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ABSTRACT

This study sought to design hybrid English learning materials that integrate religious moderation values. It used a
research and development design (RnD) consisting of five stages: Analysis, Design, Development, Implementation, and
Evaluation. The data were collected both quantitatively via pre-and post-test and qualitatively via students and lecturers’
open-ended feedback and validators’ comments. The setting of the research was an Islamic state university in Lampung,
Indonesia where 89 third-semester English Education students and two lecturers were involved. The needs analysis showed
that the materials met 83.3% of the lecturers’ expectations and 80% of the students’ needs. The feasibility test results were
obtained through a limited user trial of the product via a questionnaire, yielding an average value of 4.3. Validation results
demonstrated high effectiveness, with the t-test revealing a significant difference between students’ pre-test and post-test
scores (t=19.137, p = 0.000). The test revealed that Ho is accepted because the value of sig2 tailed = 0.000 > a = 0.005.
These findings indicate that the hybrid learning materials integrated with religious moderation values effectively support
students’ English language learning and align with both pedagogical goals and cultural-religious contexts in religiously
affiliated higher education. This study contributes to broader English language teaching practices by promoting inclusive
and culturally responsive pedagogy in both local and global multicultural contexts.
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1. Introduction

Technology is essential for education in the 21st-
century. When media and technology are used effectively,
they enhance meaningful and engaging learning experi-
ences!!3l. In particular, technology plays a major role in
shaping education, including English language teaching and
learning 1. In contrast, education systems that fail to inte-
grate technology struggle to support effective learning. As
digitalization continues to transform modern life, education
increasingly relies heavily on technology to simplify and
improve learning outcomes. Innovations in educational tech-
nology have reshaped traditional classroom practices and
learning dynamics!®-1.

Technology has supported the emergence of new edu-
cational models, notably hybrid learning, which blends tradi-
tional face-to-face instruction with online learning!'% 1. By
integrating these two modes, hybrid learning offers enhanced
flexibility, greater accessibility, and opportunities for person-
alized learning experiences for both students and educators.
It reflects a dual-mode delivery system that combines syn-
chronous (in-person) and asynchronous (online) elements,
thus expanding learning environments beyond traditional
classroom settings !>, Students and teachers utilize dig-
ital platforms and online resources to interact, collaborate,
and access materials at their own pace!'*"'8] This approach
empowers learners to take greater responsibility for their
education and promotes digital literacy alongside academic
development.

Hybrid learning has gained significant traction in In-
donesia’s higher education sector, especially within Islamic
universities ' 2], These institutions see hybrid learning as a
means to accommodate diverse learning needs while support-
ing institutional goals of access and quality?!-22]. As more
universities invest in technology-enhanced learning environ-
ments, ensuring their effective design and implementation

23.241 Islamic universities, in particular, are

becomes cruciall
uniquely positioned to adopt hybrid learning models that
reflect both academic excellence and the values embedded in
religious and cultural contexts. Given the multicultural and
multi-religious makeup of Indonesia’s society, hybrid learn-
ing offers a platform to foster inclusivity and intercultural
understanding 2% 261,

In religiously affiliated higher education, hybrid learn-

ing can play a crucial role in promoting values of religious

27]

moderation?”!, a concept grounded in tolerance, respect,

and peaceful coexistence across different faith traditions 2%,
Religious moderation emphasizes tolerance, respect, and
understanding among different faiths, which is essential in
multicultural societies 2% 3%, With the integration of hybrid
learning approaches, educators can create a more inclusive
environment that encourages dialogue and collaboration
among students from diverse backgrounds*'. For instance,
hybrid learning can facilitate discussions on religious texts
and values through online forums, allowing students to ex-
press their views and engage with differing perspectives.
This interaction can help students develop critical thinking
skills and a deeper understanding of religious moderation,
vital for fostering a peaceful coexistence in a diverse soci-
ety 3%,

Integrating religious moderation values into hybrid
learning materials enhances students’ understanding of toler-
ance and respect for diversity and allows educators to foster
an environment where students learn to engage thoughtfully

33,341 For exam-

with individuals from various backgrounds!
ple, educators can design assignments that require students to
research and present different religious practices and beliefs,
encouraging them to appreciate the richness of diversity. This
pedagogical approach aligns with the principles of multicul-
tural education, which emphasize content integration and eq-
uity pedagogy to promote inclusive, responsive, and socially
just learning experiences!®]. Banks’ framework highlights
the importance of embedding meaningful cultural and ethical
content into instruction, while Gay’s notion of culturally re-
sponsive teaching encourages educators to draw on students’
cultural and religious experiences to make learning more
effective and relevant. Furthermore, incorporating religious
moderation into English language materials resonates with
the broader educational aims of Global Citizenship Education
(GCED) as articulated by UNESCO (35). GCED advocates
for fostering students’ sense of shared humanity, respect for
diversity, and active participation in building peaceful and
inclusive societies. By grounding English learning materials
in values such as pluralism, dialogue, and anti-extremism,
educators not only promote language proficiency but also
nurture students’ global awareness, empathy, and intercul-
tural competence.

The development of hybrid learning materials grounded

in religious moderation values carries impacts that reach be-
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yond the boundaries of the classroom. The institution can
contribute to a more tolerant and inclusive society by prepar-
ing students to respectfully engage with individuals from

36.37]  This research, therefore, seeks

various backgrounds!
to develop hybrid English learning materials rooted in the
values of religious moderation and to examine their implica-
tions for English Language Teaching (ELT) practices within
an Islamic higher education context and other educational
settings that share the same characteristics.

Despite the growing recognition of the need for cul-
turally sensitive and context-responsive learning materi-

als [38-41

1, there remains a significant gap in integrating re-
ligious moderation values into hybrid learning resources.
Previous studies have largely focused on general multicul-
tural education or religious themes in isolation, neglecting
the intersection of religious moderation and language edu-
cation in digital and hybrid environments. Additionally, the
specific cultural and religious contexts of multicultural soci-
eties, such as Indonesia, are often overlooked in the devel-
opment of English teaching materials. This study addresses
this gap by designing hybrid English learning materials ex-
plicitly grounded in religious moderation values, fostering
a balanced understanding of diverse perspectives while pro-

moting peace and tolerance. The novelty of this research lies

in its integration of religious moderation as a framework for
multicultural education, providing a pioneering approach to
blending digital pedagogies with sociocultural and ethical
dimensions in language learning.

2. Methods

This study follows research and development (R&D)
approach aimed to create a hybrid learning material model
that integrate religious moderation values. Conducted at an
Islamic university in Lampung province, Indonesia, the study
involved 89 third-semester English Education students. The
number of participants was considered sufficient for small-
scale field testing in R&D studies and allowed for collecting
both quantitative and qualitative data across multiple phases
of the ADDIE model (Analysis, Design, Development, Im-
plementation, and Evaluation [4%].

During the Analysis stage, questionnaires were admin-
istered to students and lecturers to assess the need for a hybrid
learning material model based on religious moderation val-
ues. The questionnaire consisted of 12 statements measured
on a five-point Likert scale, offering response options rang-
ing from strongly disagree (1) to strongly agree (5). The
statements can be seen in Table 1 below.

Table 1. Questionnaires for need analysis.

No  Statement

1 Hybrid learning materials will support you in becoming more capable of learning digitally.

2 The preferred input topics for teaching media teaching materials are those related to religious moderation values.

3 You prefer the teaching materials integrated with religious moderation values to be taught online.

4 Each unit of the hybrid learning materials you expect contains content that matches the identified learning needs.

5 You prefer each unit of hybrid learning teaching materials to be integrated with religious moderation values.

6 The content of the hybrid learning materials, which are based on religious moderation values, includes a variety of
online-compatible learning media.

7 You prefer the hybrid learning materials based on religious moderation values in the teaching media course to be
systematically structured.

8 The hybrid learning materials based on religious moderation values are aligned with the demands of digital technology
advancement.

9 There is a variety of themes in each unit of the hybrid learning teaching materials based on religious moderation values.

10 The procedure for using hybrid learning materials based on religious moderation values in the teaching media course on the

LMS is easy to understand and operate.

11 The activities in the hybrid learning teaching materials based on religious moderation values in the teaching media course

can enhance creativity.

12 The effective number of tasks in one unit of material is 1-2 tasks
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In the Design stage, the initial product design was de-
veloped, including media selection, format selection, and
preliminary teaching material designs. The Development
stage involved producing the learning material model and
preparing assessment instruments to evaluate its feasibility.
The feasibility of the product was assessed using a validation
questionnaire. The Implementation stage applied the devel-
oped materials in the learning process, gathering feedback on
their practicality and effectiveness. Finally, the Evaluation
stage provided comprehensive feedback and assessed the
achievement of the product’s objectives.

Data collection incorporated both quantitative and qual-
itative techniques. Quantitative data included product feasi-
bility scores from expert validation and pre-test and post-test
scores of students to assess learning gains. These were ana-
lyzed using descriptive statistics (mean, percentage, standard
deviation), and paired-sample t-tests to determine significant
differences before and after implementation. Qualitative data
were drawn from open-ended feedback from students and lec-
turers and expert validator comments. These were analyzed
thematically using content analysis, with codes developed
inductively to identify recurring themes, suggestions, and
concerns. This triangulation of data sources and methods en-
hanced the credibility and robustness of the study’s findings.

As for the ethical considerations, this study involved
human participants, namely students. Ethical approval was
obtained from the Research Ethics Committee of the State
Islamic Institute of Metro prior to data collection. All partic-
ipants were fully informed about the purpose and procedures
of the study, and their voluntary participation was ensured
through the use of informed consent forms. Anonymity and
confidentiality were maintained throughout the research pro-

CECSS.

2.1. Results

2.1.1. Development Process

The first stage in the ADDIE model is analysis. In this
stage, a needs analysis was conducted to analyze university
students and lecturers’ needs. The needs analysis was carried
out by distributing questionnaires to 89 second-semester stu-
dents and two lecturers from the English Education Depart-
ment. Before distribution, the questionnaires were validated
by an instrument validator to ensure their validity and suit-

ability. The average result of the lecturer needs analysis was
83.3%, while the average result of the student needs analysis
was 80%. Based on these averages, it can be concluded that
lecturers and students at the Islamic university require hy-
brid learning materials incorporating the values of religious
moderation.

The second stage, design (planning), focuses on design-
ing the product by selecting media and formats and creating
an initial draft of teaching materials. This study utilizes
tools such as Flip PDF Pro, Microsoft 365, Google Drive,
Google Docs, and websites like drv.tw., https://linktr.ee/,
and https://wordpress.com/. The third stage is Develop-
ment. Based on the needs analysis results and the planning
phase, the development stage involves creating a hybrid
learning teaching material model by leveraging a Moodle-
based Learning Management System (LMS). In line with
the hybrid learning concept, the teaching process is divided
into synchronous and asynchronous learning. These activ-
ities are tailored to the content developed in the teaching
materials. The teaching materials consist of 13 chapters de-
veloped in Indonesian and English and can be accessed via
https://online.flipbuilder.com/klaoh/euoy/. Additionally, the
content was structured around the values of religious moder-
ation. This approach reflects the expectation that the Islamic
university students, as part of the Muslim generation, will
embody tolerance and moderation. Hence, material selection
is deemed crucial and must be grounded in these values.

The fourth stage is implementation. Based on the de-
velopment phase results, hybrid learning teaching materials
based on the values of religious moderation were created.
The materials were tested on a limited scale with eight third-
semester students from the English Education Department
and one lecturer. This trial aimed to assess the feasibility of
the developed teaching materials. Additionally, the materials
were evaluated by three expert validators in their respective
fields. The final stage is Evaluation. At this stage, an ef-
fectiveness test was conducted through experimentation to

determine the efficacy of the developed teaching materials.

2.2. Results of Need Analysis for Hybrid Learn-
ing

The needs analysis was conducted using a questionnaire

based on two leading indicators: the use of hybrid learning
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in the teaching of English and the integration of religious
moderation values. The developed questionnaire consisted
of 12 statements on a 5-point Likert scale and was distributed
to 89 students. Before distribution, the questionnaire was

80
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2

STUDENTS
oo &3

validated by an expert instrument validator to ensure its accu-
racy and suitability for use with both students and lecturers.
Seven statements relate to students’ needs for hybrid learning

as seen in the Figure 1 below.

QUESTION1 QUESTION4 QUESTION & QUESTION 8 QUESTION 10 QUESTION 11 QUESTION 12

B CRITERIA 1 M CRITERIA 2 M CRITERIA 3 M CRITERIA 4 M CRITERIA 5

Figure 1. Students’ Needs on Hybrid Learning.

The graph above demonstrated that hybrid learning ma-
terials incorporated with religious moderation values could
serve as a viable learning resource. This is evident from
the students’ responses, with many agreeing and strongly
agreeing on the importance of these hybrid learning mate-
rials. Five statements relate to the content or topics within
the materials that are based on religious moderation values.
These statements highlight the students’ expectations for
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QUESTION 2 QUESTION 3

the materials to be relevant, diverse, and aligned with their
learning needs. The positive feedback also indicates that
students appreciate the integration of religious moderation
values with the flexibility of hybrid learning environments.
The following is a summary of the findings. The Figure 2
below shows students’ needs for content or topics in learning

based on religious moderation values.

QUESTION 5

QUESTION 7 QUESTIONS  QUESTION 11

M CRITERIA 1 M CRITERIA 2 M CRITERIA 3 M CRITERIA 4 M CRITERIA 5

Figure 2. Students’ Needs for Context/Topics Based on Religious Moderation Values.

The Figure 2 demonstrate that almost all students agree
and strongly agree that religious moderation values should be
integrated into the Teaching Media course materials. Then,

regarding lecturers’ needs on hybrid learning, Figure 3 pro-
vide informations about the needs analysis of English lectur-

ers who teach or have taught media courses. Twelve state-
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ments were developed from the same two indicators in the

need analysis on students: the implementation of hybrid

LECTURER

=

O |

learning method in ELT practices and the integration of reli-

gious moderation values in course content.

QUESTION 1 QUESTION 4 QUESTION & QUESTION 8 QUESTION 10 QUESTION 11 QUESTION 12

M CRITERIA 1 M CRITERIA 2 M CRITERIA 3 M CRITERIA 4 M CRITERIA 5

Figure 3. Lecturers’ Needs on Hybrid Learning.

The needs analysis findings underscore a consensus
among lecturers regarding the necessity for hybrid learn-
ing teaching materials that incorporate religious moderation
content. This demand highlights the evolving landscape of
education and the critical role that thoughtful integration
of diverse perspectives plays in enriching the learning ex-

LECTURE

[aY

QUESTION 2 QUESTION 3

QUESTION 5

perience. The second indicator is the lecturers’ need for
content/topics based on the value of religious moderation.
Five statements relate to content or topics in learning materi-
als based on the value of religious moderation. The results

of the analysis are presented in the following Figure 4.

QUESTION 7 QUESTION 9

B CRITERIA 1 B CRITERIA 2 M CRITERIA 3 M CRITERIA 4 M CRITERIA 5

Figure 4. Lecturers’ Needs for Context/Topics Based on Religious Moderation Values.

Exploring religious moderation in learning materials
reveals a pressing need for lecturers to engage with content
that promotes balanced perspectives and critical thinking.
The five statements examined underscore the importance
of integrating diverse viewpoints to foster an inclusive edu-
cational environment where students can navigate complex

religious landscapes thoughtfully.

2.3. Feasibility of Hybrid Learning Teaching
Materials

Three expert validators validated the hybrid learning
teaching materials according to six criteria: material content,
design and organization, attractiveness, graphic presenta-
tion, read. These experts were a linguist, a subject matter
expert, and a media and technology specialist. The vali-
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dation process aimed to gather various inputs from these
experts, including suggestions and critiques, before the ma-
terials were tested on a limited scale with users. As shown in
Figure 5, a comprehensive validation instrument, consisting
of a questionnaire covering multiple assessment aspects, was
utilized to facilitate this. These aspects included content,

with 17 statements related to the material presented in the

Expert va

B A. MATERIAL
[ c. Attractiveness

teaching materials; design and organization of the teaching
materials, with 9 statements; presentation appeal, with 17
statements; graphics, with 9 statements; readability, with 4
statements; and layout, with 7 statements. This thorough
approach ensured that all elements of the teaching materials
were carefully reviewed and refined to meet the required

standards before further testing with users.

lidation

@ B. Design and Organisation of Teaching Materials
@ D. GRAPHIC Presentation

B . Readability @ F. Teaching Materials
5
4 3% 36 =
3.534 .5
ST
L
[ 3
w
2
1
EXPERT 1 EXPERT 2 EXPERT 3
[A. MATERIAL 3.5 3.1 3.4
OB. Design arjd Drganls:atlon of Teac 34 15 35
hing Materials
[c. Attractiveness 3.3 315 3.6
BD. GRAPHIC Presentation 3.2 3.8 3.4
BE. Readability 3.3 3.5 3
BF. Teaching Materials 3.0 3.6 3.7

Figure 5. Expert Validation Results.

The average score obtained was 3,4, indicating that
the three experts’ assessment of the teaching material devel-
opment regarding the six criteria was excellent. However,
improvements and revisions were still made based on the
feedback provided to enhance and refine the teaching mate-
rials further. Overall, the developed teaching materials are

ready for limited testing with students.

2.4. Limited Product Testing

The product underwent testing which involved a small
group of eight 3rd-semester students from the English Ed-
ucation Department and one lecturer. The suitability of the

product was evaluated through a questionnaire covering sev-

98

eral assessment aspects: 1) Content with 10 statements; 2)
Design and Organization of Teaching Materials with 7 state-
ments; 3) Presentation Appeal with 8 statements; 4) Graphics
with 5 statements; 5) Readability with 5 statements; 6) Lay-
out/Design with 6 statements. The data collected from the
questionnaire were analyzed to determine the quality and
effectiveness of the developed materials. Feedback from
both students and the lecturer indicated that the materials
were well-structured, engaging, and supportive of learning
goals. Overall, the average score obtained in the product
testing of hybrid learning materials integrated with religious
moderation values reached 4.3, indicating that the teaching

materials achieved an excellent rating.
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2.5. Effectiveness of Hybrid Learning Teaching
Materials

After the hybrid learning materials integrated with the
values of religious moderation were deemed suitable for use,
an effectiveness test was carried out to examine the impact

of using the materials on Teaching Media course. The ex-
periment was carried out in one class of the Teaching Media
course with 24 students. The effectiveness test was con-
ducted using a paired T-test, and the descriptive results are

presented in Table 2 as follows.

Table 2. Descriptive Statistics of Pre-Test and Post-Test Scores.

Paired Samples Statistics

Mean N Std. Deviation Std. Error Mean
. PRETEST 65.5000 24 5.11604 1.04431
Pair 1 POSTTEST 83.4167 24 551612 1.12597

From the results, it is evident that the number of ob-
servations for each subject was 24. The average pre-test
score was 65.5000, with a standard deviation of 5.11604,
while the average post-test score was 83.4167, with a stan-
dard deviation of 5.51612. Meanwhile, regarding the result

of correlation test of the developed materials in pretest and

posttest is presented in Table 3 below.

The correlation coefficient value is 0.630 with a Sig
(p-value) = 0.001. This indicates a strong and significant
relationship between the teaching materials used before and
after the learning process. The result of the paired samples
T-test is shown in Table 4 below.

Table 3. Correlation Between Pre-Test and Post-Test Scores. Paired Samples Correlations.

Paired Samples Correlations

N Correlation Sig.

Pair 1 PRETEST & POSTTEST 24 0.630 0.001
Table 4. Results of Paired Samples T-Test. Paired Samples Test.
Paired Samples Test
Paired Differences
M Std. Std. Error  95% Confidence Interval T df Sig. (2-tailed)
ean Deviation Mean of the Difference
. PRETEST —

Pair 1 POSTTEST —17.91667 4.58653 0.93622 —19.85339 —15.97995 —19.137 23 0.000

From the output, the calculated t-value was 19.137
with a two-tailed Sig (p-value) of 0.000. The decision is
to accept Ho because the two-tailed Sig value (0.000) was
more significant than o = 0.005. Thus, it can be concluded
that statistically, there is a significant difference between the
average learning before and after employing hybrid learn-
ing materials integrated with religious moderation values
in classroom activities. The results presented above indi-
cate that hybrid learning materials incorporating religious
moderation values are suitable for use in the teaching and

learning process. The materials meet the expected standards

in terms of content quality, design, and accessibility. Their
integration into classroom activities enhances students’ en-
gagement while also promoting important values aligned

with religious moderation.

3. Discussion

The findings of this study demonstrate that hybrid learn-
ing materials based on religious moderation values effec-
tively meet the needs of both lecturers and students, as re-

vealed by the initial needs analysis. These results align with
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previous studies emphasizing the importance of incorporat-
ing values-based education in hybrid learning contexts to
enhance engagement and relevancy. The hybrid learning
model is implemented in the teaching and learning process
to facilitate students’ progression in acquiring knowledge
and enhancing their skills[*). Crucially, the development of
these materials emphasized the need for clear explanations of
religious moderation concepts, paired with relatable and ac-
cessible examples that reflect students’ lived realities 4 431,
Within the blended learning framework, digital resources
serve as essential tools to support the achievement of edu-
cational goals. The needs analysis confirms that the hybrid
teaching materials developed in this study are well-aligned
with the academic and cultural expectations of both lectur-
ers and students. Designed to reflect the values of religious
moderation, these materials aim not only to deliver content
effectively but also to foster ethical awareness and respect
for diversity within the learning process.

The effectiveness test revealed a statistically significant
improvement in learning outcomes after using the materials.
This supports a growing body of research showing that hybrid
learning, when rooted in culturally and contextually relevant
content, leads to enhanced academic performance and learner
engagement*®!, Hybrid learning environments that integrate
culturally and contextually relevant materials are known to
address diverse learners’ needs by promoting inclusivity and
increasing engagement. Such materials resonate more deeply
with students, providing them with relatable examples and
scenarios that reinforce their understanding and application
of knowledge. This alignment with students’ backgrounds
facilitates comprehension and supports deeper learning—an
approach consistent with constructivist pedagogy, which pri-
oritizes learners’ prior knowledge and cultural context in
building new understanding.

Additionally, the incorporation of religious moderation
values in the materials may have played a pivotal role in
enhancing learning outcomes. Values such as tolerance, mu-
tual respect, and inclusivity likely contributed to the creation
of a psychologically safe and culturally validating learning
space. Prior research has shown that integrating moral and
cultural values into education can positively influence stu-
dents’ attitudes toward learning and their overall academic
performance 4> 48]. In the field of English language teaching,

incorporating religious moderation values such as tolerance,

respect for diversity, and intercultural competence into lan-
guage instruction. This approach not only develops students’
language proficiency but also fosters a harmonious and in-
clusive learning environment.

Research also points to the significance of curriculum
design and teacher readiness in successfully implementing
these values in classroom instruction. One effective strategy
is the integration of multicultural content into learning mate-
rials. ELT texts and tasks can include stories, characters, and
real-life contexts drawn from various cultural and religious
traditions, fostering understanding and mutual respect (4% 3%,
Furthermore, encouraging critical thinking and open dia-
logue about religious and cultural issues can help students
build empathy and appreciate differing perspectives. This
pedagogical approach enables learners to engage thought-
fully with diverse viewpoints, fostering mutual respect and
intercultural competence. Moreover, culturally relevant ma-
terials have been shown to foster higher-order thinking skills
and deeper learning engagement®**). When students per-
ceive that their cultural and ethical identities are reflected
in the content, they are more likely to invest intellectually
and emotionally in their learning. This is particularly crucial
in hybrid learning environments, where the combination of
face-to-face and online modalities requires materials that

captivate and sustain learners’ interest.

4. Conclusions

This study demonstrates the development and effec-
tiveness of hybrid English learning materials integrated with
the principles of religious moderation in improving learning
outcomes and meeting the needs of both students and lectur-
ers. The needs analysis revealed high levels of agreement
among lecturers and students regarding the integration of
such materials. Validation by experts and user trials further
confirmed the feasibility and quality of the materials, while
the effectiveness test showed a statistically significant im-
provement in learning outcomes. These findings emphasize
the importance of culturally and contextually relevant con-
tent in hybrid learning environments, aligning with broader
educational goals of inclusivity, tolerance, and academic
excellence.

However, this study is not without limitations. While
this study employed the ADDIE model to develop hybrid
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learning materials grounded in religious moderation values,
one notable limitation is the small sample size used in the
trial phase. This limited scale restricts the generalisability
of the findings beyond the immediate research context. The
trial was designed primarily as a formative evaluation to
gather initial feedback on usability, relevance, and pedagog-
ical alignment of the developed materials. Consequently,
the outcomes should be interpreted as indicative rather than
conclusive.

To strengthen the generalisability and applicability of
the findings, future studies should involve larger and more
diverse participant groups from multiple institutions, includ-
ing different geographic and cultural contexts. Expanding
the scope of the trial phase could provide more robust evi-
dence regarding the effectiveness of the materials and reveal
context-specific variations in implementation. Additionally,
longitudinal studies could be conducted to assess long-term
impacts on student learning outcomes, engagement, and in-

tercultural competence.
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