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ABSTRACT
The Common European Framework of Reference (CEFR) underscores the significance of communicative skills 

for language learners. The Common European Framework of Reference (CEFR), established in 2001, regulates the as-
sessment, instruction, and acquisition of languages among global learners, thereby addressing the necessity for univer-
sal standards in foreign language education. The CEFR evaluates language learners’ skill levels using a specific set of 
criteria and serves as a generally recognized standard for language proficiency, providing a reliable system. This study 
examined the influence of CEFR-aligned speaking activities on enhancing the communicative skills of Kurdish high 
school EFL learners in Northern Iraq. Contemporary pedagogical approaches have positioned communication compe-
tence (CC) as a pivotal element, with a significant focus on the improvement of EFL students’ communicative ability in 
recent years. A mixed-methods study methodology was utilized, integrating quantitative and qualitative data gathering 
and analysis techniques. The research comprised 50 high school students divided into experimental (n = 24) and control (n 
= 26) groups. The post-test results indicated substantial enhancements in the communicative ability of the experimental 
group. Qualitative findings demonstrated that the CEFR-based materials improved learners’ motivation and self- confi-
dence in engaging and communicating in the target language. This study emphasizes sustainable development education 
policy improvements.
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1.	 Introduction

Linguistic communication serves as a means of forg-
ing connections among individuals worldwide. This is a 
fundamental characteristic of enhancing a nation’s condi-
tion. English is considered the primary global language, 
employed throughout various sectors, including education, 
journalism, formal conferences, research and medicine, 
trade and industry, tourism, and the economy. It is also 
utilised in politics. The rapid rise of the Internet has revo-
lutionized every field of life, and all fields, including edu-
cation sectors, are enjoying its benefits [1]. Individuals with 
English proficiency and fluency are significant in academic 
and social contexts, making it imperative to employ four 
language skills: writing, reading, speaking, and listening. 
In schooling, students learn English as a second language 
that prioritises reading skills, which is often the main pur-
pose of knowing the desired language [2].

The aim of any learner to learn a foreign language 
is to speak and communicate fluently, as communication 
has evolved globally to deliver and receive messages. 
Therefore, English is now a worldwide language; hence, 
speakers of many languages need to be at least competent 
to engage by speaking English easily. Furthermore, Mu-
fawene [3] asserted that English has emerged as the preemi-
nent international language, facilitating communication 
throughout the world. The Common European Framework 
of Reference for Languages (CEFR) has gained significant 
attention regarding communicative competency with the 
aim of equipping language learners with improved com-
munication skills. It is extensively utilized in establishing 
language proficiency, particularly for international students 
aspiring to secure admission to English-medium universi-
ties [4]. Moreover, CEFR has other features. For instance, 
Shermis [5] emphasised that the purpose of CEFR is to cre-
ate a system that has similar meanings across all languag-
es. Furthermore, Deygers et al. [6] claimed that the CEFR 
has potentially affected millions of lives due to its effect on 
language tests.

Communicative competence (CC) refers to the capac-
ity to convey information effectively in diverse situations. 
It entails comprehending the language, cultural norms, 
and social conventions of a specific context. Moreover, 
it also helps to develop the capacity to articulate oneself 

effectively to achieve desired results. A person should ex-
hibit all aspects of communicative competence to become 
a good communicator. One should be capable of utilising 
these characteristics in various contexts and scenarios, 
such as social and business circles, and communication 
approaches based on the formality of the setting. Com-
municative competence is crucial for individuals aspiring 
to achieve success in any given domain. It is particularly 
crucial for individuals with diverse origins or cultures, as 
it enables them to comprehend and relate with others com-
fortably. It can assist individuals in achieving success in 
various life domains. Individuals who possess it will have 
a competitive edge over those who lack it in job interviews 
or other contexts in which communication skills are crucial 
for success. EFL students with high communicative com-
petency are considered affluent compared with those with 
inadequate communication skills.

Following the growing scale of CEFR, it has been 
extensively employed in European countries, owing to 
its comprehensiveness and empirical development. It has 
not only been extensively utilised by European nations 
for English language assessment and evaluation but has 
also impacted the development of educational programs 
in these countries [7]. A “2007 survey of Member States” 
indicated that CEFR was a preeminent text in language 
education, extensively employed, and regarded as a signifi-
cant advance in curricula, instruction, and assessment [8]. 
Another rationale for selecting this framework is its capac-
ity to provide a common linguistic structure, reconciling 
significant differences among the educational systems in 
Europe. Since its inception in 2001, it has been evident 
that its objective has been to reduce diverse difficulties in 
terms of better communication due to the heterogeneity of 
European Educational Systems. Setting shared standards to 
identify common objectives is challenging; consequently, 
the CEFR could serve as a direct solution, as it is an exten-
sive linguistic framework reference developed in Europe 
and aligns with the purpose of fostering cohesion within 
the European Community. Moreover, it is intricately 
linked to the methodology formulated in Second Lan-
guage Acquisition throughout Europe. Since all countries 
implementing CEFR in their curricula acknowledge that 
language teaching methodologies have been derived from 
this framework in the creation of language syllabuses, 
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curriculum guidelines, examinations, and textbooks. The 
CEFR has been endorsed and made accessible to the 28 
EU member states of the European Union since its initial 
publication in 2001. The framework was subsequently 
translated into 40 languages and used as a reference by all 
the European states. In 2008, the Council of Ministers ini-
tiated the promotion of plurilingualism by urging Member 
States to integrate CEFR into their educational systems, 
adhering to the principles of fostering multilingualism and 
uniformity within European society, alongside the various 
efforts aimed at achieving this goal [9]. Nonetheless, there 
are other challenges associated with CEFR. This posed 
challenges for instructors because of the adjustment pe-
riod required. A considerable distance remains before the 
optimal level can be achieved. User guides, such as the 
portfolio and advisory materials from the European Coun-
cil, require modifications to enhance accessibility among 
various member states of the European Union. They pos-
sess alternatives to enhance the consistency of language 
institutions within each nation. The extent to which they 
choose to integrate it into their curriculum is entirely at 
their discretion [9]. Although different measures have been 
taken to attain plurilingualism and coherence [9], differ-
ent approaches correspond to different language levels in 
CEFR, such as A1, A2, B1, B2, C1, C2, and so on. Most 
teachers were acquainted with non-CEFR language levels. 
Based on CEFR, instructors and language experts must 
include proven and authorised interactive teaching tech-
niques. Can-Do descriptors address students’ needs, show-
ing the difficulty levels of the techniques and approaches 
at each suggested language level. It emphasises speaking 
techniques and approaches related to students’ oral produc-
tion results. In social and educational environments, they 
help students to improve their communication competency 
and performance.

The phrase communicative competence (CC) origi-
nated with Dell Hymes [10], opposing the idea of linguistic 
competence, which emphasised the use of grammar only. 
Hymes [11] asserted that language proficiency alone is insuf-
ficient for effective communication. The ability to utilise 
language proficiently in social and cultural contexts is as 
significant as understanding grammar and vocabulary. The 
author emphasised the importance of recognising traditions 
that differ between cultures in interpersonal communica-

tion. Furthermore, Hymes [11] underscored the need to con-
sider communication from a sociolinguistic perspective. 
He underscored the necessity for individuals to be aware of 
dialects, registers, and linguistic variations that are peculiar 
to social groups. Considering this, individuals can effec-
tively adjust their language utilisation to meet the require-
ments of diverse audiences. CC has been discussed with 
several academics. For example, Canale and Swain’s [12]  
paradigm delineates four subcomponents of communica-
tive competence: grammatical, sociolinguistic, discourse, 
and strategic. Substantial advancements have been 
achieved in the examination and instruction of CC within 
the domains of applied linguistics and foreign language 
acquisition. It initiated the development of Communicative 
Language Teaching (CLT) methodologies that prioritise 
effective communication over grammatical accuracy in 
foreign language instruction. Communicative proficiency 
remains a significant subject of enquiry in language stud-
ies. The CEFR exemplifies its impact on language educa-
tion methodologies and standards.

High school education promotes English communi-
cation, while typical EFL teaching stresses grammar and 
rote learning. Adult and higher education have adopted 
the Common European Framework of Reference for Lan-
guages (CEFR), but secondary education has not. There is 
a knowledge gap about how CEFR-based education affects 
younger students because current research focuses on uni-
versity-level students [13,14]. Most studies examine CEFR’s 
theoretical benefits rather than its impact on structured 
high school courses. This study addresses these gaps by 
showing how CEFR-aligned teaching techniques improve 
secondary EFL learners’ fluency, accuracy, and confidence.

The goal of this research is to improve the commu-
nication skills of high school students by implementing 
a strategy that is modeled after the Common European 
Framework of Reference (CEFR). This will be accom-
plished through the adoption of a strategy. One of the con-
tributions that this study makes to the field of English for 
Speakers of Other Languages, generally referred to as EFL 
language education, is offered by this research. This is ac-
complished by aligning language learning strategies with 
the requirements that are determined by the Common Eu-
ropean Framework of Reference (CEFR), which is respon-
sible for determining the requirements that must be met by 
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language learning strategies. In light of this, this provides a 
structured framework for improving fluency, accuracy, and 
confidence in communication that takes place in scenarios 
that are based in real life. These findings have important 
implications for the development of curricula and teach-
ing techniques in the setting of classes that are dedicated 
to teaching English to speakers of other languages (also 
known as EFL).

In education, oral communication serves numerous 
purposes; learning to speak is the most important goal 
that students pursue throughout their careers. Speaking 
skills are seen as the fundamental ability that students use 
twice, in contact with writing and reading [15]. Speaking 
is a means of communication; it is used to convey ideas, 
provide justifications, transmit knowledge, and create 
impressions. Northern Iraq, where the first language of 
EFL students is Kurdish, faces difficulty in understanding 
a grammar-based English language instruction approach. 
This study aimed to solve this issue by means of effective 
and recommended speaking techniques to increase the CC 
of B1 level Kurdish EFL high school graduates.

This study aimed to address the subsequent research 
questions:

1.	 Has the implementation of CEFR-aligned activi-
ties improved students’ speaking proficiency?

2.	 Is there a significant difference in speaking per-
formance between the experimental and control groups?

3.	 What assumptions do observing teachers hold 
about the speaking activities?

4.	 What assumptions do students hold about the im-
pact of these activities?

2.	 Review of Literature

While second-language speakers are not experts 
as native speakers, it is widely accepted that individuals 
can achieve native-like proficiency if they are raised in 
foreign-language contexts. This type of issue aligns with the 
communicative method linked to CC. Hymes [11] and Chom-
sky [16] proposed various concepts of competency. The for-
mer promotes all aspects of communication, whereas the 
latter focuses only on the students’ linguistic proficiency. 
Hymes [11] prioritises CC, whereas Chomsky [16] focuses on 
elements of grammar. One could contend that Hymes’s 
method for enhancing CC is rational and effective for 

improving clear communication. Savignon [17] stated that 
Hymes’s emphasis was not on language but on language as 
a social behaviour. Moreover, he suggested that CC coin-
cided with Halliday’s semantic potential. Savignon [17] as-
serted that a broader range of communicative or meaning-
oriented activities increases the likelihood of engaging all 
learners. Consequently, Hymes’ theory of CC serves as the 
objective of the communicative method, which seeks to 
become communicatively skilled in the target language as 
a non-native speaker [18].

Interactions between the students and their peers 
present significant concerns. Consequently, educators must 
implement interactive teaching methods that familiarise 
students with real- world topics. Language experience re-
fers to the use of language to achieve real and immediate 
communicative goals [17]. The primary goal of language 
educators is to propose speaking activities and foster au-
thentic interactions. Marzano, Pickering and Pollock [19] as-
serted that cooperative learning approaches enhance class-
room environments by promoting learning and improving 
verbal skills. They help learners improve their self-esteem 
and social abilities. Hulstijn, Alderson and Schoonen [20] 
concluded that the CEFR is an effective instrument for for-
eign language training. They are also appropriate for teach-
ing reasons. The CEFR’s impact has been examined across 
Europe as well as worldwide [21].

Proficient and fluent communication in the target 
language necessitates real-time exposure via a set of prag-
matic and effective speaking abilities. These speaking tech-
niques must be consistent with CEFR criteria. To improve 
speaking skills and communicative competence, innovative 
and engaging learning settings must be created in which 
instructors and students work together to provide a secure 
and serene environment. CEFR-based activities character-
ise L2 learners’ capacities in their second language across 
five communicative language activities, whereas instru-
ments are developed to distinguish learner competency and 
facilitate communication among language practitioners [22].  
The CEFR is acknowledged as an efficient language 
teaching system. According to Alderson, Alderson and 
Schoonen [20], the CEFR was meant to be thorough, clear, 
and cohesive in order to carry out its functions. Haynes [23] 
and Genesee [24] said that improved results and linguistic 
competency result from adequate guidance and familiarity 
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of language learners with the target language. Numerous 
studies have found that any improvement in curriculum 
development must include the goal of improving instruc-
tional and learning quality [25–27]. Littlewood [28] argued that 
the acquisition of meaning and effective communication 
across linguistic barriers necessitates the development of 
speaking techniques that can achieve specific practical 
outcomes. As a result, the current study demonstrates that, 
despite the fact that the CEFR has become an important 
component of foreign language teaching in European na-
tions, instructors are still unfamiliar with it [29].

3.	 Research Methods

This study aimed to determine the importance of 
speaking skills based on CEFR. It is suggested that stu-
dents enhanced their speaking abilities and communication 
skills by engaging in these speaking practices, which func-
tioned as a medium for instruction. The research design 
was quasi-experimental, comprising an experimental and a 
control group. The control group adhered to the established 
speaking curriculum. The experimental group engaged in 
speaking activities for four hours of speaking classes.

The researcher developed several classroom tasks 
focused on communication and speaking, aligning with the 
CEFR guidelines. They attended four hours of speaking 
training and engaged in two hours of practical speaking 
exercises. Brown [30] argues that speaking practices should 
be designed to offer opportunities for discussion and inter-
action. Prior to the instructional process, a structured ques-
tionnaire was sent to the students to aid in the formulation 
of speaking practices aligned with their needs. Speaking 
techniques were established in accordance with the re-
quirements of CEFR. These activities were well-suited for 
the B1 level; the details are given below.

1.	 Plans and opinions are discussed in Items 3 and 14.
2.	 The topics of discussion for Items 2 and 4 are ac-

tivities that can be done in one’s spare time.
3.	 Items 6 and 10 were centred on the Pros and 

Cons, or the Best or Worst.
4.	 Items 7 and 16 were centred on the concepts of 

agreeing and disagreeing.
5.	 The topics of comparison and contrast emphasise 

Items 11 and 18.
The design of practices, including pre-testing, in-

structional sessions, and post-testing, was conducted with-
in eight weeks. The objective of this study was to improve 
the CC and speaking abilities of B1 level Kurdish students 
in a co-educational secondary school through speaking ac-
tivities. It is expected that these students would be skilled 
in English as an EFL language. This study employed both 
descriptive and quantitative approaches. The study includ-
ed a questionnaire, data analysis, pre-test, speaking prac-
tice for content generation, and a post-test with data analy-
sis. The questionnaire, based on Holt and Van Duzer [31],  
achieved a reliability value of 0.93. The study was car-
ried out in a secondary school with a CEFR level of B1. A 
mixed-mode quasi-experimental design was used to divide 
the experimental and control groups. The questionnaire 
was distributed to 100 students. The CEFR was consulted 
on five challenging topics concerning the improvement 
and advancement of spoken communication and written 
material. Claudia and André [32] stated that the CEFR has 
become an important reference source for language test 
creators seeking to get their exams accepted throughout 
Europe. A substantial majority of researchers acknowl-
edged that it served as a foundation for test development as 
well as a stimulus for thought and conversation [33].

The participants were given a five-week period to 
receive instructions based on the developed practices. The 
results obtained from the questionnaires were analysed us-
ing SPSS. In the next phase, pre-test and post-test results 
were obtained. The pre-test was administered prior to the 
five-week practice, and the post-test was administered 
until its conclusion. During the initial phase,100 second-
ary school students underwent needs analysis. The imple-
mentation phase was the second phase, which involved 
the execution of the speaking techniques that had been 
developed. The 50 students were divided into two primary 
groups: twenty-four students in the experimental group and 
twenty-six students in the control group. The participants 
had pursued English instruction for nine years. To enhance 
their English language abilities, the

participants implemented Sunrise, a textbook fre-
quently implemented in northern Iraq. The Needs Analysis 
phase was implemented on the speaking proficiency and 
overall CC of the students. This was implemented to im-
prove the reliability and validity of this phase. The study 
employed different instruments, such as a Needs Analysis 
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(NA) survey, pre-test and post-test assessments, and in-
terviews to develop the oral abilities and performances 
of high school students at the B1 level. Quantitative data 
were collated through pre- and post-tests administered to 
the experimental and control groups, whereas qualitative 
data were collected through interviews.

The experimental group was the focus of the re-
searcher during the experiment. This indicates that the in-
tervention was not administered to the control group. The 
researcher created communication and interaction practices 
that students used to enhance their ability to communicate 
effectively. The researcher observed that the outcomes 
of the specified assessments stimulated Kurdish English 
learners to improve their communication competency and 
speaking skills. According to Ur [34], language students 
must be given the appropriate time and opportunities to en-
gage in activities that promote their proximity to the target 
language.

The effectiveness of CEFR-inspired tactics in en-
hancing the communication skills of English as a Foreign 
Language (EFL) students was examined in a study that did 
not involve any experiments. The sixty high school stu-
dents, ranging in age from 15 to 17, displayed a wide range 
of abilities. In the field of English as a Foreign Language 
(EFL) education, the experimental group utilized CEFR-
based approaches, whereas the control group utilized tra-
ditional methods. Being able to join with the consent of 
my parents was wonderful. The collection of information: 
To evaluate speech both before and after the intervention, 
we utilized CEFR. Using student feedback and classroom 
observations, we investigated learning. When applied to 
numerical data, paired sample t-tests were used to evaluate 
fluency, accuracy, and confidence. It examines the impact 
of the Common European Framework of Reference for 
Languages (CEFR) on English language learners in high 
school.

4.	 Findings and Discussion

The need analysis questionnaire was designed to 
highlight the learners’ shortcomings in interaction and 
productivity. Can-do descriptions are primarily used to ad-
dress this shortcoming and help learners improve their ver-
bal skills. All 100 high school students were categorised 
as B1 level; hence the NA questionnaire was employed. 

Together with his English co-teachers, the researcher 
conducted speaking sessions for these youngsters. A five-
point Likert scale was used to choose twenty items from 
the Can-Do claims, ranging from excessively challenging 
to the least difficult (no trouble). The NA Questionnaire in-
cluded twenty items from the “Can Do” claims, each rated 
on a five-point Likert scale from too difficult to no issue 
or least difficult. Conversely, numbers ranging from 1 to 5 
were utilised for the analysis; mean values of 2.18 to 3.20 
were classified as negative, 3.20 to 3.72 as neutral, and 3.72 
to 3.99 were considered as positive. 1 signifies excessive 
difficulty, 2 signifies considerable difficulty, 3 denotes neu-
trality, 4 indicates moderate difficulty; and 5 indicates no 
difficulty regarding the assessment criteria. The findings of 
the questionnaire are presented in Table 1.

Table 1. SPSS-based results for the questionnaire.

N Minimum Maximum Mean Std. Deviation

1 100 1.00 5.0 3.810 11.43

2 100 1.00 5.0 2.940 10.33

3 100 1.00 5.0 3.120 11.57

4 100 1.00 5.0 2.940 11.71

5 100 1.00 5.0 3.990 10.96

6 100 1.00 5.0 2.180 13.58

7 100 1.00 5.0 2.870 13.31

8 100 1.00 5.0 3.740 12.68

9 100 1.00 5.0 3.720 11.55

10 100 1.00 5.0 3.200 11.63

11 100 1.00 5.0 3.060 12.29

12 100 1.00 5.0 3.490 11.76

13 100 1.00 5.0 3.790 12.25

14 100 1.00 5.0 3.150 12.07

15 100 1.00 5.0 3.920 13.10

16 100 1.00 5.0 2.300 10.10

17 100 1.00 5.0 3.990 11.60

18 100 1.00 5.0 2.190 13.20

19 100 1.00 5.0 3.530 13.70

20 100 1.00 5.0 3.490 13.50

Valid
N 100
(listwise)

Low mean values signify the difficulty levels of the 
items in the table. The approach indicated that Item 6 was 
recognised as the most difficult item in the questionnaire. 
In contrast, item 18 was designated as a secondary degree 
of difficulty, as evidenced by the mean value. In accord-
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ance with students’ needs, 10 items/subjects were selected 
to augment engagement and activities with the requisite 
production resources. Is there a noticeable difference in the 
advancement of the experimental and control groups fol-
lowing speaking activities conducted in the experimental 
group sessions?

Table 2 presents the pre- and post-test results for 
both the control and experimental groups. 
Table 2. Group statistics and independent samples t-test results.

Group N Mean Std. Deviation P Sig 

Pretest
Control 26    17.04 4.33

0.01 p < 0.05
Experimental 24 17.79 3.65

Post-test
Control 26 16.35 4.13

0.01 p < 0.05
Experimental 24  27.46 3.31

Table 2 indicates that the researchers obtained re-
markable results across various group levels in post-test 
scores after the treatment technique. The experimental 
group achieved a mean score of 27.46 in the post-test fol-
lowing the treatment, compared to a mean score of 17.79 
in the pre-test prior to the treatment. Given that the p-value 
was below 0.05, the experimental group significantly var-
ied from the control group. As a result, there is a significant 
demand among students for speaking exercises to enhance 
their communication and interpersonal skills. Specifically, 
concerning verbal skills and communicative proficiency, 
these activities facilitated enhancements in spoken output 
attributes. Students will attain English proficiency by com-
pleting this task.

This study suggests that the recommended speaking 
procedures used by the experimental group may greatly 
improve their speaking ability and communication compe-
tency. The findings of this study are consistent with previ-
ous research [35–41], which emphasises learners’ reflections 
and responsibilities in their process of learning in order to 
foster individualised approaches to language acquisition; 
conversely, permitting students to experience autonomy 
and providing a student-centred classroom where the in-
structor acts as a facilitator and mediator would enhance 
their communicative proficiency. Consequently, the inte-
gration of the suggested speaking styles and a student-cen-
tred approach will yield anticipated results. Consequently, 
the conducted activities and the results of the post-test 
effectively addressed the second research question, as they 
markedly enhanced the development of students’ speaking 

abilities.
There is a considerable improvement in students’ 

fluency, accuracy, and confidence in their language skills 
when they receive teaching based on the Common Eu-
ropean Framework of Reference for Languages (CEFR), 
according to the findings of our research. This technique, 
which emphasizes interactive learning processes and ac-
tual language use, puts traditional approaches, which focus 
heavily on grammar, to the test. The classic methods are 
put to the test by this application.

5.	 Qualitative Data Assessment

Interviews with teachers and students constituted 
the primary source of qualitative data. The interviews in-
fluenced the outcomes of the examinations and surveys. 
Conversely, the researcher utilised teachers’ performance 
evaluation forms, incorporating their comments and sug-
gestions throughout the implementation of speaking exer-
cises. This information elucidates the perceptions of both 
teachers and students regarding the speaking methods and 
content employed. What assumptions underlie educators’ 
perspectives of speaking engagement?

5.1.	 Oral Reports

The researcher interviewed teachers with a good 
background in English language instruction and actively 
observed the phase of implementation of speaking practic-
es. As they would have actual and useful insights into the 
present research, the data acquired from the teachers were 
highly valuable. Their responses to the interview questions 
and reports helped highlight the following.

5.1.1.	 First Teacher

The Sunrise Curriculum is the most troublesome 
feature of learning English. The curriculum is based on 
Sweden; hence, it presents challenges for Kurdish students 
since the Swedish and Kurdish students differ greatly. The 
amenities that Kurdistan offers its students fall short of 
their demands.

1.	 Another issue is that although the curriculum 
covers four main skills, reading and writing get the most 
emphasis while listening and speaking abilities get the 
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least priority. This results in a shortfall in students’ oral 
production, thereby affecting their communication and in-
teraction.

2.	 Since Kurdish society has generally been recep-
tive to globalism, intellectuals and even residents now find 
it essential to speak in English. Most companies now de-
mand that one should speak English, since it is a necessary 
language.

3.	 English is taught here to pass the subject and 
receive high grades in Grade 12. It is taught essentially 
to become proficient in the target language structures and 
conventions, and not to learn the language. They have 
fewer chances of speaking and a lack of drive.

4.	 Language learners will develop their speaking 
skills and communicative competency when a flawless cur-
riculum is ready for them to concentrate mostly on oral 
production respect. The correct strategy, such as the com-
municative strategy, is required for the children because 
interaction and communication help them overcome the 
challenges.

After observation, the students lacked motivation 
because they were reluctant to interact and engage with 
their interlocutors; however, the researcher used the com-
municative approach to help the students discover self-
confidence. Regarding the speaking exercise, students were 
keen to offer their opinions and ideas.

5.1.2.	 Second Teacher

Kurdish students struggle to express themselves 
because they lack understanding of the terminology and 
words necessary to discourse and debate on certain prob-
lems. They have challenges because they are unable to 
adequately express what they believe and want to commu-
nicate.

1.	 The majority of students worry about making mis-
takes. And when they make any mistake, their class fellows 
laugh at them. Here, the essential concern is to address the 
development of confidence among students.

2.	 Applying communicative language education and 
developing a curriculum that meets the requirements of 
the students, since students require self-confidence and a 
student-centred classroom atmosphere in which they may 
express themselves openly and without hesitation.

3.	 Because some English language sounds make it 

difficult for Kurdish students to speak, many students have 
incorrect pronunciations. They should put greater empha-
sis on pronunciation and phonetics. Students must have 
access to appropriate strategies for dealing with pronun-
ciation concerns.

4.	 Using the native language allows students to 
interact with the target language and communicate organi-
cally. Many students discussed extensively about their first 
language. Encouraging youngsters to speak the target lan-
guage alone will be more useful.

5.2.	 Report after Observation

Because the students feel autonomous and do not 
hesitate to engage in class, a lesson plan similar to the one 
offered by the researcher is most suited to their require-
ments. Organising a fun session for the children while 
English was being taught helped them improve their speak-
ing and communicative skills.

Third Teacher
1.	 Students do not rule the classroom; hence, some 

are silent or passive. Such an issue creates obstacles in 
language teaching and learning processes. Although great-
er teacher conversation deprives students of being steered 
towards the target language, students still need to be free 
without being punished and like talking in the classroom. I 
may claim that opportunities and interactive activities help 
students learn.

2.	 One major challenge comes from listening ability. 
When a native speaker listens to another speaker, students 
cannot grasp what they say. This is because they speak 
with a lot of connections. Because it will result in a better 
speaking output, they have fewer opportunities to listen to 
native speakers.

3.	 Tenses also represent basic issues that they can-
not handle appropriately. Most students mixed up the use 
of tenses because they could not distinguish among the 
tenses. They simply learn structures to memorise their 
needs. On the other hand, they struggle with cohesive de-
vices and suffer with grammar when they find themselves 
engaged in conversation.

4.	 Another issue is that given many pauses while 
speaking, students cannot clearly explain their views in 
English. Their communication breaks down and they be-
come anxious about what they have to say. When they get 
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annoyed, they must utilise some of their mother tongue.

5.3.	 After Observation Report

The lack of real materials and topics of interest 
caused suffering for the students. Brandl [42] argues that by 
employing genuine materials, students would be focused 
on the real language in situations, and these so-called re-
sources will give learners what they need. Using real mate-
rials and daily life problems connected to the interests and 
hobbies of students helps them become more conscious 
and increases their willingness to express themselves. The 
researcher conducted an involved and active class using 
what the students knew or found interesting. He could help 
the students express and engage with their peers and the 
entire class, thereby overcoming their subdued position.

Fourth Teacher
1.	 The learning environment is a serious concern 

because students receive minimal input. Students have 
insufficient access to the necessary educational resources. 
The psychological and physical states of the sessions do 
not always meet the students’ needs for being motivated to 
learn the target language.

2.	 Even after years of studying English, these stu-
dents continue to struggle to talk and engage in the target 
language. The lack of a curriculum that suits their needs 
creates both obstacles and issues. They are exclusively 
educated to be specialists on target language structures 
and rules, neglecting speech and interaction.

3.	 While a few of them used a communicative ap-
proach, most academics use the grammar- translation 
strategy. Students who are instructed in utilising the gram-
mar-translation technique have weak communication and 
engagement skills, as well as an inability to convey them-
selves in the target language.

5.4.	 After Observation Report

Authenticity is the key method for engaging students 
in a target language. Educators must include real-world 
settings into their classrooms, as exemplified by the in-
structor, who used a variety of actual and relevant artefacts 
to promote improved student relationships. He understood 
children’s needs and served as a facilitator and mediator 
in the classroom, primarily delivering a student-cantered 

curriculum. The interviews with educators, as well as their 
outcomes and attitudes towards the researcher’s speaking 
practices, reveal that these activities meet the demands of 
the learners. They are designed to meet the needs of learn-
ers who want to improve their speaking and conversational 
skills. These speaking activities motivate students and raise 
their understanding of how to solve gaps in the develop-
ment of speaking abilities and communicative competence.

The instructor’s classroom teaching materials must 
be valid in order for students to advance and improve. 
Educators must add real-world situations or aspects in their 
teachings. Students with motivation and self-confidence 
have a strong desire to study and interact in the target lan-
guage. However, when people are frustrated and unwilling 
to communicate, quiet or inactive readers arise. Harmer [43] 

claimed that motivating variables improved learners’ ef-
ficiency and language development. As a result, there must 
be valid motivations for engaging in speaking activities. 
High schools must have excellent language instructors, 
particularly those who understand CEFR-based curricu-
lum and design. The Kurdistan Region’s curriculum needs 
significant adjustment and refinement. Therefore, a more 
conducive environment for teaching and learning is neces-
sary for students to benefit effectively. What are the as-
sumptions made by some students regarding the effects of 
the activities?

5.5.	 Oral Reports 

5.5.1.	 First Student

To communicate effectively, most children require 
fluency in their speech. For me, the most challenging com-
ponent of the language was achieving fluency in English, 
as I will enter university in the future. Given that the uni-
versity curriculum is conducted in English,proficiency in 
the language is essential, particularly since we may seek 
employment after graduation. The speaking exercises were 
advantageous, as they eliminated reluctance and fostered a 
sense of autonomy in language use.

5.5.2.	 Second Student

We pursue education to obtain degrees and secure 
employment. Fluency in the English language is vital for 
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us, as our future careers require it. Fluency in language fa-
cilitates swift employment, whereas a deficiency in fluency 
may lead to complications. Upon completing this course, I 
believe that my proficiency in English has improved. This 
indicates that my capacity for interaction and communica-
tion was enhanced.

5.5.3.	 Third Student

In relation to other linguistic skills, I consider 
speaking abilities to be crucial and beneficial, as we need 
to communicate and engage in English until university 
education is complete. To achieve fluency in the English 
language, we regard it as our desire and aspiration to 
enhance our speaking skills. This training, in which we 
participated, significantly enhanced self- confidence and 
self-awareness, and facilitated the development of verbal 
communication skills.

5.5.4.	 Fourth Student

The subjects we deliberated upon in the speaking 
classes profoundly influenced us because of our vested 
interests in them. They encouraged me to have confidence 
in myself and to strive to engage with my classmates. 
Initially, I experienced trepidation and anxiety over my 
interactions and communication in English due to a fear of 
making errors and being ridiculed by my peers; neverthe-
less, this course has instilled resilience, determination, and 
encouragement in me. Proficient verbal communication is 
essential for me as I will require exemplary and acceptable 
English upon graduation and employment.

The major focus of this study is on students; hence, 
the researcher used a student-centred technique to create 
the speaking activities with them. The comments collected 
from the students during the interviews were useful and 
beneficial for this study, particularly for evaluating the 
qualitative data. All of the pupils interviewed exhibited a 
strong interest in fluency. They see this as the most diffi-
cult aspect of language development. They voiced worries 
about their self-confidence and self-awareness; accord-
ing to the interview, the present speaking practices have 
increased their self-confidence and self-awareness. The 
participants found speaking practices inspirational and en-
couraging. According to Rubio [44], low self-confidence can 

cause inadequacies in learners’ social and psychological 
domains, resulting in a passive trajectory in the language 
learning process.

English language instructors must be encouraging 
and helpful in order to keep pupils from becoming frus-
trated or anxious during classes. The Kurdistan Region’s 
English curriculum requires extensive modification, and 
the teaching and learning environment must be properly 
arranged and enhanced. Communication competency and 
speaking abilities of pupils must be a top priority for well-
educated and qualified language teachers. Educators must 
be inventive and seamless to develop novel methodologies 
and practices for their students.

According to Wang and Akhter [45], traditional English 
as a Foreign Language (EFL) instruction in high schools 
and universities usually relies on grammar-translation and 
rote memorization, both of which are methods that have 
the potential to hinder the capacity to communicate ef-
fectively. On the other hand, instructional methods that are 
based on the Common European Framework of Reference 
for Languages (CEFR) focus an emphasis on the function-
al use of language through the use of interactive and task-
based learning. The Council of Europe, the year 2020 [8]  
Students who were exposed to instruction that was in line 
with the Common European Framework of Reference for 
Languages (CEFR) had higher levels of engagement and 
enhanced their capacity to communicate effectively in 
real-world circumstances, according to the findings of this 
study, which provides proof of these findings.

Byram and Parmenter [13] and Matsuda [14] are two ex-
amples of studies that have been conducted in the past on 
the implementation of the Common European Framework 
of Reference for Languages (CEFR). These research stud-
ies have primarily concentrated on postsecondary educa-
tion. This is because the Common European Framework of 
Reference for Languages (CEFR) was developed to cater 
to the requirements of language learners. In order to fill a 
vacuum in the existing body of literature, the objective of 
this study is to broaden the scope of the Common Euro-
pean Framework of Reference for Languages (CEFR) and 
demonstrate its applicability to students in high school. 
Based on our findings, it appears that younger children can 
reap significant benefits from participating in planned com-
municative activities and formative evaluation processes. 
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The findings of Matsuda [14], who researched the influence 
of the Common European Framework of Reference for 
Languages (CEFR) on students as they reached the uni-
versity level, are in contradiction to the findings presented 
here.

6.	 Conclusions

The English language has prompted individuals in 
various countries to prioritise and express interest in learn-
ing it for communication with English speakers, whether 
for professional reasons or social interaction. This will 
manifest as a requirement for language development, ne-
cessitating specialists and experienced professionals in the 
domain of language instruction and acquisition. This study 
aims to examine the prevalent issues associated with the 
implementation of CEFR in ESL/EFL classrooms globally, 
enabling stakeholders to comprehend the efficacy of CEFR 
utilisation and formulate corrective measures to mitigate 
any adverse impacts of its integration into national educa-
tion systems, thereby facilitating further research. In addi-
tion to their demands, individuals encounter challenges in 
acquiring the target language and require specialised and 
scholarly methods to overcome these obstacles. Academic 
institutions primarily concentrate on achievements derived 
from various educational periods and obtain advantageous 
results. In the event of failure, they seek optimal solutions 
within their pedagogical frameworks, including the en-
hancement of teaching methodologies and implementation 
of improved practices for language development.

The researchers sought appropriate alternatives for 
language development to address the students’ needs. 
They implemented exceptional tactics and strategies to 
enhance students’ aspirations for oral spoken performance. 
Their objective was to enhance their speaking abilities 
and communicative proficiency to achieve greater com-
petency in focused verbal communication. They devised 
and executed appropriate speaking activities to address 
learners’ demands and enhance their proficiency as speak-
ers. The seasoned educationalist, cognisant of the students’ 
wants, utilised a questionnaire informed by his expertise 
in language instruction to assess and address the learners’ 
requirements. The researcher developed a trustworthy and 
valid questionnaire, attributes that conferred significance 
to the research and the resultant findings.

The reliability of instructional resources provided by 
the teacher in the classroom is integral to student advance-
ment and development. Educators must add real-world 
situations or aspects to their teachings. Students who are 
motivated and self-assured are more likely to enjoy study-
ing and interacting in the target language. However, when 
people are frustrated and unwilling to communicate, quiet 
or inactive readers arise. Ahamat [46] argued that materials 
prioritise learning and teaching, exercising control over 
both, but O’Neill [47] claimed that they assist both learning 
and teaching. The Needs Analysis questionnaire was creat-
ed in line with the CEFR for the B1 level to meet the needs 
of the students. The quantitative results from the Needs 
Analysis questionnaire revealed that students struggled to 
communicate and connect with their peers and interlocu-
tors. In contrast, their verbal production skills were insuf-
ficient. The lack of engagement chances and realistic ma-
terials in speaking courses were the key reasons for their 
lethargy and ineptitude. Bowman, Burkart and Robson [48] 
assert that this fact is one of the reasons, stating, “traditional 
classroom seating arrangements often hinder your interac-
tive teaching.” The researcher was required to develop and 
construct proposed speaking practices to enhance learners’ 
engagement and communication opportunities, facilitate 
the practice of their target language, and advance their 
speaking abilities and communicative competence.

The researcher facilitated a student-centred class that 
fostered autonomy, self-confidence, and self-esteem among 
students. Conversely, they were motivated, encouraged, 
and eager to talk and engage with their peers and inter-
locutors. The authors concentrated on the CEFR to address 
students’ requirements, as the CEFR inherently emphasises 
communication and

interaction through its concentration on the commu-
nicative approach. The speaking activities and instructional 
materials employed in the speaking sessions were crucial 
for the students’ development and success.

At the start of the research, the researcher conducted 
a pretest with the desired groups. An oral examination was 
also administered before speaking activities. This pre-test 
sought to assess students’ proficiency prior to the imple-
mentation of the treatment. The treatment was effectively 
executed within five weeks, followed by a post-test. Identi-
cal questions were used in both the assessments. The post-
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test findings indicated that the experimental group out-
performed the control group and achieved higher scores. 
There was a clear difference in their levels of success. The 
results obtained from assessments were highly beneficial 
for enhancing speaking practices and understanding learn-
ers’ needs for interaction, communication, and advance-
ment of their spoken skills. The pre-test findings indicated 
no significant difference in the performance levels of the 
control and experimental groups, suggesting that they 
performed similarly. Conversely, while the control group 
attended their traditional lessons, the experimental group 
engaged in speaking classes immediately following the 
treatment, after which a post- test was administered. The 
sample t-test demonstrated that the experimental group 
surpassed the control group. They achieved higher scores 
compared with the control group.

The study was enhanced by acquiring quantitative 
and qualitative results, providing effective answers to the 
inadequacy of materials and the language development of 
learners. The instructor evaluation forms and the reports 
provided after each lesson were advantageous for the 
entire study. Students’ confidence and motivation levels 
increased because of the approaches and practices imple-
mented by the researcher. Conversely, the interviews with 
teachers and students were highly relevant, as the data pro-
vided new insights into students’ levels of achievement.

Ultimately, the speaking practices and learner-centred 
methodology employed by the researcher facilitated the 
students’ sense of autonomy and confidence, resulting in 
an enhancement of their motivation levels. The students in 
the experimental group exhibited substantial advancement 
in their speaking ability and CC. Addressing students’ 
needs and using good speaking techniques would opti-
mally enhance their competence and engagement, inside 
and outside the classroom. Overall, the use of CEFR-based 
practices enhances students’ awareness of their speaking 
skills by equipping them with the language necessary to 
articulate their abilities [49].

To contribute to both theory and practice, the purpose 
of this study is to demonstrate that a strategy based on 
the Common European Framework of Reference for Lan-
guages (CEFR) is effective in an English as a Foreign Lan-
guage (EFL) setting in high schools. This is the purpose of 
the research being conducted. The insights provided in this 

article can be helpful to educators and curriculum planners 
working toward the objective of aligning language educa-
tion with internationally recognized standards of compe-
tence. This paper can be found here.

7.	 Limitations and Future Directions

Hesitation to participate collectively is a consider-
able obstacle in speaking activities, arising from their 
motivation and self-assurance in the classroom setting. 
The classroom environment posed an extra obstacle, as the 
classes were not organised for educational purposes. An-
other constraint is that involvement in the 10th, 11th, and 
12th grades was considered essential, rather than just in the 
11th grade, owing to the time constraints imposed by the 
forthcoming baccalaureate examinations in the 12th grade. 
Restricting the study solely to high school students poses 
a considerable challenge; alternatively, the objectives may 
be generalised across multiple high schools in this area. 
Future research should investigate the correlation among 
several linguistic competencies within the framework of 
significant social interaction.
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