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ABSTRACT

Extensive reading is a pedagogical approach that emphasizes reading for pleasure, allowing learners to choose texts

that align with their interests and target language proficiency. However, two significant challenges hinder its effectiveness:

the complexity of texts, which often limits comprehension, and vocabulary constraints, which impede students’ engagement

with reading materials. This study explores students’ perceptions of integrating case-based learning within a hybrid learning

framework to enhance extensive reading instruction in an English as a Foreign Language (EFL) context. Data were gathered

through a structured questionnaire encompassing 10 dimensions and 50 statements. The research was conducted in the

English Education Study Program, Faculty of Teacher Training and Education, Universitas Muhammadiyah Mataram,

Indonesia, involving 88 English Education students enrolled in an extensive reading course. The findings reveal that

students generally held favourable perceptions of case-based hybrid learning, particularly regarding 10 critical dimensions:

conceptual understanding of case-based learning, extensive reading skill development, interaction and collaboration, learner

engagement, hybrid learning effectiveness, problem-solving through case studies, real-life applicability, challenges in

hybrid learning, satisfaction with the instructional model, and recommendations for improvement. Overall, case-based

hybrid learning was found to foster engagement, enhance comprehension, and develop students’ problem-solving abilities

in EFL extensive reading instruction.
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1. Introduction

Extensive reading is commonly defined as reading for

pleasure [1, 2] and it serves as a pedagogical approach that

promotes learner autonomy by allowing students to select

reading materials that match their interests and the target

language they are learning [2]. While this approach offers

several benefits, it also presents challenges. Many students

struggle with the high complexity of reading texts, which can

hinder comprehension [3, 4]. Additionally, limited vocabulary

often makes it difficult for learners to fully understand texts

written in the target language [5].

One promising strategy to address these challenges

is the Case-Based Learning (CBL) model. CBL is an ac-

tive, student-centered learning approach in which real or

simulated cases serve as the foundation for instruction. It

encourages learners to work collaboratively, apply theoreti-

cal knowledge to practical situations, and develop problem-

solving skills [6]. As an evidence-based instructional method,

CBL engages students in collecting relevant information and

applying it to analyse and solve complex issues [7]. By in-

corporating authentic and contextually relevant cases, CBL

helps make learning more meaningful and aligned with stu-

dents’ academic and personal needs [8].

Some research results suggest the benefits of the

CBL learning model, which can improve critical thinking

skills [7, 9], find solutions to cases that you want to cover [8],

develop critical thinking and problem-solving skills [6], in-

crease knowledge and skills, comprehensive abilities, and

teaching satisfaction [8], and improve communication skills

because it involves a group-based learning process and en-

courages students to take responsibility for the learning pro-

cess themselves [7]. This research focused on the design of

the CBL model through hybrid learning.

Hybrid learning is a learning process that is carried out

through a combination of face-to-face learning (offline) with

online learning [10]. If the learning process through hybrid

learning is carried out well, it will produce an interesting

learning model [11]. Therefore, the research aims to explore

perceptions of implementing CBL with hybrid learning in

EFL extensive reading.

2. Literature Review

This section reviews key concepts relevant to the cur-

rent study, including extensive reading, case-based learning,

and hybrid learning. These concepts form the theoretical

foundation for exploring the integration of case-based learn-

ing within an extensive reading course delivered through a

hybrid model.

2.1. Extensive Reading

Extensive reading is acknowledged as an instructional

methodology that promotes immersive engagement with

texts for intrinsic enjoyment, allowing learners to choose

materials that align with their interests and the linguistic

goals of their target language acquisition [2]. In addition, it

is also described as a technique in foreign language teach-

ing where students read materials suited to their proficiency

level and language competence [12]. Unlike intensive reading,

which focuses on close, detailed analysis to extract specific

information from a text, extensive reading emphasizes read-

ing for enjoyment and overall language exposure rather than

scrutinizing every linguistic detail.

2.2. Case-Based Learning

Case-based learning (CBL) is a student-centered learn-

ing model because it makes students the center of learning [6],

and various real cases are used as the focus of learning [8].

CBL is an evidence-based instructional method aimed at

enabling students to solve problems through gathering in-

formation and applying it [11]. Several researchers have re-

searched CBL, which includes the title implementation of

CBL in learning [11], the influence of CBL in education [8],

the integration of competency-based education with CBL

in learning [13], and the effectiveness of CBL in improving

students’ critical thinking skills [9]. In this study, the focus

is on the CBL model of extensive reading through hybrid

learning.

Building upon the concept of learner autonomy in

extensive reading, the case-based learning (CBL) model

introduces a structured, yet student-centered, approach to

developing critical thinking and problem-solving skills. CBL
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is considered a student-centered learning model because it

places students at the core of the learning process [6], utilizing

various real-world cases as the primary learning materials [8].

Moreover, CBL is recognized as an evidence-based instruc-

tional method that enables students to gather, analyze, and

apply information to solve problems [11].

A growing body of literature has examined CBL from

multiple perspectives. These include studies on its implemen-

tation in classroom settings [11], its overall influence on edu-

cational outcomes [8], its integration with competency-based

education [13], and its effectiveness in enhancing students’

critical thinking abilities [9]. Within the scope of this study,

however, the focus lies specifically on the application of the

CBL model in the context of extensive reading, delivered

through a hybrid learning platform.

2.3. Hybrid Learning

Hybrid learning is an instructional approach that com-

bines offline (face-to-face) and online learning environments

in a single, cohesive learning experience [14–16]. Often re-

ferred to as blended learning, this model incorporates both

synchronous (real-time) and asynchronous (self-paced) ac-

tivities to support diverse learning needs [17, 18]. Furthermore,

it is also recognized as a teaching method that leverages

21st-century information technologies to integrate traditional

classroom instruction with digital tools and platforms [19].

This combination enhances flexibility, fosters greater stu-

dent engagement, and supports the development of essen-

tial skills, ultimately contributing to improved learning out-

comes [20–22].

However, the effective implementation of hybrid learn-

ing is not without challenges. Not all students have equal ac-

cess to the necessary technological resources, such as stable

internet connections, appropriate devices, or quiet learning

environments. These disparities can hinder active partici-

pation and exacerbate educational inequality, particularly

among students from underprivileged backgrounds. Addi-

tionally, the shift toward increased self-directed learning in

hybrid models may be overwhelming for learners who lack

strong time management skills or intrinsic motivation. With-

out adequate support systems, such as clear instructional

guidance and timely feedback from instructors, students may

struggle to fully benefit from the hybrid learning environ-

ment. Therefore, while hybrid learning holds significant

promise, its success depends heavily on addressing these

potential barriers to ensure inclusive and equitable access for

all learners.

3. Research Methods

This study employed a qualitative approach to investi-

gate students’ perceptions of the CBL model in enhancing

extensive reading skills within a hybrid learning environ-

ment. The qualitative data provided in-depth insights into

students’ experiences and challenges, contributing to a more

nuanced understanding of the efficacy of CBL in fostering

engagement and comprehension. The research sample com-

prised 88 students from the English Language Education

Study Program, Faculty of Teacher Training and Education,

Universitas Muhammadiyah Mataram. Participants were se-

lected through purposive sampling to ensure the inclusion of

individuals actively involved in CBL sessions. The diverse

proficiency levels of the participants facilitated a comprehen-

sive and representative analysis of their perceptions, thereby

strengthening the study’s validity.

To systematically capture students’ perceptions, a struc-

tured questionnaire consisting of 50 items was developed.

The instrument employed a Likert-scale format (ranging from

1: Strongly Disagree to 5: Strongly Agree) and was catego-

rized into ten key dimensions: conceptual understanding of

CBL, development of extensive reading skills, interaction

and collaboration in hybrid learning, learner engagement,

effectiveness of hybrid learning, problem-solving through

case studies, real-world applicability, challenges in hybrid

learning, overall satisfaction with the instructional model,

and recommendations for refinement. The collected data

were subjected to descriptive statistical analysis, with survey

responses summarized as percentages to offer a precise and

quantifiable representation of students’ perspectives on the

integration of CBL in hybrid extensive reading instruction.

4. Results

The results highlighted the perception of the model,

which consisted of ten dimensions. Each dimension reflects

different aspects of their learning experience, including con-

ceptual understanding, skill development, engagement, and

the effectiveness of hybrid learning.
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4.1. Understanding the Concept of Case-Based

Learning

This dimension evaluates the effectiveness of the CBL

model in fostering students’ understanding of extensive read-

ing (Figure 1).

Figure 1. Understanding the concept of CBL.

The findings reveal that a significant proportion of stu-

dents (62.8%) agreed, while 12.8% strongly agreed, that the

CBLmodel helps them better comprehend extensive reading

concepts. Furthermore, 59% of students agreed, and an addi-

tional 11.5% strongly agreed, that the provided case studies

were highly relevant to the topics discussed in extensive read-

ing sessions. Regarding the broadening of textual knowledge,

60.3% of respondents agreed and 21.8% strongly agreed that

case discussions enhanced their familiarity with diverse text

types. The critical thinking challenges posed by case studies

were acknowledged by 57.7% of students as beneficial, with

another 14.1% strongly agreeing. Additionally, 52.6% of

students agreed, and 16.7% strongly agreed, that the case-

based approach motivated them to engage with more texts.

These responses collectively underscore the CBL model’s

capability to deepen students’ conceptual understanding and

foster active engagement with the learning material.

4.2. Development of Extensive Reading Skills

This dimension explores the impact of the CBL model

on students’ ability to improve their extensive reading skills

(Figure 2).

Figure 2. Development of extensive reading skills.

The results suggest that 56.4% of students agreed, and

17.9% strongly agreed, that the method enhanced their com-

prehension of lengthy texts. In terms of confidence in text

analysis, 59% agreed, while 14.1% strongly agreed that their

analytical abilities improved following the implementation

of this model. Furthermore, the skill of drawing conclu-

sions from texts was affirmed by 62.8% of students, with an

additional 17.9% expressing strong agreement. Regarding

reading speed, 56.4% agreed, and 12.8% strongly agreed that

the approach helped them read faster without compromising

comprehension. Moreover, the ability to identify main ideas

and key details improved for 65.4% of the respondents, with

another 15.4% strongly agreeing. These results indicate that

the CBL model significantly enhances students’ extensive

reading skills, contributing to both speed and accuracy in

text comprehension.

4.3. Interaction and Collaboration in Hybrid

Learning

This dimension examines the level of interaction and

collaboration facilitated by hybrid learning within the CBL
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framework (Figure 3).

Figure 3. Interaction and collaboration in hybrid learning.

The data reveal that 51.3% of students agreed, and

7.7% strongly agreed, that they actively participated in both

online and offline discussions. Collaboration with peers was

identified as beneficial by 53.8% of students who agreed,

alongside 26.9% who strongly agreed, indicating a high level

of peer-assisted learning. Moreover, 61.5% of respondents

agreed, and 17.9% strongly agreed, that the model fostered

positive interactions between students and lecturers. Small

group discussions during hybrid sessions were reported as

comfortable and productive, with 61.5% agreeing and 17.9%

strongly agreeing. Lastly, the hybrid learning infrastruc-

ture was found to ease communication between lecturers

and classmates for 52.6% of students, with an additional

17.9% strongly agreeing. These findings demonstrate the

effectiveness of hybrid learning environments in promoting

collaborative and interactive educational experiences.

4.4. Engagement in Learning

This dimension evaluates students’ level of engagement

and motivation within the CBL framework (Figure 4).

A majority of respondents (59%) agreed, while 12.8%

strongly agreed, that this model increased their motivation

to attend classes. Additionally, 55.1% agreed, and 14.1%

strongly agreed, that completing case-based assignments

evoked excitement and engagement. CBL was perceived

as providing an engaging experience by 59% of students,

with 20.5% strongly agreeing. Moreover, the use of inter-

esting case studies motivated 60.3% of students to explore

more references, and 16.7% strongly agreed. Lastly, 59% of

students agreed, while 16.7% strongly agreed, that they felt

more responsible for managing their own learning process.

These insights highlight the model’s ability to inspire active

learning and personal accountability among students.

Figure 4. Engagement in learning.

4.5. Effectiveness of Hybrid Learning

This dimension focuses on the perceived effectiveness

of the hybrid learning model employed in the CBL frame-

work (Figure 5).

The majority of students (61.5%) agreed, and 11.5%

strongly agreed, that the technology used supported the hy-

brid learning process. Ease of access to online learning ma-

terials was affirmed by 57.7% agreeing and 17.9% strongly

agreeing. The complementary nature of face-to-face and

online sessions in extensive reading learning was recognized

by 53.8% of students agreeing, alongside 20.5% strongly

agreeing. Furthermore, the flexibility of hybrid learning in

facilitating class attendance was acknowledged by 59% of re-

spondents. Additionally, 47.4% agreed, and 17.9% strongly

agreed, that hybrid learning helped them manage their study

time effectively. These results affirm the utility of hybrid
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learning in enhancing the accessibility and organization of

educational experiences.

Figure 5. Effectiveness of hybrid learning.

4.6. Problem-Solving through Case Studies

This dimension explores the development of problem-

solving skills among students within the CBL framework

(Figure 6).

Figure 6. Problem-solving through case studies.

According to the findings, 64.1% of students agreed,

and 10.3% strongly agreed, that they were capable of identify-

ing main issues in case studies. Problem-solving skills were

enhanced for 56.4% of respondents who agreed, and 16.7%

who strongly agreed. The ability to provide relevant solu-

tions to case study problems was affirmed by 62.8% agreeing

and 10.3% strongly agreeing. Additionally, 64.1% of stu-

dents agreed and 16.7% strongly agreed, that the method

trained them to think logically and systematically. The skills

to evaluate information were improved for 53.8% of students

agreeing, with another 20.5% strongly agreeing. These find-

ings highlight the model’s role in nurturing critical problem-

solving abilities among students.

4.7. Relevance to Real Life

This dimension assesses the relevance of the CBL

framework to students’ real-life experiences (Figure 7).

Figure 7. Relevance to real life.

Atotal of 44.9% of students agreed, and 12.8% strongly

agreed, that the case studies used were pertinent to their daily

experiences. Relating content to real-world contexts was

acknowledged by 62.8% of students agreeing and 10.3%

strongly agreeing. Additionally, 51.3% agreed, and 20.5%

strongly agreed, that the CBL model provided new insights

into global issues. Understanding the benefits of extensive
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reading in life was affirmed by 59% agreeing and 14.1%

strongly agreeing. Finally, 59% of respondents agreed, and

17.9% strongly agreed, that the method was aligned with

current learning needs. These results validate the applicabil-

ity of the CBL model in bridging theoretical concepts with

practical experiences.

4.8. Challenges in Hybrid Learning

This dimension addresses the challenges faced by stu-

dents in hybrid learning settings (Figure 8).

Figure 8. Challenges in hybrid learning.

Internet connection issues impeded participation for

52.6% of respondents agreeing and 14.1% strongly agreeing.

Case-based assignments were perceived as time-consuming

by 43.6% agreeing and 9% strongly agreeing. The technol-

ogy used in hybrid learning was noted as confusing by 39.7%

of students agreeing and 11.5% strongly agreeing. Addition-

ally, unequal participation in group discussions was reported

by 48.7% agreeing and 17.9% strongly agreeing. The in-

efficacy of relying solely on online learning was identified

by 50% of students agreeing and 19.2% strongly agreeing.

These findings underscore the need to address technical and

structural issues in hybrid learning environments.

4.9. Satisfaction with the Learning Model

This dimension evaluates students’ satisfaction with

the CBL framework (Figure 9).

Figure 9. Satisfaction with the learning model.

A total of 46.2% of respondents agreed, and 10.3%

strongly agreed, that they were satisfied with the model in

the context of extensive reading. The learning experience

was considered unique and beneficial by 59% of students

agreeing and 15.4% strongly agreeing. The method’s con-

tribution to achieving learning goals was acknowledged by

55.1% agreeing and 16.7% strongly agreeing. Furthermore,

53.8% of respondents agreed, and 14.1% strongly agreed,

that the method facilitated the comprehension of complex

reading texts. Lastly, 44.9% agreed, and 10.3% strongly

agreed, that they would recommend the model for use in

other courses. These findings illustrate the positive reception

of the CBL model among students.

4.10. Suggestions for Model Improvement

This dimension focuses on student recommendations

for improving the CBL model (Figure 10).

A majority of students (53.8%) agreed, and 16.7%

strongly agreed, that additional case study examples would

enhance learning sessions. The need for improved hybrid

sessions was highlighted by 52.6% agreeing and 19.2%

strongly agreeing. Further guidance for completing assign-

ments was desired by 57.7% of respondents who agreed,

along with 21.1% who strongly agreed. Adjustments to as-

sessment methods were suggested by 57.7% agreeing and

21.8% strongly agreeing. Lastly, 55.1% agreed, and 32.1%
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strongly agreed, that incorporating more face-to-face discus-

sions would improve the learning experience. These rec-

ommendations provide actionable insights for refining the

implementation of the CBL framework.

Figure 10. Suggestions for model improvement.

5. Discussion

The findings of this study underscore the multifaceted

benefits of the case-based learning (CBL) model for exten-

sive reading, providing both pedagogical insights and ac-

tionable recommendations for enhancing its implementation.

Each dimension of this study reveals distinct strengths and

challenges, offering a comprehensive understanding of how

the CBL model impacts learning outcomes.

5.1. Effectiveness in Fostering Understanding

The findings of this study highlight the effectiveness

of the CBL model in enhancing students’ understanding of

extensive reading. A substantial majority of students (62.8%)

agreed, with an additional 12.8% strongly agreeing, that the

CBLmodel contributed positively to their comprehension of

extensive reading concepts. This suggests that integrating

case studies into the learning process provides a structured

and contextually rich environment that facilitates deeper cog-

nitive processing of textual materials. Previous research

supports these findings, indicating that CBL promotes active

learning and improves reading comprehension [13, 23, 24]. Fur-

thermore, the relevance of the case studies to the extensive

reading topics was acknowledged by a significant propor-

tion of students. With 59% agreeing and 11.5% strongly

agreeing, the results indicate that the cases presented were

well-aligned with course objectives, thereby reinforcing the

applicability of theoretical knowledge. The use of real-world

scenarios likely made the learning experience more relatable

and engaging, further supporting students’ understanding of

diverse reading materials [25, 26].

Another key aspect of the study was the impact of CBL

on students’ exposure to various text types. The data re-

vealed that 60.3% of students agreed and 21.8% strongly

agreed that case discussions broadened their textual knowl-

edge. This finding suggests that analysing different cases

facilitated an exploration of multiple genres and formats,

helping students develop a more comprehensive understand-

ing of extensive reading. By engaging with diverse textual

materials, students can cultivate better reading habits and

enhance their ability to analyse and interpret various forms

of written content. A study by Ismail and Edi [11] has empha-

sized the role of problem-based and CBL in strengthening

analytical skills and broadening textual comprehension. Ad-

ditionally, critical thinking emerged as another significant

dimension influenced by the CBL model. More than half of

the students (57.7%) agreed, and 14.1% strongly agreed, that

case studies presented meaningful challenges that encour-

aged analytical reasoning. This aligns with existing literature,

which posits that case-based approaches foster higher-order

thinking skills by prompting students to engage in problem-

solving, evaluation, and synthesis of information [27]. The

structured discussions surrounding case studies likely stimu-

lated students’ ability to critically assess textual content and

draw informed conclusions.

In addition to cognitive benefits, the motivational im-

pact of CBL on students’ engagement with texts was also

noteworthy. The study found that 52.6% of students agreed

and 16.7% strongly agreed that the case-based approach en-

couraged them to explore additional reading materials. This

indicates that CBLnot only enhances comprehension but also

fosters an intrinsic motivation to read beyond the prescribed

materials. By presenting engaging and thought-provoking

cases, students are more inclined to seek further reading
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opportunities, thereby reinforcing their learning experience.

This finding is consistent with studies that highlight the im-

portance of student-centered learning models in increasing

intrinsic motivation and engagement [28–30]. Overall, the find-

ings underscore the effectiveness of the CBLmodel in foster-

ing a deeper conceptual understanding of extensive reading.

The model’s emphasis on real-world application, exposure

to diverse text types, critical thinking enhancement, and in-

creased motivation collectively contribute to an enriched

learning experience. These insights support the continued

integration of CBL in extensive reading curricula, potentially

leading to sustained improvements in students’ reading pro-

ficiency and analytical capabilities. Future research could

explore additional variables such as long-term retention of

knowledge and comparative effectiveness with other instruc-

tional models to further validate these findings [31, 32].

5.2. Improvement of Extensive Reading Skills

The results of this study indicate that the CBL model

significantly contributes to the development of students’ ex-

tensive reading skills. A substantial proportion of students

(56.4% agreed, 17.9% strongly agreed) reported improved

comprehension of lengthy texts, suggesting that the struc-

tured case-based approach facilitates deeper engagement

with reading materials. This finding aligns with research

by Vallée et al. [33], which emphasizes that CBL enhances

knowledge retention by embedding learning within meaning-

ful contexts. Through real-world case analysis, students are

encouraged to actively engage with complex texts, thereby

developing stronger interpretative and inferential skills. This

deeper engagement is crucial in extensive reading, where

students must navigate various text types and synthesize in-

formation effectively. Moreover, the increased confidence

in text analysis (59% agreed, 14.1% strongly agreed) further

supports the effectiveness of CBL in fostering critical en-

gagement with texts. Confidence in reading and analysing

texts is a key factor in academic success, as it enables stu-

dents to approach new reading materials with a strategic

mindset. Research by Ismail and Edi [11] suggests that when

students engage in case-based discussions, they are more

likely to apply analytical reasoning and make informed judg-

ments about textual information. Additionally, as students

repeatedly interact with case materials, they develop a habit

of questioning, synthesizing, and evaluating content, which

strengthens their ability to process extensive reading materi-

als with greater accuracy.

Beyond comprehension and analysis, the CBL model

also improved students’ ability to draw conclusions from

texts, with 62.8% agreeing and 17.9% strongly agreeing.

This suggests that engaging with case studies enhances stu-

dents’ synthesis and evaluative skills, which are crucial

for extensive reading. The ability to draw conclusions re-

quires students to connect different pieces of textual infor-

mation, infer implicit meanings, and assess the reliability

of sources—skills that are vital for advanced literacy and

academic success. Previous studies, such as those by Sultana

et al. [23], have emphasized that case-based approaches pro-

mote deep learning by requiring students to actively construct

knowledge rather than passively receive information. Ad-

ditionally, the findings show that 56.4% of students agreed,

and 12.8% strongly agreed, that CBL improved their reading

speed without compromising comprehension. This suggests

that the model not only enhances deep processing but also

improves fluency, allowing students to read faster while re-

taining key details. This aspect is particularly important

in academic settings, where students often need to process

large volumes of reading material efficiently. The most no-

table finding is that 65.4% of students agreed, with 15.4%

strongly agreeing, that their ability to identify main ideas

and key details improved—an essential skill in extensive

reading that enables efficient information processing. Identi-

fying key ideas is a core component of critical reading, as

it allows students to distinguish between relevant and ex-

traneous information. Research by Senyah [34] suggests that

when students engage in structured discussions around case-

based materials, they develop metacognitive skills that help

them recognize patterns, organize information effectively,

and draw meaningful insights from texts. These findings

collectively reinforce the argument that the CBL model not

only fosters comprehension but also enhances students’ an-

alytical capacity, reading fluency, and overall engagement

with texts. Future research could further explore how sus-

tained exposure to case-based materials influences long-term

reading proficiency and critical thinking development. Ad-

ditionally, comparative studies could investigate how CBL

compares with other active learning approaches, such as

problem-based learning (PBL) or inquiry-based learning, in

enhancing extensive reading skills.
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5.3. Interaction and Collaboration in Hybrid

Learning

The findings from this study indicate that hybrid learn-

ing within the CBL framework fosters meaningful interaction

and collaboration among students and lecturers. A consid-

erable proportion of students (51.3% agreed, 7.7% strongly

agreed) reported active participation in both online and of-

fline discussions, suggesting that the hybrid approach suc-

cessfully integrates digital and face-to-face learning environ-

ments. This aligns with the research undertaken by Vallée

et al. [33], who argue that hybrid learning enhances student

engagement by providing flexible opportunities for interac-

tion. The combination of online discussions, which allow

for reflective and asynchronous engagement, and in-person

sessions, which facilitate immediate feedback and dynamic

dialogue, creates a balanced learning ecosystem. Students

who engage in both formats can benefit from continuous dis-

course, reinforcing their understanding of course concepts.

Additionally, this blended approach caters to diverse learning

preferences, ensuring that students who may feel hesitant

to speak in traditional classrooms have an opportunity to

contribute in online discussions. By incorporating digital

platforms, such as discussion forums and collaborative tools,

hybrid learning encourages more inclusive participation, en-

abling students to develop their communication skills in both

synchronous and asynchronous settings.

Collaboration with peers was also a significant benefit

observed in this study, with 53.8% of students agreeing and

26.9% strongly agreeing that working with classmates en-

hanced their learning experience. These results highlight the

importance of peer-assisted learning, where students support

each other in analysing and discussing case studies. Re-

search by Senyah [34] emphasizes that collaborative learning

environments promote deeper comprehension by allowing

students to articulate their thoughts, challenge different

viewpoints, and co-construct knowledge. Through group

discussions, both in-person and virtual, students can refine

their critical thinking skills and expand their understanding

of complex topics. Furthermore, peer collaboration in hybrid

settings fosters a sense of academic community, reducing

feelings of isolation that can sometimes arise in online learn-

ing. The study also found that 61.5% of respondents agreed,

and 17.9% strongly agreed, that the CBL model facilitated

positive interactions between students and lecturers. This

suggests that hybrid learning strengthens the student-teacher

relationship, providing multiple avenues for academic sup-

port and mentorship. Instructors can use digital platforms

to provide continuous guidance, clarify misunderstandings,

and offer constructive feedback, reinforcing the learning pro-

cess. Additionally, small group discussions were reported as

comfortable and productive, with 61.5% of students agree-

ing and 17.9% strongly agreeing, indicating that structured

hybrid learning sessions create a supportive environment

for academic discourse. This finding supports the argument

that hybrid learning, when well-designed, can cultivate both

intellectual and social engagement, making learning more

interactive and participatory.

The hybrid learning infrastructure was also found to

be effective in facilitating communication between lectur-

ers and classmates, as indicated by 52.6% of students who

agreed and 17.9% who strongly agreed. This underscores the

role of technological tools in bridging the gap between in-

person and remote learning experiences. Platforms such as

video conferencing, collaborative documents, and discussion

boards enhance communication efficiency, allowing students

to seek clarification and share insights regardless of physical

location. Research by Senyah [34] and Preshaw et al. [35] sug-

gests that digital learning environments can enhance student

engagement when complemented by interactive teaching

methods, such as CBL, which promotes problem-solving

and application-based learning. The ability to maintain con-

tinuous interaction with lecturers and peers contributes to a

more cohesive learning experience, ensuring that students

remain actively involved in their studies. Moreover, hybrid

learning provides flexibility, enabling students to balance

academic responsibilities with personal commitments while

still engaging in meaningful discussions. These findings col-

lectively demonstrate that hybrid learning, when integrated

with CBL, offers a highly interactive and collaborative educa-

tional experience. By combining digital tools with in-person

engagement, this model effectively enhances student partic-

ipation, fosters peer learning, strengthens student-lecturer

relationships, and improves overall communication in aca-

demic settings. Future research could further explore the

long-term impact of hybrid learning on student engagement

and retention, as well as its effectiveness in different subject

areas and educational levels.
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5.4. Engagement and Motivation

The findings suggest that the CBL model plays a cru-

cial role in enhancing students’ engagement and motivation

in the learning process. A significant majority of students

(59% agreed, 12.8% strongly agreed) reported that CBL in-

creased their motivation to attend classes, indicating that this

approach fosters a more stimulating and interactive class-

room environment. Motivation is a key factor in academic

success, as it influences students’ willingness to participate

in learning activities and persist in their studies. According

to Self-Determination Theory [36, 37], students are more likely

to be engaged when they find learning experiences mean-

ingful, autonomy-driven, and competence-enhancing. CBL

meets these criteria by presenting real-world scenarios that

require students to actively apply their knowledge, thereby

making learning more purposeful and engaging. Unlike tra-

ditional lecture-based instruction, which can sometimes lead

to passive learning, the CBL model encourages students

to immerse themselves in problem-solving and discussion,

leading to a deeper understanding of the subject matter. The

interactive nature of this approach ensures that students are

not merely recipients of information but active participants

in the learning process.

In addition to increasing class attendance motivation,

CBL was found to evoke excitement and engagement when

completing case-based assignments. More than half of the

students (55.1% agreed, 14.1% strongly agreed) expressed

that working on case studies made their learning experience

more enjoyable. This suggests that CBL transforms academic

tasks from routine obligations into intellectually stimulating

challenges. Research by Sukackė [38] supports this finding,

emphasizing that active learning strategies, such as CBL,

significantly enhance student engagement by requiring them

to apply theoretical knowledge to practical situations. The

data further reveal that 59% of students agreed, and 20.5%

strongly agreed, that CBL provided an engaging learning

experience. The element of storytelling in case studies likely

contributes to this engagement, as narratives are known to

captivate learners’ attention and help them connect emotion-

ally with the content [39, 40]. Furthermore, working through

real or simulated cases encourages curiosity, prompting stu-

dents to investigate topics more deeply. By integrating case

studies that reflect real-world complexities, students develop

a sense of relevance and authenticity in their learning, which

enhances their intrinsic motivation to participate actively in

class discussions and assignments.

Another compelling insight is the impact of CBLon stu-

dents’willingness to explore additional learning materials. A

significant 60.3% of respondents agreed, with 16.7% strongly

agreeing, that interesting case studies motivated them to seek

out more references beyond the assigned readings. This

aligns with research by Aceto, Persico and Pescapé [41] and

Ngandu [42], who found that students are more likely to en-

gage in self-directed learning when they encounter material

that piques their curiosity and challenges their existing knowl-

edge. When students encounter case studies that resonate

with their interests or highlight real-world problems, they

are more inclined to take ownership of their learning by con-

ducting further research. This process not only broadens

their academic perspectives but also fosters lifelong learning

habits. Additionally, the increased motivation to explore

references indicates that CBL cultivates information-seeking

behaviour, a crucial skill for higher education and profes-

sional development. The ability to independently seek out

knowledge beyond the classroom setting is essential for stu-

dents to develop critical research skills and stay informed

about their respective fields.

Lastly, the study highlights how CBL fosters a sense

of responsibility in students regarding their learning pro-

cess. More than half (59% agreed, 16.7% strongly agreed)

indicated that the model encouraged them to take greater

accountability for managing their academic progress. This

supports the constructivist view of learning, which posits

that students learn best when they take an active role in

constructing their knowledge rather than relying solely on

instructor-led teaching [43–45]. By engaging with case-based

problems, students must analyse, evaluate, and synthesize in-

formation independently, which nurtures self-regulation and

time-management skills. Furthermore, CBL promotes a shift

from extrinsic to intrinsic motivation, as students become

more invested in solving complex cases and developing their

own perspectives. The self-directed nature of case analy-

sis reinforces personal accountability, as students must take

initiative in understanding the material, collaborating with

peers, and seeking clarification when needed. This finding

aligns with that of de Ruig, de Jong and Zee [46], research on

self-regulated learning, which suggests that when students

perceive themselves as active agents in their education, they

739



Forum for Linguistic Studies | Volume 07 | Issue 04 | April 2025

develop higher levels of motivation and academic persis-

tence.

5.5. Effectiveness of the Hybrid Learning

Model

The findings indicate that the hybrid learningmodel em-

ployed within the CBL framework is perceived as effective in

supporting students’academic experiences. Asignificant pro-

portion of students (61.5% agreed, 11.5% strongly agreed)

affirmed that the technology used in hybrid learning played a

crucial role in facilitating the learning process. This suggests

that the integration of digital tools, such as learning man-

agement systems, video conferencing platforms, and interac-

tive online resources, has been instrumental in bridging the

gap between face-to-face and virtual learning environments.

Research by de Ruig, de Jong and Zee [46] highlights that

well-implemented hybrid learning models enhance student

engagement and comprehension by leveraging technological

advancements to provide flexible and personalized learning

experiences. The availability of recorded lectures, discus-

sion forums, and real-time feedback mechanisms likely con-

tributed to students’ positive perceptions, as these features

allow for a more adaptable and student-centered approach

to education. Additionally, technology-enhanced learning

environments enable students to revisit course materials at

their own pace, reinforcing their understanding and retention

of complex concepts.

Another key aspect of the effectiveness of hybrid learn-

ing is the accessibility of online learning materials. The data

reveal that 57.7% of students agreed, and 17.9% strongly

agreed, that accessing digital resources was convenient and

efficient. This finding underscores the importance of pro-

viding students with well-structured, easily navigable, and

comprehensive online materials that complement face-to-

face instruction. According to Pramesworo et al. [47], hybrid

learning is most effective when digital resources are seam-

lessly integrated into the curriculum, ensuring that students

can engage with learning materials in a meaningful and self-

directed manner. The ability to access e-books, scholarly

articles, multimedia content, and case studies at any time em-

powers students to take control of their learning and explore

topics beyond classroom discussions. Furthermore, the ease

of access to online materials may reduce learning barriers

for students with different learning preferences and sched-

ules, allowing for a more inclusive educational experience.

Instructors play a critical role in curating and organizing

these resources to ensure that students receive relevant, high-

quality content that enhances their extensive reading skills.

The results also emphasize the complementary nature

of face-to-face and online sessions in the context of exten-

sive reading learning. A combined 74.3% of students (53.8%

agreed, 20.5% strongly agreed) recognized that hybrid learn-

ing effectively integrates traditional classroom interactions

with digital learning experiences. This aligns with studies

by Pramesworo et al. [47], which suggest that blending in-

person discussions with online components enhances knowl-

edge construction by allowing students to engage in both

synchronous and asynchronous learning. In face-to-face

settings, students can participate in dynamic discussions, re-

ceive immediate feedback from instructors, and collaborate

with peers on complex case analyses. Conversely, online

sessions provide opportunities for deeper reflection, inde-

pendent research, and access to diverse perspectives through

digital forums. The synergy between these two modalities

creates a holistic learning experience that caters to different

learning styles and preferences. Moreover, students can use

online platforms to prepare for in-person discussions, en-

suring that they come to class with well-formed ideas and

critical insights, thereby maximizing the effectiveness of

classroom interactions.

Flexibility is another major advantage of hybrid learn-

ing, particularly in facilitating class attendance. The study

found that 59% of students acknowledged the role of hybrid

learning in making it easier to attend classes, which sug-

gests that this model accommodates diverse student needs

and commitments. Unlike traditional learning formats that

require physical presence at all times, hybrid learning pro-

vides students with the option to engage with coursework

remotely when necessary. This flexibility is particularly ben-

eficial for students balancing academic responsibilities with

work, family obligations, or extracurricular activities. Re-

search by Pramesworo et al. [47] suggests that flexible learn-

ing models increase student participation by reducing lo-

gistical constraints and allowing for greater autonomy in

managing learning schedules. By offering both synchronous

and asynchronous components, hybrid learning ensures that

students do not miss out on critical content, even if they

are unable to attend a session in person. Additionally, the
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ability to engage with recorded lectures and supplementary

materials enables students to review content at their own

convenience, reinforcing learning and comprehension.

Time management is another critical skill that is sup-

ported by hybrid learning, as reflected in the study’s findings.

Nearly half (47.4% agreed, 17.9% strongly agreed) of the stu-

dents reported that hybrid learning helped them manage their

study time more effectively. This suggests that the structured

yet flexible nature of hybrid learning encourages students to

develop independent learning habits and organizational skills.

According to Pramesworo et al. [47], self-regulated learning

is a key predictor of academic success, and hybrid learning

environments provide an ideal framework for fostering these

skills. The ability to schedule study sessions around personal

commitments, set learning goals, and allocate time for both

individual and group work enhances students’ ability to plan

and prioritize their academic responsibilities. Furthermore,

online components often include self-paced learning mod-

ules, quizzes, and interactive exercises that allow students

to track their progress and identify areas that require further

improvement. By promoting a balance between structured

instruction and independent study, hybrid learning equips

students with essential time-management skills that are valu-

able not only in academic settings but also in their future

professional endeavours.

5.6. Development of Problem-Solving Skills

The findings reveal that the CBL framework signifi-

cantly contributes to the development of problem-solving

skills among students. A substantial majority (64.1% agreed,

10.3% strongly agreed) reported that they were able to iden-

tify the main issues presented in case studies, indicating

that this instructional approach enhances students’ ability

to analyse and break down complex problems. Identifying

core issues is a fundamental step in problem-solving, as it

allows students to focus on the most critical aspects of a

given scenario. Research by Yang et al. [48] suggests that the

CBL promotes problem recognition and comprehension by

engaging students in realistic and context-driven scenarios

that require analytical thinking. By working through struc-

tured case studies, students learn to distinguish relevant from

irrelevant information, a crucial skill for decision-making in

both academic and professional settings. Moreover, repeated

exposure to various case scenarios trains students to refine

their analytical strategies, ensuring they become more adept

at recognizing patterns and underlying causes of problems

in different contexts.

In addition to identifying key issues, students also re-

ported improvements in their overall problem-solving abili-

ties, with 56.4% agreeing and 16.7% strongly agreeing that

CBL helped them enhance their capacity to resolve complex

situations. This suggests that working through case studies

fosters not only issue identification but also the application

of critical thinking to formulate viable solutions. Problem-

solving is an essential cognitive skill that involves logical

reasoning, creativity, and adaptability—elements that are

actively developed through structured case discussions. A

study by Sultana et al. [23] emphasizes that problem-based

and CBL methodologies encourage active engagement with

real-world problems, leading to deeper learning and retention

of knowledge. Furthermore, by engaging with different per-

spectives during class discussions, students develop a more

flexible approach to tackling challenges, as they must con-

sider multiple viewpoints and justify their reasoning. This

iterative problem-solving process strengthens their ability to

navigate ambiguity, a key skill for both academic success

and future professional roles.

Another crucial aspect of problem-solving is the abil-

ity to generate relevant and effective solutions, which was

affirmed by 62.8% of students who agreed, alongside 10.3%

who strongly agreed, that they could propose appropriate

responses to case study problems. The ability to generate

well-reasoned solutions is essential in professional decision-

making and real-life problem-solving. According to Yan

and Cheng [49], case-based reasoning encourages students

to draw upon previous knowledge and experiences to de-

velop informed solutions, thereby improving their cognitive

flexibility. Within the CBL framework, students must not

only suggest potential solutions but also evaluate their fea-

sibility, ethical implications, and practical implementation.

This process encourages them to move beyond surface-level

thinking and engage in deeper analysis, ensuring that their so-

lutions are well-founded and applicable in real-world scenar-

ios. Furthermore, discussing potential solutions with peers

and instructors allows students to refine their ideas through

constructive feedback, ultimately leading to a more robust

understanding of problem resolution strategies.

Logical and systematic thinking is another key skill
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developed through CBL, with 64.1% of students agreeing,

and 16.7% strongly agreeing, that the method trained them

to think in a structured manner. Logical reasoning involves

the ability to assess problems methodically, considering all

relevant variables before arriving at a conclusion. According

to Sultana et al. [23], structured problem-solving approaches,

such as the CBL, help students cultivate disciplined thinking

patterns that are crucial for critical analysis. The process of

deconstructing a case study into its components, analysing

relationships between elements, and constructing logical ar-

guments enhances students’ ability to think sequentially and

systematically. Additionally, the requirement to justify their

reasoning during class discussions further strengthens their

ability to construct well-organized arguments, an essential

skill for academic writing, debates, and professional decision-

making. The emphasis on logical structuring ensures that

students develop clarity in their thought processes, allowing

them to approach problems with confidence and precision.

Beyond issue identification and solution formulation,

the findings also highlight the improvement in students’ abil-

ity to evaluate information critically. A significant 53.8%

of students agreed, and 20.5% strongly agreed, that CBL

enhanced their skills in assessing and interpreting data. The

ability to critically evaluate information is an essential com-

ponent of informed decision-making, particularly in today’s

information-rich environment where students must navigate

vast amounts of data. According to Johnson, Adkins and

Chauvin [50], critical evaluation involves questioning assump-

tions, identifying biases, and weighing evidence before form-

ing conclusions. The case-based approach naturally fosters

these skills, as students must analyse information from dif-

ferent sources, compare multiple perspectives, and assess

the credibility of evidence presented within a case. By con-

sistently engaging in these evaluative practices, students

become more discerning readers and thinkers, capable of

distinguishing between reliable and misleading information.

This skill is particularly valuable in academic research, pro-

fessional problem-solving, and everyday decision-making,

where the ability to assess information critically can lead to

more informed and effective outcomes.

5.7. Relevance to Real-Life Experiences

The findings illustrate the strong relevance of the CBL

framework to students’ real-life experiences, reinforcing its

effectiveness in making learning more meaningful and ap-

plicable beyond the classroom. A significant proportion of

students (44.9% agreed, and 12.8% strongly agreed) found

that the case studies used in this learning model were directly

pertinent to their daily lives. This suggests that the examples

and scenarios presented in CBL are not only academically

enriching but also practically relevant, allowing students to

connect theoretical knowledge with their own experiences.

When students engage with real-life cases, they are more

likely to develop a deeper understanding of the material, as it

becomes more relatable and applicable. According to Çeken

and Taşkın [51] and Marougkas et al. [52], learning is most ef-

fective when individuals can actively relate new knowledge

to their personal experiences, leading to better retention and

practical application. By integrating familiar and meaningful

case studies, the CBL model enables students to view their

academic learning as a tool for solving real-world problems,

ultimately increasing motivation and engagement. Addition-

ally, the relevance of case studies helps students recognize

the value of their coursework in addressing everyday chal-

lenges, making them more likely to internalize key concepts

and apply them in future situations.

Beyond personal relevance, the ability of the CBL

model to connect academic content with broader real-world

contexts was acknowledged by a majority of students, with

62.8% agreeing and 10.3% strongly agreeing. This indicates

that students perceive the CBLas an effective bridge between

classroom theories and real-life applications. The importance

of contextualized learning has been emphasized by educa-

tional researchers like Lee [53], who argue that knowledge

is best acquired when it is situated within meaningful and

authentic contexts. When students encounter case studies

that reflect real-world situations—whether in business, edu-

cation, healthcare, or social issues—they are better equipped

to understand the complexities of practical decision-making.

Furthermore, exposure to real-world cases encourages stu-

dents to think beyond abstract concepts and consider how

knowledge can be applied to solve tangible problems. For

example, a case study on global sustainability challenges

may not only deepen students’ understanding of environmen-

tal issues but also inspire them to take action in their own

communities. The ability to relate academic learning to real-

world contexts fosters a sense of purpose, demonstrating that

education extends beyond the classroom and has a direct
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impact on society.

The results also highlight the role of CBL in broadening

students’ perspectives on global issues, with 51.3% agree-

ing and 20.5% strongly agreeing that this learning model

provided them with new insights into worldwide challenges.

The incorporation of real-world case studies enables stu-

dents to explore issues that transcend their immediate envi-

ronment, helping them develop a more global outlook. In

today’s interconnected world, the ability to understand and

engage with international issues, such as climate change,

public health, economic disparities, and technological ad-

vancements, is essential for students preparing to enter a

rapidly evolving workforce. According to Jiang, Sun and

Lin [54], exposure to global case studies enhances students’

ability to analyse complex international problems, foster-

ing cross-cultural awareness and critical thinking. When

students analyse case studies from different cultural and ge-

ographical contexts, they gain a broader appreciation of how

issues manifest differently across societies. This exposure

helps them recognize the interdependence of global systems

and encourages them to think critically about solutions that

are inclusive and sustainable. Additionally, engaging with

diverse perspectives in the CBL promotes empathy and cul-

tural sensitivity, which are essential skills for navigating the

modern globalized world.

Another significant aspect of real-world relevance in

CBL is its ability to demonstrate the practical benefits of ex-

tensive reading in everyday life. A total of 59% of students

agreed, while 14.1% strongly agreed, that the model helped

them understand how extensive reading contributes to their

personal and professional growth. Extensive reading, which

involves reading large amounts of material for general under-

standing rather than detailed analysis, is widely recognized

for its cognitive and linguistic benefits [55, 56]. The findings

suggest that students are increasingly aware of how exten-

sive reading can enhance their ability to absorb information,

improve their critical thinking skills, and strengthen their

problem-solving abilities. By engaging with real-world case

studies, students are encouraged to explore additional reading

materials that deepen their understanding of different topics.

This not only improves their academic performance but also

fosters a habit of lifelong learning. Furthermore, students

who engage in extensive reading develop stronger analytical

skills, as they are exposed to a wide range of perspectives

and arguments. This ability to process and synthesize large

volumes of information is especially valuable in today’s dig-

ital age, where individuals must navigate an overwhelming

amount of information on a daily basis.

Lastly, the alignment of the CBL model with current

learning needs was affirmed by 59% of students agreeing and

17.9% strongly agreeing. This finding highlights the adapt-

ability of the CBL in addressing contemporary educational

demands. Traditional lecture-based approaches, while infor-

mative, often fail to engage students in meaningful ways,

leading to passive learning and limited retention. In contrast,

the interactive nature of CBL encourages active participation,

problem-solving, and critical reflection, making it a more ef-

fective pedagogical approach for modern learners. Research

by Lee [53] suggests that active learning strategies, such as

the CBL, lead to improved knowledge retention and deeper

comprehension. The ability to discuss, analyse, and apply

case studies ensures that students are not merely memoriz-

ing information but are actively engaging with the material

in a way that promotes long-term learning. Moreover, the

dynamic structure of CBL allows for the incorporation of

contemporary topics, ensuring that students are always en-

gaging with the most relevant and up-to-date content. This

adaptability makes CBL an ideal approach for equipping

students with the skills and knowledge necessary to navigate

an ever-changing world.

5.8. Challenges in Hybrid Learning

The findings highlight several key challenges encoun-

tered by students in hybrid learning settings, with internet

connectivity emerging as one of the most significant barriers.

A substantial portion of students (52.6% agreed, and 14.1%

strongly agreed) reported that unreliable internet access hin-

dered their ability to participate effectively in online learning

sessions. This issue is particularly relevant in regions where

internet infrastructure is less developed, leading to frequent

disruptions during virtual lectures, discussions, and assign-

ments. The impact of poor connectivity extends beyond mere

inconvenience, as it can result in students missing out on crit-

ical explanations, peer interactions, and real-time feedback

from lecturers. According to a study by Turnbull, Chugh

and Luck [57], students in hybrid learning environments often

face disparities in access to stable internet, which creates

an uneven learning experience. Inconsistent connectivity
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can lead to frustration, disengagement, and reduced motiva-

tion, particularly when students are unable to fully engage

in discussions or submit assignments on time. To address

this challenge, institutions could explore solutions such as

providing internet subsidies, developing offline-accessible

learning materials, or optimizing online platforms to function

effectively with lower bandwidth. Additionally, alternative

arrangements such as recorded lectures and asynchronous

discussion forums could help mitigate the impact of connec-

tivity issues on students’ learning experiences.

Another prominent challenge identified in the findings

is the time-consuming nature of case-based assignments,

with 43.6% of students agreeing and 9% strongly agreeing

that these tasks demand a significant amount of effort. While

the CBL is designed to promote critical thinking and problem-

solving, the extensive research, analysis, and collaboration

required for these assignments can be overwhelming for

students managing multiple courses simultaneously. The

complexity of case studies often necessitates prolonged en-

gagement with reading materials, data interpretation, and so-

lution formulation, which can place additional cognitive and

time burdens on students. This concern aligns with research

by van Nooijen et al. [58], which suggests that excessive cog-

nitive load can hinder learning efficiency, particularly when

students are required to process large amounts of informa-

tion within tight deadlines. Some students may struggle to

balance their workload, leading to stress, burnout, or dimin-

ished enthusiasm for learning. To alleviate this challenge,

educators might consider breaking case-based assignments

into smaller, more manageable tasks, integrating more struc-

tured guidance, and providing clearer expectations regarding

assessment criteria. Additionally, offering flexible deadlines

or peer collaboration opportunities could help distribute the

workload more effectively and make the learning process

more engaging rather than overwhelming.

Technological difficulties were anothermajor challenge

noted by students, with 39.7% agreeing and 11.5% strongly

agreeing that the technology used in hybrid learning was

confusing. The transition to hybrid learning often requires

students to navigate multiple digital platforms, learning man-

agement systems, and communication tools, which can be

daunting for those who are not technologically proficient.

Differences in familiarity with these tools can create dispar-

ities in students’ ability to access course materials, submit

assignments, and engage in discussions effectively. A study

by van Nooijen et al. [58] highlights that digital literacy is

a crucial factor influencing students’ success in online and

hybrid learning environments. When students encounter fre-

quent technical difficulties, such as login issues, platform

malfunctions, or difficulty accessing learning materials, they

may become disengaged and frustrated with the learning

process. Addressing this issue requires institutions to pro-

vide clear instructional guides, technical support services,

and hands-on training sessions for students to familiarize

themselves with the digital tools used in their courses. Ad-

ditionally, simplifying the technological requirements and

ensuring that platforms are user-friendly and compatible

across different devices can help minimize confusion and

enhance the overall hybrid learning experience.

Another challenge identified in the study is the issue

of unequal participation in group discussions, with 48.7%

of students agreeing and 17.9% strongly agreeing that some

students contributed less than others. This imbalance in

participation can reduce the effectiveness of collaborative

learning and create frustration among more engaged students

who feel burdened with the majority of the work. In hybrid

settings, factors such as varying internet connectivity, differ-

ences in confidence levels, and lack of direct supervision can

contribute to unequal involvement in group activities. Some

students may hesitate to participate actively in discussions

due to social anxiety, uncertainty about their contributions,

or difficulties in communicating ideas in an online format.

Research by Ferri, Grifoni and Guzzo [59] suggests that on-

line learners often experience a sense of isolation, which can

further discourage active engagement. To promote more eq-

uitable participation, instructors could implement structured

participation guidelines, assign specific roles within group

projects, and use breakout rooms to facilitate smaller, more

interactive discussions. Encouraging students to use collab-

orative tools such as shared documents, discussion boards,

and peer assessment mechanisms can also help create a more

balanced and inclusive learning environment.

Lastly, the inefficacy of relying solely on online learn-

ing was another significant concern, with 50% of students

agreeing and 19.2% strongly agreeing that online education

alone is insufficient for achieving optimal learning outcomes.

While online learning provides flexibility and accessibility, it

often lacks the immediacy and engagement of face-to-face in-
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teractions. Students may struggle with reduced opportunities

for spontaneous discussions, hands-on learning experiences,

and direct interaction with instructors. According to Vallée

et al. [33] and Celestino and Noronha [60], blended learning

approaches—such as hybrid learning—are more effective

than fully online or fully face-to-face instruction, as they

combine the advantages of both modalities. Many students

find that in-person interactions help clarify complex con-

cepts, build stronger relationships with peers and instructors,

and enhance their overall learning experience. To improve

hybrid learning effectiveness, institutions should ensure that

face-to-face sessions are used strategically to complement

online learning, focusing on interactive activities such as

debates, workshops, and collaborative problem-solving ex-

ercises. Additionally, integrating high-quality multimedia

resources, virtual simulations, and personalized feedback

mechanisms in online components can help bridge the gap

between digital and physical learning experiences.

5.9. Student Satisfaction and Recommenda-

tions

The findings indicate that a significant proportion of

students expressed satisfaction with the CBL framework, par-

ticularly in the context of extensive reading. A total of 46.2%

of respondents agreed, and 10.3% strongly agreed, that they

were content with the implementation of this model. This

suggests that nearly half of the students found the approach

effective in enhancing their reading comprehension skills

and overall learning experience. Satisfaction in learning is a

crucial factor in academic achievement, as it influences stu-

dents’ motivation, engagement, and willingness to actively

participate in learning activities. When students are satisfied

with a learning model, they are more likely to approach their

studies with a positive attitude and demonstrate higher lev-

els of effort in completing assignments and participating in

discussions. Additionally, a satisfied student body can lead

to improved retention rates and better long-term educational

outcomes, as learners develop a deeper appreciation for the

subject matter. Therefore, the generally positive response

to the CBL model highlights its potential as an effective

instructional strategy that meets the needs of students.

Beyond general satisfaction, students found the learn-

ing experience offered by the CBL model to be unique and

beneficial. A majority of 59% agreed, while 15.4% strongly

agreed, that the approach provided a distinct and valuable

learning experience. This finding underscores the novelty

and effectiveness of the CBL in engaging students and pro-

moting active participation. Unlike traditional lecture-based

approaches that often rely on passive knowledge transmis-

sion, the CBL model immerses students in real-world sce-

narios that require critical thinking, problem-solving, and

active engagement with course materials. This interactive

and practical approach not only enhances understanding but

also makes learning more meaningful and memorable. Ac-

cording to research by Vallée et al. [33], CBL enables students

to develop deeper cognitive connections by applying theo-

retical knowledge to practical situations, thereby improving

both comprehension and retention. The fact that a majority

of students viewed the experience as beneficial indicates

that the CBL framework successfully met their learning ex-

pectations and contributed positively to their educational

journey.

Moreover, students acknowledged the CBL model’s

effectiveness in helping them achieve their learning goals.

A substantial 55.1% of respondents agreed, while 16.7%

strongly agreed, that the method facilitated their progress

toward academic objectives. This demonstrates that the CBL

framework aligns well with students’ learning aspirations

and provides them with the necessary tools and strategies to

succeed. Learning goals in extensive reading often include

improving comprehension, analytical skills, and the ability

to engage with diverse and complex texts. By incorporating

case studies that require students to critically evaluate infor-

mation and draw meaningful conclusions, the CBL model

encourages deeper cognitive engagement and promotes the

development of essential reading skills. Furthermore, the

structured yet flexible nature of the approach allows students

to work at their own pace, making it easier for them to grasp

challenging concepts. The strong agreement regarding the

model’s effectiveness suggests that students perceive CBL

as a valuable method for academic success, further reinforc-

ing its potential for broader implementation in educational

settings.

An additional key finding is that the CBL framework

was perceived as a useful tool for understanding complex

reading texts. A total of 53.8% of students agreed, and 14.1%

strongly agreed, that the method facilitated their compre-

hension of difficult reading materials. This highlights the
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effectiveness of the CBL approach in breaking down com-

plex information and making it more accessible to students.

Extensive reading often involves engaging with lengthy and

intricate texts that require a high level of analytical and in-

terpretative skills. The CBL model supports this process by

providing contextualized learning experiences, where stu-

dents can analyse real-world cases and apply their reading

skills in a meaningful way. According to Fries et al. [61], learn-

ing is most effective when new information is presented in a

context that allows learners to connect it with prior knowl-

edge and practical applications. By structuring reading tasks

around case studies, the CBLmodel creates an interactive and

immersive learning environment that enhances comprehen-

sion and reduces cognitive overload. The positive student

response indicates that this approach effectively supports

their ability to tackle challenging texts with confidence.

Lastly, students demonstrated a willingness to recom-

mend the CBL model for use in other courses. A total of

44.9% agreed, and 10.3% strongly agreed, that they would

advocate for the adoption of this approach beyond its cur-

rent application. This endorsement suggests that students

recognize the broad applicability of the CBL and believe

it can be beneficial across different academic disciplines.

The willingness to recommend a learning model is a strong

indicator of its perceived value and effectiveness. When

students actively support the expansion of an instructional

strategy, it signifies that they have found it engaging, use-

ful, and impactful in their educational journey. Given the

growing emphasis on student-centered and active learning

approaches in higher education, the positive reception of

the CBL model underscores its potential as a versatile and

scalable teaching method. Future research and curriculum

development efforts could explore how the model can be

adapted to different subjects and learning contexts, ensuring

that more students can benefit from its advantages.

5.10. Suggestions for Model Improvement

The findings indicate that students have several con-

structive suggestions for enhancing the CBL model to better

support their learning experience. A significant portion of

respondents (53.8%) agreed, and 16.7% strongly agreed, that

incorporating additional case study examples would be ben-

eficial. This suggests that students perceive the variety and

quantity of case studies as crucial to reinforcing their un-

derstanding of course materials. The CBL thrives on the

diversity of scenarios, as exposure to multiple cases allows

students to analyse different contexts, develop adaptable

problem-solving skills, and apply theoretical knowledge in

practical settings. When students engage with a broad range

of cases, they are more likely to build connections between

concepts and develop critical thinking skills. Moreover, a

more extensive collection of case studies can help cater to

diverse learning preferences, ensuring that all students can

relate to at least some of the content presented. Providing

case studies that align with current industry trends and real-

world challenges could further enhance engagement and

make learning more meaningful.

Another key area for improvement is the hybrid learn-

ing sessions. A notable 52.6% of students agreed, and 19.2%

strongly agreed, that enhancements to hybrid learning deliv-

ery would improve the overall educational experience. This

finding underscores the importance of ensuring that both

online and offline components are seamlessly integrated and

effectively structured. Hybrid learning offers flexibility, but

it also presents unique challenges, such as maintaining stu-

dent engagement in virtual environments, ensuring equitable

participation, and managing technological barriers. Students

may benefit from a more structured approach to hybrid ses-

sions, where clear guidelines and expectations are set for

both online and face-to-face interactions. Additionally, inte-

grating more interactive elements, such as live discussions,

breakout room activities, and real-time collaboration tools,

could foster a more engaging and dynamic hybrid learning

experience. Institutions may also need to ensure that stu-

dents have reliable access to digital resources and technical

support to prevent connectivity issues from hindering their

participation.

Further guidance on completing assignments was an-

other area identified for improvement, with 57.7% of students

agreeing and 21.1% strongly agreeing that they needed addi-

tional support. This highlights the importance of providing

students with clear instructions, examples, and structured

feedback to help them navigate case-based assignments ef-

fectively. Case studies often require students to engage in

deep analysis, critical thinking, and problem-solving, which

can be challenging without adequate guidance. To address

this concern, educators could implement scaffolding tech-

niques, such as providing step-by-step instructions, offering
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templates or sample responses, and conducting workshops

on analytical techniques. Additionally, incorporating peer

review sessions and instructor-led discussions could help stu-

dents clarify their understanding and refine their approaches

to case analysis. Providing formative feedback throughout

the assignment process, rather than just at the end, could also

significantly enhance student confidence and performance.

Adjustments to assessment methods were another re-

curring recommendation, with 57.7% of students agreeing

and 21.8% strongly agreeing that modifications to evaluation

criteria would be beneficial. This suggests that students may

feel that current assessment methods do not fully capture

their learning progress or the complexity of their analytical

work. ACBL assessments should be designed to evaluate not

only knowledge retention but also critical thinking, problem-

solving, and application of concepts in real-world scenarios.

One possible improvement could be diversifying assessment

formats, incorporating oral presentations, reflective journals,

and collaborative projects alongside traditional written re-

ports. Additionally, adopting more flexible grading rubrics

that recognize creativity, depth of analysis, and real-world

applicability could provide a more comprehensive evalua-

tion of student performance. Educators might also consider

integrating self-assessment and peer assessment mechanisms

to encourage students to take ownership of their learning

process and develop a deeper understanding of assessment

criteria.

Lastly, students expressed a strong preference for in-

corporating more face-to-face discussions in the learning

process. A substantial 55.1% agreed, and 32.1% strongly

agreed, that increased in-person interactions would enhance

their learning experience. This finding indicates that while

hybrid learning offers convenience and accessibility, stu-

dents still value direct engagement with instructors and peers.

Face-to-face discussions provide opportunities for immediate

feedback, deeper exploration of complex topics, and more

dynamic exchange of ideas. In-person interactions also foster

a sense of community and belonging, which can positively

impact motivation and participation. To balance hybrid learn-

ing with the need for direct engagement, institutions could

consider scheduling more in-person workshops, discussion

sessions, or study groups where students can collaboratively

analyse case studies. Blended learning strategies, which com-

bine online preparatory work with intensive face-to-face ses-

sions, could also help maximize the benefits of both modes

of instruction.

These student recommendations provide valuable in-

sights for refining the implementation of the CBL framework.

By expanding the variety of case studies, improving hybrid

learning delivery, offering more guidance on assignments,

modifying assessment methods, and increasing face-to-face

interactions, educators can create a more engaging and effec-

tive learning environment. Addressing these suggestions can

help ensure that the CBL model continues to evolve in align-

ment with student needs and learning preferences, ultimately

enhancing the overall educational experience.

6. Conclusions

The results of this study highlight students’ percep-

tions of the CBL model as a learning model used in an

English extensive reading course in a hybrid learning en-

vironment. The data show that students generally have a

favorable view of CBL, recognizing its capacity to deepen

their understanding of extensive reading by expanding tex-

tual knowledge, fostering critical thinking, and increasing

engagement with reading materials. Moreover, the model

plays an important role in refining students’ analytical abili-

ties, enabling them to interpret complex texts, extract key

insights, and improve reading comprehension and speed.

The hybrid learning component further enriches the educa-

tional experience by facilitating meaningful interaction and

collaboration, thus encouraging peer-assisted learning and

constructive engagement with lecturers. However, despite

the efficacy of the CBL framework in stimulating motiva-

tion and fostering students’ sense of responsibility for their

own learning, several challenges were identified, includ-

ing issues with internet connectivity, task complexity, and

gaps in participation during group discussions, all of which

hindered an optimal learning experience. Nonetheless, the

students expressed their overall satisfaction with the model,

emphasizing its relevance to real-world applications and its

potential adaptation to other courses.
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