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ABSTRACT
The relationship between study habits (SHs), test anxiety (TA), and academic achievement (AA) is a crucial con-

cern in English as a Foreign/Second Language (EFL/ESL) education, particularly due to the cognitive and psychological
challenges language learners face. Effective study habits enhance learning outcomes, while high test anxiety impairs
performance, making it essential to explore teacher perspectives on these factors. Despite existing research on academic
performance in language learning, limited studies focus on how teachers perceive the interplay between SHs, TA, and AA,
especially concerning gender and socio-economic disparities. This study aims to bridge this research gap by investigating
EFL/ESL teachers’ insights into these challenges and their implications for linguistic competence and student success. A
qualitative approach was employed, utilizing online surveys with 15 experienced EFL/ESL teachers. Thematic analysis
revealed that structured study habits, such as time management, goal setting, and active learning, significantly improve
academic performance. However, high test anxiety, particularly among female and socio-economically disadvantaged stu-
dents, hinders learning outcomes. The findings underscore the need for educational interventions, including study skills
training, stress management programs, and equitable policies. Addressing these challenges can enhance language learning
outcomes, align with sustainable education goals, and support national strategies like Saudi Vision 2030. Future research
should explore longitudinal strategies and policy-driven solutions to further improve EFL/ESL academic success.
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1. Introduction

Language learning is a multifaceted process influ-
enced by both linguistic and psychological factors, in-
cluding cognitive skills, study habits (SHs), and test anx-
iety (TA). For English as a Foreign/Second Language
(EFL/ESL) learner, the ability to develop effective study
strategies whilemanaging performance anxiety is crucial for
academic success. The intersection of cognitive-linguistic
development and psychological well-being plays a vital role
in shaping learners’ academic performance, particularly in
high-stakes language assessment environments. Despite ex-
tensive attention to the roles of SHs and TA, the theoretical
integration of these constructs and their practical implica-
tions from a teacher’s perspective remain underexplored.

This study is anchored in Self-Regulated Learning
Theory and Cognitive-Behavioral Theory of Test Anxiety as
its guiding frameworks [1, 2]. These models respectively con-
ceptualize how learners develop goal-oriented learning be-
haviors and how psychological stress impacts cognitive per-
formance. Using this dual-lens approach allows the study to
investigate not only how SHs and TA manifest in EFL/ESL
classrooms, but also how teachers interpret and respond to
these phenomena. Study habits refer to purposeful strate-
gies like time management, goal setting, note-taking, and
active learning practices [3]. Numerous studies affirm that
such behaviors correlate strongly with improved academic
outcomes in language learning [4, 6]. However, many stu-
dents exhibit difficulties in sustaining effective habits, often
resulting in heightened levels of test anxiety, which impairs
performance and self-efficacy [7, 8].

Test anxiety is a well-documented psychological bar-
rier to academic achievement, particularly in language learn-
ing settings where communication apprehension and perfor-
mance pressure exacerbate anxiety [9, 10]. A meta-analysis
demonstrated that academic anxiety [11], including TA, sig-
nificantly affects student performance, although its impact
varies based on socio-demographic factors. Additionally, re-
search indicates that TA manifests in cognitive, emotional,
and behavioral symptoms, impairing students’ ability to re-
trieve and apply knowledge effectively [12, 13].

Gender differences in SHs and TA levels have also
been widely studied. While female students often exhibit
more structured study habits, they simultaneously experi-
ence higher levels of test anxiety than their male counter-

parts, which can negatively influence their academic per-
formance [7, 14–16]. Additionally, socio-economic disparities
contribute to variations in students’ academic success, as ac-
cess to educational resources and learning support signifi-
cantly impacts SHs and anxiety levels [17–19]. This study’s
unique contribution lies in its cross-cultural approach to
examining EFL/ESL teacher perspectives on SHs and TA,
incorporating qualitative insights from unexplored regions.
It addresses gaps by exploring the intersection of gender,
socio-economic status, and educational strategies, offering
a holistic understanding of academic challenges in diverse
linguistic settings.

Existing research has also highlighted gender-based
differences in both SHs and TA. Female learners tend to
demonstrate more structured study strategies but simultane-
ously report higher anxiety levels, which can negate their
academic advantage [7, 14–16]. Additionally, socioeconomic
status (SES) plays a pivotal role in shaping learners’ experi-
ences; those from higher SES backgrounds often have better
access to educational support systems, while learners from
disadvantaged backgrounds face greater emotional and ma-
terial barriers [17–19].

This study underscores the importance of understand-
ing the interrelated factors affecting EFL learners’ academic
outcomes. EFL teachers are uniquely positioned to offer
insights into these dynamics, which can guide effective in-
terventions and support mechanisms tailored to learners’
needs [19, 20]. Despite growing research on SHs and TA, crit-
ical gaps persist in understanding these constructs from the
perspective of teachers, who perceive firsthand how these
factors affect student learning. Teachers possess a nuanced
understanding of the behavioral, emotional, and contextual
elements that influence academic outcomes, making their in-
sights indispensable for designing practical, evidence-based
interventions. This is especially relevant in rapidly evolving
educational landscapes, such as Saudi Arabia, where Vision
2030 emphasizes the development of an English-proficient,
cognitively resilient workforce to meet global standards.

Given these complexities, there is a critical need
to bridge cognitive, linguistic, and psychological research

to develop targeted interventions for EFL/ESL learners.

Teachers play a pivotal role in guiding students toward ef-

fective study strategies while mitigating anxiety through tai-
lored instructional approaches [21, 22]. This study therefore
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seeks to address these gaps by investigating how EFL/ESL
teachers perceive and interpret the relationship between
SHs, TA, and AA. It also explores how these percep-
tions vary with respect to gender and SES differences and
how teachers recommend addressing these challenges. By
grounding this investigation in theoretical frameworks and
critical review of prior studies, the research aspires to bridge
scholarly theory with classroom realities.

This qualitative study intends to explore the perspec-
tives of EFL/ESL teachers on these interconnected factors
and their influence on student achievement and further aims
to attain the given main objectives:

1) To explore EFL/ESL teachers’ perceptions of the
relationship between students’ SHs and AA.

2) To gain insights into how TA manifests among stu-
dents and its impact on AA.

3) To examine gender-based differences in SHs and TA
levels and their influence on academic outcomes.

4) To investigate the role of socio-economic factors,
such as family background and access to resources, in shap-
ing SHs and TA levels.

5) To identify effective strategies and interventions rec-
ommended by EFL/ESL teachers for fostering productive
SHs and managing TA to enhance academic success.

To achieve these objectives, this study employs a qual-
itative, phenomenological design using online surveys with
experienced EFL/ESL teachers across several countries.
This approach not only allows for a contextualized under-
standing of teacher experiences but also provides practice-
oriented insights for addressing the complex relationship be-
tween SHs, TA, and AA. The thematic analysis of teacher
narratives will enrich the literature by identifying patterns
and proposing interventions rooted in actual classroom expe-
rience. In addition, by investigating the perspectives of EFL
teachers, this study seeks to address gaps in literature and
provide actionable insights for supporting language learn-
ers. The findings aim to contribute to the broader under-
standing of SHs, TA, andAA, particularly within the context
of language education. Enhanced awareness and informed
strategies can help educators, policymakers, and stakehold-
ers foster environments conducive to academic success for
EF/SL learners. This foundation necessitates a detailed ex-
ploration of the previous works to understand how students’
study habits, test-taking anxiety and socioeconomic environ-

ment contribute to achieving the intended objectives.
The interplay between study habits (SHs), test anxiety

(TA), and academic achievement (AA) has been widely ex-
amined in educational research, yet limited studies specif-
ically focus on English as a Foreign/Second Language
(EFL/ESL) learner. Understanding how cognitive and psy-
chological factors influence language learning is essential
for developing effective pedagogical interventions [21]. Re-
search consistently highlights that effective study habits,
such as time management, structured revision, and active
learning strategies, are positively correlated with academic
success [23, 24]. In particular, EFL/ESL learners benefit from
self-regulated learning techniques, which facilitate vocabu-
lary acquisition, grammatical comprehension, and commu-
nication skills [4–6, 8, 25]. Within language education, teach-
ers play a critical role in guiding students toward effective
study practices, reinforcing that structured instruction can
significantly enhance learning outcomes [20, 26].

While study habits contribute to academic success,
test anxiety (TA) is a major psychological factor that neg-
atively impacts EFL/ESL learners’ performance. High lev-
els of test-related stress impair cognitive processing, infor-
mation recall, and exam performance, particularly in lan-
guage learning contexts where oral proficiency and com-
municative competence are frequently assessed [10, 27]. Stud-
ies indicate a strong correlation between TA and poor aca-
demic performance, with students experiencing heightened
anxiety and struggling to demonstrate their actual knowl-
edge and skills [5, 9, 22]. However, some research suggests
that TA alone does not predict academic failure, as other
factors such as preparation levels and instructional sup-
port also influence performance outcomes [28]. The cog-
nitive, emotional, and behavioral components of TA, in-
cluding self-doubt, avoidance behaviors, and physiological
stress responses, contribute to performance deficits among
EFL/ESL learners [12, 29].

Gender differences further shape study habits and test
anxiety levels in language learning. Research consistently
shows that female students demonstrate more organized
study behaviors, includingmeticulous note-taking and struc-
tured revision plans, leading to higher academic perfor-
mance [16]. However, despite their effective learning strate-
gies, female learners report greater test anxiety, which can
undermine their academic potential [7, 14, 15]. In EFL/ESL
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contexts, language learning anxiety among female students
is often linked to perfectionism and communication ap-
prehension, highlighting the need for gender-sensitive aca-
demic support interventions [14].

Beyond individual cognitive and psychological fac-
tors, socio-economic status (SES) significantly impacts
study habits, test anxiety, and academic achievement.
Learners from higher-income backgrounds benefit from
greater access to educational resources, private tutoring,
and technologically enhanced learning environments, lead-
ing to improved study habits and reduced anxiety [21, 30].
Conversely, students from lower-income backgrounds face
higher levels of academic stress, limited exposure to lin-
guistic resources, and increased anxiety due to financial
constraints [17, 31]. These disparities are particularly evident
in language learning, where access to language-rich envi-
ronments and digital learning tools significantly influences
EFL/ESL learners’ academic trajectories. Addressing these
SES-related inequalities through targeted educational poli-
cies can help bridge the achievement gap [21].

The existing literature underscores the complex re-
lationship between SHs, TA, and AA, particularly within
EFL/ESL education. While effective study habits enhance
linguistic and academic proficiency, test anxiety remains a
significant barrier to success, especially among female stu-
dents and socio-economically disadvantaged learners. How-
ever, gaps remain in understanding how teachers perceive
and address these challenges in language classrooms [19, 20].
Investigating EFL/ESL teachers’ insights into SHs and TA
can provide valuable strategies for fostering effective learn-
ing habits and anxiety management techniques, ultimately
contributing to evidence-based educational interventions
that enhance language learning outcomes.

2. Materials and Methods

This qualitative investigation adopts a phenomenolog-
ical research design, aiming to explore EFL/ESL teachers’
lived experiences and perspectives on the relationship be-
tween study habits (SHs), test anxiety (TA), and academic
achievement (AA). The study employs semi-structured on-
line surveys administered through Google Forms to gather
in-depth, narrative-driven responses. This method facili-
tates asynchronous participation from educators across dif-

ferent countries, allowing for flexibility and inclusivity.

2.1. Participants and Sampling

Apurposive sample of 15 experienced EFL/ESL teach-
ers was selected from a diverse range of educational insti-
tutions across eight countries: India, Bangladesh, Nepal,
Yemen, Egypt, Sudan, Saudi Arabia, and Pakistan. Partic-
ipants were chosen based on three main criteria:

(a) a minimum of five years of EFL/ESL teaching ex-
perience,

(b) active engagement in classroom instruction (either
at secondary or tertiary levels), and

(c) willingness to reflect on and articulate their profes-
sional experiences related to SHs, TA, and AA.

The sample size of 15 was determined based on the
principle of data saturation, where no new themes emerged
after initial rounds of coding and thematic review. While
small in number, the participants provided information-rich,
cross-contextual narratives that allowed for a comprehen-
sive understanding of the phenomena under investigation.

To ensure balanced representation, participants in-
cluded both male and female teachers, with teaching experi-
ence ranging from 6 to 27 years. Approximately 53% of par-
ticipants were male and 47% were female. Teachers repre-
sented a range of institutional types including public and pri-
vate universities. Their educational backgrounds spanned
master’s to doctoral levels, with most holding degrees in En-
glish, applied linguistics, or education.

A summary of participant demographics is as follows
(Table 1).

2.2. Research Questions

The study is directed by the following five research
questions designed to investigate linguistic and psychologi-
cal dimensions of SHs and TA in EFL/ESL education:

(1) How do EFL/ESL teachers perceive the relation-
ship between students’ study habits and their academic per-
formance?

(2) In what ways does test anxiety affect EFL/ESL stu-
dents’ academic outcomes?

(3) What gender-based distinctions exist in study
habits and test anxiety among EFL/ESL students?

(4) How do socio-economic factors, such as family
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background and access to resources, influence study habits
and test anxiety?

(5)What strategies or interventions do teachers recom-
mend to enhance study habits and mitigate test anxiety?

Table 1. Summary of Participant Demographics.

Demographic Detail Description

Gender 8 male, 7 female
Age Range 30 to 55 years
Teaching Levels Tertiary
Years of Experience Mean = 12.7 years
Countries Represented 8 (India, Bangladesh, Nepal, Yemen, Egypt, Sudan,

Saudi Arabia, Pakistan)
Educational Background MA (English/Linguistics/Education), PhD
Institutional Type Government (4), Private (11)

These open-ended questions encouraged teachers to re-
flect freely on their observations and experiences. Follow-
up prompts were used to deepen responses where necessary,
providing further granularity to emergent themes.

2.3. Cross-Cultural and Ethical Considera-
tions

Given the cross-national scope of the study, cultural
and educational differences were considered during data
analysis and interpretation. For example, perceptions of test
anxiety may be influenced by cultural attitudes toward aca-
demic failure, societal expectations, and teacher-student dy-
namics. In some contexts (e.g., South Asia), high parental
pressure and exam-centric education systems may intensify
anxiety, while in others (e.g., parts of the Middle East),
exam stress might be linked more to linguistic competence
and access to learning resources. Similarly, linguistic en-
vironments varied; while some participants taught in im-
mersive English-medium settings, others operated in bilin-
gual or multilingual contexts. These differences were coded
and analyzed contextually to avoid overgeneralization and
to preserve cultural authenticity in reporting findings.

This study adhered to ethical research practices as per
international qualitative research standards. Prior to par-
ticipation, each respondent received a research information
sheet outlining the study’s objectives, voluntary nature of
participation, and intended use of data. Informed consent
was obtained electronically via phone and WhatsApp. Par-
ticipants were assured of anonymity and confidentiality, and

no identifying personal or institutional information was col-
lected. The data was stored securely and used solely for
academic research purposes.

2.4. Data Collection and Analysis

Data were collected using semi-structured, open-
ended questionnaires designed to elicit reflective and
experience-based responses from teachers. Responses were
collected asynchronously over a period of four weeks and
translated where necessary to maintain consistency in cod-
ing.

The analytical framework follows Braun and Clarke’s
thematic analysis approach [32], implementing a systematic
six-stage process. The process begins with data familiar-
ization, where researchers transcribe and repeatedly read
participant responses to immerse themselves in the data.
This is followed by coding, during which meaningful pat-
terns within the data are systematically identified and coded.
The third stage involves theme development, where re-
lated codes are grouped into broader conceptual categories.
Theme review constitutes the fourth stage, wherein prelimi-
nary themes are reviewed and refined to ensure accurate rep-
resentation of the data. In the fifth stage, theme definition,
each theme is precisely defined, and appropriate descriptive
labels are assigned. The process culminates in report pro-
duction, where a detailed report is created, incorporating
rich contextual examples from participant responses.

To enhance analytical accuracy, the research utilizes
NVivo qualitative analysis software for efficient data organi-
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zation, coding, and interpretation. Two independent coders
conducted thematic analysis. Inter-coder reliability was
achieved through discussion and consensus-building ses-
sions, ensuring consistency in theme development. Mem-
ber checking was also conducted, wherein selected partici-
pants reviewed summaries of their responses for accuracy.
This methodology enabled the study to uncover nuanced,
culturally situated, and psychologically informed insights
into the academic challenges faced by EFL/ESL learners, as
observed by their teachers. The resulting themes formed the
basis for the results and discussion sections that followed.

3. Results

This study presents a thematic analysis of responses
collected from 15 EFL/ESL teachers across eight countries
through semi-structured questionnaires. The findings cap-
ture quantitative patterns observed in coded responses and
are substantiated with qualitative excerpts that add authen-

ticity and depth. Percentages represent response trends
based on the coding of thematic mentions.

3.1. Study Habits vs. Academic Performance

Figure 1 shows a positive correlation between effec-
tive study habits and academic performance comparing aca-
demic scores (average grades) of students with low, moder-
ate, and high SHs. Students with high SHs scored, on aver-
age, 18 to 22% higher than their peers. Categories like reg-
ular study routines, active engagement, and motivation are
key contributors to higher academic success. These find-
ings align with a few scholarly works [3, 20], which empha-
sized the significance of behaviors like time management
and study planning in achieving academic excellence. Over
86% of teachers highlighted those students with consistent
study habits, such as time management, note-taking, and ac-
tive review, demonstrated significantly higher academic per-
formance. Responses indicated that goal-oriented routines
and self-monitoring behaviors were key to success.

Figure 1. Study Habits vs. Academic Performance.
“The students who create a structured study routine, stay focused during class, and consistently review the material perform significantly better than those who lack these
habits.” — Teacher from Bangladesh.

3.2. Gender Differences in Test Anxiety

Figure 2 illustrates that females generally exhibit

higher TA levels (64%) than males (36%). This trend might
be attributed to societal expectations or perfectionistic ten-

dencies often reported in female learners. We find that

gender-based psychological and cultural differences signif-
icantly influence how students experience and manage test-
related stress. Voyer and Voyer’s meta-analysis found that
females generally outperformed males in academic settings;
however, they tend to experience higher levels of test anxi-
ety compared to their male counterparts [7, 14, 16]. 73% of par-
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ticipants observed that female students exhibit higher levels
of test anxiety compared to males. While females tended to

be more organized in their study habits, anxiety often inter-
fered with their ability to perform in assessments.

Figure 2. Gender Differences in Test Anxiety.

“Many of my female students study more consistently, yet they are more anxious and less confident during tests than male students.” — Teacher from Egypt.

3.3. Performance Levels by Socioeconomic
Group
Figure 3 showing performance gradient illustrates that

students from higher-SES groups scored 15 to 25% higher
than lower-SES peers, based on teacher assessments. Perfor-
mance levels show a direct relationship with socioeconomic
background. Students from higher-income families or edu-
cated households tend to perform better, likely due to greater

access to resources and a supportive learning environment.
Teachers reported a direct link between socio-economic sta-
tus (SES) and student performance. Higher-SES students
were described as having better access to resources, study
environments, and technology, translating to improved aca-
demic performance. Sirin highlights that socioeconomic sta-
tus is one of the strongest predictors of academic outcomes,
emphasizing resource availability as a critical factor [33].

Figure 3. Performance Levels by Socioeconomic Group.
“Students from privileged backgrounds receive better guidance at home and are less stressed about academic hurdles.” — Teacher from Nepal.

3.4. Correlation Between Study Habits and
Performance
Figure 4 confirms a direct, positive relationship be-

tween effective SHs and AA in both the thematic frequency
(100% mention) and visual scatter analysis. As SHs im-

prove, performance levels increase, highlighting the im-
portance of skillful learning strategies. Zimmerman and
Schunk and Sharma argue that self-regulated learning habits
are essential for student success, particularly in language ac-
quisition contexts [1, 20].
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Figure 4. Correlation Between Study Habits and Performance.
“Self-regulated learners tend to ask insightful questions, manage their assignments efficiently, and show consistent progress.”— Teacher from India.

3.5. Impact of Anxiety and Study Habits

Figure 5 visualizes how anxiety levels and SHs vary

across different student groups. It shows that female stu-
dents exhibit higher anxiety levels, while effective SHs pos-
itively impact performance across all groups. The analysis

across gender and SES indicated that students with effec-

tive SHs consistently outperformed their peers, even if they
experienced mild-to-moderate TA. However, high TA com-
bined with weak SHs resulted in the lowest performance
group. The previous studies emphasize that anxiety is a
multifaceted phenomenon, with emotional, cognitive, and
environmental factors influencing its impact on academic
outcomes [13, 20].

Figure 5. Impact of Anxiety and Study Habits.
“Some students can handle anxiety if they prepare well, but those with no study structure and high stress usually collapse under pressure.” — Teacher from Pakistan.

3.6. Multi-Factor Analysis: TA, SHs, and AA

Figure 6 illustrates the interplay between TA, SHs,

and AA. Female students tend to experience higher anxiety,

which influences their SHs and ultimately their academic
success. This three-way analysis revealed that female stu-

dents with strong SHs but high TA performed 10 to 12%

lower than their male peers with moderate SHs and lower
anxiety. This complex interplay indicates the amplifying
role of TA in moderating academic performance, even in
high-performing groups. The findings support research by
Cassady and Johnson [34], which indicates that TA can signif-
icantly impede performance, especially under high-pressure
conditions.
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Figure 6. Multi-Factor Analysis: TA, SHs, and AA.
“Even the most prepared students can underperform if test anxiety overwhelms their mental state.” — Teacher from Yemen.

3.7. Skill Comparison: ESL vs. EFL

Figure 7 shows ESL students scoring 15 to 20%higher

in language skills across the board. Teachers noted that

ESL students consistently outperformed EFL students in all

four language skill areas, listening, speaking, reading, and
writing, primarily due to greater language immersion. This
supports Bialystok [35], who found that ESL learners bene-
fit from immersive environments, leading to improved lan-
guage proficiency across all four skills.

Figure 7. Skill Comparison: ESL vs. EFL.
Our EFL students lack exposure beyond the classroom, which puts them at a disadvantage compared to ESL learners who use English daily.” — Teacher from Sudan.

4. Discussion
These visualizations demonstrate the complex inter-

play of linguistic and psychological factors in shaping study

habits (SHs), test anxiety (TA), and academic achievement
(AA) in EFL/ESL education. The findings reinforce that
cognitive engagement, emotional well-being, and socio-
economic conditions significantly influence language learn-
ers’ academic performance. Given the dual impact of
study behaviors and anxiety levels, integrating cognitive-

linguistic approaches with psychological interventions can
enhance student success in second language acquisition.

The study aligns with previous research while expand-
ing on the specific challenges faced by EFL/ESL learners
in developing effective SHs and coping with TA. The re-
sults highlight that explicit pedagogical interventions ad-
dressing both academic and emotional barriers can improve
outcomes for language learners. These insights directly sup-
port the research objectives, particularly the need to identify
how SHs and TA influence academic performance and to ex-
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plore effective strategies for mitigating test-related anxiety
in language learning contexts.

4.1. Relationship between Study Habits and
Academic Achievement

The results confirm that structured study habits en-
hance linguistic proficiency and overall academic success,

validating previous findings on self-regulated learning and
cognitive engagement [8, 25]. In addition, teachers’ empha-
sis on structured support echoes Sharma’s recommendations
for transforming EFL teaching practices to address learners’
needs [19, 20]. However, the qualitative perspectives of teach-
ers add a nuanced understanding of how study behaviors in-
fluence second-language learning in different cultural and
educational settings.

Moreover, the observed challenges in cultivating self-
regulated learning habits among EFL/ESL students directly
address Research Question 1, which explores the relation-
ship between SHs and AA. The findings suggest that stu-
dents who lack effective study strategies struggle with lan-
guage retention, fluency, and exam performance, reinforc-
ing the need for teacher-led interventions. This supports the
study’s objective of identifying practical methods for foster-
ing study habits in EFL/ESL learners.

The EFL/ESL teachers unanimously acknowledged
the critical role of effective SHs in shaping their students’
academic performance. Several participants shared specific
examples of how students who demonstrated strong time
management skills, active note-taking, and regular review
and practice tended to achieve higher academic outcomes.
One teacher from Bangladesh noted, “The students who cre-
ate a structured study routine, stay focused during class, and
consistently review the material perform significantly better
than those who lack these habits.”

However, the teachers also highlighted the challenges
they face in cultivating effective SHs among their EF/SL

learners. As a teacher from Nepal explained, “Many of our

students struggle with self-regulation and procrastination,

which negatively impacts their ability to develop consistent

study practices.” The teachers emphasized the need for ex-
plicit instruction in time management, organization, and ac-
tive learning strategies.

4.2. Manifestation of TA and Its Impact

The EFL/ESL teachers shared extensive observations
on how TA manifests among their students and affects their
academic performance. Several participants described in-
stances of students experiencing physical symptoms, such
as sweating, shaking, and racing heartbeats, during assess-
ments. As a teacher from Yemen expressed, “I’ve seen
bright students who freeze up and perform poorly on exams
due to their overwhelming anxiety, despite knowing the con-
tent well.”

The teachers also noted distinct behavioral patterns,
such as avoidance, procrastination, and negative self-talk,
among their anxious students. A teacher from Egypt shared,
“Some of my students become so paralyzed by TA that they
refuse to even attempt the exam, resulting in failing grades.”

The teachers emphasized that the cognitive and emo-
tional components of TA often intersect, leading to a detri-
mental impact on their students’ AA. As a participant from
Pakistan explained, “The debilitating worry and self-doubt
that my students experience during tests significantly im-
pairs their ability to recall information and demonstrate their
true understanding of the subject matter.”

The EFL teachers’ detailed descriptions of the cogni-
tive, emotional, and behavioral manifestations of test anxi-
ety among their students corroborate the existing research
on this phenomenon. Scholars have similarly reported the
detrimental impact of heightened test anxiety on academic
performance, highlighting the complex interplay between
these factors [9, 10, 25].

The teachers’ observations of how test anxiety can im-
pair their students’ ability to demonstrate their true under-
standing aligns with the findings of Bados, Gómez-Benito,
and Balaguer [12], who emphasized the importance of differ-
entiating between state and trait anxiety in the context of
academic achievement. Addressing the various dimensions
of test anxiety through targeted interventions can be crucial
for supporting EFL learners’ success.

4.3. Gender Differences in SHs and TA

The EF/SL teachers reported observing distinct pat-
terns in SHs and TA levels between male and female stu-
dents. Several participants noted that female students gen-
erally exhibited more organized and consistent study be-
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haviors, such as maintaining detailed notes, creating study
schedules, and actively seeking help when needed. As a
teacher from India shared, “My female students tend to be
more diligent in their learning strategies, which translates to
better performance on assessments.”

In contrast, the teachers described their male students
as more prone to procrastination and a casual approach to
studying. A participant from Sudan remarked, “The male
students in my classes often struggle with time management
and struggle to maintain focus, which then leads to higher
levels of TA and poorer academic outcomes.”

However, the teachers also acknowledged that these
gender-based differences were not absolute, and individ-
ual variations existed within both groups. As a teacher
from Bangladesh emphasized, “While there are some gen-
eral trends, it’s important not to make blanket assumptions,
as I’ve had both male and female students who defy these
patterns.”

The EFL teachers’ reported observations of gender-
based distinctions in study habits and test anxiety levels res-
onate with the existing body of research. Voyer and Voyer’s
meta-analysis found that females generally outperformed
males in academic settings [16], which the researchers at-
tributed, in part, to differences in study strategies and ap-
proaches. Similarly, studies have indicated that female stu-
dents tend to experience higher levels of test anxiety com-
pared to their male counterparts [7, 14].

The teachers’ caution against making blanket assump-
tions and their acknowledgment of individual variations
within each gender group align with the need for a nuanced
understanding of these gender-based patterns. As Sharma
emphasizes, considering the unique challenges and perspec-
tives of diverse EFL learners is crucial for developing effec-
tive support mechanisms [19, 30].

4.4. Influence of Socio-economic Factors

The findings confirm the urgent need for targeted inter-
ventions that address both cognitive-linguistic and psycho-
logical challenges in EFL/ESL education. The study high-
lights the importance of a dual approach, enhancing study
skills while simultaneously implementing anxiety-reducing
techniques—to optimize language learning outcomes. The
EF/SL teachers highlighted the significant impact of socio-
economic factors on their students’ study habits and test anx-

iety levels. Participants from various countries shared ob-
servations of how access to educational resources, family
support, and socio-economic background influenced their
learners’ academic experiences.

As a teacher from Nepal explained, “Students from
more affluent families tend to have better access to learning
materials, private tutoring, and a home environment that en-
courages academic success, which positively impacts their
SHs and confidence.” In contrast, teachers from Yemen,
Egypt, and Sudan noted that students from lower socio-
economic backgrounds often faced challenges, such as lim-
ited access to technology, inadequate learning spaces at
home, and financial pressures, which contributed to higher
levels of test anxiety and poorer academic performance.

The teachers emphasized the need for educational in-
stitutions and policymakers to address these socio-economic
disparities through targeted interventions and resource al-
location to support EFL/ESL learners from diverse back-
grounds. As a participant from Pakistan remarked, “Provid-
ing equitable access to educational resources and support
services can go a long way in helping our students develop
effective SHs and manage test-related anxiety.”

The EFL/ESL teachers’ insights on the significant
impact of socio-economic factors on their students’ study
habits and test anxiety levels are consistent with the exist-
ing literature. Researchers have highlighted the influential
role of family background, access to educational resources,
and socio-economic status in shaping students’ academic ex-
periences and outcomes [17, 18].

The teachers’ observations of how students frommore
affluent backgrounds tend to have better access to learning
materials and support, leading to improved study habits and
academic performance, align with the findings of Sharma’s
research on Saudi EFL learners [19]. Addressing these socio-
economic disparities through targeted interventions and re-
source allocation is crucial for promoting equity and enhanc-
ing the academic success of EFL students from diverse back-
grounds. However, Caviola et al. revealed that sociodemo-
graphic factors such as age, gender, etc., had limited control-
ling effects [11].

This study confirms that study habits and test anxiety
are interwoven cognitive and psychological factors influ-

encing EFL/ESL learning outcomes. The findings directly

answer the research questions and validate the study objec-
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tives, reinforcing the need for pedagogical and institutional
interventions that support self-regulated learning and anxi-
ety management in second-language education. Future re-
search should explore longitudinal interventions and cross-
cultural comparisons to further refine evidence-based ap-
proaches for improving academic success among language
learners.

4.5. Recommended Strategies and Interven-
tions

This discussion responds to RQ5 by identifying strate-
gies teachers consider most effective for enhancing SHs and
reducing TA. It highlights the linguistic and psychological
dimensions of study habits (SHs) and test anxiety (TA) in
EFL/ESL education, emphasizing the need for targeted in-
terventions to improve academic achievement (AA). Teach-
ers stress the importance of integrating structured study
habits, anxiety management strategies, and socio-economic
support to enhance learning outcomes. In addition, explicit
instruction in study skills, including timemanagement, note-
taking, and exam preparation, is essential for fostering self-
regulated learning [8, 20]. Findings indicate that EFL/ESL
learners with strong study strategies perform better academ-
ically, making study skills workshops a valuable addition to
curricula.

Mental health support is crucial in mitigating TA-
related academic struggles. Teachers advocate for counsel-
ing services, mindfulness programs, and anxiety workshops
to help students manage test-related stress and boost confi-
dence [10]. Addressing emotional well-being alongside aca-
demic preparedness fosters a resilient student body. More-
over, collaborative learning, through peer-assisted study
groups, mentorship, and cooperative learning, enhances
student engagement, motivation, and language acquisition.
These interactive approaches reduce performance anxiety
and accelerate second-language proficiency.

Differentiated instruction ensures greater inclusivity
by catering to diverse learning styles. Findings suggest
that students receiving tailored instruction demonstrate im-
proved comprehension and retention, reducing academic
pressure and enhancing overall performance. Also, parental
engagement is a key factor in reinforcing effective study
habits and reducing TA. Strong home-school partnerships,
including parent-teacher meetings and academic support

workshops, significantly enhance student motivation and
confidence [20, 21]. Lastly, socio-economic disparities hinder
EFL/ESL learners’ access to educational resources, nega-
tively impacting study habits and increasing TA [17, 31]. To
address this, institutions should offer financial aid, free dig-
ital resources, and academic counseling services to bridge
the achievement gap.

A multi-faceted intervention framework, combining
academic support, psychological well-being initiatives, col-
laborative learning, and socio-economic assistance, can cre-
ate a more inclusive and effective learning environment.
Findings suggest that teacher training programs should inte-
grate modules on test anxiety awareness, socio-cultural sen-
sitivity, and study skills facilitation to better equip instruc-
tors. Policymakers are encouraged to allocate resources for
school-based counseling services and digital access for dis-
advantaged learners, promoting equity and mental wellness
in EFL/ESL classrooms.

4.6. Limitations of the Study

While this study provides rich qualitative insights, cer-
tain limitations should be acknowledged. First, the use of a
small, purposive sample of 15 teachers, although appropri-
ate for phenomenological inquiry, limits the generalizabil-
ity of the findings. Second, the cross-sectional nature of the
data offers a snapshot of teacher perceptions without track-
ing changes over time. Third, while teachers were drawn
from multiple countries, cultural variations in conceptualiz-
ing test anxiety and learning strategies may have influenced
their responses, and these cultural nuances warrant further
exploration.

5. Conclusions

This study explored the linguistic and psychological
dimensions of study habits (SHs) and test anxiety (TA)
in EFL/ESL education and their influence on academic
achievement (AA), using the reflective perspectives of expe-
rienced teachers from diverse socio-cultural contexts. The
findings underscore that structured study habits signifi-
cantly enhance student performance, while high levels of
test anxiety, especially among female students and those
from socio-economically disadvantaged backgrounds, ad-
versely impact academic outcomes. These insights rein-
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force the importance of integrating study skills training,
mental health support, and inclusive pedagogy into lan-
guage learning frameworks.

By drawing on teachers’ first-hand experiences, this
study contributes to a deeper understanding of the interplay
between cognitive strategies and emotional well-being in
language education. The research aligns with the United
Nations’ Sustainable Development Goals (SDGs) by pro-
moting equity, quality education, and gender sensitivity. It
also supports Saudi Vision 2030, offering recommendations
to enhance human capital and educational quality within
the Kingdom. However, the implications extend well be-
yond Saudi Arabia: the findings are equally relevant to
multilingual andmulticultural EFL/ESL settings worldwide,
particularly in countries where learners face similar socio-
economic, psychological, and instructional challenges. The
emphasis on teacher-informed practices and cross-cultural
variability makes the outcomes broadly applicable in design-
ing effective language education policies and interventions.

Future research could build upon the current study
by conducting longitudinal investigations to examine how
interventions in study habits (SHs) and test anxiety (TA)
evolve over time and influence language learning outcomes.
Incorporating student perspectives alongside those of teach-
ers would enrich the analysis, offering a more compre-
hensive and balanced understanding of the learner’s expe-
rience. Expanding the participant pool to include teach-
ers from underrepresented regions and varied institutional
contexts, such as rural schools, private institutions, and in-
ternational settings—would facilitate deeper cross-cultural
comparisons and enhance the global applicability of find-
ings. Furthermore, researchers should explore the impact
of digital tools and AI-driven platforms in promoting ef-
fective study behaviors and reducing test-related anxiety in
both online and blended learning environments. Finally, a
focused investigation into the intersectionality of gender,
socio-economic status (SES), and learning environments
would help in designing customized and equitable support
systems tailored to the diverse needs of EFL/ESL learners.

Therefore, this research contributes to a growing body
of scholarship on learner psychology in language educa-
tion and highlights the pivotal role teachers play in foster-
ing effective, empathetic, and equitable learning environ-
ments. By addressing both the cognitive and emotional di-

mensions of EFL/ESL learning, this study offers meaningful
insights for educators, policymakers, and researchers seek-
ing to transform language education in locally grounded yet
globally responsive ways.
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