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ABSTRACT

This study examines the influence of first language (L1) on the use of resumptive pronouns (RPs) in English by
an Arab second language (L2) learner. Specifically, it investigates whether the participant’s grammatical judgments and
preferences in English relative clauses (RCs) reflect transfer from Arabic. The study involved a grammaticality/preference
task, where the informant, an Arab female studying English in the United States, was presented with a series of sentences
containing resumptive pronouns. She was asked to identify the correct or most preferable sentence structures. The results
indicate a tendency to favor English RCs that resemble Arabic structures in their use of RPs, suggesting cross-linguistic
influence. Notably, the participant demonstrated a preference for structures where resumptive pronouns appeared in object
and prepositional positions, aligning with Arabic syntactic norms. These findings contribute to the broader understanding
of syntactic transfer in second language acquisition, particularly in relation to learners whose native languages permit
resumptive pronouns in contexts where they are ungrammatical in English. The study highlights the necessity for targeted
instructional strategies in ESL classrooms to address such transfer issues, emphasizing explicit awareness of RC structures
across languages. Future research should explore larger populations and additional syntactic environments to further
investigate the scope of cross-linguistic influence on relative clause formation among Arab ESL learners.
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1. Introduction and Literature Re-
view

One of the main aspects of second language (L2) ac-
quisition is understanding how sentences are syntactically
structured and to what extent the first (native) language (L1)
plays a role in L2 sentence structure. Much of the research in
this area has targeted the mechanisms governing the use of
resumptive pronouns (RPs), which differ cross-linguistically.
Arab speakers of English as a second language (ESL) face
difficulties in using English RPs, and the current study seeks

to explore whether this is attributable to the L1 influence.

1.1. Resumptive Pronouns in English

The use of English RPs has gained much scholarly at-
tention in the context of both theoretical and experimental
syntax. RPs in English are pronouns that appear inside a
relative clause (RC) and refer back to an antecedent, which
can be a subject or an object. McCloskey!!! defined RPs
as “pronouns which appear in a position in which, under
other circumstances, a gap would appear” (p. 26). Thus, RPs
are pronouns that fill in the subject or object gap in an RC
to increase its acceptability. The following example from
McKee and McDaniel ! is illustrative:

(1a) This is the boy that whenever it rains cries.
(1b) This is the boy that whenever it rains /e cries.

These sentences differ in their degrees of acceptabil-
ity. Sentence (1b) is more syntactically and semantically
acceptable than (1a). The RP “he” is used to avoid potential
ambiguity inherent in the structure of the sentence. However,
native speakers often find that RPs are grammatically incor-
rect in many instances because they are not related to the
same binding domain or clause as the pronoun they are re-
ferring to!?). A binding domain is the syntactic region where
a particular element, usually a pronoun, is connected to its
antecedent such as a noun phrase or a quantifier. Addition-
ally, what appears to have the most impact on the distribution
of resumptives in English is whether a trace is acceptable.
In general, a “trace” is the empty syntactic position that re-
mains when a phrase or other element is moved inside a
single sentence. So, RPs appear in a sentence to “resump-

tively” refer back to the trace and basically fill the gap left by

the moved element. Therefore, RPs typically have comple-
mentary distributions with traces. In sentence (2) below, the
RP is considered ungrammatical where the trace is possible
(McKee and McDaniel ™ in HazemBl):

(2a) That’s the girl that I like. (Trace)
(2b) *That’s the girl that I like #Zer.

There is a consensus in the literature that the gram-
maticality of RPs differs among languages (McCloskey [,
SellsBl). RPs are permitted in some languages (including
Chinese, Hebrew, dialects of Arabic, and Swedish), and these
languages are often referred to as grammatical resumption
languages (Meltzer-Asscher(®). In the structure of other
languages, however, RPs are not permitted. According to
Sells ], these “intrusive resumption languages” include stan-
dard Spanish, French, Italian, Korean, Turkish, and other
Germanic languages in addition to English. However, RPs
can also be found in normal speech in the latter group of the
aforementioned languages. This discrepancy leads to the rec-
ognized paradox of resumption in languages such as English:
RPs are grammatically incorrect even if they are used sponta-
neously (Meltzer-Asscher[®)). Research has also shown that
grammatical RPs do not belong to the same class, even within
a single language. While some RPs are “true” resumptives
that are bound in situ by an operator, others are simply spell-
outs of movement traces (Aoun & Benmamoun!”!, Sichel [*)).
Recognizing this classification and the differences in RPs
among languages, the following section discusses the RPs

in Arabic.
1.2. Resumptive Pronouns in Arabic

In Modern Standard Arabic (MSA), RPs are usually
obligatory and refer to either the subject or the object of the
sentence, and they can attach to nouns, prepositions, or verbs.
When RPs attach to nouns or prepositions to refer to an an-
tecedent, they are obligatory (except when they are moved to
the front in interrogatives). However, when they attach to a
verb referring to a subject or object of the sentence, they are
optional (except when the antecedent is indefinite, in which
case an RP must be used, and the RC cannot be headed by al-
ladi and allati (“who/which/that”). The following examples

from Alotaibi and Borsley ™! illustrate this concept:
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(3) a. *?ayy-i dzaami‘at-in dahaba Ahmad-u ?ila 7 (gap)
which-GEN university-GEN went.3SM  Ahmad-NOM to
“Which university did Ahmad go to?”
b. 2ayy-u dzaamifat-in Oahaba Ahmad-u ?ilai-ha? (RP)
which-NOM  universit -GEN went.3SM  Ahmad-NOM to-it

In this example, a contrast is present between the two
questions. In (3a), a gap is not allowed in the prepositional
object position. In (3b), however, an RP /a is used in the
same position—which, in this case, is a clitic. We can also
rephrase the question (as in example (4)) using a preposi-
tional phrase (PP) filler at the beginning of the question. In
this case, a gap is permitted.

(4) [pp?ila ?ayy-i dzaamifat-in]
to which-GEN  university-GEN
“To which university did Ahmad go?”

(5) a. *ayy-i mu?allif-in gara?a
which-GEN author-GEN read.3SM
“Which author’s book has Ahmad read?”

b. Payy-u mu?allif-in gara?a
which-NOM author-GEN read.3SM

(6) [NP kitaab-a Payy-i mu?allif-in]

book-ACC which-GEN author-GEN

“Which author’s book has Ahmad read?”

As these examples demonstrate, the RP clitic is possi-
ble when the prepositional object position, as in example (4),
or possessor position, as in example (6), are in the genitive

case. Additionally, the filler is in the accusative case with a

dahaba

Similar to the PP position, a gap is not permitted in the
possessor position as in (5a), but an RP must be used in the
same position—which is also a clitic in (5b).

The question can also be rephrased using a complex
noun phrase (NP) that contains a possessor as a filler, as in

example (6).

Ahmad-u ? (gap)
went.3SM  Ahmad-NOM

Ahmad-u kitaab-a ? (gap)
Ahmad-NOM book-ACC
Ahmad-u kitaab-a-hu? (RP)
Ahmad-NOM book-ACC-his

gara?a Ahmad-u? (gap)

read.3SM Ahmad-NOM

gap, but an RP is used when it is in the nominative case. The
following examples contain RCs with a definite antecedent
where, as in (7a), the filler is in the accusative case, and in

(7b), it is in the nominative case (Alqurashi & Borsley!!%)).

(7) a.qaabaltu r-rajul-a [Madii  ?Rarifu ]
met.1SM  the-man-ACC that knew.1SM
“I met the man that I knew.”
b. qaabaltu r-rajul-a [ladii  ?arifu-hu]
met.1ISM  the-man-ACC  that knew.1SM-him

“I met the man that I knew.”

However, if the RC has an indefinite antecedent, an RP
(8) a. *gaabaltu rajul-an [Pafrifu ]
met.1SM man-ACC  knew.1SM
“I met a man that I knew.”
b. gaabaltu
met.1SM

rajul-an
man-ACC

[?afrifu-hu]
knew.1SM-him

must be used, as in (8b).
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These examples highlight the different ways RPs func-
tion in Arabic compared with English. Resumptives in Ara-
bic also behave differently within the different varieties of a
language—Classical, MSA, and dialect varieties—so what
may be acceptable in Classical Arabic, for instance, may not
sound acceptable in MSA or among the many dialects of the
Arab world.

Moreover, unlike English, the words alladi and allati
(“who/which/that”) are only used to start definite RCs and
are never used as a wh-word to start a question, as in English
(except for “that”). With this in mind, definiteness and indef-
initeness in statements and questions as well as the different
behavior of complementizers between Arabic and English
would probably affect one’s acquisition and use of RCs in
English.

1.3. Previous Studies on Resumptive Pronouns

Several studies have examined the acquisition of En-
glish resumptives in the ESL context. Yuan and Zhao!'!]
studied RPs in English—Chinese and Arabic—Chinese interlan-
guages. The participants were intermediate English-speaking
learners of Chinese and advanced Palestinian-speaking learn-
ers of Chinese. The researchers hypothesized that Pales-
tinian speakers would judge Chinese sentences containing
RPs more accurately than English speakers because Pales-
tinian speakers were more proficient in Chinese than English
speakers and because RPs can be used in Palestinian Ara-
bic but not in English. However, their hypothesis was not
confirmed in the study.

In another study, Youhanaee, Mirzaiyan, and Amiry-

ousefil!?!

investigated the role of explicit instruction of RCs
in the acquisition of English RPs. The participants were
Iranian intermediate English learners, and the purpose was
to examine the use of RPs in two structurally dissimilar lan-
guages: Persian and English. The data was collected through
a grammaticality judgment task and a sentence combination
task. The findings suggested that exposure to input through
teaching materials can enhance learners’ performance in par-
ticular RC types. The study also revealed that explicit lan-
guage instruction may result in more stable acquisition by
encouraging future noticing in input.

Zenker and Schwartz[13! studied RPs’ facilitation of the
processing of long-distance subject RC dependencies on L2
comprehension even if they were not used in the L1 and L2.

The researchers used an online self-paced reading task and an
offline acceptability judgment task (AJT) with a test group
of 29 L1-Korean L2-English language learners and a control
group of 25 native English speakers. The purpose of the tests
was to determine whether RPs reflect interlanguage gram-
mar representations and/or a strategy to reduce processing
overload. They found that RPs helped L2 learners resolve de-
pendencies in long-distance RCs, but not for native speakers.
A proficiency effect was observed for the AJT data, indicating
that certain L2 learners with lower proficiency levels favored
RPs over gaps in long-distance RCs.

Simoiu'*l investigated whether RPs were attested in
the English language of Romanian learners and whether their
use could be explained by transfer hypotheses or direct ac-
cess to universal grammar. Their findings showed that, for
object wh-interrogatives and RCs, the use of RPs was trans-
ferred from L1 Romanian to L2 English. In L2 situations that
were discourse-linked and resembled Romanian structures,
resumptives were acceptable. Resumptives, were, however,
also acceptable in non-discourse-linked situations as long as
they followed the target language.

In the context of Arab ESL learners, a number of cross-
linguistic studies have addressed the use of RCs with a
broader scope, not targeting RPs in particular. Albikri and
Jarrah ') studied the acquisition of Arabic and English RCs
by L2 English and Arabic learners. Twenty English-speaking
students studying Arabic and 20 Arabic-speaking students
studying English participated in the study. The study utilized
an SCT, a GJT, a multiple-choice test, and a picture descrip-
tion task. The researchers found that Arab learners of English
could properly understand and use relative pronouns; how-
ever, the Arabic system of relative pronouns affected their
performance. By contrast, the English-speaking learners of
Arabic were able to easily create and understand the Arabic

relative pronouns despite their L1 language interference.
Another study by Alotaibi!®) investigated the extent to
which Kuwaiti EFL learners were aware of the structure of
English RCs by measuring their ability to produce them. An
SCT suggested that Kuwaiti EFL learners may not be fully
aware of the rules for forming English RCs and that profi-
ciency level affected the participants’ answers. Hassan[!”]
investigated the learnability of English-restrictive RCs by
Egyptian EFL learners. That study employed the sentence

combination production test and the GJT. The findings re-
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vealed that Egyptian EFL learners might not be entirely aware
of the English RC formulation rules. The results also indi-
cated that RC types with subject-subject and object-subject
were easier for Egyptian learners to master than those with
subject-object and object-object types.

As demonstrated by previous research, commonalities
exist among ESL learners from different languages in terms
of learnability, construction, and use of RPs. Because most
of the studies in the literature (including the studies men-
tioned here) focused on the use of RCs in general, research
concentrating on RPs is lacking. Moreover, relatively few
studies have been conducted on Arab ESL learners involving
the acquisition of RPs. Nonetheless, other studies discussed
RPs as part of RCs’ general structure and how ESL learners
adhered to the target language.

The current study aims to address the use of RPs by
an Arab ESL learner. The investigation focused on this par-
ticular aspect due to its direct relevance to the syntactic ac-
quisition of English. Adhering to syntactic rules is one of
the more challenging aspects for language learners. Addi-
tionally, in these cases of language acquisition, ESL learners
may find themselves resorting to their L1 in search of a prior
set of rules resembling the equivalent structure in the target
language—a strategy that results in erroneous use. For these

two purposes, the study pursued the following goals:

1. Pinpoint the utterances containing interlanguage features
of using RPs in English.

2. Account for the contributing factors for such utterances
in light of established theories in the field.

3. Provide implications and suggestions for ESL instructors
in light of the study’s findings.

2. Methods

The informant in this study was an adult female Arab
student attending an intensive English program at a univer-

sity in the United States. At the time of data collection, the
duration of her language studies was about one year. Her
exposure to, and use of, English took place both in an aca-
demic classroom setting and outside of the classroom. The
experiment employed a grammaticality/preference task that
was presented to the informant in 12 groups of sentences.
With a time limit of approximately 15 minutes, the informant
was asked to circle the correct sentence, and she was also
asked for her grammaticality preferences in other groups
of sentences. Some groups included three sentences, while
others included two sentences. Each group contained at least
one ungrammatical use of an RP in English, and the other
sentences in the group contained a correct use of a relative
pronoun. The experiment also included two sets of sentences
with prepositions. These prepositions were placed in differ-
ent positions in a sentence along with the RP. In addition, in
some of the groups that included three sentences, there were
two correct choices to identify the informant’s preferences.

The researcher chose to include a sentence containing
an erroneous use of an RP to test the informant’s judgment
against the other correct sentences in the same group—es-
pecially because these incorrect sentences have a structure
similar to Arabic. Including this sentence would help identify
the informant’s tendency to choose such structures and to see
whether L1 interference could be attributable. The type of
RC used in all of the experiment’s sentences was a restrictive
(defining) RC. Considering the differences between Arabic
and English in the use of resumptives, the sentences varied
and included questions and statements, both affirmative and
negative. Some of the sentences in each group had differ-
ent relative pronouns, ungrammatical RPs, different tenses,
definiteness and indefiniteness, and different positions of
the RC within the sentence. The purpose was to assess the
informant’s judgment as opposed to her use of resumptives
in Arabic. Table 1 provides details of the example sentences
presented to the informant:

Table 1. Sentence details used in the study.

Group No. Type of Statement Relative Pronoun Used Ungrammatical RP Included Position in the Sentence
1 Declarative/affirmative Which/that/null it Object
2 Declarative/affirmative Whom/who him Object
3 Declarative/affirmative Which/null it PP
4 Declarative/affirmative That/who/whom him PP
5 Declarative/affirmative Who/null him Object
6 Declarative/affirmative That it Object
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Table 1. Cont.

Group No. Type of Statement Relative Pronoun Used Ungrammatical RP Included Position in the Sentence
7 Declarative/affirmative Which/null it Object
8 Interrogative Which it Subject/PP
9 Interrogative Who him Object
10 Interrogative That/null it Object
11 Declarative/negative Which it PP
12 Declarative/affirmative Who him Subject

3. Results and Discussion

The overall aim of the study was to explore the use
and judgment of English RPs by an Arab ESL learner. The
sentences used in the study included RPs that referred to
an object antecedent yet are considered ungrammatical in
English. The informant accurately answered most of the
sentences presented to her. Of the 12 groups of sentences,
she made two incorrect choices. However, this does not
mean that the correct choices are analytically meaningless;
a pattern might be inferred from both correct and incorrect
choices that could indicate attributions to L1. In some groups,
one sentence may have included a relative pronoun, while
the other did not, yet both are correct choices. The following

example illustrates this possibility:

1. He likes the red car which he drove.
2. He likes the red car that he drove it.
3. He likes the red car he drove.

The informant selected sentence (1), which contained
the relative pronoun “which.” The sentence was structured
in almost the same order as an Arabic counterpart sentence.
Arabic relative pronouns alladi or allati, and their dual and
plural derivations, are used exclusively in definite RCs. Their
obligatory use in this type of sentence was probably trans-
ferred to produce an English RC using an equivalent relative
pronoun despite its optional use in English. This was also
apparent in another choice made by the informant:

4. She saw the man the police wanted.
5. She saw the man who wanted him the police.

6. She saw the man who the police wanted.

The informant’s selection of sentence (6) may support
this idea. This result is in line with the noun phrase acces-
sibility hierarchy (Keenan & Comrie!'81), which states that
there is a hierarchical order of relativization in all languages.
This accessibility hierarchy is illustrated in the following
(Albikri & Jarrah[!3]):

Subject (SU) > Direct Object (DO) > Indirect Object
(I0) > Oblique (OBL) > Genitive (GEN) > Object of Com-
parative (OCOMP).

Thus, when applied to the informant’s choices in this
study, the choice of the relative pronouns “which” in sen-
tence (1) and “who” in sentence (6) indicated the informant’s
awareness of the relativization of the object she chose for
sentences with relative pronouns. This is especially true
because these two choices have Arabic-like structures and
objects in an RC are less marked in Arabic. Therefore, it was
easier for the informant to process these options compared
with the other options in the same group.

Regarding indefiniteness, the informant’s preference
in another set of sentences was consistent with a familiar

Arabic structure:

7. John chose a restaurant which he likes a lot.
8. John chose a restaurant he likes a lot.

9. John chose a restaurant he likes it a lot.

Sentence (8) contains the indefinite noun “restaurant”
without any relative pronoun following it. As noted, Arabic
does not allow relative pronouns as the head of an RC if the
antecedent is an indefinite noun. This could explain why
the informant chose sentence (8). This result can also be ex-
plained by Eckman’s!'®) markedness differential hypothesis
(MDH), which states that L2 learners find it difficult to ac-
quire the areas of the target language that are more markedly
different from their native language. Eckman!'®! purported
that L2 learners would not have any difficulty acquiring those
areas of L2 that differ from their L1 but that are not more
marked than the L1. The MDH also asserts that the degree
of typological markedness between learners’ L1 and L2 can
predict the degree of difficulty in L2 acquisition (Jin[?%).
When applied to the informant’s choice in sentence (8), it is
apparent that the informant chose this sentence because it
is grammatically correct in English, and it is not markedly

or structurally different from its Arabic counterpart; thus, it
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was easier to process.

As previously mentioned in the methodology section,
the data also included two sets of sentences with prepositions.
These prepositions were placed in different positions in a
sentence along with the RP. Between two correct choices,
the informant chose the ones that were likely easier for her to
process as being similarly structured to her L1. Her choices

of sentences (12) and (15) are reflected here:

10. Which book has John talked about it?

11. Which book has John talked about?

12. About which book has John talked?

13. I’m not sure which street they are heading to it.
14.
15.

I’'m not sure which street they are heading.

I’m not sure to which street they are heading.

The informant’s preferences from among these sen-
tences reflect a possible pattern. The way in which the infor-
mant processed sentences prior to making a selection could
explain her preference for one sentence over another. This
tendency on the part of the participant can also be accounted
for through the lens of MDH, which emphasizes that un-
marked structures are preferred over marked structures. In
this case, word order plays an important role. Sentence (11)
shows the unmarked English word order for wh-questions
with subject-verb inversion. The informant’s choice of this
sentence may indicate her familiarity with the unmarked
grammatical structures. Sentence (12) has a marked struc-
ture, as the PP is placed at the beginning. It does, however,
follow the typical word order for Arabic wh-questions, which
starts the wh-phrase. In choosing this sentence, the informant
might have been transferring her knowledge of word order
from Arabic to English. In the second set of sentences, the
use of the RP “it” in sentence (13) renders the sentence un-
grammatical and was not chosen by the informant, reflecting
her knowledge of L2 rules. Similar to sentence (11), sen-
tence (14) has an unmarked structure. Although choosing
this sentence would be consistent with the MDH philosophy
by having an unmarked structure in English, the informant
chose sentence (15). In sentence (15), the preposition ’to”
comes before the wh-phrase. This structure is marked in
English, and it is comparable to prepositional phrases used
before wh-questions in Arabic. This choice by the infor-
mant suggests L1 interference, in which the informant used
a structure similar to Arabic when there was an unmarked
L2 alternative.

However, other factors may have contributed to the in-
formant’s choices. One of these factors involves individual
preferences, in which L2 learners of English may have unique
preferences for particular syntactic structures despite com-
ing from similar linguistic or learning backgrounds. Thus,
additional experiments would help target the relationship be-
tween Arabic and English regarding the use of resumptives
by L2 speakers.

Although this study attributes the informant’s prefer-
ences for certain syntactic structures to L1 influence, alter-
native explanations should also be considered. One possibil-
ity is the role of individual cognitive processing strategies,
where the informant might favor structures that are easier
to process or align with her exposure to English in specific
contexts. For example, frequent interaction with English
speakers who use non-standard or informal structures could
influence her preferences. Another explanation could involve
the informant’s familiarity with specific sentence patterns
from her academic materials, which might prioritize cer-
tain structures over others. Finally, affective factors such
as confidence in grammar usage or anxiety during the ex-
perimental task might have shaped her choices. Exploring
these factors in future research would provide a more holistic
understanding of the interplay between linguistic, cognitive,

and emotional variables in second language acquisition.

4. Conclusions

This experiment involved an attempt to analyze linguis-
tic judgments made by an Arab L2 speaker of English. It
studied the informant’s use of RPs in English and attempted
to account for her sentence preferences in light of her L1.
The results highlighted the informant’s tendency to choose
sentences that were structurally similar to Arabic. The re-
sults may also indicate a knowledge gap in recognizing other
correct forms of English pronouns as being alternatives for
resumptives. The informant showed accurate overall English
proficiency through grammatically judging RPs. The infor-
mant’s performance on the tasks can be summarized in three

main points that indicate a possibility of L1 influence:

1. Selecting a relative pronoun word order and structure
that was similar to Arabic.

2. Adhering to Arabic rules in preferring indefinite noun
antecedents that did not use RPs.
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3. Choosing sentences that had prepositions in unmarked
Arabic positions when there were English alternatives

that were more grammatically accurate.

For future studies, a more syntactic approach toward
the use of resumptives in English would yield accurate re-
sults compared with other languages in general and Arabic
in particular. Although the current results have offered infor-
mative insights, the results are based on a single informant,
so the study’s generalizability is limited. To validate and
build on the study’s findings, future studies might include
a wider range of populations. Future studies might also in-
vestigate how Arab ESL learners with different proficiency
levels acquire RPs. Studies might also utilize different em-
pirical methods, perhaps by measuring spoken, written, and
eye-tracking data, to acquire a more thorough understanding
of the acquisition of the linguistic structure.

Nonetheless, this study has highlighted various implica-
tions for ESL instructors, particularly in the Arab context of
learning English as a second or foreign language. In design-
ing course materials, ESL instructors should recognize and
prioritize the possible influence of L1 structures on the ac-
quisition of L2 equivalent structures. Integrating awareness
of these cross-linguistic variations into language teaching
may contribute to fewer interlanguage features and a more
accurate approximation to L2 output. In helping learners
overcome these hurdles, ESL instructors can also provide
more targeted course plans and activities. An accurate syn-
tactic output of RPs in English may result from more explicit
instruction and practice on English RCs while emphasizing
how they differ from Arabic structures.

The findings of this study underscore the importance
of tailoring ESL curriculum design to account for cross-
linguistic influences. Specifically, Arab ESL learners demon-
strate a tendency to transfer syntactic structures from Arabic
to English, particularly in their use of resumptive pronouns.
ESL instructors should consider integrating targeted activi-
ties that contrast the use of relative clauses and resumptive
pronouns in English and Arabic. For example, exercises
that explicitly highlight the ungrammaticality of resumptive
pronouns in English could help learners internalize the cor-
rect structures. Moreover, embedding comparative linguistic
tasks within the curriculum can raise learners’ awareness

of syntactic differences, reducing reliance on L1 transfer

and fostering more accurate L2 output. These strategies can
also be supplemented with context-specific examples that
reflect common learner errors, ensuring a more pragmatic
and impactful approach to instruction.

In light of the study’s findings, ESL instructors working
with Arab learners are encouraged to focus on several key
areas to improve syntactic accuracy. First, instructors should
provide explicit instruction on the differences between En-
glish and Arabic relative clauses, with a particular emphasis
on the absence of resumptive pronouns in standard English.
Second, classroom activities should include tasks that re-
quire learners to identify and correct ungrammatical uses of
resumptive pronouns in English sentences. Third, instruc-
tors can use contrastive analysis exercises that highlight how
marked structures in Arabic differ from their unmarked coun-
terparts in English. Finally, integrating technology-based
tools such as interactive grammar checkers or eye-tracking
applications may offer learners immediate feedback and en-
hance their syntactic processing skills. By adopting these
strategies, instructors can help learners overcome common
challenges associated with cross-linguistic influence and
achieve greater proficiency in English.
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