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ABSTRACT

This study explores the perceptions of diploma students regarding professional English courses at the Applied College

at King Faisal University in Saudi Arabia, focusing on their relevance, teaching methods, challenges, and impact on

workplace readiness. As Saudi Arabia diversifies its economy under Vision 2030, English proficiency has become vital

for employability in fields such as business, accounting, and computer science. Using a quantitative approach, data were

collected from 300 students via a structured questionnaire. Results indicated that 85% of students found the courses

relevant to their field, 82% agreed with the content aligned with professional language needs, and 83% reported improved

professional writing skills. However, 25% faced difficulties with technical terms, and 45% desired more interactive

activities and real-world case studies. Despite these challenges, 84% felt more prepared for workplace English, and 81%

recommended the courses. The findings highlighted the effectiveness of English for Specific Purposes courses in enhancing

workplace readiness but suggested improvements, such as incorporating more interactive learning, technical vocabulary

instruction, and authentic materials. This study provides actionable recommendations for curriculum development to better

align English for Specific Purposes courses with students’ professional needs and Saudi Arabia’s economic goals.
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1. Introduction

In today’s globalized job market, English proficiency

has become an important skill for learners seeking employ-

ment in business and computing fields. As Saudi Arabia

continues diversifying its economy under Vision 2030, the

demand for professionals with strong English communica-

tion skills is increasing [1]. Professional English courses play

a critical role in equipping students with the necessary lan-

guage skills for workplace communication, yet their effec-

tiveness in preparing students for real-world professional

settings remains an area of concern.

Research suggests that English for Specific Purposes

(ESP) courses designed for students’ fields of study enhance

language acquisition and job readiness [2]. However, students

often face challenges such as limited exposure to workplace-

specific vocabulary, insufficient interactive learning activi-

ties, and a lack of confidence in using English in professional

contexts. In the SaudiArabian context, whereArabic remains

the dominant language in many workplaces, students’percep-

tions of these courses can provide valuable insights into their

effectiveness and areas for improvement. However, while

professional English courses are implemented to bridge this

gap, their effectiveness in preparing diploma students for

real-world professional settings remains underexplored.

This study aims to explore diploma students’ perspec-

tives on professional English courses offered at the Applied

College at King Faisal University in Saudi Arabia, focusing

on their perceived relevance, teaching methods, challenges,

and overall impact on their readiness for the workplace. By

analyzing students’ feedback, this research seeks to identify

key factors that influence the success of professional English

instruction and propose recommendations for curriculum

development to enhance students’ employability. This study

not only examines students’ perceptions of ESP courses but

also contributes to the broader discourse on workplace readi-

ness by focusing on diploma students in Saudi Arabia, a

demographic that has received limited attention in ESP re-

search. The findings provide insights into the specific needs

of students in business, accounting, and computer programs,

offering implications for ESP curriculum development in

similar educational and economic contexts.

Previous studies on ESP have demonstrated the im-

portance of tailoring language instruction to students’ pro-

fessional fields [2, 3]. Research suggests that ESP courses

improve job readiness by focusing on industry-specific vo-

cabulary and communication skills [4, 5]. However, existing

research has predominantly examined undergraduate and

postgraduate students in Western or highly industrialized set-

tings [6, 7], leaving a gap in understanding how ESP courses

influence diploma students in non-English-dominant coun-

tries such as Saudi Arabia. Additionally, while studies high-

light the role of ESP in technical and vocational education,

they do not fully address students’ perceptions of ESP ef-

fectiveness, challenges, and desired improvements [8]. This

study seeks to fill this gap by examining diploma students’

perspectives on ESP courses at King Faisal University’s Ap-

plied College, providing insights that can inform curriculum

development and better align ESP instruction with workplace

expectations.

2. Methodology

This study uses a quantitative research approach using

a structured questionnaire to gather data on students’ percep-

tions of professional English courses at the Applied College.

The questionnaire was designed to assess the relevance, ef-

fectiveness, and challenges of these courses in preparing

students for workplace communication. The participants of

this study were diploma students enrolled in business, ac-

counting, and computer programs at the Applied College. A

total of 300 students participated, selected through conve-

nience sampling.

The questionnaire included four sections: Demo-

graphic information such as gender and major, course rel-

evance and content (alignment with academic and profes-

sional needs), teaching and learning experience (perceptions

of instructional methods and effectiveness), and challenges

and suggestions (difficulties and recommendations for im-

provement). Most items were rated on a 5-point Likert scale,

and an open-ended question at the end allowed additional

feedback. The questionnaire was distributed electronically

via Google Forms.

The data was analyzed using descriptive statistics

(mean, frequency, and percentage) to summarize students’

responses. Open-ended responses were examined themat-

ically to identify common patterns in students’ challenges

and suggestions.
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3. Literature Review

The growing importance of English proficiency in the

global job market has been widely documented in academic

literature. ESP courses, which modify language instruction

to the needs of specific professional fields, have emerged as

a critical tool for enhancing workplace readiness [6, 9, 10].

First, it is clear that English proficiency in the work-

place is very important, as English has become the lingua

franca of global business, science, and technology, making

it an essential skill for graduates seeking employment in

competitive job markets. Alrashidi et al. highlighted the

increasing demand for English proficiency in Saudi Arabia,

particularly as the country diversifies its economy under Vi-

sion 2030 [1]. Similarly, Al-Seghayer emphasized the role

of English in facilitating international collaboration and ac-

cess to global knowledge resources [11]. These studies show

the need for English language education that aligns with the

demands of the workplace.

Moreover, ESP courses are designed to meet the spe-

cific language needs of students in particular disciplines,

making them more effective than general English courses in

preparing students for professional environments. Hutchin-

son et al. argued that ESPcourses bridge the gap between aca-

demic learning and professional practice by focusing on the

linguistic and communicative demands of specific fields [2].

This view is supported by Rus who emphasized the impor-

tance of specialized vocabulary and authentic materials in

ESP instruction [7].

Several studies have demonstrated the effectiveness of

ESP courses in improving students’ language skills and job

readiness. For example, Belcher found that ESP courses sig-

nificantly enhance students’ability to communicate in profes-

sional settings, while Golub and Tuzlukova et al. highlighted

the role of ESP in developing critical thinking and problem-

solving skills [4, 12, 13]. In the Saudi context, Al-Mahrooqi et

al. reported that ESP courses are particularly valuable for

students in technical and vocational fields, where English

proficiency is essential for accessing international resources

and opportunities [8]. Research has shown that interactive

and experiential learning activities, such as case studies,

role-playing, and group projects, are particularly effective

in enhancing students’ language skills and confidence. Re-

searchers found that integrating gamification techniques in

university English courses improved students’ participation,

motivation, and overall language proficiency [4, 5, 7]. This

suggests that ESP courses may benefit from incorporating

interactive elements such as role-playing, simulations, and

game-based assessments to create a more dynamic learning

environment. Similarly, the use of authentic materials, such

as industry-specific documents and multimedia resources,

can help bridge the gap between classroom learning and

real-world professional contexts [3].

Despite their potential, ESP courses face several chal-

lenges that can hinder their effectiveness. Sandwall identi-

fied limited exposure to workplace-specific vocabulary and

insufficient opportunities for interactive learning as key bar-

riers to language acquisition [14]. Similarly, Hyland noted

that students often struggle to apply their language skills in

real-world professional contexts due to a lack of confidence

and practical experience [15].

In Saudi Arabia, the dominance of Arabic in many

workplaces presents additional challenges for ESP instruc-

tion. Faruk stated that students often perceive a disconnect

between the content of English courses and the practical

demands of their future careers [16]. This perception is com-

pounded by the limited use of English in everyday life, which

restricts students’opportunities to practice and reinforce their

language skills [11].

In the Saudi context, studies have highlighted the im-

portance of creating a supportive learning environment that

encourages students to practice speaking English without

fear of making mistakes [8]. Additionally, the integration of

technology-enhanced learning tools, such as virtual simu-

lations and online collaboration platforms, has been shown

to improve engagement and learning outcomes [17]. More-

over, a recent study by Abu Guba et al. has demonstrated

the effectiveness of AI-driven tools such as Grammarly in

supporting EFL learners, particularly at lower proficiency

levels [18]. These tools help address common writing errors,

improve students’ confidence in academic writing, and pro-

vide instant feedback, which is crucial for learners in ESP

courses who may lack sufficient exposure to academic and

workplace-specific English.

While the existing literature provided valuable insights

into the role of ESP courses in enhancing workplace readi-

ness, several gaps remain. First, there is a lack of research

focusing specifically on diploma students, who may have

different needs and challenges compared to undergraduate or
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postgraduate students. Second, a few studies have explored

the long-term impact of ESP courses on students’employabil-

ity and career progression. Finally, there is limited research

on the effectiveness of ESP courses in the SaudiArabian con-

text, particularly in light of the country’s ongoing economic

and educational reforms under Vision 2030.

While previous studies emphasized the effectiveness

of ESP in workplace readiness, they often focus on under-

graduate or postgraduate students, neglecting the unique

challenges faced by diploma students [2, 4, 15]. Additionally,

much of the existing research has been conducted in Western

or highly industrialized contexts, raising questions about the

applicability of their findings to the Saudi Arabian educa-

tional and economic landscape. This study fills these gaps

by exploring ESP effectiveness in diploma-level education

within the evolving labor market of Saudi Arabia.

Several studies have highlighted the role of soft skills

alongside English proficiency in ensuring workplace readi-

ness, particularly in ESP contexts. In addition to linguistic

competence, employers increasingly seek candidates with

strong communication, teamwork, and problem-solving abil-

ities [19]. Studies have shown that ESP courses integrating

soft skills training can better prepare students for profes-

sional environments by enhancing their ability to navigate

workplace interactions and collaborate effectively [20]. This

is particularly relevant for diploma students, who may en-

ter the workforce sooner and require both technical and in-

terpersonal competencies to succeed. Moreover, Takács et

al. found that ESP programs incorporating project-based

learning and industry collaboration significantly improved

students’ confidence in using English for professional com-

munication [21]. These findings suggest that ESP instruction

should go beyond language acquisition to include practical

workplace scenarios and skills development, aligning with

the evolving demands of the job market.

This study aims to contribute to the existing literature

by exploring the perspectives of diploma students in Saudi

Arabia and providing actionable recommendations for im-

proving ESP instruction. Thus, its objectives are as follows:

-bTo investigate diploma students’ perceptions of the

relevance, effectiveness, and challenges of professional En-

glish courses in enhancing their workplace readiness.

- To provide evidence-based recommendations for im-

proving the design and delivery of professional English

courses to better align with the needs of diploma students

and enhance their employability.

4. Results and Discussion

The findings of this study indicate that students gener-

ally perceive these courses as relevant to their academic and

professional needs, particularly in improving professional

writing and workplace communication. However, challenges

remain, including difficulties with technical vocabulary and

a desire for more interactive and real-world learning expe-

riences. Despite these challenges, the majority of students

reported feeling more prepared for workplace English, rein-

forcing the value of ESP instruction in diploma programs.

In analyzing the results, the study found that the major-

ity of students reported high levels of agreement regarding

the relevance and alignment of professional English courses

with their academic and professional needs, as shown in

Table 1.

As shown in Table 1, 85% of students agreed or

strongly agreed that the courses were relevant to their field of

study. Similarly, 82% found the course content aligned with

their future professional language needs, and 78% considered

the vocabulary and terminology taught in the courses useful

for their professional field. Additionally, 80% agreed that the

courses provided realistic examples related to their field of

study, and 83% reported an improved ability to write profes-

sional emails, reports, and documents. These results indicate

that the courses are effectively selected to meet students’

academic and career-related language needs.

These findings suggest several important implications

for curriculum design and instruction. First, the high lev-

els of agreement on the relevance and alignment of courses

with students’ professional needs indicate that the current

curriculum is effectively addressing the linguistic demands

of the workplace. This alignment is crucial for preparing

students for the global job market, especially in fields such as

business, accounting, and computer science, where English

proficiency is vital. Educators should continue modifying

course content to meet the specific needs of each discipline,

ensuring students acquire specialized vocabulary and com-

munication skills. Second, 80% of students who agreed

that the courses provided realistic examples from their field

highlighted the importance of incorporating authentic ma-
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Table 1. Summary of Students’ Responses.

Statement Percentage of Agreement: (Agree/Strongly Agree)

Courses are relevant to their field of study 85 %

Course content aligns with future professional language needs 82 %

Vocabulary and terminology are useful for the professional field 78 %

Courses provide realistic examples related to the field of study 80 %

Improved ability to write professional emails, reports, and documents 83 %

terials and real-world scenarios. This approach enhances

students’ understanding of course content and connects class-

room learning to professional practice. Collaborating with

industry professionals to create case studies, simulations,

and projects that reflect current workplace challenges could

further strengthen this aspect. Third, the significant improve-

ment in students’ professional writing skills, particularly in

emails, reports, and documents, shows the effectiveness of

the courses in developing essential workplace communica-

tion abilities. To further support this progress, instructors

could introduce more intensive writing assignments and pro-

vide detailed feedback. Fourth, while most students found

the vocabulary taught in the courses useful, a quarter of

them reported difficulty with technical terms, suggesting the

need for more focused instruction in this area. Educators

could address this by integrating glossaries, visual aids, and

context-based exercises, as well as incorporating multimedia

resources such as videos and podcasts to expose students to

technical language in authentic contexts. Finally, despite pos-

itive feedback overall, nearly half of the students expressed

a desire for more interactive activities and real-world case

studies. This feedback suggests that while current teaching

methods are effective, there is potential for more engage-

ment through collaborative activities such as group projects,

role-playing, and peer reviews.

Regarding the teaching methods and learning experi-

ence, the results showed that students expressed positive

perceptions of the teaching methods and overall learning

experience, as shown in Table 2.

As illustrated in Table 2, 77% of students agreed or

strongly agreed that the course materials (books, presen-

tations, electronic resources) helped them understand the

topics. Furthermore, 72% found the teaching methods enjoy-

able and effective, and 81% agreed that instructors explained

the content clearly and provided useful guidance. A signifi-

cant majority (76%) felt comfortable asking questions and

participating in class discussions, and 73% reported that the

courses provided sufficient practical activities, such as case

studies, role-playing, and group projects, to improve their

English skills. Additionally, 78% found the feedback on

their assignments and language performance helpful for im-

provement, and 82% agreed that the course difficulty level

matched their English proficiency. These findings highlight

the effectiveness of the teaching methods and the supportive

learning environment provided by the courses.

The findings reveal several key implications for teach-

ing practices. First, 77% of students who found course ma-

terials helpful suggest that the selection and presentation

of resources, including books, presentations, and electronic

resources, are well-aligned with students’ learning needs.

To maintain this positive trend, instructors should continue

updating and diversifying materials to reflect current indus-

try standards, incorporating multimedia resources such as

videos, podcasts, and interactive online platforms to cater to

various learning styles. Second, 72% who found teaching

methods enjoyable and effective highlighted the importance

of creating an engaging and interactive classroom environ-

ment. To further enhance engagement, instructors could

explore innovative teaching strategies such as gamification,

flipped classrooms, and technology-enhanced learning tools

to make lessons more dynamic. Third, 81% agree that in-

structors explain content clearly and provide useful guidance,

indicating the effectiveness of the teaching approach in foster-

ing understanding and confidence. To build on this strength,

instructors could offer additional one-on-one support ses-

sions or create online forums for students to seek clarification

and discuss course-related topics. Fourth, 76% of students

who felt comfortable asking questions and participating in

class discussions reflect a supportive learning environment

essential for active participation and collaboration. To en-

courage further participation, instructors could incorporate

group-based activities such as debates, peer reviews, and

collaborative projects to create opportunities for students to

practice language skills in a low-pressure setting. Fifth, 73%
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Table 2. Students’ responses regarding teaching methods and learning experience.

Statement Percentage of Agreement: (Agree/Strongly Agree)

Course materials helped in understanding topics 77%

Teaching methods were enjoyable and effective 72%

Instructors explained content clearly and provided useful guidance 81%

Felt comfortable asking questions and participating in class discussions 76%

Courses provided sufficient practical activities 73%

Feedback on assignments and language performance was helpful for improvement 78%

Course difficulty level matched English proficiency 82%

positive feedback on practical activities, such as case stud-

ies, role-playing, and group projects, highlights the value of

hands-on learning experiences in improving English skills.

To maximize their impact, instructors could collaborate with

industry professionals to design case studies and projects that

reflect current workplace challenges. Sixth, 78% who found

feedback on assignments helpful underscore the importance

of timely and constructive feedback. Instructors could en-

hance this aspect by using rubrics and detailed comments

to provide specific guidance on improvement. Finally, 82%

agreement that course difficulty matched students’ English

proficiency suggests that the courses are well-calibrated to

meet students’ needs. To sustain this balance, instructors

could conduct periodic assessments to gauge students’ profi-

ciency levels and adjust course content as needed.

With regard to the challenges and areas for improve-

ment, while the overall feedback was positive, the results

found that some students identified areas for improvement

as explained in Table 3.

As shown in Table 3, 25% of students reported diffi-

culty understanding technical terms, suggesting a need for

more focused instruction on specialized vocabulary. Addi-

tionally, 45% expressed a desire for more interactive activ-

ities and real-world case studies, indicating an opportunity

to enhance engagement and practical application. Despite

these challenges, the majority of students (84%) felt more

prepared to use English in their future jobs after complet-

ing the courses, and 81% recommended the courses to their

peers.

The findings highlighted several challenges and offered

solutions to address them. First, 25% of students who re-

ported difficulty understanding technical terms emphasize

the need for more focused instruction on specialized vocab-

ulary. This is especially important in fields such as busi-

ness, accounting, and computer science, where technical

terms are crucial for professional communication. To ad-

dress this challenge, instructors could introduce glossaries,

or vocabulary lists specific to each field, accompanied by

definitions, examples, and contextual usage. Visual aids,

such as diagrams, charts, and infographics, could help stu-

dents grasp complex terms, while context-based exercises

such as reading technical documents or listening to industry-

specific podcasts would reinforce understanding. Addition-

ally, scaffolded learning opportunities, where technical terms

are introduced gradually and reinforced through repeated

exposure, could enhance retention and mastery. Second,

45% of students expressed a desire for more interactive ac-

tivities and real-world case studies signal an opportunity

to increase engagement and practical application. Interac-

tive and experiential learning activities are key to helping

students apply theoretical knowledge to real-world scenar-

ios. To address this feedback, educators could incorporate

case studies based on actual workplace situations, allowing

students to analyze problems, propose solutions, and prac-

tice language skills in a professional context. Role-playing

activities, such as mock meetings, presentations, or client

interactions, could simulate real-world communication sce-

narios, while group projects and collaborative tasks would

encourage teamwork and peer learning. Furthermore, lever-

aging technology-enhanced learning tools, such as virtual

simulations or online collaboration platforms, could create

immersive and interactive learning experiences.

Despite the challenges, the fact that 84% of students

felt more prepared to use English in their future jobs and

81% recommended the courses to their peers underscores

the overall effectiveness of the courses in enhancing work-

place readiness. These results suggest that the courses are

successfully equipping students with the language skills and

confidence needed to navigate professional environments.

However, addressing the identified challenges can further

strengthen students’ preparedness and ensure that they are

fully equipped to meet the demands of their future careers.
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Table 3. Challenges and areas for improvement.

Statement Percentage of Agreement

Experienced difficulty understanding technical terms 25%

Desired more interactive activities and real-world case studies 45%

Felt more prepared to use English in future jobs after completing the courses 84%

Recommended the courses to their peers 81%

The earlier findings suggest that ESP curriculum devel-

opers should integrate more industry-specific case studies

and interactive learning methods to bridge the gap between

classroom instruction and workplace demands. Given that

45% of students expressed a desire for more real-world case

studies, instructors could collaborate with industry profes-

sionals to design practical scenarios that reflect workplace

communication challenges. Additionally, since 25% of stu-

dents struggled with technical vocabulary, courses should in-

corporate targeted vocabulary-building exercises, including

digital glossaries, contextual learning through multimedia,

and scaffolded practice activities to reinforce understanding

over time.

The study’s findings align with resource dependence

theory, which suggests that students recognize ESP courses

as essential resources for workplace communication. The

high agreement (85%) on course relevance and (84%) on

workplace preparedness indicates that students perceive these

courses as key assets for employability, reinforcing the the-

ory’s premise that language proficiency is a vital resource

in professional settings. Furthermore, agency theory is re-

flected in students’desire for more interactive learning (45%),

demonstrating that students seek greater control over their

learning experiences through engagement with real-world

case studies and practical activities. These theoretical per-

spectives provide a deeper understanding of the data, suggest-

ing that ESP course design should not only provide linguistic

input but also empower students as active agents in their

professional language development.

In addition, these findings align with previous research

emphasizing the effectiveness of ESP courses in enhancing

job readiness [4, 15]. The high agreement on course relevance

and content alignment supports the assertion of Dashtestani

that ESP courses bridge the gap between academic learning

and professional communication [18]. However, the study

also confirms challenges identified by Basturkmen and Sand-

wall, such as the need for better vocabulary instruction and

more interactive learning [3, 14]. In the Saudi Arabian context,

these findings provide evidence supporting Vision 2030’s

emphasis on workforce preparation, suggesting that ESP

courses should be continuously refined to meet evolving

industry demands.

Given that 45% of students expressed a need for more

interactive activities, it is recommended that ESP courses in-

tegrate role-playing, case studies, and workplace simulations

to provide students with real-world communication practice.

Moreover, to assist the 25% of students who reported dif-

ficulty with technical terms, instructors should incorporate

glossaries, multimedia explanations, and industry-specific

documents to reinforce understanding. Finally, following

Abu Qub’a et al. who highlighted the benefits of gamifica-

tion in ESP courses, incorporating AI-driven tools such as

Grammarly and virtual simulations could enhance language

learning outcomes [22].

Unlike previous ESP studies that focused on under-

graduate or postgraduate students, this research examines

diploma students, offering insights into their specific chal-

lenges and needs [6, 7]. As Saudi Arabia emphasizes work-

force readiness, this study provides recommendations to

align ESP courses with evolving labor market demands. By

identifying students’ desire for more real-world case studies,

improved technical vocabulary instruction, and interactive

learning, this study provides actionable recommendations

for ESP curriculum developers.

5. Conclusions

This study has explored the role of professional English

courses in enhancing workplace readiness among diploma

students at King Faisal University’sApplied College in Saudi

Arabia. By examining students’ perceptions of the relevance,

teaching methods, challenges, and overall impact of these

courses, the research provides valuable insights into their

effectiveness and areas for improvement. The findings under-
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score the critical importance of professional English courses

in equipping students with the language skills and confidence

needed to succeed in the globalized job market, particularly

in the context of Saudi Arabia’s Vision 2030, which empha-

sizes the development of a skilled and competitive workforce.

While studies such as those by Al-Mahrooqi et al. and Faruk

examined ESP effectiveness in the Gulf region, they primar-

ily focused on undergraduate education [8, 16]. This study fills

a gap by addressing the perspectives of diploma students,

who often have different needs and career pathways.

The findings of this study align with those of Hutchin-

son, who emphasized the role of ESP courses in bridging the

gap between academic learning and professional practice [2].

Similarly, Belcher and Flowerdew found that ESPcourses im-

prove job readiness by focusing on industry-specific commu-

nication skills [4, 5]. However, unlike Basturkmen, who noted

that ESP courses often lack sufficient interactive learning op-

portunities, this study found that 73% of students agreed that

their courses included practical activities [3]. This suggests

that recent curriculum modifications may have improved

student engagement.

The study highlights the significance of aligning En-

glish language instruction with the specific demands of stu-

dents’ academic and professional fields. Using course con-

tent to meet the linguistic and communicative needs of in-

dustries such as business, accounting, and computer science

ensures that students acquire the specialized vocabulary and

practical skills required for workplace success. Furthermore,

positive feedback on teaching methods and learning experi-

ences demonstrates the value of creating a supportive and

engaging classroom environment that fosters active partici-

pation, collaboration, and skill development.

A key strength of this study is its focus on diploma

students, an often-overlooked group in ESP research, provid-

ing unique insights into their educational experiences and

workplace readiness. Additionally, the large sample size

(300 students) enhances the reliability of the findings. How-

ever, the study has some limitations. The use of self-reported

data may introduce response bias, as students’ perceptions

may not fully reflect their actual preparedness. Furthermore,

the study is limited to one institution, which may affect the

generalizability of the findings to other educational settings.

Future research should incorporate longitudinal studies to

track students’ actual workplace performance after complet-

ing ESP courses.

However, the research also identifies specific chal-

lenges that need to be addressed to further enhance the ef-

fectiveness of professional English courses. These include

difficulties in understanding technical terms and a desire for

more interactive, real-world learning activities. Addressing

these challenges through targeted interventions, such as in-

corporating more hands-on activities, leveraging technology-

enhanced learning tools, and collaborating with industry

professionals, can help bridge the gap between classroom

learning and professional practice. Ultimately, the findings

of this study contribute to the ongoing discourse on ESP

education and provide actionable recommendations for cur-

riculum developers and instructors to better meet the needs

of students and employers in Saudi Arabia and beyond.

Author Contributions

The author was solely responsible for the conception,

design, data collection, analysis, and interpretation of the

study. Additionally, the author drafted and revised the

manuscript, approved the final version, and is accountable

for all aspects of the work.

Funding

This work was supported by the Deanship of Scien-

tific Research, Vice Presidency for Graduate Studies and

Scientific Research, King Faisal University, Saudi Arabia

(GRANT KFU250688).

Institutional Review Board Statement

All procedures followed were in accordance with the

ethical standards of the responsible committee on human

experimentation. This study was approved by the Ethics

Committee of King Faisal University, with ethics approval

reference [3–6, 6, 9, 19, 20]. The standards are also in line with

the Helsinki Declaration of 1975, as revised in 2000. In-

formed written consent was obtained from all participants

for being included in the study.

Informed Consent Statement

Informed written consent was obtained from all partic-

ipants for being included in the study.

411



Forum for Linguistic Studies | Volume 07 | Issue 04 | April 2025

Data Availability Statement

Data is available upon reasonable request.

Acknowledgments

The author expresses his gratitude for KFU for its sup-

port, which contributed to the successful completion of this

research.

Conflicts of Interest

The author declares no conflicts of interest.

References

[1] Alrashidi, O., Phan, H., 2025. Education context and

English teaching and learning in the Kingdom of Saudi

Arabia: An overview. English Language Teaching.

8(5), 33–44.

[2] Hutchinson, T., Waters, A., 1987. English for specific

purposes: A learning-centred approach. Cambridge

University Press: Cambridge, UK.

[3] Basturkmen, H., 2010. Developing courses in English

for specific purposes. Palgrave Macmillan: Gurgaon,

India.

[4] Belcher, D., 2006. English for specific purposes:

Teaching to perceived needs and imagined fu-

tures in worlds of work, study, and everyday

life. TESOL Quarterly. 40(1), 133–156. DOI:

https://doi.org/10.2307/40264514

[5] Flowerdew, J., 2012. English for research publi-

cation purposes. In: Paltridge, B., Starfield, S.

(eds.). The Handbook of English for Specific Pur-

poses. Wiley-Blackwell: Boston, USA. 301–321. DOI:

https://doi.org/10.1002/9781118339855.ch16

[6] Orr, T., 2001. English language education for specific

professional needs. IEEE Transactions on Professional

Communication. 44(3), 207–211.

[7] Rus, D., 2020. Using adequate materials in teaching En-

glish for specific purposes for the practice of language

skills. Acta Marisiensis. Philologia. 2(2), 102–106.

DOI: https://doi.org/10.2478/amph-2022-0028

[8] Al-Mahrooqi, R., Denman, C., 2018. English

education in Oman: Current scenarios and

future trajectories. Springer: Singapore. DOI:

https://doi.org/10.1007/978-981-13-0265-7

[9] Abdumalikovna, P.Z., 2024. Teaching English as a pro-

fessional language: Strategies and methodologies in

ESP education. International Journal of Pedagogics.

4(10), 86–92.

[10] Beer, D.F., 2003. English Language Educa-

tion for Specific Professional Needs. In: Beer,

D.F. (ed.). Writing and Speaking in the Tech-

nology Professions: A Practical Guide. Wiley-

IEEE Press: Hoboken NJ, USA. 380–384. DOI:

https://doi.org/10.1002/9781119134633.ch63

[11] Al-Seghayer, K., 2014. The actuality, inefficiency,

and needs of EFL teacher-preparation programs in

Saudi Arabia. International Journal of Applied Lin-

guistics and English Literature. 3(1), 143–151. DOI:

https://doi.org/10.7575/aiac.ijalel.v.3n.1p.143

[12] Golub, T., Nazarenko, O., Zhygzhytova, L., 2024.

Core skills in developing critical thinking in ESP

teaching through speaking and listening. Humani-

ties science current issues. 1(72), 337–345. DOI:

https://doi.org/10.24919/2308-4863/72-1-49

[13] Tuzlukova, V., Usha-Prabhukanth, K., 2018. Critical

thinking and problem solving skills: English for sci-

ence foundation program students’ perspectives. Pro-

ceedings of the Faculty of Philosophy in Priština. 48(3).

[14] Sandwall, K., 2010. “I Learn More at School”: A criti-

cal perspective on workplace-related second language

learning in and out of school. TESOL Quarterly. 44,

542–574. DOI: https://doi.org/10.5054/tq.2010.229270

[15] Hyland, K., 2018. English for specific purposes:

Some influences and impacts. Journal of English

for Academic Purposes. 6(2), 119–132. DOI:

https://doi.org/10.1007/978-3-030-02899-2_19

[16] Faruk, S.M.G., 2023. English language teaching in

Saudi Arabia: A world system perspective. Journal of

Education and Practice. 5(17), 173–179.

[17] Dashtestani, R., Stojkovic, N., 2016. The use of tech-

nology in English for specific purposes (ESP) instruc-

tion: a literature review. Journal of Teaching English

for Specific and Academic Purposes. 3(3), 435–456.

[18] Abu Guba, M.N.,Awad,A.,Abu Quba,A., 2024. Gram-

marly in teaching writing to EFL learners at low levels:

How useful is it? World Journal of English Language.

14(3). DOI: https://doi.org/10.5430/wjel.v14n3p1

[19] Doyle, A., 2024. What are soft skills? The Balance.

Available from: https://www.thebalancemoney.com/

what-are-soft-skills-2060852 (cited 16 April 2024).

[20] Robles, M.M., 2012. Executive perceptions of the

top 10 soft skills needed in today’s workplace. Busi-

ness Communication Quarterly. 75(4), 453–465. DOI:

https://doi.org/10.1177/1080569912460400

[21] Takács, T., Czar, D., 2021. Enhancing professional

communication skills in teaching English for spe-

cific purposes. International Journal of Second and

Foreign Language Education. 1(2), 48–59. DOI:

https://doi.org/10.33422/ijsfle.v1i2.123

[22] Abu Qub’a, A., Al Haj Eid, O., Hassan, G., et al.,

2024. The effect of utilizing gamification in enhanc-

ing English language skills in university settings.

World Journal of English Language. 14(4), 428. DOI:

https://doi.org/10.5430/wjel.v14n4p428

412

https://www.thebalancemoney.com/what-are-soft-skills-2060852
https://www.thebalancemoney.com/what-are-soft-skills-2060852

	Introduction
	Methodology
	Literature Review
	Results and Discussion
	Conclusions

