COVID-19 pandemic to ensure the continuity of ed-



853

Forum for Linguistic Studies | Volume 07 | Issue 06 | June 2025

ucational processes in times of crisis. The use of digital 
technologies characterized this form of teaching as a 
means of communication between students and teachers, 
as educational institutions were forced to close their phys-
ical facilities [43].

ERE differed from conventional distance education 
in several aspects. First, it emerged as an improvised re-
sponse to the crisis, without prior planning or a defined 
strategy, resulting in extensive but not consistently effec-
tive use of digital technologies.

The abrupt shift from in-person education to a dy-
namic modality adapted to technologies and home-based 
didactic methods has been widely questioned, particularly 
because the ERE model significantly impacted some ed-
ucational sectors. It also offered opportunities to improve 
the national educational system, highlighting the need to 
adapt to virtual demands and find inclusive, accessible 
solutions for all participants [48, 49]. However, in other ed-
ucational contexts, it revealed severe difficulties due to 
precarious digital infrastructure and generational and eco-
nomic gaps.

During the COVID-19 pandemic, the educational 
community faced various challenges in implementing 
ERE. These challenges included the need for teacher 
training in the use of ICTs, the role of teachers within 
the community and in remote education, and the type of 
assessment most suitable for this context. Additionally, 
results from the first year of ERE revealed significant 
gaps in connectivity and limited interactivity, particularly 
among public sector students, which negatively affected 
learning quality [50, 51].

The analysis of teachers' uses of educational applica-
tions and platforms revealed a tendency to rely on familiar 
tools, facilitating their use and implementation, particular-
ly in the context of ERE during the COVID-19 pandemic. 
Conversely, students' perceptions of the application of 
flipped and traditional classrooms suggest slight advan-
tages in analysis and evaluation skills within the flipped 
classroom approach. Data collected from implementing 
flipped classrooms stands out as a strength of this study, 
contributing to the growing body of research on this topic 
during the pandemic [52, 53].

Regarding pedagogical quality, while educational 
continuity was maintained, it did not always reach an 

optimal level. Teachers faced challenges adapting and 
maintaining interaction with students in this new context. 
Furthermore, access to and proficiency with digital tech-
nologies were crucial for ERE's success, but disparities in 
these aspects negatively affected some students [54].

Studies highlight the complexity and importance of 
various factors in developing reading habits and compre-
hension, including the influence of attitudes, motivation, 
reading interests, parental involvement, and the cognitive 
demands of different text types. While these studies pro-
vide valuable contributions to the educational field, they 
also point to gaps and areas for future research, such as 
the need for validated instruments to measure specific as-
pects of reading habits and comprehension, and exploring 
additional factors that may influence academic perfor-
mance [55–57].

In the context of teaching and learning in ERE, ad-
dressing connectivity gaps, promoting teacher training 
in the effective use of technological tools, and designing 
pedagogical strategies that foster interactivity and student 
engagement in virtual environments are essential. This 
approach aims not only to overcome the immediate chal-
lenges of the pandemic but also to lay the groundwork for 
a more inclusive and adaptable educational system that 
meets the evolving demands of the 21st century.

Research has revealed that students face significant 
difficulties in interpreting and synthesizing ideas, a prob-
lem exacerbated by their preference for digital content 
over traditional texts [58, 59]. This trend negatively impacts 
students' critical analysis abilities, highlighting the urgen-
cy for teachers to adopt innovative methodologies that 
integrate technology to motivate students and strengthen 
their comprehension and analytical skills.

Moreover, transforming students' limited perception 
of new technologies—often viewed solely as entertain-
ment tools—is essential. According to Carpio [60] imple-
menting virtual learning environments has proven effec-
tive in improving students' communicative and critical 
competencies, however, as Davila et al. [61] noted, the lack 
of adequate didactic materials for critical reading remains 
a significant challenge.

The transition to online education during the 
COVID-19 pandemic was a fundamental shift, but also 
revealed significant difficulties, such as gaps in digital 
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infrastructure and economic and generational inequalities 
that affect learning quality [62, 63]. Despite these challenges, 
the situation created opportunities to improve the national 
educational system, emphasizing the need for inclusive 
and accessible solutions that leverage virtual tools for all 
participants. Training teachers in using ICTs is essential to 
address these challenges and improve the quality of dis-
tance education [64].

Finally, the return to in-person education has high-
lighted difficulties in basic writing skills, which have 
been exacerbated by the lack of teacher mediation during 
remote education. This underscores the urgent need to 
implement creative strategies and detailed pedagogical at-
tention to enhance students' cognitive abilities and writing 
skills. Addressing mental and emotional health, as well 
as stimulating critical thinking and artistic expression, is 
crucial for students' integral development. Collaboration 
and the adaptation of educational strategies to students' re-
alities and needs are crucial for building a more inclusive 
and equitable education in the post-pandemic era.

5. Conclusion
Research on critical reading learning during ERE in 

Latin America reveals that high school students faced var-
ious obstacles that limited their development in this area. 
These challenges include unequal access to technology, 
lack of direct interaction with teachers, and inadequate 
teaching materials that offer minimal feedback and assess-
ment. These factors contributed to a subpar educational 
experience, affecting not only the formation of critical 
readers but also the development of students' critical 
thinking skills. This raises a key question: What do studies 
reveal about critical reading learning during ERE in Latin 
America, particularly for high school students?

During the pandemic, the teaching of critical read-
ing was primarily conducted through virtual learning 
environments, utilizing technological tools to foster 
active participation and reading comprehension among 
students. Despite connectivity gaps and the lack of direct 
teacher-student interaction, innovative strategies were 
implemented, such as utilizing digital texts and collabora-
tive work, to motivate students and enhance their critical 
thinking and analysis skills. Subsequently, with the return 
to in-person education, efforts to integrate technology into 

classrooms intensified, and hybrid methodologies were 
promoted to consolidate these competencies, addressing 
challenges such as digital fatigue and the need for teacher 
mediation.

The study achieved its objectives by identifying the 
setbacks, progress, and challenges in teaching and learn-
ing critical reading among secondary school students. The 
key findings were as follows: unequal access to adequate 
technologies limited participation and the development of 
essential skills of reading; teachers needed training in us-
ing digital tools to improve the quality of instruction; and 
progress was made in adopting innovative methodologies, 
such as virtual learning environments and interactive digi-
tal resources. However, persistent challenges include gaps 
in digital infrastructure and the need for pedagogical strat-
egies that promote more active and meaningful student 
participation in critical text analysis.

The primary causes of these setbacks and advance-
ments stemming from ERE include inequalities in access 
to devices and connectivity, which hindered participation 
and created learning gaps; insufficient teacher preparation 
and training in effectively utilizing digital technologies, 
which impacted instructional quality; and the rapid adap-
tation to new teaching methodologies without adequate 
planning, resulting in inconsistent implementation of 
pedagogical strategies. Nonetheless, significant progress 
was observed, including the development of digital skills 
among both teachers and students, the creation of inno-
vative educational resources, and the utilization of virtual 
platforms that enabled greater flexibility and personalized 
learning.

This research sheds light on the influence of ERE on 
teaching and learning critical reading among secondary 
school students in Ibero-America. It calls for envisioning 
the conditions necessary to create instructional strategies 
that aim to form readers with conscious perspectives and 
choices, enabling them to think critically and act demo-
cratically. Some proposed techniques include:
• Teaching critical reading as a practice is fundamental 

for academic development, daily life, and personal 
and emotional growth, as it enables students to an-
alyze and evaluate information reflectively, discern 
between verified data and misinformation, and devel-
op autonomous and critical thinking. Furthermore, 
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critical reading fosters essential communication and 
argumentative skills that contribute to academic and 
professional success, as well as to building a more 
informed and participatory society. In daily life, these 
skills are crucial for making informed decisions and 
understanding complex contexts, thereby strengthen-
ing democratic capacities and individual well-being.

• Educators must adopt innovative methodologies 
that leverage technology to motivate students and 
empower their learning. This requires adapting edu-
cational policies and pedagogical practices to effec-
tively integrate new forms of digital communication 
and learning, ensuring that students acquire the skills 
needed in today's world.

• Designing instructional materials to adapt critical 
reading to the management of meaningful learning 
within the studied institution is essential. Therefore, 
it is proposed to develop teaching materials that 
aim to improve students’ participation and reading 
comprehension, thereby fostering an interactive and 
collaborative approach. These materials will in-
clude digital and physical resources, such as reading 
guides, critical analysis activities, and group discus-
sion exercises. Additionally, technological tools such 
as online learning platforms and interactive applica-
tions will be integrated, enabling students to engage 
dynamically with the texts. This approach seeks to 
enhance reading comprehension and develop critical 
and reflective skills essential for students' academic 
and personal success.
To address these issues, it is essential to implement 

innovative and adaptive pedagogical strategies that incor-
porate emerging technologies. These strategies should not 
only mitigate technological deficiencies but also provide 
a more interactive and personalized approach to compen-
sate for the lack of face-to-face interaction with teachers. 
Furthermore, the development of specific and adequate 
instructional materials for remote education is crucial to 
meet students’ needs and promote more effective learning.

Regarding the evolution of critical reading, it has 
transitioned from being viewed solely as a cognitive 
process to being recognized as an essential skill for civic 
engagement and understanding the contemporary world. 
However, significant challenges remain in its teaching 

and practical application. Remote education, despite its 
shortcomings, has facilitated the implementation of virtual 
learning environments that, when effectively used, can en-
hance students’ communicative and critical competencies.

ERE has also catalyzed the adoption of new technol-
ogies and pedagogical methodologies that, with proper 
integration and refinement, could offer long-term benefits 
to the education system. Continued exploration and en-
hancement of these virtual learning platforms are crucial 
to ensure universal accessibility and include tools that fos-
ter the development of critical skills.

Despite the challenges posed by ERE, this period has 
been an opportunity to drive educational innovations with 
the potential to strengthen critical learning in the future. It 
is imperative for future research to address the limitations 
identified in this study, adopting more comprehensive 
methodological approaches and considering the cultural 
and contextual specificities of Latin America. This will 
optimize remote education and enhance the development 
of critical skills among high school students in the region, 
ensuring more equitable and effective education.

Authors Contributions
Conceptualization: E.J.V.C., M.Y.G.R., and L.D.A.V.; 

Methodology: E.J.V.C., M.Y.G.R., and L.D.A.V.; Drafting 
the original manuscript: E.J.V.C., M.Y.G.R., and L.D.A.V.; 
Review and editing of the manuscript: E.J.V.C., M.Y.G.R., 
and L.D.A.V.; Data investigation and collection: E.J.V.C., 
M.Y.G.R., and L.D.A.V.; Data curation: E.J.V.C., 
M.Y.G.R., and L.D.A.V.; Management of software used 
for data analysis and development of technological tools: 
E.J.V.C., M.Y.G.R., and L.D.A.V.; Overall supervision of 
the project: E.J.V.C., M.Y.G.R., and L.D.A.V.; Validation 
of results: E.J.V.C., M.Y.G.R., and L.D.A.V.;  Formal 
analysis: E.J.V.C., M.Y.G.R., and L.D.A.V.;  Supervi-
sion: M.Y.G.R., and L.D.A.V.; Visualization of results: 
L.D.A.V.;. All authors have read and agreed to the pub-
lished version of the manuscript.

Funding
This work has been funded by the Universidad 

Técnica Particular de Loja.



856

Forum for Linguistic Studies | Volume 07 | Issue 06 | June 2025

Institutional Review Board 
Statement

The study was conducted in accordance with the 
Declaration of Helsinki and approved by the Institutional 
Review Board (or Ethics Committee) of the Universidad 
Técnica Particular de Loja.

Informed Consent Statement
Informed consent was obtained from all subjects in-

volved in the study.

Data Availability Statement
The data supporting the results of this research are 

not publicly available due to participant privacy concerns. 
However, interested parties can request the data directly 
from the corresponding author via ejvera12@utpl.edu.ec. 
The data will be provided under specific conditions, pro-
vided the applicable restrictions are respected, ensuring 
compliance with current regulations and the protection of 
information.

Acknowledgments
Special thanks to the Universidad Técnica Particular 

de Loja for funding this publication.

Conflict of Interest Statement
The authors declare that they have no conflict of in-

terest.

References
[1] Sever, I., 2023. Examination of primary teacher can-

didates’ experiences in distance education teaching 
practices. International Journal of Progressive Edu-
cation. 19(1), 170–86. DOI: https://doi.org/10.29329/
ijpe.2023.517.11

[2] Cassany, D., 2021. Critical reading in times of misin-
formation [in Spanish]. Rev Electrónica Leer, Escrib-
ir y Descub. 1(9), 1–18. 

[3] Smith, F., 1994. How Education Bet on the Wrong 
Horse [in Spanish].  Aique: Ciudad de Buenos Aires, 

Argentina. 
[4] Ministerio de Educación Formación Profesionally De-

portes, 2025. Educational Resources Portal [in Span-
ish]. Leer.Es. Available from: https://leer.es/ (19-02-
2025).

[5] El Plano Nacional de Leitura, 2025. PNL Recommend-
ed Books [in Portuguese]. Available from: https://
www.pnl2027.gov.pt/np4/home (22-06-2025).

[6] Cordero, Y., 2024. Scattered and Diverse: Exploratory 
Proposal for Inclusive Emergency Remote Education 
in Rural Areas [in Spanish] Rev Bol REDIPE 13. 
13(4), 33–55. 

[7] Ministerio Cultura, Ministerio Educación Nacion-
al, 2018. National Reading, Writing, and Orality 
Plan (PNLEO) [in Spanish]. pp. 1–112. Available 
from: https://www.mineducacion.gov.co/1780/arti-
cles-411450_recurso_01.pdf 

[8] Stewart, W.H., 2023. Lowenthal PR. Crisis-based re-
mote education: a comprehensive model. Open Prax-
is. 15(4), 342–357. 

[9] Antonova, K., Tyrkheeva, N., 2021. Formative assess-
ment of critical reading skills in higher education in 
russia in the context of emergency remote teaching. 
Journal of Teaching English for Specific and Aca-
demic Purposes. 9(2), 137–148. DOI: https://doi.
org/10.22190/JTESAP2102137A

[10] Allen-Perkins, D., Andrade-Vargas, L.D., Campo-
manes, I.F., 2023. The Teaching Practice Facing 
COVID-19: Experiences and Emergency Policies in 
Ecuador and Spain [in Spanish]. Revista Eletrônica 
de Educação. 17, 1–28. DOI: https://orcid.org/0000-
0003-2516-125X

[11] Andrade-Vargas, L., Estevao-Romeiro, A., Iriarte-So-
lano, M., et al., 2021. Teacher’s perceptions, insti-
tutional challenges, and educational sustainability 
during Covid-19 in Ecuador. Heliyon. 7(12), e08596. 
DOI: https://doi.org/10.1016/j.heliyon.2021.e08596

[12] Gómez, M., 2021. The Importance of Critical Read-
ing in Young People: A Pedagogical Proposal at 
the Liceo Americano [in Spanish] [Degree Theses]. 
Bogotá, D.C.: Pontificia Universidad Javeriana. pp. 
1–160.

[13] Moraes, R., Galiazzi, M., 2007. Discursive Text 
Analysis [in Portuguese].  Editora Unijí: Ijuí, RS, 

https://doi.org/10.29329/ijpe.2023.517.11
https://doi.org/10.29329/ijpe.2023.517.11
https://leer.es/ (19-02-2025).
https://leer.es/ (19-02-2025).
https://www.pnl2027.gov.pt/np4/home (22-06-2025).
https://www.pnl2027.gov.pt/np4/home (22-06-2025).
https://www.mineducacion.gov.co/1780/articles-411450_recurso_01.pdf 
https://www.mineducacion.gov.co/1780/articles-411450_recurso_01.pdf 
https://doi.org/10.22190/JTESAP2102137A
https://doi.org/10.22190/JTESAP2102137A
https://orcid.org/0000-0003-2516-125X 
https://orcid.org/0000-0003-2516-125X 
https://doi.org/10.1016/j.heliyon.2021.e08596


857

Forum for Linguistic Studies | Volume 07 | Issue 06 | June 2025

Brasil.
[14] Luzuriaga, C., Perugachi, V., Vélez, G., et al., 2025. 

Use of BIM Models in Civil Works Planning: A Dis-
cursive Text Analysis of Research Articles [in Span-
ish]. Revista Ingenio Global. 4(1), 175–89. DOI: 
https://doi.org/10.62943/rig.v4n1.2025.209

[15] Jiménez, R., 2006. Research Methodology: Basic 
Elements for Clinical Research [in Spanish]. Editor 
Ciencias Médicas: La Habana, Cuba. 

[16] Wodak, R., Meyer, M., 2016. Methods of critical dis-
course studies, 3rd ed. Sage: London, UK.

[17] Intriago, G., Quinatoa, E., Centeno, J., et al., 2025. 
Risk Management in Civil Works Planning: Mit-
igation of Delays and Overcosts in Construction, 
A Discursive Text Analysis [in Spanish]. Revista 
Ingenio Global. 4(1), 160–174. DOI: https://doi.
org/10.62943/rig.v4n1.2025.203

[18] Castañeda, K., Vargas, A., 2021. In Times of Pan-
demic: A Retrospective View on Distance, Virtual, 
and Emergency Remote Education, as Well as on 
Good Teaching Practices [in Spanish]. Revista Aca-
demia y Virtualidad. 14(1), 13–22. 

[19] Gutiérrez, M.Y., Jiménez, J., Hernández, M., et al., 
2023. Challenges of Critical Thinking in Emergency 
Remote Education [in Spanish].  Primera ed. Univer-
sidad de la Salle: Bogotá, Colombia. pp. 1–53. 

[20] Portillo, S., 2020. Emergency remote teaching during 
the COVID-19 pandemic in higher secondary and 
higher education [in Spanish]. Propósitos y Rep-
resent. 8(3),1–18. DOI: https://doi.org/10.20511/
pyr2020.v8nSPE3.589

[21] Anderete, M., 2020. Educational Inequalities during 
the Pandemic in Primary Education in Argentina [in 
Spanish]. Revista Andina de Educación. 4(1), 5–10. 
DOI: https://doi.org/10.32719/26312816.2021.4.1.1 

[22] Cancela, V., 2022. Digital inequalities in second-
ary education during the health emergency: a look 
from inclusive education [in Spanish]. Revista de 
Ciencias Sociales. 35(51), 63–79. DOI: https://doi.
org/10.26489/rvs.v35i51.3 

[23] Martínez, A., 2021. Digital Gaps and the Right to 
Education during the COVID-19 Pandemic [in Span-
ish].  56(56), 11–27. 

[24] Palacios, A., Loor, J., Macías, K., et al., 2020. The 

Impact of Technology on Ecuador's Educational En-
vironment during the COVID-19 Pandemic [in Span-
ish]. Polo del conocimiento. 5(10), 754–73. DOI: 
https://doi.org/10.23857/pc.v5i10.1850

[25] Salaiza, F., Joya, I., Vega, L., 2022. Attitude towards 
research and reading habits in higher education 
students [in Spanish]. Revista de ciencias sociales. 
28(6), 170–80. 

[26] Reyes, O., Mantilla, A., Zambrano, Y., et al., 2023. 
Reading habits in higher education. case study: Uni-
versidad Laica Eloy Alfaro de Manabí [in Spanish]. 
Rev Chone, Cienc y Tecnol. 1(1), 1–12. 

[27] Bárcenas, M., García, N., Serrato, C., et al., 2022. 
Critical reading as a continuous assessment strategy 
for meaningful learning in times of COVID-19 in 
higher education [in Spanish].  Tecnología, Ciencia 
y Estudios Organizacionales. 4(7), 89–106. DOI: 
https://doi.org/10.56913/teceo.4.7.89-106

[28] Bonilla, Á.M., Triana, A.C., Silva, A.M., 2021. Virtu-
al club: teaching and learning strategy for strengthen-
ing critical reading [in Spanish]. Revista iberoamer-
icana de educación. 85(1), 117–33. DOI: https://doi.
org/10.35362/rie8514016

[29] López, J., Beltrán, S., 2022. Science Unisalle: Teach-
ing Practices for Reading in Spanish through Emer-
gency Remote Teaching [in Spanish].Universidad de 
la Salle: Bogotá, D.C. 

[30] Jacobsohn, M., Barona, C., Arellano, R., 2022. Con-
ditions for the implementation of emergency remote 
teaching in basic and higher education in Mexico [in 
Spanish]. Reencuentro. Análisis de problemas uni-
versitarios. 35(85), 79–100. 

[31] Vázquez, J.S., Jaraíz-Cabanillas, F.J., Gutiérrez-Gal-
lego, J.A., et al., 2021. Analysis of reading habits in 
secondary education in Extremadura. Revista elec-
trónica de investigación educativa. 23, 1–20. DOI: 
https://doi.org/10.24320/redie.2021.23.e19.3857 

[32] Ávila, M.O., López, J.N., 2021. The logical-inferen-
tial process as a strategy for critical reading of argu-
mentative texts in secondary education [in Spanish]. 
Discusiones Filosóficas. 22(39), 135–155. 

[33] Sepúlveda, S.F., Ortega, J.L.G., 2021. Relationship 
between vocabulary and reading comprehension: A 
transversal study in primary education. Revista Si-

https://doi.org/10.62943/rig.v4n1.2025.209
https://doi.org/10.62943/rig.v4n1.2025.203
https://doi.org/10.62943/rig.v4n1.2025.203
https://doi.org/10.20511/pyr2020.v8nSPE3.589
https://doi.org/10.20511/pyr2020.v8nSPE3.589
https://doi.org/10.32719/26312816.2021.4.1.1
https://doi.org/10.26489/rvs.v35i51.3
https://doi.org/10.26489/rvs.v35i51.3
https://doi.org/10.23857/pc.v5i10.1850
https://doi.org/10.56913/teceo.4.7.89-106
https://doi.org/10.35362/rie8514016
https://doi.org/10.35362/rie8514016
https://doi.org/10.24320/redie.2021.23.e19.3857


858

Forum for Linguistic Studies | Volume 07 | Issue 06 | June 2025

gnos. 54(106), 354–375. 
[34] Galeano, N., Ochoa, S., 2022. Strategy for improving 

reading comprehension of argumentative texts in 
secondary education [in Spanish]. Íkala, revista de 
Lenguaje y Cultura. 27(2), 504–526. 

[35] UNICEF, 2022. Four out of Five Children in Latin 
America and the Caribbean Will Not Be Able to Un-
derstand a Simple Text [in Spanish].. Available from: 
https://bit.ly/4da9Bx7 (cited 22 June 2022)

[36] Moreira-Cedeño, J., Carrión-Mieles, J., 2021. Meth-
odological strategies in the development of reading 
comprehension [in Spanish]. Polo del Conocimiento: 
Revista científico-profesional. 6(12), 484–497. 

[37] Castillo, Y., Bastardo, X., 2021. Methodological 
Strategies for Reading Comprehension for High 
School Students, Ecuadorian Context during the Pan-
demic [in Spanish]. Revista científico-profesional. 
63(12), 1084–1105. 

[38] Andrade, M., Bernal, Á., Guillen, R., et al., 2022. 
Strategies for Developing Logical Thinking through 
Critical Reading in Students [in Spanish]. Dominio 
de las Ciencias. 8(2), 206–227. 

[39] Barreto, W., Herrera, B., 2023. Kahoot as an Alterna-
tive to Enhance Critical Reading [in Spanish]. Cien-
cia Latina Revista Científica Multidisciplinar. 7(2), 
3349–3368. DOI: https://doi.org/10.37811/cl_rcm.
v7i2.5577

[40] Pinchao, L., 2020. Pedagogical-didactic strategy to 
promote critical reading [in Spanish]. Educación. 
29(56), 146–169. DOI: http://dx.doi.org/10.18800/
educacion.202001.007

[41] Brito, Y., 2020. Critical reading as a method for de-
veloping competencies in text comprehension [in 
Spanish]. Revista EDUCARE-UPEL-IPB-Segun-
da Nueva Etapa. 24(3), 243–64. DOI: https://doi.
org/10.46498/reduipb.v24i3.1358

[42] Nuñez, L., 2022. Remote education during the 
COVID-19 emergency: analysis of university stu-
dents’ experiences [in Spanish].  Revista Historia de 
la Educación Latinoamericana. 24(39), 231–255. 

[43] Area, M., 2021. Emergency remote teaching during 
COVID-19. Post-pandemic challenges in higher 
education [in Spanish].  Propuesta Educativa. 2(56), 
57–70. 

[44] Anchundia, L., Vélez, C., 2023. Creative strategies 
for writing development in middle school students [in 
Spanish]. Alternancia-Revista de Educación e Inves-
tigación. 5(8), 12–24. DOI: https://doi.org/10.33996/
alternancia.v5i8.988

[45] Castro, D.D., Cárdenas, O.M., 2023. Confinement, 
presence: a look at the construction of a pedagogical 
experience during the pandemic [in Spanish]. Edu-
cación y Ciudad. (44), 1–16. 

[46] Cassany, D., 2022. Critical reading in times of mis-
information [in Spanish]. Revista Electrónica Leer, 
Escribir y Descubrir. 1(9), 20-37. 

[47] Cassany, D., 2019. Reading Laboratory: Understand-
ing Reading [in Spanish]. Editorial Anagrama: Bar-
celona, Spain.  

[48] Acevedo, Á., Valencia, A., Ortega, A., 2021. Ed-
ucation during the Pandemic: Perspectives on the 
Emergency Remote Teaching Model in Colombia [in 
Spanish]. Revista Historia de la Educación Latino-
americana. 23(37), 93–112. 

[49] Marquez, J., 2020. From traditional education to re-
mote education: challenges and opportunities within 
the health emergency. Educación Química. 31(5), 
88–91. 

[50] Castañeda, K.D., 2021. Vargas, A.M. In Times of 
Pandemic [in Spanish].. Acad y Virtualidad. 14(1), 
13–22. 

[51] Solórzano, M.J., Barona, C., Arellano, R., 2022. Con-
ditions for the Implementation of emergency remote 
teaching in basic and higher education in Mexico [in 
Spanish]. Reencuentro. Analyse des problèmes uni-
versitaires: La crisis pandémica y los derroteros de la 
educación. 35(85), 79–100. 

[52] Alvarracín, A.M., Guanopatín, J.P., Benavides, P.V., 
2022. Flipped classroom and cooperative work to 
promote higher cognitive skills [in Spanish]. Re-
vista Actualidades Investigativas en Educación. 
22(2), 257-289. DOI: http://dx.doi.org/10.15517/aie.
v22i2.48865 

[53] Ruiz, K.K., Castillo, K., Miramontes, M.A., et al., 
2022. Emergency Remote Education: Applications 
and Educational Platforms Used During the Pandem-
ic [in Spanish]. Alternancia Revista de Educación E 
Investigación. 4(7), 73–86. 

https://doi.org/10.37811/cl_rcm.v7i2.5577
https://doi.org/10.37811/cl_rcm.v7i2.5577
http://dx.doi.org/10.18800/educacion.202001.007
http://dx.doi.org/10.18800/educacion.202001.007
https://doi.org/10.46498/reduipb.v24i3.1358
https://doi.org/10.46498/reduipb.v24i3.1358
https://doi.org/10.33996/alternancia.v5i8.988
https://doi.org/10.33996/alternancia.v5i8.988
http://dx.doi.org/10.15517/aie.v22i2.48865 
http://dx.doi.org/10.15517/aie.v22i2.48865 


859

Forum for Linguistic Studies | Volume 07 | Issue 06 | June 2025

[54] Guardado, M.D.S.R,. 2022. Teacher needs during the 
COVID-19 pandemic in emergency remote educa-
tion [in Spanish]. Revista de estudios y experiencias 
en educación. 21(47), 185–99. DOI: http://dx.doi.
org/10.21703/0718-5162202202102147010 

[55] Tabullo, Á.J., Benegas, J., Vernucci, S., 2023. The 
Role of Executive Functions in the Comprehension 
of Expository and Narrative Texts by High School 
Students [in Spanish]. Suma Psicológica. 30(2), 
30–39. 

[56] Treviño, D.C., González, M.A., 2022. Parental in-
volvement and educational achievement: A consid-
eration of this relationship in baccalaureate students. 
Electronic Journal of Educational Research, Assess-
ment & Evaluation. 28(1), 1–17. DOI: https://doi.
org/10.30827/relieve.v28i1.23786

[57] Artola, T., Sastre, S., Jiménez-Blanco, A., et al., 
2021. Evaluation of attitudes, motivation, and read-
ing interests in pre-adolescents and adolescents [in 
Spanish].  Journal of Research in Education Psychol-
ogy. 19(55), 651–670. DOI: https://doi.org/10.25115/
ejrep.v19i55.3923

[58] Hernández, J., Pennesi, M., Sobrino, D., et al., 2012. 
Emerging trends in education with ICT [in Spanish]. 
Espiral: Spain. pp. 1–288. 

[59] Aucapiña, M., 2022. El cuento popular para el desar-
rollo de la comprensión lectora en niños y niñas de 
los 5 tos años de Educación General Básica [Master's 
thesis]. Ambato, Ecuador: Universidad tecnológica 

indoamérica. 
[60] Carpio, W.D.C., Arana, J.C., 2021. Implementation of 

a virtual learning strategy and achievement of com-
petencies in university students [in Spanish]. Revista 
de Investigación en ciencias de la educación. 5(18), 
416–425. DOI: https://doi.org/10.33996/revistahori-
zontes.v5i18.184

[61] Davila, D., Barba, C., Peñaherrera, K., et al., 2021. 
Weaknesses in educational materials in the ecuador-
ian education system allow the integration of design, 
innovation, and creativity [in Spanish]. Minerva. 
2(6), 58–69. 

[62] García, S., Santana, P., 2021. Transition to virtual ed-
ucation environments in the context of a health emer-
gency: a case study of a teaching team in basic voca-
tional education [in Spanish]. Revista de Educación 
a Distancia (RED). 21(65), 1–24. DOI: https://doi.
org/10.6018/red.450791

[63] Cruz, E., López, M., 2024. COVID-19 and the Ed-
ucational Transition to Virtual Learning Environ-
ments in Higher Education Institutions in Oaxaca, 
Mexico [in Spanish]. Rev Latinoam ciencias Soc 
y humanidades. 5(1), 1007–1026. DOI: https://doi.
org/10.56712/latam.v5i1.1654

[64] Peralta, L., Gaona, M., Luna, M., et al., 2023. Infor-
mation and communication technologies (ICT) in 
secondary education: a systematic review [in Span-
ish]. Andean Journal of Education. 7(1), 1-8. 

http://dx.doi.org/10.21703/0718-5162202202102147010
http://dx.doi.org/10.21703/0718-5162202202102147010
https://doi.org/10.30827/relieve.v28i1.23786
https://doi.org/10.30827/relieve.v28i1.23786
https://doi.org/10.25115/ejrep.v19i55.3923
https://doi.org/10.25115/ejrep.v19i55.3923
https://doi.org/10.33996/revistahorizontes.v5i18.184
https://doi.org/10.33996/revistahorizontes.v5i18.184
https://doi.org/10.6018/red.450791
https://doi.org/10.6018/red.450791
https://doi.org/10.56712/latam.v5i1.1654
https://doi.org/10.56712/latam.v5i1.1654

