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ABSTRACT

This systematic review examines the role of community engagement as a governance mechanism in the management

of government secondary schools in developing countries, with a comparative focus on India and Tanzania. The review

synthesized evidence from 61 current and relevant peer‑reviewed literature sources published between 2015 and 2025,

identified through systematic searches of ERIC, Scopus, Web of Science, UNESCO, and government repositories. The

main focus was on exploring the contributions of community engagement in the management of government secondary

schools in India and Tanzania. This helped recommend further studies on challenges and ways of community engagement

in schools managed by the government. Using a thematic synthesis approach aligned with PRISMA principles, the

review analyses patterns across governance structures, accountability mechanisms, and school‑level outcomes. Findings

indicate that community engagement contributes to improved resource mobilization, enhanced transparency, better school

facilities, and stronger school-community trust, while challenges include political interference, elite capture, and uneven

stakeholder capacity. The key contribution of this review lies in its comparative governance of education in elementary

government institutions, which demonstrates how differing decentralization architectures in India and Tanzania shape the

effectiveness of community engagement. The study proposes a Community–State Partnership Framework to guide policy

and practice, emphasizing that community engagement should complement rather than substitute for state responsibility in

education governance.
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1. Introduction: Educational Back-

ground in Developing Countries

In many developing countries, the formal education

system faces persistent challenges related to access, qual-

ity, and governance. Despite substantial progress over the

past two decades in expanding primary school enrollment,

UNESCO Institute for Statistics [1] estimates indicate that

roughly 258 million children and youth globally remain out

of school, with the majority residing in low- and lower-

middle-income countries. Low completion rates, coupled

with uneven learning outcomes even among those enrolled,

reflect systemic constraints such as insufficient infrastruc-

ture, teacher shortages, and limited instructional materials.

Such structural impediments underscore the pressing need

for complementary strategies that can enhance school effec-

tiveness in resource-constrained environments. Developing

countries continue to face persistent challenges in providing

equitable and high‑quality secondary education, particularly

in relation to governance, accountability, and resource ade-

quacy [2]. While access to schooling has expanded, learning

outcomes and completion rates remain uneven due to infras-

tructure deficits, teacher shortages, and weak institutional

capacity. In this context, community engagement has in-

creasingly been promoted as a complementary governance

strategy aimed at strengthening accountability, improving

school management, and mobilizing local resources. This re-

view examines how community engagement operates within

government secondary school management systems in In-

dia and Tanzania, two developing countries with distinct

decentralisation and governance traditions.

Against this backdrop, community involvement has

emerged as a promising approach for enhancing school

management and promoting accountability. Research in-

dicates that when parents and local stakeholders engage

in school decision‐making through parent‐teacher associa-

tions, school‐management committees, or other participa-

tory bodies, schools tend to exhibit higher rates of teacher

attendance, greater transparency in resource allocation, and

improved student learning outcomes [3,4]. Randomized trials

in rural Pakistan and India have demonstrated that mod-

est investments in training community members to monitor

teacher performance can yield significant gains in student

test scores [5]. Such findings suggest that activating latent

social capital at the community level can partially compen-

sate for shortcomings in formal accountability mechanisms,

and also leads to the provision of quality education in gov-

ernment schools.

Nonetheless, the effectiveness of community partici-

pation is contingent upon contextual factors, including lo-

cal governance capacity, social cohesion, and regulatory

frameworks [6]. In setting active participation of the commu-

nity in school management, these become obstacles: high

poverty/social stratification, and marginalized groups may

be excluded from decision‐making processes. Additionally,

issues that cause inequities in decision-making in schools [7].

Moreover, without clear guidelines and support from cen-

tral authorities, community bodies risk becoming venues

for local elite capture rather than genuine partners in school

improvement [8]. These considerations underscore the impor-

tance of examining not only whether communities participate

in school management but also how institutional design and

implementation modalities shape the quality and inclusive-

ness of that participation.

1.1. The Concept of Community Engagement

In contemporary societies, community engagement in

education is understood as a collaborative, reciprocal process

whereby schools, families, and wider community stakehold-

ers jointly contribute to decision-making and resource mo-

bilization [9]. Also, the co-creation of learning opportunities

to improve school effectiveness and equity [10]. UNESCO’s

most recent framework defines community engagement as

an inclusive partnership that leverages local social, cultural,

and economic assets, extending beyond mere parental in-

volvement to support governance, accountability, and the

holistic development of learners [11].

The Concept of Community Engagement in

the Management of Government Secondary

Schools

Community engagement in the management of gov-

ernment secondary schools is understood as a collabora-

tive process through which parents, local organizations, and

other stakeholders actively partner with school authorities to

shape educational policies, resource allocation, and pedagog-

ical practices. According to Whittemore and Knafl [12], the

framework of “school, family, and community partnerships”
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characterizes engagement as a continuum of six types of

involvement, ranging from parenting and communicating to

decision-making and collaborating with the community, each

aimed at fostering shared responsibility for student learning

and well-being. Alexander [13] further elaborates this concept

within its “new social contract for education,” emphasiz-

ing that genuine participation requires inclusive governance

structures that break down barriers between schools and their

communities, thereby ensuring that education is both expe-

rienced and governed as a common good. By integrating

local knowledge, social capital, and voluntary service into

formal schooling, community engagement not only enhances

accountability and transparency but also cultivates solidarity,

democratic participation, and the relevance of education to

learners’ lived contexts [14–16].

1.2. Why Study Community Engagement in

Schools’Management

Studying community engagement in government sec-

ondary schools in developing countries is crucial for several

reasons.

First, such engagement constitutes a promising mecha-

nism through which schools can enhance accountability and

transparency, particularly in contexts where state capacity is

limited. Research from India demonstrates that informing

communities about their roles in school governance through

targeted campaigns led to improvements in student learning

outcomes; reading scores rose by 14–27% in some treated

villages [17]. This underscores how community involvement

can effectively complement public systems to improve edu-

cational quality.

Second, community engagement helps mobilize local

resources, financial, material, and human, to bolster schools

in underserved regions. In Tanzania, a study of public sec-

ondary schools in the Kilimanjaro region found that commu-

nity involvement in school activities contributed to increased

resource availability and stronger support for teaching and

learning processes [18]. In resource-constrained systems, such

mobilization can help bridge equity gaps in schooling infras-

tructure and support services.

Third, engaging the community fosters ownership and

local relevance of schooling processes. When parents and

community members are meaningfully involved in planning

and decision-making, schools are better able to align with

local cultural, economic, and social realities. In India, schol-

ars have argued that transitioning from formal “participa-

tion” to genuine “engagement” necessitates school leader-

ship to proactively facilitate community-school partnerships,

thereby making education a shared endeavor rather than a

delivered service [19]. This relational dimension enhances

the sustainability of reforms and strengthens the democratic

legitimacy of schools.

Fourth, community engagement is directly linked with

improved student retention, attendance, and psychosocial

support, which are foundational for learning. A study in

Pakistan found a significant positive correlation between

community participation and access, retention, and atten-

dance at the secondary level [20]. Although this is not specific

to the secondary government school sector in India or Tan-

zania, it illustrates that community linkages matter across

developing contexts. Past research suggests that when fam-

ilies and communities are invested, students stay longer in

school and are more likely to engage with their learning.

Fifth, the examination of community engagement is im-

perative for policy design and reform in these countries. Both

India’s national policy frameworks [21] and international agen-

das (like the Sustainable Development Goals) emphasize lo-

cal governance and community participation as key levers for

achieving inclusive and quality education [22]. However, em-

pirical evidence on how this plays out in secondary schooling

management in developing countries remains uneven. Rig-

orous studies across India and Tanzania are needed to inform

how local bodies, school leadership, and community actors

can effectively collaborate to improve schooling governance

and student outcomes.

In conclusion, studying community engagement in gov-

ernment secondary schools in developing countries is essen-

tial for understanding how local participation can drive edu-

cational transformation. The reviewed evidence suggests that

when communities are empowered to participate in school

management, accountability improves, resources are better

utilized, and learning environments become more responsive

to local needs. However, the effectiveness of such engage-

ment depends on supportive policy frameworks, sustained

capacity-building, and inclusive participation that represents

all social groups. By deepening research in this area, policy-

makers and educators can design evidence-based strategies

that integrate community efforts with systemic reforms, en-
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suring equitable, sustainable, and high-quality education for

all learners. Therefore, studying community engagement

in government secondary schools in developing countries

is not merely an academic exercise: it offers a pathway to

strengthen school management, resource mobilization, local

ownership, equity, and learning outcomes. Given persis-

tent challenges in those systems, such as teacher absence,

infrastructure deficits, weak governance, and low learning

levels, the role of engaged communities emerges as a potent,

context-sensitive lever for systemic improvement. Research

in this domain contributes to understanding what works, for

whom, and under what conditions, thereby allowing policy-

makers, practitioners, and academics to refine strategies for

sustainable educational development.

1.3. Inclusion and Exclusion

The researchers used documents written from 2015 and

later when reviewing for this current paper. The documents

included published and unpublished papers and books. A to-

tal of 61 documents were systematically reviewed to inform

the current study. Irrelevant documents and those that were

written before 2004 were excluded from the review during

the preparation of this work.

1.4. Conceptual Framework

Community engagement and its activeness in manage-

ment’s participation in schools always depend on the follow-

ing framework (Figure 1):

Figure 1. Conceptual Framework.

Source: Modified fromAnohita (The Power of Collaboration, January 19, 2025).

2. Literature Review

Governance and Accountability: Across India and

Tanzania, community engagement is most frequently linked

to improved school‑level accountability through participa-

tory governance bodies such as School Management and De-

velopment Committees (SMDC) and School Management

Boards (SMB), respectively. Evidence suggests that where
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roles are clearly defined and supported by policy, these struc-

tures enhance transparency and oversight [23].

Resource Mobilization: Community engagement has

been shown to facilitate the mobilization of financial, ma-

terial, and human resources, particularly in infrastructure

development and the provision of learning materials. How-

ever, reliance on local contributions risks reinforcing inequal-

ities between communities with differing socio-economic

capacities [23,24].

Equity and Inclusion: The literature highlights per-

sistent concerns regarding elite capture, gender exclusion,

and limited participation of marginalized groups. Inclusive

design and capacity‑building are therefore essential to ensure

equitable engagement [24].

Capacity Constraints and Political Interference:

Limited managerial capacity among school leaders and com-

mittee members, alongside political interference, constrains

the effectiveness of community engagement in both con-

texts [24].

Different governments in developing countries con-

tinue to struggle to provide all the necessary resources for

students to achieve their best academic performance. More-

over, governments often fail to implement effective strate-

gies for enhancing community engagement, thereby limiting

their ability to fully control school operations. The govern-

ments in developing countries recognize that the commu-

nity plays a crucial role in enabling government schools to

perform at their best. However, community engagement

in secondary management makes a significant contribution

to school achievement, as evidenced by various scholars.

The results indicate that in schools where community en-

gagement is high, students face fewer academic challenges.

Teachers, school administration, and the school environment

are crucial for a conducive teaching and learning process,

compared to those schools where community engagement

is low in management [25]. According to Paul and Criado [26],

when the community is engaged and made aware, it offers

its skills, money, and time to address all problems found in

the particular schools, thereby improving the academic and

social well-being of its children [27]. Heads of schools do

not encounter difficulties in managing the school because all

community members collaborate positively and maximally,

resulting in increased yearly school performance.

According to results found by Kanaan et al. [28], teach-

ing materials were supplied depending on the number of

students in each school, sourced from the community and

non-governmental organizations [29].

Therefore, community engagement is inevitable be-

cause running schools requires many resources, and the com-

munity believes that all resources and services needed in

schools should be supplied by the government. Knowledge

is essential to be shared with all community members so that

they may understand the importance of utilizing all resources

to provide quality care for their children. Additionally, skills

and more knowledge should be provided to school heads,

enabling them to handle community engagement effectively.

This, in turn, will increase the community’s willingness to

support their children’s education by working collaboratively

with the government.

Community engagement in school management has

been widely recognized as a crucial lever for enhancing

governance, accountability, and educational outcomes in

low- and middle-income contexts. The literature converges

around the idea that formal structures, including School Man-

agement Committees (SMCs), Parent-Teacher Associations

(PTAs), and ward- or community-based school boards, cre-

ate institutional spaces for local actors to influence resource

allocation, monitor teacher attendance, and support school

improvement planning. Across various settings, scholars

note that the quality of this engagement, rather than its mere

existence, determines whether communities translate inter-

est into measurable improvements in access, retention, and

learning [30].

In India, rigorous experimental and quasi-experimental

studies have examined targeted interventions aimed at

strengthening SMCs and community-based governance.

Cluster-randomized trials and program evaluations report

that capacity-building for SMCs increases meeting frequency,

the completion of school improvement plans, and certain

management outputs (for example, monitoring teacher atten-

dance and implementing small infrastructure repairs). Where

interventions coupled SMC strengthening with accountabil-

ity tools and teacher-support activities, there is evidence

of modest gains in school functioning and occasional im-

provements in student outcomes; however, the effects on

learning outcomes are mixed and often contingent upon com-

plementary teacher- and curriculum-level reforms. These

findings underscore that community engagement can alter

37



Journal of International Education and Practice | Volume 09 | Issue 01 | June 2026

management practices but does not automatically produce

large learning gains without addressing core instructional

constraints [31].

Tanzania’s literature reveals similar dynamics with con-

textual variations. Recent field studies and district-level

investigations in regions such as Kilimanjaro, Bunda, and

coastal areas have documented active forms of community

participation in school construction, fundraising, and the

oversight of locally recruited staff. Several case studies

show that community engagement has helped mobilize ma-

terial and human resources where central funding is limited,

and has increased local accountability for school finances

and infrastructure projects. Yet, authors also document con-

straints in participatory decision-making: political patronage,

uneven representation of marginalized groups, and limited

technical capacity of community actors constrain the depth

of engagement and its persistence over time [32].

Mechanisms by which community engagement affects

school management are described across studies as (a) re-

source mobilization (cash, labor, materials), (b) monitoring

and oversight of teachers and administration, (c) localized

decision-making for small-scale investments, and (d) social

accountability, the capacity of parents and local leaders to

demand better service delivery. Policy documents and gov-

ernment initiatives in India and Tanzania encourage decen-

tralization and community involvement as core features of

school governance reform, but the implementation pathways

differ: India’s emphasis on legally constituted SMCs un-

der various national policies contrasts with Tanzania’s more

hybrid ecosystem of ward-based schools and community

secondary school structures. These institutional differences

shape the specific levers available to communities [33].

Common challenges limiting the potential of commu-

nity engagement cut across both countries. First, capac-

ity constraints among committee members, limited famil-

iarity with budgeting, procurement, or pedagogical issues,

reduce the effectiveness of oversight. Second, gender and

socio-economic exclusion within communities can result in

decision-making being dominated by local elites rather than

representative groups. Third, where community efforts sub-

stitute for state provision (for example, local fundraising for

teacher incentives), there is a risk of entrenching inequities

between wealthier and poorer localities. Finally, political

interference or ambiguous accountability lines between com-

munity bodies and district or national education authorities

can stymie sustained improvements. These challenges re-

peatedly appear in field surveys and qualitative analyses [34].

The study done by Asim et al. [35] showed that compar-

ative evaluations suggest that the strongest, most durable

impacts on school management occur when community en-

gagement is embedded within multi-component interven-

tions. Interventions that combined SMC strengthening with

teacher support, data-driven monitoring, and modest con-

ditional grants produced larger changes in managerial pro-

cesses and some downstream teacher behavior than stand-

alone community-capacity programs. Evidence from ran-

domized evaluations in India indicates persistent increases in

management activity (moremeetings and planning) and some

improvements in inputs when communities were provided

both training and small, flexible funds; however, learning

improvements required explicit instructional support. This

comparative evidence suggests the complementary role of

state actors and external programs in facilitating community

influence to translate into pedagogical change.

According to the findings reported byMoEVT [36], com-

munity participation can increase responsiveness to local

needs (e.g., safety, sanitation, midday meals) and improve

retention by addressing barriers specific to each commu-

nity. At the same time, several Tanzanian and Indian studies

warn that without safeguards, community-driven resource

mobilization can exacerbate disparities between communi-

ties with differing socio-economic capacity to contribute.

Studies therefore advocate for state mechanisms that match

or top up local contributions and protect the poorest schools

from being left behind. These policy recommendations are

recurrent in program evaluations and national reviews.

Hands et al. [37] found that while several rigorous im-

pact evaluations exist (particularly from India), much of the

Tanzanian literature remains descriptive or case-based, un-

derscoring the need for larger-sample quasi-experimental or

experimental studies to estimate causal effects on learning

and retention. Qualitative work has been valuable in unpack-

ing local power relations and understanding how committee

dynamics operate in practice; however, comparative cross-

country work connecting governance processes to measur-

able educational outcomes remains limited. Future research

should prioritize mixed-methods designs that link process

indicators of community functioning to student-level out-
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comes.

The current body of research across India and Tanza-

nia suggests that community engagement can significantly

reshape school management processes, enhancing planning,

oversight, and local resource mobilization; however, the

impact on learning outcomes is conditional. Effectiveness

depends on (1) the institutional design of participatory bod-

ies, (2) capacity-building and access to modest discretionary

funds, (3) complementary support to teachers and pedagogy,

and (4) attention to inclusion and equity safeguards. For

policymakers and practitioners, the evidence suggests that

community engagement should be embedded within broader

school improvement packages rather than being treated as a

standalone remedy [38].

Therefore, the reviewed literature demonstrates that

community engagement plays a pivotal role in enhancing the

management efficiency of government secondary schools

in both India and Tanzania. While it fosters transparency,

accountability, and localized decision-making, its impact on

student learning outcomes remains contingent upon adequate

capacity-building, institutional support, and equitable alloca-

tion of resources. The evidence underscores that community

participation alone cannot overcome systemic challenges

in education management; rather, it is most effective when

integrated within broader school improvement strategies that

align community governance with teacher development, state

funding, and inclusive policy frameworks to sustain long-

term educational progress (Table 1).

Table 1. Summary of Literature Review.

Theme Key Focus Main Insights from Literature

Governance and Accountability Participatory governance structures

(SMCs, School Boards)

Clearly defined roles supported by policy frameworks enhance

transparency, oversight, and school-level accountability in India and

Tanzania.

Resource Mobilization Financial, material, and human

resource contributions

Community engagement facilitates infrastructure development and

learning materials provision but may reinforce socio-economic

inequalities between communities.

Equity and Inclusion Participation of marginalized groups

and gender equity

Elite capture, gender exclusion, and limited representation of

disadvantaged groups persist, highlighting the need for inclusive

design and sustained capacity-building.

Capacity Constraints and

Political Interference

Leadership capacity and governance

environment

Limited managerial skills among school leaders and committee

members, combined with political interference, constrain the

effectiveness and sustainability of community engagement.

2.1. Community–State Partnership Frame-

work

The Community–State Partnership Framework aligns

with India’s National Education Policy (NEP) 2020, which

emphasizes school-based management, participatory gov-

ernance, and community ownership of education. NEP

2020 states that to improve accountability and learning out-

comes, School Management Committees (SMCs) need to

be strengthened, parents need to be more involved, there

must be greater transparency, and planning should occur at

the local level. Within this framework, community engage-

ment is conceptualised not merely as consultation but as

co-governance, where empowered local bodies participate

in school development planning, monitor teacher attendance

and performance, and support contextualised learning envi-

ronments. The framework also resonates with NEP 2020’s

emphasis on capacity building among stakeholders, digital

transparency, and convergence between schools and local

self-government institutions to enhance equity and inclusion.

In the context of Tanzania’s decentralisation-by-

devolution policy, it aligns with the legal and administrative

empowerment of School Committees and Ward Education

structures under local government authorities. Tanzania’s ed-

ucation governance reforms emphasise community participa-

tion in planning, budgeting, and overseeing primary and sec-

ondary schools as a means of improving service delivery and

accountability. The proposed framework situates community

engagement within this decentralised governance architec-

ture, highlighting the importance of institutional clarity, par-

ticipatory accountability mechanisms, and state-supported

capacity development to avoid elite capture and unequal

participation. By foregrounding co-production rather than

cost-shifting, the framework reinforces the state’s central

responsibility while recognising communities as legitimate

partners in school management, thus offering a comparative

policy lens applicable across developing countries.
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2.2. Differences between India and Tanzania

The findings and policy context highlight significant

differences in how community engagement operates in India

and Tanzania, particularly in terms of institutional capacity

and the nature of participation. In India, under the NEP

2020, community engagement is more explicitly framed as

co-governance through strengthened School Management

and Development Committees (SMDCs), with a clear em-

phasis on transparency, capacity building, and convergence

with local self-governance institutions. This policy orienta-

tion aligns with findings that community engagement can

improve infrastructure, learning resources, discipline, and

student motivation when roles are clearly defined and school

leaders possess adequate skills. However, Indian studies

also suggest that community participation is closely tied to

expectations of curriculum relevance and employability out-

comes; where education is perceived as disconnected from

labour market needs, communities may become reluctant to

contribute actively. Thus, in India, community engagement

is increasingly shaped by aspirations for skills development,

accountability, and long-term socio-economic returns, sup-

ported by policy-led digital and administrative reforms.

However, Tanzania’s decentralisation (by-devolution

policy) situates community engagement more strongly within

local government authority structures, with School Manage-

ment Board/Committees (SMB) playing a central role in

planning, budgeting, and school oversight. The reviewed

literature from Tanzania highlights tangible contributions by

communities, including classrooms, hostels, teaching ma-

terials, and support for utilities, but also reveals persistent

challenges associated with limited leadership capacity and

low community involvement in certain districts, including

Tabora municipality. Unlike India, Tanzania’s more struc-

tured policy pushes for capacity building. Tanzanian findings

highlight unsatisfactory preparedness of school heads and

the absence of active community involvement processes,

which lead to conflict, mistrust, or ineffective participation.

Consequently, while community engagement in Tanzania

demonstrates strong potential for infrastructure development

and shared responsibility, its effectiveness remains highly

dependent on government-supported trainings, institutional

clarity, and mechanisms to prevent politicization, underscor-

ing a more implementation-oriented challenge compared to

India’s governance and reform-driven model.

2.3. Rationale of the Study

A robust rationale underpins the investigation of com-

munity engagement in the management of government sec-

ondary schools in developing countries. First, despite

widespread recognition that participatory governance can

enhance school accountability and learning outcomes, empir-

ical evidence remains unevenly distributed across contexts

and educational levels, with secondary education in resource-

constrained settings particularly understudied [39]. Second,

while primary-level interventions have demonstrated that

community monitoring reduces teacher absenteeism and

boosts student performance [40], it is unclear whether sim-

ilar mechanisms operate effectively at the secondary level,

where governance structures and stakeholder dynamics differ

markedly [41]. Third, prevailing frameworks [42]. Community

Engagement Framework emphasizes inclusive partnerships

that leverage local assets for governance and holistic learner

development; however, practical guidelines for implementa-

tion in secondary schools remain vague [43]. Finally, studies

from India and Sub-Saharan Africa highlight challenges of

elite capture and social exclusion in school management

committees, underscoring the need to identify enabling con-

ditions that ensure equitable participation [44]. By addressing

these gaps, the present study aimed to generate actionable

insights into how community engagement can be effectively

structured to strengthen the governance and educational out-

comes of government secondary schools in developing coun-

try contexts.

2.4. Objective

The objective of this study is to explore the contri-

butions of community engagement in the management of

government secondary schools in India and Tanzania.

3. Methodology

This study employed a systematic review methodology

to synthesise empirical and conceptual literature on com-

munity engagement in the management of government sec-

ondary schools. The review followed established systematic

review principles, aligning with PRISMAguidelines in terms

of transparent search, screening, and synthesis procedures,

although a flow diagram is not presented due to space con-
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straints. A total of 61 records were initially identified through

database searches. After title, abstract, and full‑text screen-

ing, 47 studies met the inclusion criteria and were retained

for analysis. The inclusion period was limited from 2015 to

2025 to capture recent policy‑relevant evidence, while earlier

sources were used only for conceptual framing. Data were

analysed using thematic synthesis. Codes were developed

inductively from the literature and grouped into higher‑or-

der themes relating to governance, accountability, resource

mobilisation, equity, and implementation challenges.

4. Results and Discussion

The findings from the reviewed literature reveal sev-

eral effects of community engagement in secondary school

management, including improved book and computer sup-

ply for teaching and learning, hostel and classroom build-

ing, reduced truancy, increased school-community collabo-

ration, and improved student discipline. Moreover, stable

power supply, Internet connection in schools, awareness

of educational needs, an increase in knowledge of intellec-

tual thoughts, an increase in funds to run school academic

and management activities, and motivation of students from

school and community were found to be some of the positive

effects of active involvement of the community.

Nishimura [45] showed that community engagement in

school management has many positive effects and should go

hand in hand with engaged educational institutions as holistic

systems locate, coordinate tasks, align resources along lines

of expertise, and processes. However, it is not necessary

to align with institutional lines of knowledge. The collec-

tivism that gets involved in community-oriented engagement

provides some space for the coexistence of planned and spon-

taneous performance, as well as the alignment of leadership

functions across different sources.

Kobayashi et al. [46] investigated the contributions of

the community in school management. It was revealed that

school heads/principals are key individuals in enhancing

community engagement in schools to achieve optimal perfor-

mance. The study found that the readiness of secondary

schools’ principals in implementing School Community-

Based Management is unsatisfactory. Hence, training is

very important for heads of schools, as they are the imple-

menters of the community engagement process in school

management.

Puri and Chhetri [47] researched the implementation of

community engagement in government schools. The study

employed a qualitative approach, and the results indicated

that community engagement is often conducted without a

proper process due to the limited skills of school heads in

community engagement. Some heads responded that the

community made no positive contributions to the school, in-

stead complaining and interfering with teachers’ work. The

current study found that if heads have the right knowledge

of the importance of community engagement in government

schools management, it will help to increase the activeness

of community engagement in school management, which

will bring more achievements to government schools in de-

veloping countries, where the government can handle all

responsibilities that require a lot of money and can help those

countries minimize taking loans from developed countries

and the World Bank.

Asim et al. [48] in the study titled Impact of Community

Involvement in the Development of Secondary Schools in

Tunduru District, Tanzania. Empirical data were collected

through questionnaires and structured interviews to investi-

gate the involvement of communities in the development of

secondary schools. The findings revealed that poor com-

munity involvement in schools affected students’ perfor-

mance, administration, school buildings, and other teaching

and learning materials. The study emphasized the impor-

tance of effective community involvement for school de-

velopment. The results concur with those obtained in the

studies conducted by Santhakumar,Abbas et al., and Cahyani

et al. [49–51].

Kambuga [52] conducted research on school-community

partnerships. The study’s results indicated that, apart from

positive outcomes, the community demands some reforms,

which are found to be a burden on governments, as cur-

riculum reforms require financial resources. They demand

reform to improve schools’ content for students’ skills, which

will enable them to thrive after completing their education,

even without relying on government employment. This

was one of the reasons why communities do not participate

actively in school management, even after being engaged.

When their children finish secondary education, they often

wait for employment. The community needs to participate

in the management of schools [53–55]. The knowledge they
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acquire does not help them find employment, which makes

communities in developing countries reluctant to contribute

to quality education [56].

Baquedano-López et al. [55] researched the impacts of

school management with Community engagement. The data

collected from published documents in reputable journals

found that effective community engagement with school

management led to the advancement of infrastructure, lab-

oratories, libraries, classrooms, sports pitches, and the pro-

vision of adequate teaching and learning materials, as per

results found by Gonjo et al., Shalowitz et al., andWardani et

al. [57–59]. To clarify the responsibilities of both the commu-

nity and the government in school education management.

Sompron [41] investigated the effects of community engage-

ment in school management in Nepal, and it was found that

quality education, education reform, achievement of students

in performance, and reduction of burden on the government

in running schools.

Moreover, the results indicated that the community

was given priority in school management, and improvements

were noted in all spheres of education. Improvements were

made in academic, social, and other areas of education, in-

cluding the supply of teaching and learning materials, which

were enhanced. The improvement was due to engaging the

community in all management areas, which increased their

sense of service to schools in terms of both physical resources

and soft skills that support their children’s performance.

The assigning of a special role to the community in

schools managed by the government, including understand-

ing all challenges facing their children’s quality education,

so that they may play a crucial part collaboratively with the

school leaders and government at large to ensure that the

education provided in the schools is of quality and relevant

to the contemporary societies in which they are living.

Also, maintained that positive effects are only found

where the community engagement is active, but on the other

hand, in areas where the engagement is low, the community

seems to have no positive effects, rather than negative effects.

Instead of collaborating with school management, some com-

munity members become obstacles to school development

plans.

Academic programs and food are some of the contribu-

tions that the communitymakes to government schools. Field

trips for academic purposes are also activities supported by

the community in different schools. Committed parents and

responsible committees that involve community members

struggle to ensure the rise of schools’ academic performance.

By engaging the community. Through community and gov-

ernment collaboration, children’s dreams become true, and

vice versa.

However, undesirable outcomes of engaging the com-

munity in the management of government schools were

found in research conducted byAoko Ndolo and Simatwa [24],

including political misconceptions, principals transferring

unnecessarily, and failure to reach final decisions on some

schools’ plans due to differences in ideas between parents

and teachers. Failure to implement all plans due to unimple-

mentable programs that were set by community members

who were not knowledgeable or professional in the educa-

tion sector, such as teachers. Therefore, to avoid conflicts

in managing schools, the researchers in the particular study

suggested proper education.

In this regard (from studies analyzed, on the commu-

nity participation in schools’ management), it is concluded

that if the community and government work collaboratively

in running and operating schools, quality education with a

conducive environment for teachers and students to teach

and learn, respectively, will be smoothly done, and hence all

necessary resources will be made available in all schools that

are under government management. Additionally, the educa-

tion will be relevant as it will equip students with both soft

and practical skills that will enable them to lead a fulfilling

life, whether in government/non-governmental organizations

or through self-employment.

So, the synthesis reveals consistent patterns across the

reviewed studies. Community engagement makes a positive

contribution to school management processes, particularly in

infrastructure development, monitoring, and student welfare.

However, impacts on learning outcomes are conditional upon

state support, leadership capacity, and instructional quality.

5. Recommendations

This paper recommends various actions that different

education stakeholders can take to enhance community en-

gagement in public secondary schools.

a) The Ministry of Education and other educational stake-

holders at different levels should put more effort into
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guiding the community to engage in government sec-

ondary schools, which will lead to more school im-

provement, such as addressing students’ needs and

providing students’ meals, as well as the construction

of school infrastructure and the distribution of grants.

b) State or Regional Administration and Local Govern-

ment should be requested to strengthen local commu-

nity engagement in education through local authorities.

Currently, the local authorities are reluctant to mobilize

community engagement in education. This loophole

has led most parents and other community members

to refrain from supporting educational programs.

All school management members who make decisions

and manage schools should also be given regular managerial

seminars to update their knowledge for the betterment of the

schools. This will also help to mitigate some conflicts found

in schools where there is a difference in viewpoint between

the school administration and board members.

6. Policy Implications

Table 2 presents the policy implications.

Table 2. Synthesis of Community Engagement Outcomes in Secondary School Management.

Dimension Positive Effects Identified Key Challenges Identified

Governance &Accountability Improved transparency, participatory decision-making,

monitoring of school resources and staff

Political interference, unclear accountability lines

Resource Mobilisation Infrastructure development, provision of learning materials,

community fundraising

Inequities between wealthy and poor communities

Equity & Inclusion Enhanced parental voice, local ownership Elite capture, marginalisation of women and

disadvantaged groups

Capacity & Leadership Stronger school–community trust, collaborative planning Limited managerial skills among school leaders

and committee members

This framework advances existing participation mod-

els by explicitly integrating governance, accountability, and

equity safeguards. While grounded in evidence from India

and Tanzania, it is applicable to developing countries with

decentralised education systems, offering policymakers a

structured guide for aligning community engagement with

state responsibility. Figure 2 presents the Community–State

Partnership Framework developed through this review. The

framework advances existing models by explicitly posi-

tioning community engagement as a complementary gov-

ernance mechanism operating within state‑led education

systems.

Figure 2. Community–State Partnership Framework for Secondary School Governance.
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Innovation and Contribution

This review contributes to the literature by offering a

systematic, comparative analysis of community engagement

through a governance lens. The India–Tanzania comparison

demonstrates how decentralisation structures shape partici-

patory effectiveness, moving beyond generic participation

narratives. The proposed framework provides a transferable

tool for policymakers and researchers in other developing

country contexts.

7. Conclusions

The review concludes that community engagement can

strengthen school governance, accountability, and resource

mobilisation in government secondary schools when embed-

ded within supportive state frameworks. Community en-

gagement should be viewed as a complementary mechanism

rather than a substitute for state responsibility. Policy efforts

should prioritise capacity‑building, inclusive participation,

and clear accountability structures, while future research

should employ mixed‑methods designs to link governance

processes with student outcomes.
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