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1. Introduction

Catholic missionary education in Igboland encountered
numerous challenges in its efforts to deliver literacy to the
young men and women of the region. Between 1885, when
the mission made its first entry into the area, and 1970, when
the government assumed control of all mission and voluntary
agency schools in the former East Central State, the mission-
ary project of providing secondary school education faced
severe bottlenecks. These difficulties almost crippled the
project and denied the mission the opportunity of making a
more decisive contribution to the educational development
of Igboland.

Among the Igbo, 1970 is associated with the post-civil
war era. That year marked the official end of the brutal civil
war between the Igbo and the rest of Nigeria, leaving almost
all schools and educational establishments within the area in
states of serious destruction and devastation following thirty
months of bombardment!!-2],

From the earliest days, all efforts by the Catholic mis-
sionaries to pursue their educational project without encoun-
tering serious difficulties proved futile. Attempts to secure a
stable foundation for this work were consistently hampered,
with the result that some of the mission’s educational ob-
jectives became unattainable. Consequently, the mission’s
secondary schools project suffered challenges that adversely
affected success rates among students. Largely unprepared
for the scale of these difficulties, the mission found that
literacy impartation experienced serious setbacks after the
primary school project was introduced in Igboland following
the arrival of the Catholic missionaries at Onitsha on Sth
December 18853731,

Despite the weight of these challenges, the missionaries
continued to press forward with their project of introducing
the Igbo to the arts of literacy through the establishment of
schools in towns and villages. Efforts to convert the popu-
lation to the Christian faith were pursued with equal vigour.
The missionaries believed that equipping young men and
women with both primary and secondary education would re-
shape their attitudes, alter their beliefs and thinking patterns,
and arm them with professional skills.

This paper examines some of the key challenges that
impeded the realisation of the Catholic Mission’s efforts
to provide effective secondary school education to the Igbo.

The analysis is structured in two main parts. The first presents

a historical survey of the arrival of the Catholic Mission in
Igboland, alongside other Christian missions, and identifies
the factors that drew these missions into the provision of
formal schooling. The second focuses on the numerous prob-
lems that hampered the growth of this Christian missionary
educational enterprise in Igboland.

The period 1885 to 1970 is highly significant in the his-
tory of missionary education in Igboland. It represents an era
when secondary school education was still at an early stage
of development. The year 1885 marked the first arrival of the
Catholic Mission at Onitsha, in present-day Anambra State.
Before that year, there were no secondary schools anywhere
in Igboland. Post-primary institutions began to emerge only
after the first cohort of pupils completed their primary edu-
cation and missionaries decided to establish higher levels of
schooling. The intention was to arm learners with the middle-
level manpower skills required by the Nigerian nation at that
stage, and to train the local workforce needed for the function-
ing of the numerous expatriate establishments located across
Igboland and beyond. Regrettably, the year 1970 also marked
the end of the bitter civil war and the government takeover
of all mission schools, a development that led to improved

working conditions for teachers throughout the region[©!.

2. Research Methodology

This study adopts a historical-documentary research
method. Primary sources consulted include archival mate-
rials held at the National Archives Enugu, colonial policy
documents such as the 1925 Memorandum on Education in
British Tropical Africa, and original mission records. These
are complemented by a wide range of secondary literature,
including published histories of missionary education in Nige-
ria, scholarly analyses of colonial educational policy, and
the extensive body of work produced by researchers on Igbo
Christianity and Catholic missionary activity. The sources
were selected for their relevance to the period under study
and were analysed thematically to identify and categorise the
principal challenges encountered by the Catholic Mission’s
secondary schools project in Igboland between 1885 and 1970.

3. Historical Survey

Onitsha, located in present-day Anambra State, played
several critical roles in the history of Igbo Catholicism and
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the subsequent introduction of Christian missionary educa-
tion in Igboland. The foremost Catholic missionaries, along
with other Christian mission counterparts, navigated into
other Igbo towns and villages from this strategic base. Onit-
sha’s location on the shores of the River Niger facilitated
this historic encounter. The ready access it provided to other
Igbo towns and villages enabled the rapid spread of various
Christian missions into distant communities.

Onitsha served as a key commercial base for European
firms operating in Southeast Nigeria during the period >,
The foremost European missionaries to enter Igboland were
the French Catholic missionaries, led by Rev. Fr. Lutz, who
arrived at Onitsha on 5th December 1885. Prior to this de-
velopment, the Royal Niger Company, a British commercial
firm engaged in the import and export of raw materials, had
been licensed by the British government to handle all com-
mercial and administrative activities within the Niger areas.
The company held a monopoly over trade and commerce
in the area, and also administered the territory on behalf of
Britain 38,

Today, Onitsha continues to pride itself as the heart-
land of Igbo Catholicism and is informally known as the
'Ireland of Nigeria,” an appellation widely used among the
Igbo to recognise the enormous role played by the town and
its people in hosting the first Christian missionaries from
Europel®7l. As the missionaries travelled across the Igbo
landscape, they recorded their presence through the estab-
lishment of schools, churches, and literacy centres. The first
educated indigenes of Onitsha served as teachers, catechists,
letter writers, interpreters, and messengers, whose activities
contributed to the spread of Christian missionary education
across Igboland 3791,

Supported by this small pool of educated local per-
sonnel, the CMS and the Catholic Mission were able to
penetrate different towns and villages with relative ease.
Within a short period, towns such as Atani, Aguleri, Nt-
edje, Obosi, Awka, Nnewi, Owerri, Mbaise, Nkwere, Aba,
Bende, Arochukwu, Ogidi, Nsugbe, and Ogbunike converted
to Christianity [#!%!11. For instance, Fr. John Cross Anyaogu,
ordained on 8th December 1930, and Fr. Michael Iwene
Tansi, ordained on 19th December 1937, were both indi-
genes of Onitsha. Their contributions to the educational and

evangelisational development of Igboland are still celebrated

by the Igbo 712131,

The Catholic Mission was a relatively latecomer in the
missionary engagement with Igboland. Before its arrival, a
CMS team led by Bishop Ajayi Crowther, a former slave of
Yoruba birth, had entered Onitsha in July 1857. Armed with
the advantage of earlier entry, the CMS established schools
and missionary outposts within and around the Onitsha area,
including Asaba, Alonso, Abo, Obosi, and Awka. The CMS
also enjoyed the privilege of occupying choice parcels of
land around Onitsha and its environs. These factors set the
stage for the missionary rivalry that later developed in parts
of Igboland [+11:13:141,

The Presbyterian Mission, led by Rev. Hope Masterton
Waddell, had entered Igboland from the Calabar area in April
1846. Having received a piece of land from King Eyamba
of Duke Town, Calabar, the mission erected the Hope Wad-
dell Training Institute, the foremost technical training school
in the Calabar area at that time. From its Calabar head-
quarters, its educational and missionary activities spread to
neighbouring Igbo towns such as Afikpo, Ngwa, Aba, and
Arochukwu!!3],

Several other Christian missions also contributed to
the Igbo educational enterprise. These included the Primi-
tive Methodist Mission, which arrived at Uzuakoli in 1910;
the Qua Iboe Mission, which arrived in 1887; the Adventist
Mission; the Sudan United Mission; the Sudan Interior Mis-
sion; and the Apostolic Church of Christ. Their activities
accelerated the spread of schools and mission outposts across
Igboland %171,

Following the death of Monsignor Leon Lejeune in
1905 and his replacement by Monsignor Joseph Shanahan,
the Catholic Mission’s policy of evangelisation through edu-
cation gained considerable momentum. The establishment
of schools and educational institutions across Igboland be-
came a central mission priority. Catholic primary and sec-
ondary schools, teacher training colleges, seminaries, techni-
cal colleges, and domestic science centres began to emerge
in towns and villages throughout the region>>7). Table 1
below shows the major post-primary schools established by
the catholic mission in Igboland while Table 2 shows the ma-
jor healthcare establishments erected by the catholic mission

in Igboland.

97



Journal of International Education and Practice | Volume 09 | Issue 01 | June 2026

Table 1. Major Post-Primary Schools Established by the Catholic Mission in Igboland.

No. Name of School/Institution Year Established Current Location
1 College of the Immaculate Conception (CIC) 1940 Enugu

2 Queen of the Holy Rosary College (QRC) 1942 Enugu State

3 St. Patrick’s College, Emene 1956 Enugu State

4 Our Lady of Lourdes 1936 Anambra State
5 Our Lady’s College, Nnobi 1959 Anambra State
6 Community Grammar School, Amuzi 1962 Imo State

7 All Hallows Seminary, Onitsha 1952 Anambra State
8 St. Peter Claver’s Seminary, Okpala Aba 1951 Imo State

9 Bigard Memorial Seminary, Enugu 1950 Enugu State
10 Congregation of the Handmaids of the Holy Child Jesus, Awka 1931 Anambra State
11 Immaculate Heart of Mary, Ihiala 1937 Anambra State
12 Loreto Training College, Adazi 1939 Anambra State
13 Holy Rosary College, Enugu 1943 Enugu State
14 Mount Carmel College, Emekuku 1943 Imo State

15 St. Martin’s Training College, lhiala N/A Anambra State
16 Bishop Shanahan Training College, Orlu 1948 Imo State

17 Holy Ghost Training College, Umuahia 1948 Abia State

18 Teacher Training College, Agulu 1949 Anambra State
19 Teacher Training College, Nsukka 1951 Enugu State
20 Teacher Training College, Iwollo 1959 Enugu State
21 St. Patrick’s Training College, Ogbe Ahiara 1956 Imo State

22 St. Joseph’s Training College, Aba 1949 Abia State

23 Women’s Training College, Ogbor Nguru, Mbaise 1948 Imo State

24 Igbariam Teacher Training College 1913 Anambra State
25 St. Charles’ Teacher Training College, Onitsha 1928 Anambra State
26 St. Mary’s Teacher Training College, Azaraegbelu, Owerri 1949 Imo State

27 St. Theresa’s Teacher Training College, Nsukka 1949 Enugu State
28 St. Anthony’s Teacher Training College, Agulu 1949 Anambra State
29 Teacher Training College, Orlu 1947 Imo State

30 Catholic Elementary Training Centre, Okpalla, Owerri 1937 Imo State

Source: Authors’ compilation from various mission records and secondary sources.

Table 2. Major Healthcare Establishments Erected by the Catholic Mission in Igboland.

No. Name of Health Care Facility Year Established Current Location
1 Holy Rosary Maternity, Onitsha 1935 Anambra State

2 Mount Carmel Hospital, Emekuku 1935 Imo State

3 St. Joseph’s Hospital, Adazi 1939 Anambra State

4 Our Lady of Lourdes Hospital, Thiala 1936 Anambra State

5 Mother of Christ Maternity Hospital, Enugu 1958 Enugu State

6 Borromeo Hospital, Onitsha 1937 Anambra State

4. The Major Challenges

The following challenges largely impeded the Catholic
Church’s secondary school project in Igboland. Each is
treated under a separate subheading.

4.1. Financial Difficulties

Finance was a critical factor in the realisation of the
Catholic educational project in Igboland. The persistent
scarcity of funds remained a severe constraint for the mis-
sion across many towns and villages. Owing to inadequate
funding, the mission’s capacity to extend its educational ac-
tivities to all Igbo communities suffered serious setbacks.
Other Christian missions experienced the same predicament.

As a result, the Catholic Mission’s ability to deliver qual-
ity education was impaired. Teachers’ salaries could not
be paid adequately or commensurately. Instead, monthly
stipends that were insufficient to sustain teachers’ families
were disbursed to staff employed in mission schools. The
provision of relevant teaching and learning materials was
also inadequate. Educational infrastructure was insufficient
to accommodate the growing numbers of students seeking
enrolment. Consequently, educational activities were con-
ducted in unsuitable environments, adversely affecting the
quality of education received 3211,

In addition, the majority of Catholic Mission secondary
schools operated without adequate supervision by trained

school inspectors. This meant that there were insufficient
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qualified personnel available for deployment to schools.
Teachers’ activities and classroom performance consequently
remained largely unmonitored and unevaluated >,

The mission’s sources of funding were meagre. Rev-
enue typically came from the British government’s annual
grants-in-aid of education, financial contributions from host
communities, support from the mother church in Rome, and
tuition fees paid by students. The British government consid-
ered the education of local populations to be outside its fiscal
responsibilities, preferring instead to offer the Christian mis-
sions bare minimum support through grants-in-aid. From
the British perspective, education was the responsibility of
the missions and not a government obligation. Evidence
of this imperial policy is visible in the near-total absence
of government-owned schools in Igboland during this pe-
riod. With only minimal government support, the Catholic
Mission and other Christian missions managed to establish
secondary schools across Igboland[2:18:22-241,

It could therefore be argued that the missionaries were
largely unprepared for the scale of the educational project in
which they found themselves engaged. Their involvement
in formal schooling was driven in part by the need to build
the foundations required for successful evangelisation of Ig-
boland, and in part by the need to recruit and train adequate
numbers of local personnel for the tasks ahead. In this light,
the Catholic missionaries viewed investment in secondary
schooling as an opportunity to equip learners with essential
skills, arm them with the literacy needed for personal devel-
opment, and prepare them for the broader demands of the

mission’s community development work.

4.2. Frequent Absenteeism from School

Among students, frequent absence from school con-
stituted another major challenge for the Catholic Mission’s
secondary schools project in Igboland. This problem was
particularly pronounced because a large proportion of par-
ents did not appreciate the value of education in the lives of
their children. Many parents were illiterate and could not
see the connection between regular school attendance and
the educational empowerment of young persons >,

For such parents, encouraging their wards to make reg-
ular school attendance a priority was considered irrelevant.
They derived satisfaction in keeping young boys and girls
away from school to engage them in domestic chores. Among

the Igbo, it was common for children and young people to
be withdrawn from school on certain market days to assist
their parents on the farm or at market stalls. Some were
assigned specific domestic tasks that consumed the entire
school day. These patterns made devastating impacts on the

overall performance of affected students 23,

4.3. Poor Quality of Educational Infrastructure

A great many mission secondary schools in Igboland
were mere shells of what they ought to have been. Several
operated without adequate teaching and learning facilities ca-
pable of supporting effective education at the secondary level.
In the absence of proper facilities, some mission schools op-
erated in improvised structures including local church halls
and community meeting halls, which offered little that was
conducive to secondary school education!”].

In many communities, schools operated within dilapi-
dated mud-walled buildings with rough floors and leaking
roofs. Some communities lacked any permanent structures
whatsoever. Proper ventilation, sanitation facilities, and
recreational amenities were largely unavailable. Some sec-
ondary schools also operated with insufficient desks, chairs,
tables, exercise books, textbooks, pens, pencils, chalkboards,
science laboratories, and workshops. These conditions ad-

versely affected students’ overall performance 26281,

4.4. Inadequate Training for Teachers

Challenges also arose in the area of teacher education
within the Catholic Mission’s secondary schools in Igboland.
The majority of employed teachers were either untrained or
had not received adequate formal teacher education to pre-
pare them for professional work in secondary schools. This
professional unpreparedness naturally affected their ability
to handle their subjects effectively. Their lack of training
impaired their capacity to understand lesson content fully
and deliver it competently in the classroom [>:¢-2%],

The Catholic Mission classified such teachers as 'un-
certificated’ and usually posted them to remote villages that
fell outside the radius of government school inspectors. This
class of teacher was poorly remunerated but heavily over-
worked. The dire shortage of trained teachers compelled
this kind of improvisation. Some training colleges them-

selves lacked the necessary teaching and learning materials
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for proper teacher education. Many operated without ap-
proved textbooks, and basic facilities for effective classroom
instruction were in short supply. These shortcomings were
attributable in large part to the scarcity of funds in the hands
of the missionaries, a condition worsened by the British gov-
ernment’s failure to fund schools adequately in the colonised

territories [+6:14:30]

4.5. Poor Supervision of Schools

Inadequate school supervision was another major area
of difficulty for Catholic missionary education in Igboland.
The missionaries did not have sufficient numbers of trained
and qualified school supervisors. In some parts of Igboland,
untrained and unqualified teachers who lacked the prerequi-
site background were hastily appointed as school inspectors
without the basic experience required for such roles. As a
result, several mission-appointed inspectors did not possess
the professional qualifications needed to perform the job
effectively['8].

Given their lack of professional training, these individ-
uals struggled to supervise large numbers of teachers and
pupils to any meaningful standard. Their capacity to manage
financial records, handle administrative matters in schools,
and attend to staff welfare professionally was limited. Their
ability to interpret British colonial education policy and apply
it appropriately to local settings was also lacking 523281,

Under such conditions, some mission secondary
schools continued to teach curricular content that was poorly
matched to local needs. Teachers in these schools handled
their subjects inadequately, which adversely affected student
performance and interest. Additionally, many subjects taught
in mission schools relied on Europe-based educational cur-
ricula that focused on imperial history, values, cultures, and
social activities, rather than Nigerian landmarks, heroes, and
heritage. As a result, mission school graduates were often
poorly educated, less creative, intellectually constrained, and
professionally underprepared. Scholars have described this
cohort of secondary school leavers as products of educational
consumerism [>731],

Records confirm that poor supervision in Catholic Mis-
sion schools in Igboland was attributable to the inadequate
number of trained and certificated supervisors available
within the colonial territory. The activities of some schools

were consequently left unmonitored for extended periods.

Many teachers recruited into mission schools had no prior
teacher training. Teaching and learning in classrooms fre-
quently amounted to a one-way transmission of knowledge,
with learners remaining passive consumers of imperial cul-

ture 23321,

4.6. Influence of Cultures and Traditions

The Igbo attachment to local cultures and traditional
values clearly affected the spread of missionary education in
Igboland. Igbo society is a patriarchal and male-dominated
society in which males play preeminent roles in families and
communities. Major decisions on community matters are
taken by men. On the basis of this social structure, Western
education as provided by Christian missionaries was resisted
and rejected by many Igbo parents. They perceived the white
man’s model of education as a direct negation of indigenous
Igbo values and traditions. They regarded it as a deliber-
ate attempt to deny them their identity, destroy their value
systems, and expose learners to alien imperial cultures®!4],

Igbo parents’ scepticism about British colonial educa-
tion was further intensified by their fear of its negative effects
on their children. These effects included the rejection of in-
digenous modes of dress, ancestral religious worship, local
belief systems, food culture, and social relationships. Such
developments led many Igbo parents to conclude that expo-
sure to imperial education represented an abuse of revered
indigenous values, a source of social decadence, an agent of
moral corruption, a training ground for sexual promiscuity,
a tool for community disintegration, and a rejection of val-
ued family norms. On these grounds, many Igbo families
refused to allow their children to participate in missionary

education[>6:14],

4.7. The Nigeria-Biafra Civil War

Catholic missionary education in Igboland suffered se-
vere disruption during the Nigeria-Biafra civil war. The
conflict caused devastating destruction of lives and property,
demolished schools and educational infrastructure, cut short
the lives of young men and women, disrupted the academic
calendar, and destroyed the economic foundations of com-
munities in Southeast Nigeria, predominantly inhabited by
the Igbo. The civil war began in 1967 and continued until
January 1970, when it ended during the military regime of
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General Gowon!'l.

The outbreak of the civil war left missionary schools
in a state of acute devastation. The military campaign of the
Nigerian government destroyed business ventures, demol-
ished schools, killed large numbers of school-age children,
and forced teachers and students to the war front. Hospitals
and other medical facilities were also targeted. Teachers
were forcibly drafted into the army, while schools and educa-
tional facilities were converted into military training grounds.
These developments severely undermined the educational ad-
vancement of the Igbo and led to the destruction of Christian
mission secondary schools 7331,

When the civil war ended in January 1970, the task of
rebuilding damaged schools proved enormously difficult. In
an effort to reunite the country and heal the wounds of the
conflict, the government promulgated a decree transferring
ownership and management of all schools from the Christian
missions and other voluntary agencies to government control
throughout Igboland. With this policy in place, the mission-
aries who had run the schools departed. The era of school
indiscipline and moral decline followed, as teachers and par-
ents lost the level of influence over students that mission

school governance had provided >,

4.8. Problems of Transportation

Transportation was another crucial area of difficulty for
Christian mission schools in Igboland. Movement from one
community to the next proved extremely difficult for many
missionaries, particularly because a number of Catholic mis-
sionaries had neither motorcycles nor cars. The majority
travelled by bicycle and small boats when visiting riverine
areas. This made it arduous to reach the communities where
their schools were located. The transportation of goods and
services, educational materials, and household items also
suffered serious delays. Maintaining contact with colleagues
in other towns and villages became a real challenge 7111,

For instance, the journey from Onitsha to Owerri,
which by car should have taken only a few hours, often re-
quired several days to complete. Movement from Onitsha to
Aba, Okigwe, Mbaise, and Umuahia was even more difficult,
frequently requiring missionaries to trek along dangerous
bush paths and unpaved roads for days on end. This led to the
loss of significant working hours and delayed the delivery

of crucial educational materials. Conditions improved con-

siderably after the British firm UAC was licensed to begin

importing motor vehicles into Igboland*7.

4.9. Local Resistance

Local resistance to missionary educational activities
created another severe obstacle in Igboland. This resistance
typically manifested as inter-community conflicts, refusal to
enrol children in schools, withdrawal of children and wards
from schools, deliberate hostility toward white missionaries,
local protest marches, refusal to pay local levies in support of
missionary education, inter-denominational conflicts among
Christian missions, and refusal to donate family land for mis-
sion school projects. In some communities, parents refused
to pay their children’s tuition fees as a way of forcing their
withdrawal from school [+37-34-36],

4.10. Language Obstacles

Christian missionaries also encountered complex lan-
guage challenges. The expatriate missionaries had no knowl-
edge of the prevailing Igbo language, the indigenous medium
of communication among the population. They neither wrote
nor spoke Igbo, which was essential for effective evangelisa-
tion and educational activity. They were therefore compelled
to rely on local Igbo personnel for interpretation and transla-
tion services 7],

The country now known as Nigeria was formally ceded
to British colonial administration at the conclusion of the
Berlin Conference of 1884 to 1885. That conference was
attended by fourteen European nations and the United States
of America. At its conclusion, Nigeria was placed under
British authority. This was followed by the imposition of the
English language as the official medium of communication,
including in education 33391,

With English imposed as the official language of edu-
cation, missionary educational curricula reflected European
content strongly shaped by imperial values. Pupils were
taught about the Queen of England, the seasons of Europe,
major European wars, European heroes, and British monar-
chs. The same curricula deliberately ignored Nigerian land-
marks, heroes, traditional rulers, and historic communities [°!.

Following the publication of the 1925 Memorandum on
Education, which served as Nigeria’s first educational policy

document, the British government made a deliberate effort
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to give the local language official recognition while consoli-
dating the role of English in formal education. In line with
this policy, the Igbo language was designated as the medium
of instruction for children at the primary level, while English

remained prominent at the secondary school level 40,

4.11. Health Challenges

The health challenges faced by European missionaries
during their years of service in Igboland were severe and
debilitating. Malaria fever, typhoid, dysentery, hepatitis, and
dengue fever posed constant threats that weighed heavily on
the lives of the expatriates, negatively affecting their capacity
to meet the demands of their educational projects. Persis-
tent exposure to mosquito bites in a foreign land left many
missionaries unable to resist the effects of recurring illness.
Unhealthy environmental conditions, poor housing, difficult
terrain, attacks by dangerous animals, and inadequate food
supplies compounded their health situations and frequently
led to death 32341,

These health-related complications inevitably impacted
the mission’s schools project in Igboland. However, with
the growth of the Catholic Mission’s investments in commu-
nity development, most notably its establishment of clinics,
hospitals, and maternity homes in local communities, the
necessary platforms were created to address some of these

healthcare challenges over time.

5. Conclusion

The Catholic Mission’s engagement in secondary
school education in Igboland was a positive, dynamic, and
forward-looking investment. This educational enterprise
helped to create the necessary conditions for imparting valu-
able skills to young school graduates and provided the in-
tellectual tools that prepared them for entry into higher ed-
ucational institutions. By providing this level of education,
the mission created opportunities for youth empowerment,
wealth creation, job generation, the reduction of indolence
and unemployment, a decrease in crime and criminality, and
meaningful contribution to community development.

Against this background, it is evident that Christian
missionary education in Igboland made substantial contribu-
tions to the development of the region, equipping its people

with the economic and professional tools needed to support

themselves and others. These contributions remain visible
in present-day Nigeria.

The challenges documented in this study also hold wider
relevance. The difficulties encountered by the Catholic Mis-
sion in financing schools, training teachers, supervising educa-
tional activities, and managing state-church relations resonate
with ongoing debates in contemporary education scholarship.
Scholars working on faith-based education, state involvement
in schooling, and post-conflict educational reconstruction in
Africa and other post-colonial contexts will find useful his-
torical precedents in the Igboland experience. The eventual
government takeover of mission schools in 1970 also offers
a case study in the transition from voluntary agency to state-
administered education, with implications for understanding
issues of educational governance, institutional identity, and

the consequences of conflict for educational systems.
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