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ABSTRACT

This study investigates the intricate relationship between metacognitive strategies and foreign language enjoyment
(FLE), emphasizing the dynamic interplay between cognitive regulation techniques and emotional experiences in the
language learning process. Metacognitive strategies—planning, monitoring, and evaluation—play a pivotal role in shaping
learners’ emotional and cognitive engagement, which are critical for fostering motivation and reducing language anxiety.
Enhancing students’ enjoyment through these strategies is essential for developing educational practices that prioritize both
intellectual growth and emotional well-being. Employing a qualitative approach, the study utilizes in-depth interviews
and focus groups to explore learners’ experiences and perceptions of metacognitive strategies. By analyzing participants’
narratives, the research identifies key patterns and themes that reveal how these strategies influence FLE across varying levels
of enjoyment and language proficiency. Participants who actively engaged in planning and self-reflection reported greater
satisfaction and confidence in their language learning, while those with inconsistent strategy use experienced frustration
and diminished enjoyment. The findings underscore the transformative potential of metacognition in creating positive
and supportive learning environments. Practical implications include integrating metacognitive training into language
instruction, promoting self-efficacy, and tailoring approaches to individual learning styles. This research highlights that
fostering metacognitive awareness not only enhances learning enjoyment but also leads to improved language proficiency
and sustained motivation, supporting both academic success and personal development.
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1. Introduction

The growing interest in enhancing educational experi-
ences has led scholars to increasingly focus on the role of
metacognitive strategies in learning. Metacognition, often
described as “thinking about thinking,” encompasses the pro-
cesses of planning, monitoring, and evaluating one’s own
learning activities[!l. These strategies are well-established
as critical for academic success, as they enable learners to be-
come more self-regulated and reflective about their learning
processes 2.

Constructivism 3! serves as a foundational theory, em-
phasizing that learners actively construct knowledge through
interaction with their environment. Within this paradigm,
metacognitive strategies—such as planning, monitoring, and
evaluating—are pivotal as they enable learners to take control
of their learning processes, thereby fostering deeper engage-
ment and personal agency. This aligns with the research
objective to explore how these strategies contribute to en-
hancing FLE, as greater learner autonomy often leads to
increased motivation and positive emotions. Bachman and
Palmer’s Model of Strategic Competence highlights the
role of metacognitive strategies in language performance.
According to their model, strategic competence involves the
ability to assess communicative goals, select appropriate
strategies, and adapt them to specific contexts. This perspec-
tive directly informs the current study by suggesting that
learners who effectively deploy metacognitive strategies are
better equipped to navigate challenges in language learn-
ing, potentially reducing anxiety and enhancing enjoyment.
Oxford’sP! Classification of Language Learning Strategies
provides a detailed taxonomy that positions metacognitive
strategies as essential tools for managing one’s learning pro-
cess. The framework underscores the interplay between cog-
nitive and affective factors, suggesting that metacognitive
strategies not only enhance academic performance but also
improve emotional well-being by fostering a sense of control
and accomplishment. This theoretical insight supports the
hypothesis that learners who actively engage in metacog-
nitive practices may experience heightened levels of FLE.
Self-Regulation Theory, as elaborated by Zimmerman (6], of-
fers a comprehensive understanding of how learners regulate
their cognitive, motivational, and emotional processes. This
theory is particularly relevant for the proposed research as
it integrates the metacognitive dimension with emotional

outcomes like enjoyment. Self-regulated learners are more
likely to set realistic goals, monitor progress, and adjust
strategies, leading to a more satisfying and enjoyable learn-
ing experience. However, in recent years, researchers have
extended this focus beyond academic performance to inves-
tigate how metacognitive strategies can enhance learning
enjoyment, particularly in foreign language acquisition.

Foreign language enjoyment (FLE) has emerged as
a pivotal affective factor in language learning, encapsulat-
ing positive emotions such as joy, interest, and satisfaction
experienced during the learning process!”). The affective
dimension of language learning is crucial, as positive emo-
tional experiences can boost motivation, reduce anxiety, and
enhance overall language performancel®]. In this context,
the intersection of metacognitive strategies and FLE offers
a promising avenue for exploration, providing valuable in-
sights into how fostering metacognitive awareness may lead
to more enjoyable and effective learning environments.

Recent global research has underscored the potential
of metacognitive strategies to positively affect learners’ emo-
tional well-being and engagement. For instance, Zhang et
al.’l demonstrated that learners who employed metacog-
nitive strategies reported higher levels of satisfaction and
confidence in their language learning abilities. Similarly, Li
et al.l"% found that metacognitive awareness was positively
correlated with FLE, suggesting that learners who actively
engage in self-reflection and strategy use tend to experience
greater enjoyment in their language studies. However, while
these studies establish the broader benefits of metacognitive
strategies, they largely focus on general correlations with-
out delving into the nuanced mechanisms by which specific
metacognitive strategies—such as planning, monitoring, and
evaluation—impact the emotional dimensions of learning,
particularly FLE.

Despite these encouraging findings, there remains a
significant gap in the literature concerning the precise mech-
anisms by which metacognitive strategies influence FLE.
This article seeks to address this gap, particularly in the con-
text of foreign language learners who face unique challenges
such as language anxiety and cultural adjustment['!l. By
investigating these mechanisms, the current study aims to
contribute to the broader understanding of the relationship
between cognitive processes and affective experiences in

language learning. Furthermore, the study highlights the
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practical implications for educators, suggesting that integrat-
ing metacognitive strategy training into language curricula
could not only enhance language performance but also foster
more positive, enjoyable learning experiences.

The significance of this research lies in its potential to
bridge the cognitive and affective dimensions of language
learning, an area that remains underexplored. By focusing on
FLE as an outcome, the study shifts the conversation toward
creating holistic learning environments that prioritize both
emotional and intellectual engagement. In doing so, it con-
tributes to the growing body of literature that advocates for

learner-centered approaches in foreign language education.

2. Literature Review

Metacognition encompasses the awareness and control
of one’s cognitive processes!!l. This concept has gained
considerable attention in educational research due to its sig-
nificant role in enhancing learning outcomes. Metacognitive
strategies, which include planning, monitoring, and evalu-
ating, are tools that learners use to regulate their cognitive
activities and optimize learning!'?l. This literature review
examines the theoretical foundations, empirical findings, and
practical applications of metacognitive strategies in educa-
tional settings. The concept of metacognition was first intro-
duced by John Flavell in the late 1970s. Flavell!!) delineated
metacognition into two primary components: metacognitive
knowledge and metacognitive regulation. Metacognitive
knowledge refers to the understanding of one’s cognitive
processes, while metacognitive regulation involves the use
of strategies to control these processes. This dual frame-
work has provided a foundation for subsequent research and
has been instrumental in developing interventions aimed at
improving learners’ metacognitive skills.

The positive effects of metacognitive strategies on
learning outcomes have been well documented across edu-
cational contexts. Schraw and Dennison!'3! developed the
Metacognitive Awareness Inventory (MAI) to assess these
strategies, demonstrating that higher MAI scores are associ-
ated with better academic performance. A meta-analysis by
Veenman et al.['*] confirmed these beneficial effects, partic-
ularly in reading comprehension and problem-solving tasks.
In second language acquisition, Wang and Maclntyre[!>!

showed that learners who engage in metacognitive strategies

perform better and also experience less anxiety, enhancing
both cognitive and affective dimensions of language learn-
ing.

Foreign language enjoyment (FLE) has gained atten-
tion as a key affective factor influencing language acquisi-
tion, linked to motivation, engagement, and overall achieve-

ment !,

Enjoyment, grounded in positive psychology,
refers to positive emotions like pleasure, interest, and ex-
citement during the learning process!!”.

Recent studies highlight the positive effects of metacog-
nitive strategies on learners’ FLE. For instance, Chamot[!®!
found that metacognitive strategies not only boost academic
performance but also lead to greater enjoyment through in-
creased confidence. Li et al.!"] similarly noted that metacog-
nitive awareness enhances learners’ proficiency, translating
into higher enjoyment. More directly, Jiang and Dewaele?!
explored how metacognitive strategies impact emotional ex-
periences in language classrooms, showing that learners who
actively plan, monitor, and evaluate their processes report
higher enjoyment. This is attributed to the sense of control
and self-efficacy these strategies foster, reducing anxiety and
promoting a positive emotional environment.

These findings demonstrate that various types of
metacognitive strategies—planning, monitoring, and evalu-
ating—can influence FLE by enhancing learners’ sense of
mastery and reducing negative emotions like anxiety. Learn-
ers who engage in reflective practices, set clear goals, and
regularly assess their progress are more likely to experience
enjoyment during language learning.

Several factors influence the effectiveness of metacog-
nitive strategies in enhancing FLE. Dewaele and Macln-
tyre['®) were among the first to show that learners who expe-
rience enjoyment engage more actively in language learning,
and their proficiency improves over time. Jin and Zhang®!
identified specific factors such as teacher enthusiasm, class-
room atmosphere, and engaging teaching methods as con-
tributors to FLE. These findings suggest that external factors,
like the learning environment, can amplify the impact of
metacognitive strategies on learners’ enjoyment.

Maclntyre and Dewaele!?!! further explored the dy-
namic between FLE and foreign language anxiety (FLA),
showing a reciprocal relationship. While FLA decreases over
time, FLE tends to increase as learners become more profi-
cient. The interplay between anxiety and enjoyment suggests
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that reducing anxiety through the application of metacogni-
tive strategies—especially strategies related to planning and
self-regulation—can enhance the enjoyment learners feel.
Other recent research, such as Oxford’s!*), highlights
the role of learner autonomy in maximizing the benefits
of metacognitive strategies. Learners who practice self-
reflection and goal-setting report higher levels of satisfaction
and enjoyment, suggesting that personal motivation and goal
orientation are critical factors in leveraging metacognitive

strategies for a more fulfilling learning experience.

3. Methodology

Qualitative research method was used in the study char-
acterized by a survey design, which could offer a structured
and systematic approach to collecting and analyzing data
related to the effect of metacognitive strategy in improving
foreign language enjoyment among college students. This
method provided several advantages for investigating a large
sample of participants and allowed for the exploration of pat-
terns, relationships, and trends within the collected data!??].

Data were collected from semi-structured interviews
by face to face to answer the questions ‘What are the differ-

ent effects of different types of metacognitive strategies on

foreign language enjoyment?’ and ‘What are the factors that
influence the effect of metacognitive strategies in improving
the enjoyment of foreign language learning?’. An interview
protocol was designed to explore participants’ use of learn-
ing strategies as EFL learners, including their motivations,
attitudes, and experiences. The collected data was subjected
to thematic analysis in NVivo, a software program for quali-
tative analysis that allows for the identification of patterns
and themes in the data. To ensure the reliability of the survey
results, the researchers conducted a member examination,
peer reporting and reflection.

Nine semi-structured interviews were conducted with
nine students. Interviewees were first recruited through
snowball sampling, beginning with the participants who had
been in close touch with the author. Then nine of them were
selected out through purposive sampling to represent varying
levels of foreign language enjoyment. Eight of them were
male and one female, with three belonging to the high-level
foreign language enjoyment group, three belonging to the
middle-level, and the rest three belonging to the low-level.
More detailed background information is provided in Table
1. All the interviews were conducted in Chinese to ease the
impact of any language barrier and each lasted about one
hour on average.

Table 1. Participants’ demographic information.

Participants Gender English Proficiency Level FLE Level
P1 M High High

P2 M High High

P3 M Medium High

P4 M High Middle level
PS5 M Medium Middle level
P6 M Low Middle level
P7 F Low Low

P8 M Medium Low

P9 M Low Low

To manage and mitigate potential biases from these
prior understandings, several strategies are employed. Self-
reports and semi-structured interviews were used to discuss
potential biases and preconceptions. These practices enhance
the credibility and rigor of research by ensuring that expla-
nations are based on participants’ perspectives rather than
preconceived notions. In addition, the use of triangulation
in data collection and analysis can provide a more compre-

hensive understanding of the studied phenomena, which can

provide a richer and more detailed understanding of Chinese
college students’ pleasure in foreign language learning and
metacognitive strategies. By acknowledging and system-
atically managing prior understanding, the research team
improved the depth and validity of the research. The insights
gained from this study contribute to the understanding of
English learning strategies and pleasure in foreign language
learning among Chinese college students, providing valuable

implications for educators and policy makers.
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4. Findings

4.1. RQ1 What Are the Different Effects of Dif-
ferent Types of Metacognitive Strategies
on Foreign Language Enjoyment?

4.1.1. Theme 1 Planning Strategy

The analysis revealed that participants who employed
planning strategies in their foreign language learning re-
ported varying levels of foreign language enjoyment (FLE).
The planning strategy, which involves setting specific goals,
organizing study schedules, and preparing for language tasks,
emerged as a significant factor influencing FLE among par-
ticipants.

Participants with high FLE levels, such as P1 and P2,
emphasized the importance of planning in enhancing their
learning experience. P1 stated, ‘Setting clear goals for each
study session helps me stay focused and motivated. I enjoy
seeing my progress.’ This highlights how goal-setting not
only provides a sense of direction but also fosters a sense of
accomplishment and satisfaction. Similarly, P2 mentioned,
‘I always plan my weekly study schedule. It reduces stress
and makes learning more enjoyable because I know what to
expect.’ This underscores the role of planning in reducing
uncertainty and anxiety, thereby creating a more enjoyable
and structured learning environment.

For participants with medium FLE levels, like P4 and
PS5, the impact of planning was somewhat mixed. P4 noted,
‘Planning helps, but sometimes I find it hard to stick to my
schedule, which can be frustrating.” This indicates that
while planning can be beneficial, the inability to adhere
to plans can lead to frustration and decreased enjoyment.
PS5 shared, ‘I plan my studies, but unexpected events often
disrupt my schedule. When I manage to follow my plan, 1
do feel more accomplished and enjoy the learning process.’
This highlights the importance of flexibility in planning
and the impact of external factors on the effectiveness of
planning strategies.

Participants with low FLE levels, such as P7 and P9,
reported less consistent use of planning strategies. P7 con-
fessed, ‘I dont really plan my studies. I just go with the flow,
which often leaves me feeling unprepared and stressed.’ This
lack of planning leads to feelings of being overwhelmed and

stressed, negatively impacting their enjoyment. P9 echoed
this sentiment, saying, I rarely set goals or plan my study

sessions. I think if I had a better plan, I might enjoy learn-
ing more.’ This suggests a direct link between the absence
of planning and lower levels of enjoyment, indicating that
incorporating planning strategies could potentially enhance

their learning experience.
4.1.2. Theme 2 Monitoring Strategy

The analysis revealed that monitoring strategies, which
involve regularly checking comprehension and progress, play
a significant role in influencing foreign language enjoyment
(FLE) among participants. Monitoring strategies include self-
assessment, keeping track of learning progress, and adjusting
strategies as needed.

Participants with high FLE levels, such as P1 and P2,
frequently utilized monitoring strategies to enhance their
learning experiences. P1 mentioned, ‘I constantly check
my understanding and adjust my learning methods accord-
ingly. It keeps me engaged and ensures I'm on the right
track.’ This proactive approach helps maintain motivation
and interest. P2 added, ‘Reviewing my progress regularly
helps me see my improvement, which is very satisfying. It
makes the learning process more enjoyable because I can
see tangible results.” These quotes highlight how regular
self-assessment and adjustment foster a sense of achieve-
ment and satisfaction.

Participants with medium FLE levels, like P4 and PS5,
had mixed experiences with monitoring strategies. P4 stated,
‘I try to monitor my progress, but sometimes I get discour-
aged if I don 't see immediate improvements.’ This shows
that while monitoring can be beneficial, it can also lead to
frustration if progress is not evident. P5 commented, ‘Track-
ing my learning helps, but I often forget to do it regularly.
When I do, it definitely makes me feel more in control and
happier with my studies.’ This indicates that consistency in
monitoring is crucial for maximizing its positive effects on
enjoyment.

Participants with low FLE levels, such as P7 and P8,
reported minimal use of monitoring strategies, which con-
tributed to their lower levels of enjoyment. P7 confessed, 7
don t really check my progress. I just move on to the next
thing, which sometimes makes me feel lost and unmotivated.’
This lack of regular monitoring leads to feelings of disorien-
tation and decreased motivation. P8 echoed this sentiment,
saying, ‘I rarely assess my learning. If I did, I think I'd feel

more confident and enjoy the process more.’ This suggests
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that incorporating monitoring strategies could potentially en-
hance their learning enjoyment by providing a clearer sense
of direction and progress.

4.1.3. Theme 3 Evaluation Strategy

The analysis revealed that evaluation strategies, which
involve assessing the effectiveness of learning methods and
outcomes, significantly impact foreign language enjoyment
(FLE) among participants. Evaluation strategies include
reflecting on learning experiences, judging the quality of
work, and making necessary adjustments based on these
reflections.

Participants with high FLE levels, such as P2 and P3,
highlighted the positive impact of evaluation strategies on
their enjoyment of learning. P2 explained, ‘I regularly re-
flect on my learning sessions and think about what worked
and what didn't. This reflection helps me improve and keeps
me motivated.’ P3 shared a similar sentiment, stating, ‘Eval-
uating my progress and the effectiveness of my study tech-
niques helps me stay on track. When I see that my efforts
are paying off, it makes learning more enjoyable.” These
quotes illustrate how reflective evaluation enhances moti-
vation and enjoyment by fostering a sense of continuous
improvement.

Participants with medium FLE levels, like P4 and P6,
had varied experiences with evaluation strategies. P4 noted,
I try to evaluate my learning methods, but it can be frustrat-
ing when [ realize something isn t working. However, finding
a better approach afterward is satisfying.’ P6 commented, ‘/
sometimes evaluate my progress, but not consistently. When
I do, it helps me understand my strengths and weaknesses,
which is useful but can also be discouraging at times.” These
experiences highlight that while evaluation can lead to im-
proved learning strategies, it may also cause frustration if
consistent progress is not observed.

Participants with low FLE levels, such as P8 and P9,
reported infrequent use of evaluation strategies, contributing
to their lower enjoyment levels. P8 admitted, ‘7 don t really
evaluate my learning. I just go through the motions, which
makes it hard to know if I'm improving or not.” P9 echoed
this, saying, ‘I rarely reflect on my learning process. If 1
did more often, I might feel more accomplished and enjoy
learning more.” These quotes suggest that a lack of regular
evaluation leads to a sense of aimlessness and decreased

motivation, negatively affecting enjoyment.

4.2. RQ2 What Are the Factors That Influence
the Effect of Metacognitive Strategies in
Improving the Enjoyment of Foreign Lan-
guage Learning?

4.2.1. Theme 1 Motivation and Attitude

The analysis of the qualitative data reveals that moti-
vation and attitude significantly influence the effectiveness
of metacognitive strategies in enhancing the enjoyment of
foreign language learning. Participants’ motivation levels
and their attitudes towards learning were found to be cru-
cial in determining how beneficial these strategies were in
increasing foreign language enjoyment (FLE).

Participants with high FLE levels, such as P1 and P2,
demonstrated strong intrinsic motivation and positive atti-
tudes towards learning. P1 shared, ‘I'm genuinely interested
in learning new languages, and this passion drives me to
use different strategies to improve. It'’s enjoyable because
I’'m motivated.” This intrinsic motivation fuels the effective
use of metacognitive strategies, making the learning pro-
cess more enjoyable. Similarly, P2 stated, I always have a
positive outlook towards learning, which makes me eager
to plan and monitor my progress. Seeing my improvement
is really satisfying.’ The positive attitude towards learning
reinforces the use of metacognitive strategies, enhancing
their effectiveness.

Participants with medium FLE levels, such as P4 and
PS5, exhibited varying degrees of motivation and mixed atti-
tudes towards learning. P4 noted, ‘7'm motivated to learn,
but sometimes I get frustrated when I don t see quick results.
My attitude can shift depending on my progress.’ This fluc-
tuating motivation and attitude impact the consistent use
of metacognitive strategies. PS5 mentioned, 7 try to stay
motivated, but external factors like workload can affect my
attitude. When I’'m positive and motivated, I find that plan-
ning and monitoring my learning make the process more
enjoyable.’ This indicates that while motivation and atti-
tude are present, external factors can influence their stability
and thus affect the enjoyment derived from metacognitive
strategies.

Participants with low FLE levels, such as P7 and P9,
often displayed lower intrinsic motivation and more nega-
tive attitudes towards learning. P7 confessed, 7 don t feel
very motivated to learn, and this makes it hard to stick to

any strategies. I just don't enjoy it.” The lack of intrinsic
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motivation and negative attitude hinder the effective use of
metacognitive strategies, resulting in lower enjoyment. P9
echoed this sentiment, saying, ‘I rarely feel motivated to
study, and my attitude towards learning is quite negative.
This makes it hard to plan or monitor my progress, and 1
don't find the process enjoyable at all.” This illustrates how a
lack of motivation and a negative attitude can severely limit
the benefits of metacognitive strategies.

P3, with medium proficiency and high FLE, highlighted
a key factor: ‘My motivation comes from wanting to commu-
nicate better with my peers. This goal helps me stay positive
and use different strategies effectively.’ This underscores the
importance of having clear, personal goals to sustain moti-
vation and positive attitudes. P6, despite a low proficiency
level, mentioned, 7 try to stay motivated by reminding myself
of the long-term benefits. When I manage to keep a posi-
tive attitude, 1 find that using strategies like planning and

monitoring does make learning more enjoyable.’
4.2.2. Theme 2 Learning Style Preferences

The analysis revealed that learning style preferences
significantly influence the effectiveness of metacognitive
strategies in enhancing foreign language enjoyment (FLE).
Learning style preferences, which include auditory, visual,
kinesthetic, and reading or writing styles, determine how
learners best absorb and retain information. The interplay be-
tween these preferences and metacognitive strategies shapes
the overall learning experience.

Participants with high FLE levels, such as P1, P2, and
P3, reported that aligning metacognitive strategies with their
preferred learning styles greatly enhanced their enjoyment.
P1, who has a strong visual preference, stated, ‘I use a lot of
diagrams and visual aids to organize my thoughts. It makes
studying more engaging and enjoyable.’ This shows that
visual strategies enhance P1’s learning experience. Similarly,
P2, who prefers an auditory style, shared, ‘7 often record
myself speaking in the language and play it back. Hearing
my progress boosts my confidence and enjoyment.’ This
demonstrates that auditory strategies are effective for P2. P3,
who enjoys a kinesthetic approach, mentioned, ‘I like to use
physical activities, like acting out dialogues. It makes learn-
ing fun and helps me remember better.” This highlights the
benefit of kinesthetic methods in making learning enjoyable
for P3.

Participants with medium FLE levels, like P4 and PS5,
had mixed experiences depending on how well they could in-
corporate their learning preferences into their metacognitive
strategies. P4, who prefers a reading/writing style, noted, 7
try to take detailed notes and write summaries, which helps
to some extent. But I sometimes struggle to keep it interest-
ing.’” This indicates that while the strategies align with P4’s
preferences, maintaining engagement is challenging. PS5,
who has a mixed learning style, commented, 7 use a combi-
nation of visual and auditory methods. When I can switch
between them, I enjoy learning more, but it s not always easy
to balance.’ This suggests that flexibility in integrating var-
ious strategies enhances enjoyment but can be complex to
manage.

Participants with low FLE levels, such as P7, P8, and
P9, reported that a mismatch between their learning style
preferences and the metacognitive strategies they used con-
tributed to their lower enjoyment. P7, who has a kinesthetic
preference, confessed, I don t get much chance to use hands-
on activities in my studies. It feels monotonous and boring.’
This highlights the negative impact of not being able to use
preferred kinesthetic strategies. P8, who leans towards vi-
sual learning, mentioned, 7 rarely use visual aids and mostly
stick to reading, which I find dull. I think more visuals would
make a big difference.’ This suggests that incorporating
more visual elements could enhance P8’s enjoyment. P9,
who prefers an auditory style, said, I mostly read and write,
but I enjoy listening more. Without auditory practice, I lose
interest quickly.” This indicates that the lack of auditory

strategies diminishes P9’s engagement and enjoyment.
4.2.3. Theme 3 Instructor Guidance

The analysis revealed that instructor guidance signifi-
cantly influences the effectiveness of metacognitive strate-
gies in enhancing foreign language enjoyment (FLE) among
participants. Instructor guidance includes providing clear
instructions, offering feedback, and modeling effective strate-
gies. The impact of this guidance varies across participants
with different levels of FLE.

Participants with high FLE levels, such as P1, P2, and
P3, emphasized the crucial role of instructor guidance in their
enjoyment of language learning. P1 noted, ‘My instructor al-
ways gives clear explanations and feedback, which helps me

understand what I need to work on. It makes learning more
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enjoyable because I feel supported.’ This indicates that de-
tailed and supportive feedback can significantly enhance the
learning experience. Similarly, P2 shared, ‘When my teacher
models how to use different strategies, it makes it easier
for me to apply them. This guidance boosts my confidence
and enjoyment.’ This shows that practical demonstrations
of metacognitive strategies can increase student engagement
and confidence. P3 added, ‘Having an instructor who is
approachable and willing to answer questions makes a big
difference. It makes the learning environment more pleasant
and encourages me to keep improving.’ This highlights the
importance of an approachable and responsive instructor in
fostering a positive learning atmosphere.

Participants with medium FLE levels, such as P4, PS5,
and P6, had mixed experiences with instructor guidance. P4
stated, ‘Sometimes the guidance is helpful, but other times
it feels too rigid. Flexibility in teaching methods would en-
hance my enjoyment.’ This suggests that while guidance is
beneficial, it needs to be adaptable to meet varying student
needs. P5 commented, ‘I appreciate when instructors pro-
vide feedback, but I often wish there was more one-on-one
time to address my specific needs.’ This indicates a need for
more personalized instructor support. P6 noted, ‘Instructor
guidance is beneficial, but 1 feel it could be more consistent.
When I receive good guidance, I enjoy learning more, but it's
not always the case.’ This points to the importance of con-
sistent and reliable instructor guidance to maintain a steady
level of enjoyment.

Participants with low FLE levels, reported less effective
instructor guidance, which negatively impacted their enjoy-
ment. P7 expressed, ‘I often feel lost because the instructions
are not clear. This confusion makes learning stressful rather
than enjoyable.’ This indicates that unclear instructions can
lead to confusion and reduce learning enjoyment. P8 echoed
this sentiment, saying, ‘The feedback I receive is often too
general, and I don t know how to improve. More specific guid-
ance would help me enjoy the process more.’ This highlights
the need for detailed and actionable feedback to improve
student engagement. P9 added, 7 rarely see my instructor
model the strategies. Without this demonstration, it’s hard
for me to know if I'm using them correctly, which lowers my
enjoyment.’ This underscores the importance of instructors
demonstrating metacognitive strategies to enhance student

understanding and application.

4.2.4. Theme 4 Self-Efficacy

The analysis highlighted that self-efficacy, or the belief
in one’s ability to succeed in specific situations, significantly
influences the effectiveness of metacognitive strategies in
enhancing foreign language enjoyment (FLE). Participants’
levels of self-efficacy affected how they perceived and uti-
lized metacognitive strategies, ultimately impacting their
enjoyment of learning a foreign language.

Participants with high FLE levels demonstrated strong
self-efficacy, which positively influenced their use of
metacognitive strategies. P1 stated, ‘I believe I can mas-
ter new vocabulary and grammar rules, which makes me
confident to set and achieve learning goals.” This high
self-efficacy encourages the effective use of planning and
monitoring strategies, thereby increasing enjoyment. P2
echoed this sentiment: ‘Knowing that I can handle language
tasks well boosts my motivation. When I see progress, it
very rewarding.’ Similarly, P3 shared, ‘I trust my ability
to learn new languages. This belief helps me stay commit-
ted to my study plans and enjoy the process.’ These quotes
illustrate that high self-efficacy fosters a positive learning ex-
perience by enhancing the perceived value and effectiveness
of metacognitive strategies.

Participants with medium FLE levels, exhibited moder-
ate self-efficacy, which had a variable impact on their enjoy-
ment. P4 noted, ‘I feel capable most of the time, but setbacks
can make me doubt myself. When I'm confident, I enjoy
using different strategies.” This fluctuation in self-efficacy
affects the consistency and enjoyment of using metacognitive
strategies. PS mentioned, 7 generally believe in my ability
to learn, but unexpected difficulties can be discouraging.
When I manage to overcome them, it feels great and I enjoy
studying more.’ P6 added, ‘My confidence varies. On good
days, I believe I can succeed and enjoy learning. On bad
days, I struggle to see the point in planning or monitoring
my progress.” These responses suggest that strengthening
self-efficacy could help stabilize and enhance the enjoyment
derived from metacognitive strategies.

Participants with low FLE levels, showed low self-
efficacy, which hindered their effective use of metacognitive
strategies and diminished their enjoyment of learning. P7
confessed, 7 often doubt my ability to learn a new language,
which makes it hard to set goals or follow a plan. 1ts frustrat-
ing and not enjoyable.” This lack of confidence undermines
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the perceived usefulness of metacognitive strategies. P8 com-
mented, ‘7 dont think I'm good at learning languages, so
1 don 't bother with detailed planning or self-assessment. It
Just feels like more work.” P9 shared a similar perspective: 7
rarely feel confident in my language skills, so I don t see the
point in using these strategies. It makes learning stressful and
unenjoyable.’ These quotes highlight that low self-efficacy
can lead to a negative cycle where metacognitive strategies

are underutilized, further decreasing learning enjoyment.

5. Discussion

The findings of this study highlight the differential
impacts of various metacognitive strategies—planning, mon-
itoring, and evaluation—on foreign language enjoyment
(FLE), providing valuable insights into how these strategies
can be optimized for effective language learning experiences.
Planning strategies emerged as critical facilitators of FLE,
particularly for participants who reported high enjoyment
levels. Clear goals and structured study schedules not only
reduced anxiety but also fostered a sense of achievement
and progress, aligning with previous research emphasizing
the role of planning in enhancing motivation and reducing
stress?*]. However, participants with medium FLE levels
faced challenges in adhering to rigid schedules, suggesting
the importance of flexible planning approaches that accom-
modate individual learning rhythms and preferences!?*l. For
those with low FLE, sporadic use of planning strategies re-
sulted in feelings of overwhelm and stress, underscoring
the critical need for structured planning to enhance learning
experiences and alleviate negative emotions?>.

Monitoring strategies, involving self-assessment and
progress tracking, also played a significant role in influencing
FLE. High FLE participants attributed their enjoyment to reg-
ular monitoring, which not only kept them engaged but also
motivated by providing tangible evidence of their language
learning progress. This finding supports existing research
highlighting the motivational benefits of self-monitoring
in educational contexts!?®l. Conversely, participants with
medium FLE reported mixed results, indicating that con-
sistent and structured monitoring practices are crucial to

(271, In contrast,

maximize their positive effects on enjoyment
low FLE participants reported minimal engagement with

monitoring strategies, leading to feelings of disorientation

and reduced motivation, consistent with studies emphasizing
the role of regular self-assessment in maintaining learning
motivation %),

Evaluation strategies, involving reflective practices and
the assessment of learning effectiveness, emerged as another
significant factor influencing FLE. High FLE participants
found that reflective evaluation enhanced their enjoyment
by fostering a sense of continuous improvement and accom-
plishment in their language learning journey. This finding
aligns with literature emphasizing the benefits of reflective
practice in enhancing learning satisfaction and professional
competence [*”). Medium FLE participants recognized the
utility of evaluation strategies for identifying strengths and
weaknesses, yet inconsistent evaluation practices occasion-
ally led to frustration, reinforcing the importance of balanced
and regular assessment for sustained motivation*"). Con-
versely, low FLE participants reported infrequent use of
evaluation practices, resulting in a lack of direction and de-
creased motivation, highlighting the necessity of structured
reflective evaluation to enhance learning enjoyment and en-
gagement 31,

Moreover, the study identified several contextual fac-
tors influencing the effectiveness of metacognitive strategies
in enhancing FLE. Motivation and attitude emerged as cru-
cial determinants, with high FLE participants demonstrating
strong intrinsic motivation and positive attitudes towards lan-
guage learning. This aligns with previous research emphasiz-
ing the pivotal role of motivation in fostering enjoyable and

132,331 Conversely,

successful language learning experiences
participants with low FLE often lacked intrinsic motivation
and displayed negative attitudes, hindering their effective use
of metacognitive strategies, consistent with prior findings on
the impact of motivation on learning outcomes >4,
Additionally, the study highlighted the influence of
learning style preferences on the enjoyment derived from
metacognitive strategies. Participants reported that aligning
these strategies with their preferred learning styles signif-
icantly enhanced engagement and enjoyment. This find-
ing underscores the importance of personalized learning
approaches tailored to individual preferences to optimize
learning experiences3%). Conversely, mismatches between
learning style preferences and metacognitive strategies led to
lower enjoyment, emphasizing the need for educators to con-

sider and integrate diverse learning styles into instructional
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practices 361,

Furthermore, instructor guidance emerged as a criti-

cal factor in enhancing the effectiveness of metacognitive
strategies. Participants valued clear instructions, construc-
tive feedback, and modeling from instructors, which signifi-
cantly contributed to their learning enjoyment and motiva-
tion. This finding aligns with prior research highlighting
the pivotal role of supportive teaching practices in fostering
positive learning environments and student satisfaction*”).
Conversely, inadequate instructor guidance detracted from
enjoyment and engagement, underscoring the importance of
effective pedagogical support in optimizing learning experi-
ences 341,
Lastly, the study emphasized the role of self-efficacy
beliefs in shaping the use and enjoyment of metacogni-
tive strategies. Participants with high self-efficacy reported
greater enjoyment and engagement in language learning,
driven by their confidence in achieving learning goals
through effective planning and monitoring. This finding
supports existing literature highlighting the significant in-
fluence of self-efficacy beliefs on learning outcomes and
motivation®* 381 Conversely, participants with low self-
efficacy struggled to effectively engage with metacognitive
strategies, aligning with research demonstrating the detri-
mental effects of low self-efficacy on learning performance
and motivation 2% 3%,

The findings of this study have several significant impli-
cations for the field of language education and the problem
of enhancing foreign language enjoyment (FLE) through
metacognitive strategies. The study highlights the value of
planning, monitoring, and evaluation strategies in fostering
FLE. Educators can incorporate metacognitive strategy train-
ing into language curricula to help learners better regulate
their learning processes, reduce anxiety, and enhance enjoy-
ment. Structured training programs can enable students to
set clear goals, track progress, and reflect effectively on their
learning outcomes. The research underscores the importance
of aligning metacognitive strategies with learners’ individual
preferences, such as learning styles and motivation levels.
Tailoring strategies to suit diverse learners can lead to greater
engagement and satisfaction, addressing the gap in one-size-
fits-all approaches to language instruction. The findings
demonstrate that self-efficacy and instructor guidance play
pivotal roles in enhancing the effectiveness of metacognitive

strategies. Educators should prioritize fostering supportive
classroom environments, providing constructive feedback,
and modeling effective strategy use to build learners’ confi-
dence and enjoyment. This study bridges the gap between
cognitive and emotional dimensions in language learning,
showing how metacognitive strategies can positively influ-
ence learners’ emotional experiences. This integrated per-
spective can inform future research and pedagogical practices
that seek to create holistic and balanced language learning
environments. By promoting metacognitive awareness and
enjoyment, this study supports sustained motivation and im-
proved language proficiency. These outcomes align with
broader educational goals of fostering lifelong learning and
adaptability in diverse cultural and linguistic contexts.

6. Conclusions

The article illuminates the nuanced roles that planning,
monitoring, and evaluation strategies play in enhancing for-
eign language enjoyment (FLE) among learners. High FLE
participants consistently highlighted the positive impact of
clear goals, structured schedules, regular self-assessment,
and reflective evaluation on their learning experiences, re-
inforcing the importance of these metacognitive strategies
in fostering motivation, reducing anxiety, and promoting
a sense of accomplishment. However, the study also un-
derscores the need for flexibility and personalization in the
application of metacognitive strategies. Medium and low
FLE participants faced challenges with rigid planning and
inconsistent monitoring and evaluation, suggesting that tai-
lored approaches that align with individual learning styles
and preferences are crucial for maximizing the benefits of
these strategies. Moreover, the significant role of instructor
guidance and self-efficacy in shaping the effectiveness and
enjoyment of metacognitive strategies highlights the impor-
tance of supportive educational environments and fostering
learners’ confidence in their capabilities.

Overall, the study provides valuable insights into the
interplay between metacognitive strategies and FLE, suggest-
ing that a holistic approach—one that considers individual
differences, provides flexibility, and emphasizes supportive
instructional practices—can significantly enhance foreign
language learning experiences. These findings offer practical

implications for educators aiming to cultivate enjoyable and
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effective language learning environments, emphasizing the

need to integrate metacognitive strategies thoughtfully and

adaptively to meet diverse learner needs.
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